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ABSTRACT

The main purpose of this study is to examine the influence of students’ learning styles on
academic achievements. The objectives of the study were 1) to determine the level of
academic achievements (CGPA) among undergraduate students of UUM 2) to examine the
relationship between learning styles on academic achievements among undergraduate students
of UUM. In order to measure the learning styles, six dimension from Grasha-Riechmann
Student Learning Style Scales (GRSLSS) namely independent, dependent, collaborative,
competitive, contributive and avoidant were used. A total of 55 responses were collected
through questionnaire — based survey method representing a total of 92 percent response rate.
The process of analyzing the data is done by using SPSS software version 12.00 for
descriptive, Pearson correlation and multiple regression technique. Throughout the statistical
analysis, it is found that there is a positive and significant relationship between the six
independent variables namely independent, dependent, collaborative, competitive,
contributive and avoidant on the dependent variable - student’s CGPA. The overall findings
of the study also indicate that among six independent variable that have been tested,
collaborative was the dominant factor that influence on academic achievements among
undergraduate students of UUM. The findings were discussed and recommendation for future

research and practitioners were also addressed.



ABSTRAK

Kajian ini bertujuan untuk menguji pengaruh gaya pembelanjaran pelajar terhadap pencapaian
akademik. Objektif utama kajian ini adalah 1) untuk menentukan tahap pencapaian akademik
di kalangan pelajar sarjana muda di UUM 2) untuk menguji hubungan antara gaya
pembelanjaran terhadap pencapaian akademik pelajar sarjana muda di UUM. Untuk
mengukur gaya pembelanjaran, enam dimensi dari skala gaya pembelajaran pelajar Grasha-
Riechmenn (GRLSS) iaitu bebas, bergantung, usaha sama, persaingan, menyumbang dan
mengelak digunakan. Sebanyak 55 jawapan dikumpulkan melalui soal selidik secara rawak
yang mewakili jumlah respon sebanyak 92 peratus. Proses menganalisa data dilakukan
dengan mengunakan perisian SPSS versi ke-12 untuk teknik deskriptif, korelasi dan regresi
berganda. Analisa statistik menunjukkan keenam pembolehubah bebas yang di uji iaitu bebas,
bergantung, usaha sama, persaingan, menyumbang dan mengelak mempunyai hubungan yang
positif dan signifikan terhadap pembolehubah bersandar iaitu himpunan purata nilaian semasa
(CGPA) pelajar. Secara keseluruhannya, dapatan kajian juga menunjukkan diantara enam
pembolehubah bebas yang telah diuji, usaha sama merupakan faktor dominan yang
mempengaruhi pencapaian akademik pelajar sarjana muda di UUM. Perbincangan tentang

dapatan kajian dan saranan untuk kajian yang akan datang turut diutarakan.



ACKNOWLEDGMENT

In the name of ALLAH, the most gracious and most merciful

First and foremost Alhamdulillah, praise Allah S.W.T for giving me the chance, time,
patience, ability and strength to start and completing this thesis. All my effort will end for

nothing without His blessing.

Firstly, I would like to express my sincere gratitude to my considerate supervisor
Associate Professor Dr. Nor Azila Mohd Noor for her assistance, encouragement, guidance
and opportunities that she provided throughout the process in completing this research.
Likewise, I would like to express my grateful appreciation to, Mr. Mohammad Zainol Abidin b.
Adam, Senior Lecturer, College Of Bussiness, Universiti Utara Malaysia, for his valuable advice,
tolerance and guidance in writing my thesis. Completion of the project was impossible without

their continuous assistance.

Secondly, I also would like to convey my special thanks to my beloved father and
mother, for their support throughout my whole university education and this thesis would not
have been possible without their love and kindness, prayer, wishes and faith. I also want to
thank my siblings for the ever greenish emotional supports, may ALLAH continue to keep us

together as one indivisible family.

iv



I am also giving my special thanks to all my friends, colleagues and everyone that has
been contributed by supporting my work and help myself during this study. This journey

would not have been possible without them.
Last and definitely not the least, I would like to express my deepest thanks and

appreciations to all wonderful respondents for their co-operation in completing the survey

questionnaire. May ALLAH bless all of you.

~Thank you for all of you~



DEDICATION

SPECIALLY DEDICATED FOR:

My Parents,
Mohd Roslan bin Hj Zainuddin

Rohina binti Ibrahim

For the prayers, love, support, patience, sacrifices and encouragement,

My Beloved Siblings,
Hizan Asran bin Mohd Roslan
Mohd Syazwan bin Mohd Roslan
Muhammad Syahir bin Mohd Roslan

For the prayers, love, support and sacrifices,

My Best Friends,
Sukma binti Pea
Nor Aniza binti Anuar
Nuur Atikah binti Ghazali
Nabila binti Mohd Fisol
Rosmawani binti Mohd Arif
For the prayers, wishes, being very supportive, understanding,

and helpful for the moments of up and down together...

vi



TABLE OF CONTENTS

CONTENT

PermiSSion tO USE. .. ot o ot ot et e e e e et o et e et et e et e e et ae e ee e e e s ee e e

ADSITACE. .. ot oe ot e e et et e et et et e e e e e ee e e e e n e et e e ae e e e e e e e

Acknowledgment. .. ..

DediCAtION. .. .. ot vt o or et e ee ot e e ee e e e e ve e e et e e e e et e e e e e e e e e e
Table OF COMEENLS. .. .. 0 v o e et et e e e et e e e e et et e e e e e e e e e e e ot e e e e e
LSt OF TabLES. .. oe v er e e e e e e et e et et et e et e e et e e e e e e e e e e e e e

List OF FIUIES. .. .. . o oo et ot e e e e o e e e et et ee et et e e et et e et e e e e e e e

List if Abbreviations. .. .. .

CHAPTER 1: INTRODUCTION

1.0

1.1

1.2

1.3

1.4

1.5

1.6

1.7

1.8

Chapter Introduction. .. .. .. .. .. oo o ei et it e s e e et e et et e e et e e e e e
Background of the Study. .. .. .. ..o oo ool e
Problem Statement. .. ... .. .. oo o ool e e e e e e e
Research QUEStions. .. .. .. .. o e e s e e e e e e e e e e e e e e
Research ObJectives. .. .. ..o v oo e on e e et et e e e ee et e e e e e e e
Significant of the Study. .. .. .. .o oo
Scope 0f the STUAY. .. oo o v ot en e e et e et s e e e e e e e e e e e e e e

Limitation of the Study. .. .. .. . oo oo

Organization of the Study. .. .. .. oo oo

vii

PAGE

il

1ii

iv

vi

vii

X1

X111

X1V



1.9

Chapter CONClUSION. .. .. .o oot vt vt vt ottt e e e e e e e e e e et et e e e e e e

CHAPTER 2: LITERATURE REVIEW

2.0

2.1

2.2

23

2.4

2.5

Chapter INtroduction. .. .. .. .. oo vttt it ot et et e e e e e e e e e e e e e
The Concept of Academic Achievements. .. .. .. .o oo oo v v ii v i
Factor Affecting Student’s Academic Achievement. .. .. ... .. .o oo i ii e,
The Concept of Learning Styles. .. ... oo oo i v i i v e
The Grasha-Riechmann Students’ Learning Style Scales (GRSLSS). .. .. .. .. ...

Chapter COnClUSION. .. .. «owo v et et r e ettt et et et et et e e e e et e e e e e e e

CHAPTER 3: METHODOLOGY

3.0

3.1

32

33

3.4

3.5

3.6

Chapter Introduction. .. .. .. .. .. oo oo ottt i o e et e e et et e e e e e e e e
Research Framework. .. .. ... . oo oo o o e e e e e e
Hypothesis. .. .. .. oo oo e e et e e e e e s e e e e e e e e e e e e
Research DEeSIBN. . .. oo oo vttt ot et et et e e e s ee et e et e e e e e e e e e e e
Measurement of Variables or Instrumentation. .. .. ... .. oo oo oo oi e

3.4.1 Part A: Measurement of Personal Background and Student’s CGPA. .. ..

3.4.2 Measurement of Learning Styles. .. .. . .. .. .. oo oo oo o oi il

Data CollECHON. .. .. . .. e ot ot et e e it e e et e e e e e e e e e et e e e e e e e
3.5.1 Population and Sampling. .. .. . ..« oo i e e
3.5.2 Data Collection Procedure. .. .. ... oo oo oo e o ot ot et e et e et e et et e e e e

T T T o 1 Uy A =) OO

Technique of Data Analysis. .. .. .. .. .o oo oo ie o

3.6.1 Reliability ANalysis. .. oo oo oo vr ot o et es e et e et et et e e e e e e e e

3.6.2 Descriptive StatiStiCs. .. . oo o ve vttt e et es e e e e e e e e e e

viii

10

10

12

18

22

27

28

28

30

31

32

33

37

37

38

38

39

40

41



3.6.3 Inferential StatiStiCs. .o ot ve vt vt vt e e e e et e et et et e e e e e e e s

3.64

3.7  Chapter CONCIUSION. .. «. « e vt ottt vt et e es ee ee et e et et e e er ee e e e et e e e e

Strength of Relationship. .. .. ... .o co ool i

CHAPTER 4: DATA ANALYSIS AND FINDINGS

4.0  Chapter Introduction. .. .. .. .. oo oo vt o ot et e e e e e e e s e e e e e e e e e
4.1 Response Rate. .. ..... .o oo o o s e e e e e e e e e e e e e e

4.2 Descriptive StatiStiCs. .. .. coo v v ot ettt e et et esen e e et et e e e e e e e e e e e

4.2.1

422

423

4.2.4

425

4.2.6

4.3 Mean and Standard Deviation of Collected Data. .. .. .. .. .o o oo ve oot e e e

4.3.1

4.3.2

433

434

4.3.5

4.3.6

4.3.7

4.4 Inferential STAtISTICS. .. oo oo vt v or ot e i ot er et e e ae et e e ee e e en e e e e h e e e

4.4.1

44.2

Gender of Respondents. .. .. ... oo ii i e e
Age of ReSpONdents. .. .. .. oo ot it e et e it e e et e s e e e e e e e e
Race of Respondents. .. .. .. .. oo oo e oo vn et e e e e e e e e e e et e e
Duration of Study of Respondents. .. .. .. .. oo oo i ii i
Time on Learning per week of Respondents. .. .. .. .. ..o oo oo

CGPA of Respondents. .. .. . .. oo oo oot ve e e et e e et e e e et e e e e

Student’s CGPA. .. .. .o oo e e e e e
Independent DImension. .. .. .. .. .. ccoee et e ee et e e e e e e e e
Dependent DImension. .. .. .. .. .. oot ce e ce it ee et e e et e e e e
Collaborative DIMenSIoN. .. .. . v ve vt vt veev vt et ee et et et e e e et e e e
Competitive DImension. .. .. .. ..« oo vt v et et e it et e e e e e
Contributive DImension. .. .. .. .. ..o oo v ettt ve it e et et e e e e e e e

Avoidant DIMENSION. .. oo o ot vt o ee et et et e et ot e ee et e e ee e e e e e s

Correlation Analysis. .. .. ..o v ve v er e i et et e e e e e e e e e e e e e e

Regression ANAlYSIS. .. .. oo vv vt v e e ee e ve ot et et et e e e e e e e e e e

ix

41

42

43

44

45

46

46

47

48

48

49

50

51

52

52

53

55

56

57

58

59

59

61



4.4

4.5

CHAPTER 5: DISCUSSION AND RECOMMENDATIONS

5.0

5.1

52

53

53

Summary of FINAING. .. ..« oo e ottt e e e

Chapter COnCIUSION. .. .. . oot o ettt et e ee e et e et et et ee e e et e e e oa o ae e

Chapter Introduction. .. .. ... e co vt it c vttt e e et i e e e e e e e e e
DISCUSSION. .. ot cee vt e et et ee e e e et e et et ee e e e et ee e e e e e e e e e e e e
5.1.1  Objective 1. oo oo e e et e e e e e e e e e e

5.1.2 ObJective 2. . oottt e et e e e e e e e e e e e e e e e e e e e e
Managerial Implication. .. .. ... e oo vttt v ettt it e e e et e e e e e e e e e e
Recommendation for Future research. .. .. ... .o oo oo oo oo i i i

Chapter COnCIUSION .. .. oo vt v et et et ee et et e et et e e et et ee et e ee et e e

APPENDIX I

APPENDIX II

64

65

66

66

67

69

71

72

73

74



LIST OF TABLES

TABLES
Table 2.0
Table 3.0
Table 3.1

Table 3.2
Table 3.3

Table 4.0
Table 4.1

Table 4.2
Table 4.3

Table 4.4
Table 4.5
Table 4.6
Table 4.7

Table 4.8

Table 4.9

Table 4.10
Table 4.11

Table 4.12

Characteristic of Learners from GRSLSS Dimensions. .. .. .. ..
Summary of the Questionnaire Design. .. .. ... .. o oo v oo o e
Reliability Coefficient of Variables. .. .. ... .. .. .. oo oo ool

Strength of Relationship. .. .. ... oo oo i

Details on Data Analysis Technique Used in The Study. .. .. ...

Response Rate. .. .. .. o oo v oot e e e e e e e e e
Gender of Respondents. .. .. ... .. .. .. ..
Age of Respondents. .. .. ... .. oo v i i e e

Race of Respondents. .. .. ... oo co e i i ei e e e
Duration of Study of Respondents. .. .. ... .. .o oo oo ool
Time on Learning per week of Respondents. .. .. ... .. .. .. ..
CGPA of Respondents. .. .. .. oo ev ittt vt ot vt e et e e e e e
Mean and Standard deviation for student’s CGPA. .. .. ... .. ...

Mean and Standard Deviation of Items Measuring
Independent. .. .. ... . .o e e e e

Mean and Standard Deviation of Items Measuring Dependent.

Mean and Standard Deviation of Items Measuring
CollaboratiVe. .. .. coco ve e es e e et e e e e e e e e e e

Mean and Standard Deviation of Items Measuring
COMPELITIVE. .. .. oot e e e e e et et ee et ee e e e e e e e e e

Mean and Standard Deviation of Items Measuring
ContributiVe. .. .. oo v ve e et e e e e e e e

xi

PAGE

24

36

40

42

43

45

47

47

48

49

50

51

52

53

54

55

56

57



Table 4.13

Table 4.14

Table 4.15

Table 4.16

Table 4.12

Table 5.0

Table 5.1

Mean and Standard Deviation of Items Measuring Avoidant. .

Correlation Analysis between Independent Variables and
Student’s CGPA. .. .. oo ittt e e e et e

Regression Analysis between Leaming Styles and Student’s

Regression Analysis for Learning Style Dimensions and
Student’s CGPA. .. .. oot ottt e et e s e e e e e e e

Summary of Finding. .. .. ... .o oo oo o
Student’s CGPA. .. .. .. oo it et et et e e e e

Mean for level of student’s CGPA. .. .. coee v o o v e v e e e e

xii

58

60

62

63

64

68

69



LIST OF FIGURES

FIGURE PAGE

Figure 1.0 Research Framework. .. .. ... .o oo oo i e i i e e e e 29



LIST OF ABBREVIATIONS

e UUM

e CGPA

e GRSLSS
e COB

e CAS

e COLGIS
e TNB

e YAB

e T™M

e SPSS

Universiti Utara Malaysia

Cumulative Grade Point Average

Grasha-Riechmann Student Learning Style Scales
College of Business

College of Art and Science

College of Law, Government and International Study

Tenaga Nasional Berhad

Yayasan Al-Bukhary
Telekom Malaysia

Statistical Package for Social Science

xiv



INTRODUCTION

1.0 Chapter Introduction

This chapter explores the learning styles factors among undergraduate students of Universiti
Utara Malaysia (UUM). In particular, it will discuss the significance and influence of factors
such as independent, dependent, collaborative, competitive, contributive and avoidant to the
undergraduate students of UUM. This chapter contains eight parts as follows: (1) Background of
the study; (2) Problem statement; (3) Research questions; (4) Research objectives; (5)
Significance of the study; (6) Scope of the study; (7) Limitation of the study; (8) Organization of

the study.

11 Background of the Study

Nowadays, the highly educated are enormously important to social and economic development.
Investment in good quality higher education is returned through higher incomes and economic
growth. Furthermore, higher education becomes a major form of education in the management of

human resources planning. The "trend" of market demand in industry for trained manpower,

1
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