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Abstrak

Walaupun kajian menyeluruh telah dijalankan ke atas komunikasi bersemuka,
perbezaan jantina masih belum dipelopori dengan meluas dalam pesanan teks.
Objektif kajian ini adalah meneroka perbezaan jantina dalam ciri linguistik yang
terdapat dalam pesanan teks dalam kalangan pelajar lelaki dan perempuan di
universiti-universiti di Jordan yang berkaitan dengan (1) ciri leksikal (singkatan,
akronim, pemendekan, pinjaman, terbitan, teradun, majmuk, dan pertukaran), (2) ciri
sintaktik (menggugurkan kata nama subjek, menggugurkan kata nama subjek dan
kata bantu, menggugurkan kopular/katakerja modal, dan menggugurkan Kkata
sandang) dan ciri tipografi (tanda bacaan, huruf dan homofon nombor, ejaan fonetik,
perkataan onomatopia dan emotikon). Dari segi teori, kajian ini berpandukan model
Bodomo dan Lee, iaitu Technology-conditioned Language Change and Use dan
pendekatan Herring, iaitu Computer-Mediated Discourse Analysis. Tiga teknik
pengumpulan data secara kualitatif digunakan, iaitu soal selidik terbuka, diari
pengguna dan temu bual separa berstruktur untuk memperoleh maklumat berkaitan
ciri yang terdapat dalam pesanan teks pelajar tersebut. Seramai seratus orang pelajar
menjawab soal selidik manakala dua puluh orang pelajar ditemu bual secara separa
berstruktur. Enam puluh orang pelajar yang terlibat dalam diari pengguna
memberikan korpus sebanyak 1,612 pesanan teks yang telah dianalisis berdasarkan
jantina penghantar teks. Pesanan teks juga dianalisis untuk melihat kehadiran ciri
leksikal, sintaktik dan tipografi dan dibandingkan untuk mencari perbezaan antara
jantina. Ciri leksikal dikategori berdasarkan kategori word-formation processes oleh
Yule (2009) manakala ciri sintaktik dan tipografi dikategori mengikut Hard af
Segrestad (2002) dan tipologi ciri linguistik pesanan teks mengikut Thurlow (2003).
Dapatan kajian ini menunjukkan bahawa terdapat perbezaan jantina dalam pesanan
teks pelajar Jordan dalam ketiga-tiga ciri linguistik. Pelajar perempuan didapati
cenderung menggunakan lebih banyak ciri leksikal berbanding dengan pelajar lelaki
manakala pelajar lelaki pula cenderung menggugurkan ciri sintaktik berbanding
dengan pelajar perempuan. Dari segi ciri tipografi, didapati pelajar lelaki cenderung
menggunakan lebih banyak huruf, homofon huruf dan ejaan fonetik berbanding
dengan pelajar perempuan yang lebih banyak menggunakan tanda bacaan, perkataan
onomatopia dan emotikon. Dapatan kajian ini juga menyokong dapatan kajian
lampau mengenai terdapatnya perbezaan jantina dalam pesanan teks, dalam
komunikasi bersemuka dan komunikasi berperantara komputer. Kajian ini memberi
sumbangan terhadap literatur kajian bahasa dari sudut penggunaan beberapa ciri
linguistik dan variasinya dalam pesanan teks antara lelaki dengan perempuan.
Beberapa implikasi dan cadangan turut dikemukakan dalam kajian ini.

Kata kunci: Perbezaan gender, Pesanan teks, Ciri linguistik, Pelajar universiti di
Jordan



Abstract

In spite of being extensively studied in face-to-face communication, gender
differences remain widely unexplored within text messaging. The objectives of this
study are to explore gender differences in the use of linguistic features in the text
messaging of young Jordanian male and female university students with regard to
(1) lexical features (abbreviations, acronyms, shortenings, borrowing, derivation,
blending, compounding, and conversion), (2) syntactic features (deletion of subject
pronoun, deletion of subject pronoun and auxiliary, deletion of copular/ modal verb,
and deletion of article), and (3) typographical features (punctuation, letter and
number homophones, phonetic spellings, onomatopoeic words, and emoticons).
Theoretically, the study is guided by Bodomo and Lee’s model of Technology-
conditioned Language Change and Use and Herring’s approach of Computer-
Mediated Discourse Analysis. Three techniques of qualitative data collection were
used: open-ended questionnaires, user diaries and semi-structured interviews to elicit
information on the features reflected in the text messages of the students. One
hundred students responded to a questionnaire while twenty students participated in
semi-structured interviews. The sixty students who participated in the user diaries
provided a corpus of 1,612 text messages which were analyzed according to the
gender of the senders. The messages were also analyzed for occurrences of lexical,
syntactic, and typographical features, and compared for differences across gender.
Lexical features were categorized based on Yule’s (2009) categorization of word-
formation processes while syntactic and typographical features were categorized
according to Hard af Segrestad’s (2002) and Thurlow's (2003) typology of linguistic
features of text messaging. The findings of this study reveal the existence of gender
differences in the text messages of the Jordanian students in all the three linguistic
features. The females tend to use more lexical features than males, whereas the
males tend to favor the deletion of syntactic features more than females. In terms of
typographical features, the males tend to use more letter and number homophones
and phonetic spelling than females while the females tend to use more punctuation,
onomatopoeic words and emoticons than males. The findings corroborate with
previous findings on differences across gender in text messaging as well as in face-
to-face and computer-mediated communication. This study contributes to the
literature related to the study of language in terms of the use of some of the linguistic
features and their variations in text messaging between males and females. Some
implications and recommendations are provided in this study.

Keywords: Gender differences, Text messaging, Linguistic features, Jordanian
university students
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CHAPTER ONE
INTRODUCTION

1.1 Introduction

Text messaging, popularly known as Short Messages Service (SMS), is an
asynchronous mode of computer-mediated communication (henceforth CMC) which
does not require communicators to be present online simultaneously. Hard af
Segerstad (2002, p. 68) defines SMS as “a service that enables its users to send short
text messages to one mobile phone from another, or to a mobile phone via the

internet."

Text messaging abounds in the lives of people in the world nowadays and is one of
the most successful mobile services in recent years. Even though text messaging is
used for multi-user communication, 90% of text messages are person-to-person
communication (Pederson & Macafee, 2007). In the first stage of text messaging, the
length of each text message would be up to 160 characters for Latin alphabets and up
to 70 characters for non-Latin alphabets like Chinese and Arabic. Presently, there is
no limit to the length of a message. Messages exceeding the number of characters
can still be sent; they are automatically split into chunks during the process of
sending (Hard af Segerstad, 2002). SMS or text messaging is also referred to as
“texting, text” (Harper & Hamill, 2005; Herring, 1994) or "SMSing" (Rouibah,

2006).



Moreover, text messaging is a very popular technology, particularly used by young
generations, especially university students (Grinter & Eldrigde, 2001; Lancaster,
Dodd & Williamson, 2004), who use it for a variety of purposes such as trading
messages with friends and keeping in touch with them, staying in constant contact
with family, and exchanging ideas with others (Grinter & Eldridge, 2001; Ling,

2005; Thurlow, 2003).

Undoubtedly, the mobile phone has now become an essential element in the
everyday life of youth and their emancipation process (Klimsa, Colona,
Ispandriarno, Sasinska-Klas, Doring & Hellwig, 2006; Ling, 2008). It has become
part of their culture and has changed the way they communicate and organize their
lives. Therefore, communication, verbal and written, has been made much easier by

the mobile phone (Smith & Williams, 2004).

This means that text messaging is used for everyday purposes. Kasesniemi and
Rautianen (2002) explain that text messaging has rapidly become a means used in
our everyday life. The new mobile phone users, teenagers and young adults, favor
text messaging over other means of communication, making it one of the fastest-
growing segments of the mobile communications industry (Reid & Reid, 2004).
Today's young people are referred to as the "Mobile Phone Generation (Reid & Reid,
2004), "Generation Txt" (Thurlow, 2003), "Generation SMS" (Bosco, 2007; Klimsa
et al., 2006), "Generation Y™ (Koutras, 2006) , and other names like"@ Generation™,

"Windows Generation™ and "New Media Generation”. They are considered the first



generation to grow up with mobile technology, which, in addition to talking on the

phone, primarily makes use of text messaging (Klimsa et al., 2006).

In their text messages, young people use a specific language which has a set of
features that makes it different from the language of standard writing. It comprises
features from both the written and spoken forms, which are regarded as universal
characteristics of a novel language called “netspeak™ (Crystal, 2001). It also has a
distinct pattern in terms of lexical and syntactic, and typographical forms (Doring,
2002) that fulfill the young people’s needs as well as the new technology. The
language of SMS has its own style. It saves time, space and effort. Texters use their
own language conventions, so SMS communication is viewed as a special code for
youth (Doring, 2002). Texters make sure that their messages are as economical as
possible by using SMS acronyms, abbreviations or a combination of letters and
numbers. For example, they use LOL instead of lots of laugh/love; clas, instead of
class; everyl instead of everyone; gud instead of good; 2moro instead of tomorrow;
plz instead of please; luv instead of love; u instead of you; r instead of are; wk
instead of week; tel instead of tell. Another important aspect is that young texters
(males and females) use emoticons such as the happy face and sad face which have
similar functions to body language. These emoticons are used to express their
feelings quickly and effectively through written texts. To express another type of
verbal effect, young texters utilize phonetic representation of sounds such as

"hahaha" or “hehehe” to express laughter.



The popularity of text messaging has evoked a lot of public discussions about the
social, psychological and linguistic impacts this medium of communication may
have. Research has been published on the linguistic aspects of text messaging by
Agoncillo-quirante, 2006; Deumart and Masinyana, 2008; Doring, 2002; Faulkner
and Culwin, 2005; Grinter and Eldridge, 2001; Hard af Segerstad, 2002; Kasesniemi
and Rautianen 2002; Ling, 2005; and Thurlow, 2003. These studies have
investigated SMS communicative functions as well as the language used in this

medium of CMC.

Since the earliest stages of their childhood, males and females are taught to use
different linguistic forms in their communication (Tannen, 1990). Males are taught
to use a rough and aggressive language, whereas women are taught to use a soft and
gentle language. Lakoff (1975) and Tannen (1990) suggest that the characteristics of
males’ speech are different from those of females’ speech. Similarly, previous
research on computer-mediated communication has shown that males and females
use different linguistic features and communication styles in their daily interaction
(Baron, 2004; Graddy, 2004; Herring, 1992, 1993, 1994, 2003, 2004; Ling, 2008;
Ling & Baron, 2007; Soukup, 1999). However, gender differences in the linguistic
forms used in text messaging has not been sufficiently studied yet. It is a field that is

still widely open for research.



1.2 Jordanian Setting
In order to understand the Jordanian setting, a discussion of the following topics is
needed: demographic information, education in Jordan, Jordanian culture, Jordanian

Arabic, and Jordan mobile phone service.

1.2.1 Demographic Information

Jordan, transliterated “Urdunn”, is a small Arab Kingdom (area 89, 342 square km)
located on the East Bank on the River Jordan. It is located in the heart of the Middle
East and bordered on the north by Syria, on the south by Saudi Arabia, on the east by
Irag, and on the west by Israel and the West Bank. Dry hills and desert make up 89%

of the country (Jordan, 2010).

The population of Jordan is estimated at 6,053,193 people, with a growth rate of
2.2% (Jordan Department of Statistics, 2010). About 55% of the people are
Jordanians. Most others are Palestinians (Jordan, 2010). There are three different
ethnic groups in Jordan: Arabs 98% and the rest are Circaccians and Armenians.
94% of the Jordanian people are Muslims, and 6% are Christians. Religion is not a
divisive factor in the Jordanian society, and all groups are "tolerant of each other"

(Nydell, 2006, p. 168).



Figure 1.1: Map of Jordan

Major Jordanian cities include the capital Amman located in the Northwest, with a
population of over 3,000,000, Irbid and Zarga both located in the north and east
respectively, and Agaba in the south. The climate in Jordan is dry and hot, since the
country is mainly a desert. Table 1.1 shows the age structure in Jordan according to

Jordan (2010).



Table 1.1: Age Structure in Jordan

Age Range Males Females
0-14 (32%) 1,017,233 976,284
15-64 (63.7%) 2,110,293 1,840,531
65 and Over (4.1%) 122,975 131,361

1.2.2 Education in Jordan

Jordan has an excellent education system with a literacy rate of 91% (Ministry of
Education [MOE], 2009). Jordan's educational system, which is under the
supervision of the Ministry of Education and the Ministry of Higher Education and
Scientific Research (MOHE), consists of two stages: school education and university
education. School education, which started in the 1920s, is divided into three stages.
The first one is the pre-school stage. It is non-compulsory and run by the private
sectors. Children from the age of three and up to six can be admitted to the pre-
school based on parents' decision. The second stage is the basic education stage,
which is a compulsory ten-year stage ranging from first grade to tenth grade. The
final stage is the two-year secondary education stage, which ends with the sitting for
the General Certificate Examination (Tawjihi) (MOHE, 2008). According to the
grade a student achieves on the Tawijihi, he/she may qualify for different universities
and colleges. Jordan has 1, 493 private schools and 2, 787 public schools, and the
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number of students in the basic education stage is 125, 6400, whereas the number of

students enrolled for the secondary education stage is 183, 400 (MOHE, 2010).

University education provides all levels of higher education. Jordan has 26
universities, ten of which are state universities and the others are private. It also has
fifty community colleges (MOHE, 2010). Over 200,000 students (males and
females) are enrolled at the undergraduate level; 17,000 in Master's programs and
3, 000 pursuing their PhDs. University education is highly valued in the Jordanian

society despite high unemployment rates among university graduates.

1.2.2.1 Education among Males and Females in Jordan

Although education was deemed unnecessary and inappropriate for females in
Jordan during the early twentieth century (Al-Saleem, Al-Ahmad, Al-Ali & Al-Dibs,
2009), Jordan has one of the highest female literacy rates in the region (84%)
(MOHE, 2009). Eyang (2003) and Willy (2006) agree that females in Jordan have
profited more than males from the expansion of higher education because of the re-
islamization of society and commercialization of education. Furthermore, the
Jordanian constitution guarantees gender equality in education. Thus, there is an
equal involvement of females and males at all levels of education. Nevertheless,
some females tend to drop out of school for economic reasons, frustration with

school curriculum, early marriage, among other factors (MOHE, 2009).

Females comprise a large percentage of Jordan's higher education attendees. They

account for 66.6% of community college students and 50% of the university students

8



(Ministry of Higher Education, 2010). Moreover, the number of female students
accepted in colleges and universities is on the rise and female enrollment ratio in
education has exceeded that of male students (Al-Saleem et al., 2009). For example,
females constituted 80% of the total number of students admitted at the University of

Jordan in 2010 (MOHE, 2010).

1.2.3 Jordanian Culture

The culture of Jordan is based on Arab and Islamic elements. Arab culture is a highly
social and family-oriented influenced by Islam (Rouibah, 2006), which governs the
traditions and daily life of Arabs. Arab culture is masculine-oriented, where men
dominate in most settings. However, this dominance may differ from one Arab
country to another. For example, gender segregation in Saudi Arabia is enforced by
the social norms where all kinds of communication between males and females are
prohibited (Rouibah, 2006). In contrast, males and females in Jordan work together

and go to school together.

Most Jordanian women are well educated (Nydell, 2006). However, gender
inequality in women's participation in the highest levels of decision-making
continues to exist in Jordan. Almost all Jordanian heads of states, judges,
parliamentarians and owners of major businesses are males. There are only 6% of
women representatives in parliament. Jordanian women have a high rate of
employment compared to women in other Arab countries. Women in Jordan mainly

work in teaching, nursing and clerical jobs.



1.2.4 Jordanian Arabic

Arabic, originally spoken by the Arabs of the Hejaz and Nejd areas, is now the
prevailing speech of a wide region in southwestern Asia and Northern Africa
(Abdul-Jawad, 1981). Arabic may be described as a world language; it is ranked fifth
among the world languages (Palfreyman & Al- Khalil, 2003). Jordanian Arabic is a
vernacular variety of Arabic spoken by native Jordanians. It is worth noting that
language use in Jordan is an example of diglossia, a situation in which one dialect or
language is used in formal or written context and a second dialect or language is
used in informal or spoken contexts (Ferguson, 1959). Ferguson (1959, p. 429)
characterized Arabic as being diglossic and defines diglossia as “the existence of two

varieties side by side through the community, with each having a definite role to

play.”

There are two linguistic contrasts, standard Jordanian (H) and local varieties (L). The
symbol (H) stands for High (super-ordinate variety), whereas (L) refers to the
colloquial variety (Migdady, 2003). The former is the variety used for religious
sermons, news broadcast, poetry, etc., while the latter is the variety used in

conversations with family, friends, and for singing.

Jordanian Arabic consists of a number of local dialects. Although these dialects are
mutually intelligible, they include some linguistic features that make them
distinguishable (Migdady, 2003). They include Urban, Rural and Bedouin Jordanian
Arabic. Jordanian Arabic shares some linguistic features with other Arabic dialects

similar to those spoken in neighboring Arab countries. For example, Irsheid (as cited
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in Migdady, 2003) explained that the local varieties spoken in the southern part of
the country share some features with the varieties spoken in some parts of Saudi
Arabia. Similarly, the dialects spoken in the northern part of the country are similar

to those dialects spoken in the southern part of Syria (Abdul-Jawad, 1981).

The official language of Jordan is Arabic, with English widely spoken as a second
language, particularly among Jordan's business and wealthy people and university
students (Nydell, 2006). English is the only mandatory language taught in schools
starting from first grade. Hotel workers, taxi drivers and street vendors use English
to communicate with foreigners, especially in major cities and tourist locations. A
number of universities and private schools in Jordan use English as their medium of
instruction. Medicine, dentistry, engineering, veterinary studies, economics,

management etc., are taught in English (Ministry of Higher Education, 2009).

1.2.5 Jordan’s Mobile Phone Services

Jordan, which represents a good example of the mobile phone explosion in the
Middle East, has a very active and competitive mobile phone market. Mobile phones
are widely used in Jordan. The total number of mobile phone subscribers in the
kingdom had reached, by the first quarter of 2011, six million and eight thousand
subscribers with a penetration rate of 112 % (No Taxes on Smart Phones, 2011).
Mobile phones evolved initially as a status indicator for the rich and business people,
and they were perceived as a luxury at the time of their appearance because they

were very expensive.
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Mobile phones have become highly domesticated in the Jordanian culture. They are
used by almost all individuals in almost all social and demographic groups. We can
say that the majority of the Jordanian population is covered nowadays. It is worth
stressing that the percentage of young people owning a mobile phone surpasses the
average although it was initially aimed at adults. A few years back, it was rare for a
young person to own a mobile. Young Jordanian males and females, who are
considered heavy users of mobile telephony and its sister technology, text
messaging, have significantly contributed to the rapid increase of cellular phones in
Jordan, as it is the case worldwide (Telecommunications Regulatory Commission
(TRC), 2010). Analyzing young people's use of mobile telephony will reveal

considerable differences if compared with the use of the same service by adults.

The growing mobile usage in both urban and rural areas in the world is reducing the
use of fixed-line phone services (Jordan, 2010). In Jordan there is a trend that
homeowners are abandoning their fixed-lines and acquiring only mobile phones for
use both at home and for business. The main reasons behind this trend are the strong
competition among mobile phone companies in the country and the many advantages
offered by the medium (T R C, 2008). Far more than the internet, the mobile phone
service is probably the information and communication technology which has

rapidly entered the everyday life of the Jordanian public.

Telecommunications in Jordan is largely privatized. Therefore, public phones,
mobile phones and data transmission are privately owned. There are currently four

mobile phone companies in Jordan: Zain, Orange, Uminiah and Express. The
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average amount of money spent on mobile phones by a Jordanian family is $40 a
month, which is a considerable amount of the monthly income of an average
Jordanian family (Mubaideen, 2011). Mobile phones are used by Jordanians to make
social connections and build relationships, especially when face-to-face meetings
and interactions are not possible. Hence, the mobile phone has become a part of

Jordanian people’s lives, especially that of teenagers.

The cost of text messaging in Jordan is very inexpensive, ranging between 1
Jordanian Piaster and 3 Jordanian Piasters a message, which is one of the reasons
that makes text messaging in Jordan very popular. Jordanian people send around six
million text messages every day, and they sent around eighteen million text
messages on the day of Eid el-Fitr in 2011 (Mubaideen, 2011), which is a huge

number.

1.3 Statement of the Problem

Text messaging is a new form of CMC that has spread rapidly around the world. It
has become a very significant part of our daily life. The phenomenal growth of text
messaging offers an unprecedented opportunity to study its language, its production,
and its use by people. This topic is increasingly significant because today’s society
depends heavily on text messaging. Both men and women use this technology in
daily interactions, and it is important to explore the linguistic features they use either

deliberately or subconsciously.
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The emergence of text messaging as a very popular means of communication gives
researchers a chance to investigate its language, communicative functions, and social

effects. Zelenkauskaite and Herring (2008, p. 4) suggest that:

The ready availability of new modes provides a rich
opportunity to study the emergence of language practices,
norms, and social behaviors as expressed through discourse,
and to theorize about emergent language phenomena.

Since text messaging has become more embedded in our daily lives as a typical and
very important mode of communication, an understanding of its unique properties
becomes salient. Some researchers have expressed that text messaging language has
not been satisfactorily examined. For example, Thurlow and Poff (2009) point out
that scholarly interest has been very slow concerning language and communication,
and that text messaging, in particular, has been an under-examined field of research.
The same notion was emphasized by Tagg (2009, p.3) who states that “texting
remains largely unexplored within corpus linguistics, discourse analysis or language
variation studies”. Tagg (2009) also stresses that “there has as yet been little attempt

by linguists to describe in any depth or breadth the language used” (p. 2).

Researchers investigating text messaging have primarily focused on English
speaking settings. Haggan (2007) and Thurlow and Poff (2009) claim that text
messaging in languages other than English has not been sufficiently examined,
stating that research on text messaging has focused largely on native English-

speaking users. Haggan (2007) stresses the need to study text messaging in settings
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different from those related to the west because there are some culture-specific

features related to different cultures in the world. Haggan (2007) states that:

By and large, however, research has ignored text messaging
in languages other than English and by non-native speakers
of English. The lack of research is particularly the case as
regards the use of mobile phones in the Middle East which
presents a culture that is very different from what pertains
in Europe and the west in general. (p. 428)

Schlobinski and Watanabe (2003), who studied text messaging in Germany and
Japan, also emphasize that text messaging is culture-specific. They claim that,
despite globalization, certain characteristics of the messages are culture-specific.
Therefore, the present study attempts to explore text messaging in a Jordanian

culture.

Research has consistently revealed gender differences in language use in face-to-face
communication (Coates, 1993; Eckert & McConnell-Ginet, 2003; Holmes, 1995,
2008; Lakoff, 1975, 1990; Romaine, 1999; Tannen 1990, 1994). Similarly, it has
been revealed that there are gender differences in the speech of males and females in
many different cultures around the globe (Holmes, 2008; Labov, 1991; Trudgill,
1983; Yule, 2009). Yule (2009), for example, points out that females are likely to use
more prestigious forms, which are reflected in the use of the standard language in
their speech, than males with similar social background. Hence, forms such as | done
it, it growed and /e ain’t can be found more often in males’ speech, and forms such

as | did it, it grew and he isn’t can be found more often in females’ speech. One can
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conclude that males resort to colloquial expressions, while females tend to produce

the standard version of a language.

Some research has also shown that SMS messages indicate that both males and
females opt for non-standard or amixture of languages, which have given birth to a
new and creative variety. This seems to be challenging the idea that females tend to
opt for standard varieties; whereas males resort to non-standard choices of these
varieties in a speech community (Rafi, 2010). This study attempts to explore

language use among males and females in CMC, in general, and SMS, in particular.

In spite of being widely discussed in face-to-face interaction and other modes of
CMC, the language of youth has not been given enough focus in their SMS
communication, especially in an Arab setting. Rouibah (2006, p.3) urges the study of
youth language in the Arab world by saying that "nowadays, young speakers
represent the majority in the Arab urban countries. Yet, almost nothing is known
about their language use." Thus, this study intends to provide knowledge about
young college students’ linguistic behavior in text messaging, in the Arab countries,

in general, and in Jordan, in particular.

In addition, a substantial body of research has investigated the social functions of
mobile phones and text messaging (Agoncillo-Quirante, 2006; Grinter & Eldridge,
2001; Harper & Hamill, 2005; Ito & Okabe, 2005; Kasesniemi & Rautiainen, 2002;
Klimsa et al., 2006; Ling, 2002, 2005; Reid & Reid, 2005; Smith & Williams, 2004)

and the linguistic aspects of text messaging (Deumart & Masinyana, 2008; Doring,
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2002; Haggan, 2007; Hard af Segerstad, 2002; Igarashi, Tajai & Yoshida, 2005;
Laursen, 2005; Ling, 2005; Thurlow, 2003). However, very little attention has been
directed towards the issue of gender differences in text messaging. In support of this,
Herring and Zelenkauskite (2008, p.75) state that “SMS research that focuses on
gender is as yet relatively rare.” More specifically, they mention that very little
research has examined gender with respect to non-standard spelling and
typographical manipulation in text messaging. In addition, research exploring gender
differences with respect to grammatical and lexical features is also scarce. Thus, the
study of gender and text messaging remains neglected and is open to study in the
mainstream of SMS research. The present study is one of the very few studies that
examine gender differences with respect to lexical, syntactic and typographical

features in text messaging in the Arab world, in general, and in Jordan, in particular.

Finally, the observation about the paucity of research on gender variation and text
messaging has inspired the researcher to work on this promisingly interesting topic.
Therefore, this study attempts to fill in this gap, which is the lack of studies
investigating gender and text messaging, in the related literature, which constitutes

the core of this research.

1.4 Objectives of the Study

The present research aims at exploring gender differences in the linguistic features
used in the text messaging of young Jordanian male and female university students.
Specifically, the main objective of this study is to explore gender differences in the

use of linguistic features in the text messaging of the students with regard to lexical
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features (abbreviations, acronyms, shortenings, borrowing, derivation, blending,
compounding, acronyms, and conversion), syntactic features (deletion of subject
pronoun, deletion of subject pronoun and auxiliary, deletion of copular/ modal verb,
and deletion of article), and typographical features (punctuation, letter and number

homophones, phonetic spellings, onomatopoeic words, and emoticons).

1.5 Research Questions

The present study addresses the following research questions:

1. What are the differences in the lexical features used in the text messaging of

the young Jordanian male and female university students?

2. What are the differences in the syntactic features used in the text messaging

of the young Jordanian male and female university students?

3. What are the differences in the typographical features used in the text

messaging of the young Jordanian male and female university students?

1.6 Significance of the Study

This study derives its significance from the fact that it is one of the very few studies
to be conducted in a Jordanian context, in particular, and in an Arab context, in
general. Most of the literature written on online interaction has come from the
western context and has focused on English speaking countries. It is worth

mentioning that less than 1% of the articles published in the period 1990-2006 in
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prestigious international journals focused on users of CMC in Arab countries in the
Middle East (Rouibah, 2006). Therefore, this study can contribute to the existing
research that has been published on this particular issue in the Arab context. This
study would also boost the knowledge of Arabic speakers as well as that of the
speakers of other languages on this significant area because, according to Nydell
(2006, p. 68), "Foreigners find very little materials available to help them to

understand Arab society."

Exploring gender variations in the language used by Jordanian male and female
students will enhance our understanding of the communication between them in this
Arab country. It is also hoped that the findings of the present study can enrich our
understanding of the linguistic aspects of text messaging as a form of computer-
mediated communication. This study represents a step towards better understanding
of how technology can redefine the nature of human linguistic interaction. In
addition, the present research will contribute to the available literature and growing
research on language and gender in text messaging since there has been little work
done on gender variation in the use of text messaging. Consequently, such a study

will help improve the linguistic mapping of new communication technologies.

Such a study can also lend valuable insight into how young male and young female
students differ in their use of text messaging. This examination of gender differences
will advance our understanding of the nature of male-female communication in

SMS, in comparison to that of face-to-face communication. It is also hoped that this
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particular study will contribute to the growing knowledge investigating human

communication using text messaging.

Furthermore, the study of text messaging can provide a variety of insights into the
ways males and females present themselves and interact with others in SMS. The
exploration of gender-related differences may provide more insights into the
understanding that CMC use is a masculine-dominated technology. In other words,
not only will the present research help us understand in a structured way how the
technology of text messaging is used these days, but it will also increase our
knowledge about the living conditions and behaviors of male and female youth
through its use. This present research also attempts to delineate the gendered
interaction patterns of text messages in order to better assess the issues related to

gender and communication in CMC.

1.7 Definitions of Key Terms

Asynchronous CMC is one type of CMC that allows individuals to communicate

electronically at anytime; the recipient need not to be online at that moment (Hard af
Segerstad, 2002). The message will stay in storage until the recipient chooses to read

it.

Chain_messages are messages composed of longer epigrams, jokes, word-play, or

short poems, which are passed from one message sender to another. Chain messages
do not require a response. They are similar to the conventional chain words and

letters which promise happiness and love (Laursen, 2005).
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Computer-mediated communication refers to a variety of written messaging

systems that allow two or more participants to communicate using computer-based
technology (Baron, 2005a). CMC comprises a variety of interactive socio-technical
modes including e-mail, discussion lists, newsgroups, chat, MUDs, MOOs, ICQ, IM,
and SMS. All of these modes are textual, involving typed words that are read on a

computer screen (Herring, 2001a).

Emoticons are signs or icons representing the face of a writer’s mood or facial
expression (Walther & D’ddario, 2002). Emoticons, also referred to as smileys, are
derived from the two words: “emotions” and “icons” (Huffaker & Calvert, 2005).
They are often used in text communications to convey an emotion with a message.
To create an emoticon or smiley you use your standard keyboard characters and

punctuation marks.

Genderlect is a term that was coined by Tannen (1990) to describe the difference
between men’s and women’s speech. Specifically, genderlect refers to the variety of
language that is specific to one gender, male or female. It is a blend of gender and

dialect (Fromkin et al., 2011).

Mobile phone is defined as any wireless device that permits interpersonal

communication at any time in virtually any urban location. These include basic

handsets, smart phones, Blackberries, and I-phones (Wei, 2007, p.18).

Online Communication means communicating via a computer connected through a

modem, telephone line or network to another computer.
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Onomatopoeic words are words whose sounds suggest their meaning, e.g., cough,

cuckoo, hiccup, ring, buzz, and knock (Fromkin et al., 2011).

Semiotics is “the study of sign action.” (Borpy, 2002, p. 6) It studies sign forms and

their meaning.

SMS is a mode of asynchronous text communication via mobile phones in which
users have a limited number of symbols-160 including spaces to construct their

message (Zelenkauskaite & Herring, 2008, p.2). (See also text messaging).

Sociolinguistics is the study of language in relation to society. It is "concerned with

investigating the relationships between language and society with the goal being a
better understanding of the structure of language and how languages function in

communication” (Wardaugh, 2006, p.13).

Synchronous CMC is one form of CMC in which a two-way communication or

interaction takes place simultaneously.

Text is a term used to refer to the texts used in SMS text messaging, instant

messaging, internet chat, informal e-mails, and social software (Shortis, 2001).

Texters is a term that refers to people who send text messages. This term was used

by Rafi (2008, 2010).

Text messaging is the common term for the sending of “short" (160 characters or

fewer, including spaces) text messages from mobile phones using the Short Message
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Service (SMS). The individual messages which are sent are called text messages or

more colloquially, texts.

Typographical Features are a set of features that are used in the composition of a

text in order to make it intelligible, readable and coherent, such as punctuation,

capitalization, visual signs, color, and font.

1.8 Summary

This chapter served as an introduction to this study, whose main objective is to
explore gender differences in the text messaging of young Jordanian university
students. It offered a brief review of the Jordanian setting, including demographic
information, education, culture, language, and mobile phone services in order to set
the scene for the study. Following that, the chapter gave a detailed description of the
statement of the problem, the objectives, the research questions, and the significance,
of the study. Significant terms that are used throughout the remainder of the study
were defined next. Finally, this chapter outlines the study by giving brief accounts of

its chapters.

1.9 Organization of the Thesis

Chapter One is an introduction of this study, the purpose of which is to explore
gender differences in the text messaging of young Jordanian university students. This
chapter constitutes the background of the present study. The chapter also serves to

give details about the statement of the problem, objectives, research questions, and
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significance of the study. It also presents the definitions of significant terms that will

be used throughout the remainder of the dissertation.

The second chapter includes a literature review pertaining to the relationship
between language and gender in face-to-face communication and in computer-
mediated communication, discussing some of the most important studies conducted
on these two issues. The chapter begins by offering a brief review of computer-
mediated communication touching upon its definition, history, forms, characteristics,
and text messaging as a form of CMC. The second chapter also discusses previous
literature relevant to text messaging, focusing on the linguistic and the socio-cultural
aspects of text messaging. Literature about the theories dealing with gender
differences in face-to-face communication as well as theories of gender differences
in computer-mediated communication are presented in this chapter. Finally, the

theoretical framework upon which this study is based is also discussed.

A detailed description of the methodology behind this study is presented in Chapter
Three. This includes research design, sampling and procedures of selecting
participants, data collection techniques, pilot study, data analysis, issues of validity
and reliability, ethical and legal considerations, and any related perceived
limitations. The data for the study were collected by means of an open-ended

questionnaire, user diaries, and semi-structured interviews.

Chapter Four reports on the results and the main findings of gender differences in the

text messaging of young Jordanian university students and discusses the central
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issues of the dissertation. It focuses on the linguistic features in the text messaging of

the students. It also discusses and interprets the findings of this study.

Finally, Chapter Five is a summary and evaluation of the results, including a
discussion of their implications from a number of perspectives including linguistic
and educational aspects. Further suggestions and recommendations for future
research on CMC, in general, and text messaging, in particular, are suggested.

Finally, the limitations of the study are explained in this chapter.
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CHAPTER TWO
LITERATURE REVIEW

2.1 Introduction

This chapter discusses some of the important studies in the areas of gender and face-
to-face-communication, and gender and CMC. It also discusses studies related to text
messaging communication, focusing on its socio-cultural aspects, linguistic aspects
and gender differences. The first section discusses CMC with regard to its definition,
history, forms, characteristics, importance as well as text messaging as a form of
CMC. Then this chapter highlights the literature relating to gender and face-to-face
communication, followed by relevant literature on gender and CMC. A review of
various studies pertaining to text messaging on two different levels: the socio-
cultural level and the linguistic level are discussed after that. The final section of this

chapter presents the theoretical framework of this study.

2.2 Computer-Mediated Communication (CMC)

2.2.1 Definitions of CMC

The term Computer-mediated Communication (CMC) was first coined in 1978 by
Hiltz and Turoff (Bosco, 2007). It refers to a variety of written messaging systems
that allow two or more participants to communicate using computer-based
technology (Baron, 2005a). Broadly speaking, CMC may be defined as the use of
computer and computer networks in a way that allows participants to interact with

one another (Sierpe, 2002). Herring (2001a) proposed the idea of CMD as one
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specialization of CMC. She defined CMD as “the communication produced when
human beings interact with one another by transmitting messages via network

computers.” (p. 612)

However, she pointed out that a distinction between computer-mediated discourse
(CMD) and CMC should be made clear. Herring (2001a) argued that CMD is to be
regarded as a specialization within the broader study of CMC because of its focus on
language and language use in computer-mediated communication, and its methods of
discourse analysis to address that focus. This study is one type of CMD studies
which follows Herring’s approach to “Computer Mediated Discourse Analysis”
(CMDA). This kind of human interaction via the computer is also described as
electronic communication, online communication, and cyber communication.
Another definition was introduced by December (1996) who defined CMC as the
asynchronous and synchronous creation and transmission of messages using digital

techniques.

Two points vital to this definition of CMC are interaction and message. The
interaction is the "give and take™ which occurs between the participants due to the
reciprocal nature of the interaction (Seirpe, 2002, p. 7). Regarding the messages
exchanged, there is a common understanding that when a person talks about CMC,
he/she is talking about textual communication unless another form is specified

(Herring, 1996).
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2.2.2 History of CMC

To better understand CMC, it is helpful to take a look at how it all began with a short

history of the World Wide Web (WWW).

The transmission of textual messages using computer networks dates back to the
heights of the cold war with the development of The Advanced Research Projects
Agency Network (ARPANET). Griffiths (2001) explained how the World Wide
Web emerged. The formation of the World Wide Web, as it is known today, began in
the 1960s when the Advanced Research Project Agency (ARPA), a division of the
United States Ministry of Defense, planned to transfer information between different
field locations. Therefore, ARPA collaborated with Massachusetts Institute of
Technology (MIT) and other universities to develop a computer network capable of

sending information between locations.

In 1969, ARPANET, a network of four host computers in different locations, was
successfully set up by the researchers who worked into integrating more computers
into the network (Porter, 2004). By December 1971, the United States Eastern and
Western coasts were connected by 23 host computers involved in ARPANET. At
this period of time, the ARPANET research was restricted to governmental service.
This restriction changed at the First International Conference on Computers and
Communication 1972, when scientists demonstrated the system in operation by
linking computers together from 40 different locations (Griffiths, 2001). This was
the first public demonstration of the new network technology (Leiner, 2000). Further

research in computer networks was stimulated by this demonstration, shifting the
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research to private groups. Thus, various protocols were designed for specific
networks, meaning that networks used different languages and protocols to function
(Griffiths, 2001). It was then that the initial "hot" application, the electronic mail,

was introduced (Leiner, 2000).

In 1982, ARPANET adopted a standard known as a transmission control protocol/
internet protocol (TCP/IP). TCP/IP became the standard language for all the
networks being developed at that time which allowed them to communicate with one
another. This merging of TCP/IP was the beginning of the "Internet", a connected set
of computer networks using the TCP/IP standard (Griffiths, 2001). At this stage, the
internet was mainly used by the researchers who developed it, and it became a kind
of an international network (Porter, 2004). In the mid 1980s, the world governments
began to use the internet in higher education, and by the year 1990, the number of
host computers using the internet surpassed 300,000 (Porter, 2004). The United
States government increased funding for internet development in the early 1990s,
establishing the Information Superhighway Project which was intended to improve
the United States internet infrastructure, and it succeeded (Griffiths, 2001). In 1991,
the World Wide Web (WWW) was released to the public. It is a network of sites that
can be searched and retrieved using Hyper Text Transfer Protocol (HTTP).With the
web using easy-to-use graphical interfaces that could be understood by everyone,

businesses, as well as regular people and even children began to use it.

The development of the internet is significant to the communication field. Different

communication modes like e-mail, bulletin boards, chat rooms, instant messages,
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text messages, weblogs, and listserves, were created when people started using the
internet for personal use (Leiner, 2000). Furthermore, complex communities online
where people could communicate with each other anywhere and anytime were also

developed. The internet opened the door to CMC that was previously impossible.

2.2.3 Forms of CMC

CMC includes a number of different interactive socio-technical modes such as e-
mail, discussion lists and newsgroups, chat, Multi-User Dimensions (MUD), | Seek

You (ICQ), instant messaging, and text messaging.

Baron (2005a) described CMC messaging with respect to two variables: (1)
synchronicity and (2) the number of participants in the interaction. In the first one,
CMC is either synchronous or asynchronous. In synchronous CMC, the participants
are logged on to the computer-based technology simultaneously, i.e., they
communicate in real time. Synchronous communication, especially chat and instant
messaging, is similar to face-to-face conversation in which message transmission is
immediate (Hard af Segerstad, 2002). Synchronous messages are usually short and
unedited because of time constraints, and communicators’ interruption and

immediate response (Baron, 2003).

In asynchronous CMC, the participants are not communicating in real time; that is, a
sender can construct and send a message without the recipient needing to be
available to respond when the message is transmitted. There are no time constraints,
and participants cannot be interrupted. Asynchronicity allows the message senders
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time to compose and edit messages before sending them, and the communication
does not require an immediate response like synchronous and spoken interactions

(Hard af Segerstad, 2005).

However, the distinction between synchronous and asynchronous CMC is not clear-
cut. In formal characterization, for example, e-mail is asynchronous and one-to-one
but, in practice, the distinction is not always very clear (Herring, 2004). E-mail in the
form of spam is a one-to-many communication, and texting can also be the same.
Users of text messaging can also engage in interactions made of a number of
exchanges within a very limited period of time. Evidently, there is no clear
dichotomy between synchronous and asynchronous modes of CMC. Hence, it is

important to take into consideration how CMC is used in practice.

As to the second variable, CMC is either one-to-one, in which a single user
communicates with a single interlocutor, or many-to-many in which multiple users
join together in conversations. Baron (2005a, p. 2) suggested a four-way matrix

resulting from these variables:

Synchronous Asynchronous
One-to-one instant messaging e-mail, SMS
Many-to-many chat, MUDs, MOOs listservs, newsgroups, blogs,

computer conferencing
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2.2.4 Characteristics of CMC

CMC provides people from around the globe with a unique forum for human
communication. Haraism (1993, p. 15) mentioned that: “human communication has
become the major use of computer networks and has transferred them into a social
space where people connect with one another.” He also pointed out four important
features of CMC: anyplace communication, anytime communication, group

interactivity and computer mediation.

Firstly, networld is place-independent. In other words, people all around the world
can connect with one another by using telecommunication technology. Secondly,
networld is available 24 hours/7 days a week. Therefore, communication is always
possible. Furthermore, participants can send and receive messages independently at
times convenient to them. They can also take their time composing and editing their
messages. CMC has the ability to reduce delays by eliminating "telephone lags" or
waiting for a suitable time for face-to-face interactions. Besides, interactions may be
more egalitarian since airtime is not limited and cannot be controlled by a few

verbose participants as in face-to-face meetings.

Thirdly, interactive conversations and discussions are offered on networld among
people from different parts of the world compromising different ages, different
genders and the like. In these virtual places, questions are asked and answered,

advice is offered, and opinions are argued.
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Finally, computer-mediated communication is restricted to written texts appearing on
a computer screen and can be printed as hard copies. This form of communication
lacks necessary information vital to communication like the tone of voice, gestures,
or physical appearance of the communicators. Researchers argue that this medium
provides a uniquely "democratic" forum for interacting since users can operate
without physical evidence related to sex, race and class, which may result in
increasing "voice" for those participants marked by sex, age, race, or other

characteristics in face-to-face interactions (Herring, 2002).

2.2.5 Importance of CMC

The use of CMC at the beginning of its development was restricted to government
agencies, high-technology organizations, academic research institutions or high
prestige professions (Griffiths, 2001). Nowadays, the rapid growth of personal
computers coupled with the decreasing cost of the internet connection has caused
CMC to shift from being a relatively elitist and high-profile technology into one that

is found even in public schools.

Presently, CMC is so popular that it is regarded as part of our culture and daily lives
(Sierpe, 2002). It is common nowadays to see internet establishments such as
internet cafes and shops along the streets of big and small cities around the world. It
is also very common to find computer terminals at airports, educational centers, and
large shopping malls offering free access to popular web-based electronic systems.
Due to the rapid development of CMC, electronic communication, electronic

shopping and electronic entertainment are readily made available.
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Another importance of CMC is the presence of electronic communication in mass
media. Electronic mail "addresses" are posted along with fax numbers to elicit
inquiries or responses from consumers and television audiences (Seirpe, 2002). By
the same token, CMC is important in helping institutions, organizations and
occupational fields such as libraries and information centers conduct their

operations.

On the interaction level, textual conversation over CMC appears to overcome many
of the problems and difficulties associated with cross-cultural and intra-cultural
interactions (Reid & Reid, 2005). People seem to communicate with one another as
if in a normal face-to-face context, adapting their conversations to fit this new
environment (Bennet, 1998). The establishment of this new form of social
interaction allows people of different ages, sex, race, nationality or culture to
interact, overcoming many of the social obstacles that exist in our complex social

world. Bennet (1998, p. 2) defined CMC as a social form of interaction as follows:

People who use this form of interaction seem able to
express a depth of feeling and emotion that would
"ordinarily" be socially unacceptable within the context of a
"traditional" conversation.

Discussing the social and interpersonal consequences of the internet, McKenna and
Bargh (1998) pointed out that the lives of some internet users have been improved by
the medium. They specifically investigated people who experience difficulties in
face-to-face interactions; for example, those who are socially conscious, lonely or

who have marginal identities. As a matter of fact, lonely and socially anxious people
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were found to be able to express themselves and develop close-knit friendships on
the internet better than in real-life situations. Not only does CMC connect people
from around the world in virtual communication, but it can also support more
intimate and personal relationships among friends (Wei, 2007). According to
McKenna et al. (as cited in Reid & Reid, 2005), people with already strong and
frequent intimate social contacts use the internet for social purposes, and many
regard it as a relatively safe environment in which to form extensive and meaningful

close relationships.

In addition, CMC has brought some benefits to some students and learners. For
example, Graddy (2004) found that students with access to online communications,
such as bulletin boards, chat rooms and e-mails do better in examinations than
students who do not have such access. Fullick (2006) revealed that school students
found online collaboration outside school highly motivating to their studies and that
web-based communication provides a practical means of encouraging and
developing collaboration in school work. The internet is also used as a means of
communication and feedback for students to exchange their ideas and thoughts about
what they have read. Such an exchange reinforces the reading and writing skills of

the students (Bensoussan, Avinor, Ben-Israel, & Bogdanov, 2006).

CMC also provides people with an open gate to the world. It is like a living
encyclopaedia, where you usually get answers in a very short time. It is a medium of

collaboration, interaction and information dissemination (Leiner, 2000).
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2.2.6 Text Messaging as a Form of CMC

Although the term CMC has traditionally been referred to those communications that
occur via computer-mediated formats (e.g., instant messages, e-mails, chat rooms), it
also refers to other forms of text-based interactions such as short message service
(SMS). 1t is a technology using a text-based format just like e-mail and instant
messaging (IM), which brought it under the remit of CMC. According to Grinter and
Eldridge (2001, p. 219), SMS is in effect a "mini-terminal” for text-based

communication.

2.2.6.1 Definition of Text Messaging (SMS)

The abbreviation SMS formally stands for "short text messaging™ (Baron, 2003).
SMS, as defined within the GSM digital mobile phone standard, is a "service that
allows users to communicate non-vocally, expressing themselves via combinations
of alphanumerical characters with a maximum of 160 characters per single SMS
message" (Balakrishnan, 2007, p. 52). In much of the western literature on texting,
the term SMS is also used to describe both the medium and the message (Kasesniemi
& Rautianen, 2002). SMS can be used as a two-way means of communication,
allowing people to send and receive short text messages from a mobile phone in near

real time (Doyle, 2000).

The SMS service is a network of SMS centers owned by telecommunication
companies offering SMS service to their customers. These centers are written
software packages that can send messages to mobile phones, receive messages from

mobile phones, receive messages from the internet, send messages to the internet,
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send messages to other SMS centers, and receive messages from other SMS centers

(Doyle, 2000).

Technically, SMS is not computer-mediated communication, since it was designed to
be sent and received via satellite technology, not through computer networks. In
recent years, many digital technologies have become interchangeable platforms for
sending and receiving linguistic messages. For instance, e-mail messages can be
transmitted and received on mobile phones. Likewise, SMS can be sent and received

through computers (Baron, 2003).

Any text message comprises a header and a body of message (Bosco, 2007). The
header usually includes the time and the date of sending the message. It also includes
the sender's mobile phone number or name if that name is included in the contact
list. The body of the message, which is the main content of the message, may be a

new message or a forwarded message or a combination of both.

2.2.6.2 Emergence of Text Messaging (SMS)

SMS was developed in Europe (Baron, 2003; Deumart & Masinyana, 2008; Goggin,
2005). The first SMS in the world was sent by Neil Papworth via the VVodafone line
in the United Kingdom on the 3rd of December 1992 (Deumart & Masinyana, 2008).
It was a “Merry Christmas" message. Text messaging, according to Goggin (2005)
and Hard af Segerstad (2002), was established by phone companies as an
afterthought; another gimmick to beat the competition. Goggin (2005) added that

SMS was built into the European Global System for Mobile (GSM) standard as an
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insignificant additional capability. The GSM community expected that the new
service will be more like an "add-on" that might increase the attraction of the GSM
system without any commercial significance. However, the huge success of the

service proved it to be the other way round.

The uptake of SMS was slow until the late 1990s. Initially, it took the mobile phone
industry twelve years to reach the one billion connection, and only two and a half
years for the number to reach another billion (Agoncillo-Quirante, 2006). This big
change occurred because it became possible to send and receive messages among
various networks. Consequently, mobile phone companies began to promote the
service by marketing pre-paid cards which attracted low-income users, including
teenagers and students. Since then, not only did high-income countries start to use
the service, but also low and middle-income countries like China and India (Deumart
& Masinyana, 2008). In their study of mobile phone practices, Rautiainen and
Kasesniemi (as cited in Grinter & Eldridge, 2001, p. 220) described the explosion in

the use of SMS as follows:

A significant change took place in the spring of 1998.
Suddenly, instead of talking about calling and changing the
color covers on their mobiles, all the teenagers wanted to
give their views on text messaging. In a few months, the
number (of) text messages sent attained the number of calls
made and surpassed it.

The growth in the volume of text messages sent world-wide is astonishing.

According to a report by the UK-based Information Telecoms & Media, SMS traffic
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topped five trillion messages by the end of 2010, and the number is expected to reach

8 trillion a year by 2012 (Global Mobile Statistics, 2011).

At the early stages, the adoption of SMS was very slow in the US for a variety of
reasons. First, Americans were very attached to their computers, so they used one-to-
one messaging systems like e-mail and instant messaging (IM). Second, the US did
not have a single phone protocol like Europe. Consequently, American mobile phone
users did not have access to a shared mobile phone texting service (Baron, 2005b).
However, things have changed since the launch of the Central States Communication
Association (CSCA) (Interesting Mobile Statistics, 2008). SMS traffic volumes have
been growing by 250% a year in the U.S. It has quickly changed the way people
communicate and access information. By the end of 2011, 8 trillion text messages
will be sent (Global Mobile Statistics, 2011). Despite the amazing growth of SMS
messages in the world, in general, and in Jordan, in particular, very little attention

has been given to its language, use, and impact on Jordanian society.

2.3 Language and Gender

Language plays a significant role in every society. It is used by people to express
their feelings, thoughts, ideas, and convey their messages. However, there are no two
people who talk alike, and people are often judged by the way they talk. Language
and gender are inseparable as language is an important part of people’s social
identity (Coates, 1993). As Graddol and Swann (1994, p. 5) put it: “Linguistic habits
reflect our individual biographies and experiences”. On the other hand, our society

shapes the way we speak and communicate with each other, teaching us how to
39



speak differently and how to have preconceptions about how different genders
communicate and use language differently. It is important to study gender

differences since language plays a significant role in our socialization process.

In the next section, previous studies on gender and face-to-face communication are

discussed.

2.3.1 Gender and Face-to-Face Communication

Even though this research project aims to identify gender differences in males’ and
females’ text messaging, it is significant to comprehend the linguistic aspects of
males’ and females’ interactional styles and the language used in their face-to-face

communication.

Finding gender differences in human language has evoked interest among linguists,
in general, and sociolinguists, in particular, since the 1970s (Coates, 1993; Eckert &
McConnell-Ginet, 2003; Fishman, 1983; Lakoff, 1975; Poynton, 1989; Tannen
1990, 1994, 1995; West & Zimmerman, 1983). Their constant investigation of
language and gender has highlighted dichotomous differences between males and
females. The researcher begins with a description of two of the most prominent

researchers in this field, Robin Lakoff and Deborah Tannen.

2.3.1.1 The Research of Lakoff on Face-to-Face Communication
Robin Lakoff, whose book Language and Woman’s Place (1975) had set the scene
for so many studies on gender and communication, is a pioneering feminist linguist
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and one of the most leading researchers in this particular field. Lakoff’s theory
(1975) on gender differences of males’ and females’ language claims that there are
significant gender variations in males’ and females’ use of linguistic forms. Women,
according to Lakoff, tend to show lack of commitment by employing a language
style reflecting their diffidence, shyness, and lower self-confidence (cited in Eckert
& McConnell-Ginet, 2003). Lakoff (1975) also asserts that women’s lack of power
in society leads to their lack of confidence, and, therefore, is reflected in their less-
assertive speech. She argues that women are urged to use statements of uncertainty
and triviality because they have been denied the use of strong self-expression.
According to Lakoff (1975), an obvious discrepancy does exist in the language used
by males and the language used by females, and this social difference of men and
women leads to linguistic disparity. Lakoff (1975) points out that women, since they
were little girls, were encouraged by parents to choose a speech that was gender-
specific which showed their femininity linguistically just like their playing with dolls
and avoiding aggressive play show their femininity physically. This femininity is a
“symbolic enactment of powerlessness” (Wodak, 1997, p. 26). Therefore, women’s
language is distinguished by the employment of mitigating devices and by the
avoidance of aggressive or strong language. This claim is reflected in Lakoff’s own

words (as cited in Cameron, 1990, p. 23):

Women are forced to learn a weak, trivial, and differential
style as part of their socialization, which is essentially
training in how to be subordinate. In other words, she
regards women’s style as a reflex of their powerlessness
and men’s power over them.
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The language of females, according to Lakoff (1975), is more expressive, more non-
assertive, and more polite than that of male language. She argues that American
women are forced to soften their speech through certain devices such as tag
questions, hedges, boosters and amplifiers, rising intonation on declarative
sentences, diminutives, euphemism, and conventional politeness (cited in Eckert &
McConnell-Ginet, 2003). For example, women often use indirect language to gain
the benefit of rapport (Lakoff, 1975; Poynton, 1989; Tannen, 1990). Like Lakoff,
Coates (1993) claims that women’s general speech style, termed as “women’s
language”, results from their position in society which is relatively weak, trivial and
powerless. The differences in their speech for Coates (1993, p. 13) can be
“interpreted as reflecting and maintaining gender-specific subcultures.” Coates

(1993) suggests that:

Men typically adopt a competitive style in conversation,
treating their turn as a chance to overturn earlier speakers’
contributions and to make their own point as forcibly as
possible. Women, on the other hand, in conversation with
women, typically adopt a cooperative mode: they add to
rather demolish other speakers’ contributions, they are
supportive of others, they tend not to interrupt each other.

(p. 10)

In addition, Lakoff (1975) suggests that the language spoken by males and females is
different in various aspects, and she recognizes “vocabulary” as one of these aspects.
According to Lakoff, women have larger vocabulary to describe colors, whereas men
use more words to describe sports. Men, according to Lakoff, view color as an
unimportant and irrelevant world topic. Another difference in the speech of males

and females, as mentioned by Lakoff, is the use of “empty adjectives” such as
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charming, adorable, lovely, and divine. These adjectives are used more by females to

show their approbation for something besides their literal meaning.

Additionally, Lakoff points out that the speech of males and females is different with
regard to the use of “hedges”. Hedges are words or sentence fragments that indicate
the speaker’s uncertainty about a specific statement. They include words such as sort
of, kind of, ya, you know, well. Women often use more hedges than men, believing
that using such devices will make them more “ladylike”, and that affirming

themselves in a strong manner is not polite.

The use of “intensifiers” is also one feature of women’s speech in Lakoft’s theory.
Women usually use them to hide their strong emotions or assertions. Therefore,
when women have a strong feeling about something, but do not dare to show how
strong their feeling is, they use intensifiers such as so, rather, quite, etc. For instance,
instead of saying: “I like him very much” where the speaker is stating how much
he/she likes someone, a woman will say, “I like him so much”, concealing the
intensity of their love. Additionally, Lakoff (1975) argues that females employ more
“meaningless particles” such as oh, and dear than males do. These particles, which
have no referents, indicate the relationship between women and their addressees, and

between them and what they are talking about.

Besides the aforementioned characteristics of female speech, Lakoff adds that female
speech is “syntactically peculiar”. One aspect of this syntactic peculiarity is indicated

in the use of “tag questions” which are typical of women’s speech. A tag question is
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a reduced question (e.g., isn’t it? and don’t you?) that is joined to the end of a
positive or negative statement; for instance, “You like coffee, don’t you?”.
According to Lakoff, tag questions are used when the speaker lacks commitment or
confidence in the proposition made. Therefore, a tag question enables the speaker to
avoid any embarrassment or conflict with the addressee, or to show the speaker’s

lack of opinion (Lakoff, 1975).

Men and women vary in their use of “hypercorrect grammar”. Women tend to adhere
more to the norms of language by using more standard forms than men (Lakoff,
1975). They also avoid the use of “coarse language”, “apologize” more, and use

more ‘“‘super polite” forms than men do because they know that women’s talk is

supposed to be polite.

Futrhermore, Lakoff (1975) claims that women do not tell jokes. She points out that
there is an American axiom that women cannot tell jokes, always ruin the punch line,
and confuse the order. They are also unable to understand jokes because they lack a

sense of humor.

The last feature of female’s speech that was outlined by Lakoff (1975) is that
females often speak in “italics”. They employ intonation which is similar to
underlining words. According to Lakoff (1975, p. 56), “The more ladylike and
feminine you are, the more in italics you are supposed to speak.” Speaking in italics

is another example of expressing uncertainty about statements.
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The linguistic features characterizing women’s speech as proposed by Lakoff (1975)

are summarized as follows:

1. Lexical hedges or fillers, e.g. you know, sort of, well, you see.

2. Tag questions, e.g. she’s very nice, isn’t she?

3. Rising intonation on declaratives, e.g. it’s really good?

4. “Empty” adjectives, e.g. divine, charming, cute.

5. Precise color terms, e.g. magenta, aquamarine.

6. Intensifiers such as just and so, e.g. | like him so much.

7. “Hypercorrect” grammar, e.g. consistent use of standard verb forms.
8. “Superpolite” forms, e.g. indirect requests, euphemisms.

9. Avoidance of strong swear words, e.g. fudge, my goodness.

10. Emphatic stress, e.g. it was a BRILLIANT performance.

(Cited in Holmes, 2008, p. 298)

Lakoff (1975) believes that women, generally, make use of the above-mentioned
speech styles in their conversations even though they differ in the degree of their
usage. Her claim constitutes two basic elements. The first one is that males and
females talk in different ways. The second one is that the variation in the speech of
males and females results from male dominance (Eckert & McConnell-Ginnet, 2003,
p. 2). It is worth pointing out that her observations have found much support by

researchers today even though they have been criticized by some others.
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2.3.1.2 The Research of Tannen on Face-to-Face Communication

Unlike other researchers of the dominance approach (Coates, 1993; Lakoff, 1975;
Fishman, 1983), Tannen’s (1990) approach is a more balanced approach of unbiased
“difference”. While she admits to the existence of male power and control in society,
her analysis of gender differences downplays the role of power in producing
linguistic differences. Tannen (1990) believes that gender differences in
communication styles can be explained through culture. She claims that the speech
of males and females is different, just like the speech of people from different
nationalities and cultures. There is no superior-inferior relationship. She also
suggests that the difference in gender is due to individuals simply employing
differently learnt norms of communication (Nowson, 2006). Tannen (1990, p. 18)
says that “boys and girls grow up in what are essentially different cultures, so talk

between women and men is cross-cultural communication.”

In her research, Tannen (1990, 1994) focuses on gender differences in face-to-face
communication. In her very popular book You Just Don’t Understand, Tannen
suggests that males and females have two different styles of linguistic interaction,
which stems from the fact that boys and girls are nurtured in relatively distinct

settings.

As such, Tannen refers to women’s speech as "rapport talk" (Tannen, 1990, p. 74)
because women connect with others and establish relationships by means of
conversation. Tannen (1990) describes women’s conversation as more cooperative

than competitive. In contrast, males make use of conversation to establish power and
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status. Tannen refers to the speech of men as “report talk” (Tannen, 1990, p. 74).
This talk is used as a means to achieve a higher status in interactions. Tannen (1990)

states that:

The act of giving information by definition frames one in a
position of higher status, while the art of listening frames
one as lower but when women listen to men, they are not
thinking in terms of status. Unfortunately, their attempts to
reinforce connections and establish rapport can be
misinterpreted as casting them in a subordinate position-and
are likely to be taken that way by many men. (p. 139)

In other words, men negotiate status through conflict, whereas solidarity and close
relationships are created by women by using a relationship-oriented conversation.
Tannen (1990) finds similarities between males’ and females’ conversations and
young girls” and boys' conversations. Comparing the conversations of sixth grade

girls and boys, Tannen found that:

the boys do say a bit about their friendships and about other
people, but most of their talk is about things and activities
and opinions about social issues...all the girls' talk is about
friends, friendship, and feelings; they orchestrate this talk at
a level of subtlety and complexity that is not seen in the
sixth-grade boys' talk. (1990, p. 265)

Tannen (1990, 1995) highlights some of the most common areas of difference in the
speech of men and women. First, she confirms that speech, for women, is a way to
reciprocate confirmation and support, whereas men use it to achieve power and
dominance. Second, women are more concerned with closeness and support, while

men are more concerned with status and independence. Third, some women make
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their requests like proposals not orders, but for some men this method has some
disadvantages because it may backfire. Men often feel resentful if someone tries to
make them do something indirectly. In fact, they prefer straightforward requests.
Fourth, talk for men is information, so they enjoy telling jokes and stories in social
settings. Women, on the other hand, get offended when their husbands talk to
strangers about issues they have not told their wives about. Finally, unlike men,
women do not resist the will of other people openly. Holmes (1995) reports similar
findings. She mentions that women’s use of language may be described as
facilitative, affiliative and cooperative, whereas men’s use of language may be

described as competitive and control-oriented.

Finally, Tannen (1990) stresses that males and females need to understand their own
way of communication in order to avoid conflict and misunderstanding between
them. For instance, men need to remember that women are looking for a sense of
community through their communication. Women, on the other hand, should keep in

mind that men are looking for status and control.

2.3.1.3 Further Research on Gender and Face-to-Face Communication

Previous research on gender and face-to-face communication has also shown that
there are clear gender variations in the speech of men and women. For example,
Poynton (1989) has given a list of language strategies that are usually used by
English males and females to reflect their different styles in communication. These
strategies include: interruption, mood choices (tag questions), back channel noises

(yeah), intonation, and various phonological variants. Poynton (1989) discovered
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that females include more modals (must, might), modal adverbs (probably, possibly,
certainly), interpersonal metaphors (I think, | suppose), more polite expressions (I
was wondering if | could possibly), and less direct commands. Poynton (1989) also
believed that females make longer statements to avoid interruption by others, more
evaluative adjectives (e.g., wonderful), more adjectives of approximation (e.g.,
about, around), more intensifiers (e.g., so, very), and more direct quotations instead

of paraphrasing.

Investigating males’ and females’ conversations in their homes, Fishman (1983)
illustrated how verbal communication help men and women construct and maintain
their hierarchical relations. Fishman (1983) highlighted a number of linguistic forms
used by males and females. He explained that women ask more questions than men,
use the question “D’ya know” twice as much as men, use attention beginnings five
times more than men, use minimal responses like “umm” and “uhuh” to support

ongoing interactions, and make fewer statements than men.

In their study of gender differences in the verbal interaction of males and females,
Turner, Dindia, and Pearson (1995) investigated the effect of gender on 11 verbal
communication behaviors, including: number of words spoken, vocalized pauses,
verbal fillers, interruptions, overlaps, intensifiers, justifiers, qualifiers, questions,
question tags, and agreement. The results of their analysis indicated that women’s
use of some features is consistent with Lakoff’s (1975) theory of gender variation in
interaction. For instance, women used more intensifiers, justifiers, and agreement

than men who used more vocalized pauses than women. Males utilized more
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vocalized pauses and were more uncomfortable in task-oriented discussions than
females. Females used more agreement and were more cooperative and positive in
communication than males. This finding may be explained in light of theories of
gender differences such as the dominance approach which suggests women’s lack of
power in society. Therefore, they try to make up for their weakness by showing a

sense of cooperation, attenuation, and agreement in their communication.

Previous studies have also shown that men and women are different with respect to
politeness. Women tend to be more polite, are ready to soften their speech more than
men, and are not as critical of others as men are (Graddy, 2004; Holmes, 1995;
Lakoff, 1975; Poynton, 1989; Tannen, 1990; West & Zimmerman, 1983). For
example, Holmes (1995, p. 2) believed that men are not as polite as women. She

stated that;

Most women enjoy to talk and regard talking as an
important means of keeping in touch, especially with
friends and intimates. They use language to establish
nurture and develop personal relationships. Men tend to see
language more as a tool for obtaining and conveying
information.

Similarly, Sheldon (as cited in Herring, 1995) mentioned that unlike men who tend
to enjoy discussions that are agonistic and argumentative in nature, women tend to
be polite, self-effacing, and pay attention to other people’s needs. The findings go
hand-in-hand with the findings of Coates (1993), who confirmed that men have the
tendency to control linguistic communication. In her study, she realized that men

dominate in the amount and manner of communication. In order to do so, they use
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aggressive and self-promotional language, whereas women tend to be polite,
supportive, attenuated, and self-deprecating. These patterns emphasize the gender
power hierarchy with men being dominant and women being subordinate. Similarly,
Graddy (2004) found that males tend to be more adversarial, contentious, self-
promoting, and assertive. Their conversational style includes threats to individual
expressions, concern with rules, and posting of long messages. In contrast, women

tend to be more “qualifying, apologetic, supportive, and polite” (Graddy, 2004, p. 3).

Research has also shown that there are gender differences in the amount of talk
(Coates, 1993; Fishman, 1983; Herring, Johnson, & DiBenedetto, 1995; Tannen,
1990). Herring et al., (1995) explained that women talk less than men in public
interactions. Coates (1993) and Tannen (1990) maintained that men are more
“verbose” than women, though it is women who “chatter” in stereotypical
mythology. Fishman (1983) also pointed out that men make more statements than

women, who favor minimal responses.

There are also gender differences that exist in the speech acts of complimenting and
apologizing (Bataineh & Bataineh, 2006; Holmes, 1995; Migdady, 2003). Bataineh
and Bataineh (2006) showed that Jordanian male and female students differ in the
apology strategies they use for complimenting. Females use strategies that help them
avoid the discussion of offense, while male students use those which help them
blame the victim. Migdady (2003) found that there are gender differences in the use
of compliments among Jordanian males and females with respect to the following

categories: frequency, topics, strategies, syntax, format, and compliment responses.
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To exemplify, females in Migdady’s (2003) study gave and received more
compliments than males. Females also used explicit compliments, whereas males
used implicit ones. Moreover, while females gave more compliments on appearance,

males gave more compliments on personality.

Sociolinguistic literature has shown that females are habitually more concerned with
prestige than males (Angle & Sharlene, 1981; Eckert & Mcconnell-Ginet, 2003;
Holmes, 2008; Romaine, 1999; Stockwell, 2002; Trudgill, 1983). For example,
analyzing the phone conversation of a brother and sister, Stockwell (2002)
mentioned that the sister used a more prestigious variant / r /, whereas the brother
used the stigmatized variant, the glottalized / ? /. Furthermore, in their attempt to
gain prestige, women are generally more ready to copy and use the speech of rich
people than men (Angle & Sharlene, 1981). In his study of prestige preference
among men and women in Norway, Trudgill (1983) pointed out that the preference is
much greater among women. According to Holmes (2008) and Trudgill (1983),
women employ higher class forms because they are more status-conscious, and

therefore, feel more pressure than men to look and act correctly.

Furthermore, women are more likely to use more standard forms in speech than men
(Coates, 1993; Holmes, 2008; Trudgill, 1983). Trudgill (1983) demonstrated that the
association between women and standard language is the most important finding that
emerged from social dialects over the past twenty years. The association between
femininity and standard language dates back to the Victorian era where “speaking

properly” became linked to being a lady (Romaine, 1999). In Europe, studies have
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shown that women tend to shift to standard language in preference to regional
dialects (Trudgill, 1983). British women, according to Coates (1993), have the
tendency to shift to codes closer to the standard language, while men have the
tendency to use shift to non-standard forms. Holmes (2008) also revealed that in
many speech communities women employ more standard forms than men do,
whereas men use more vernacular forms than women do. For example, men use
more double negation (e.g. I don’t know nothing about it), more h dropping (e.g. ous
instead of house), and more in at the end of words (such as writing and speaking)
than women. Holmes (2008) presented four explanations as to why more standard
forms are used by women than men. The first is related to social class and its status.
The second one appeals to women’s role in the society. The third expalnation is
women’s status as a subordinate one. The final explanation is related to the speech

function in representing gender identity.

In diglossic situations, situations in which two varieties of the same language exist in
a speech community, the high variety (H) refers to the standard language which is
used in formal situations such as education, religion, media, etc., whereas the low
variety (L) refers to the colloquial language which is used in informal situation such
as family and friends talk. Women differ in their attitudes and use of the high
variety, which is considered more prestigious. An example of a diglossic situation is
found in Paraguay where Spanish is the language used in formal interactions,
whereas, Guarani, a surviving Amerindian language, is the language of informal and
intimate situations (Angle & Sharlene, 1981). Holmes (2008) showed that Guarani is

the language used by men when they speak with other men, but Spanish is used
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when they talk with women, who prefered to use the Spanish language. Similar
findings are reported by Trudgill (1983), who concluded that school girls in Jamaica
are more ready than boys to give up their Creole language to a more standard form,

therefore accepting correction of their language by their teacher.

With regard to finding the topic of speech, women, unlike men, find their topics of

discussions easily. In her own words, Tannen said that:

Women exhibit minimal or no difficulty finding something
to talk about, and they talk about a small number of topics...
men exhibit great difficulty finding something to talk
about... so they produce small amounts of talk about each of
a great number of topics. (1994, p. 99)

The analysis of written texts has also been a focal point for gender identification
because writing is intended for a different audience, and lacks the conversational
cues such as pitch, tone, stress, intonation, gestures and so on. However, there is
evidence indicating gender variations in the written discourse of males and females.
For instance, gender differences in writing were observed by Mulac and Lundell
(1994) who studied impromptu essays of college students. One hundred and forty
eight students from an introductory communication class at the University of
California were asked to write short essays about two different photographs. Mulac
and Lundell (1994) found that that the writing styles of the males and females were
different. They reported that the females showed more interests in emotional status
and were more elaborate in their writing than their male counterparts. This finding is

consistent with previous findings such as Tannen’s (1990) and Coates’ (1993).
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Males, on the other hand, used more linguistic features indicating instrumental styles
(referring to quantity and locatives) than females. They also mentioned that “women
generally rated as higher on socio-intellectual status and Aesthetic Quality, and men

higher on Dynamism” (Mulac & Lundell, 1994, p. 308).

Additionally, Shlomo, Moshe, Jonathan, and Anat (2003) studied 604 documents
(articles and books) of the British National Corpus of different genre. The purpose of
their study was to investigate gender differences in the occurrence of several classes
of lexical and syntactic features in the writings of males and females. They indicated
that female writers used more pronouns that encode the relationship between the
writer and the reader such as first and second person pronouns. They also mentioned
that female writers used more personal pronouns that indicate the gender of the
object being mentioned, while males used more generic pronouns. They pointed out
that females were more concerned with talk about relationships than males, whereas
the males were more concerned with talk about objects than the females, supporting
Tannen’s (1990) findings. Mehl and Pennebaker (2003) also revealed that their male
and females participants differ in the use of first person pronouns, articles, and
conjunctions. Females used them more than males. They found that the females used
more first person pronouns, articles, conjunctions, intensive verbs, and modal

auxiliaries than the males.

In summary, the previously discussed research investigates gender differences in the
spoken or written discourse of males and females. It has shown that the speech and

communication style of males and females are different. Males according to the
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previous studies use a language that reflects their superior status, whereas females
use a language that reflects their weak and inferior status in society. Unlike males
who use language to achieve power, females use language to achieve support and
closeness. In addition, the speech of males was found to be competitive, aggressive
and less polite, while the speech of females was found to be facilitative, polite, less
aggressive and supportive. The previous literature has also shown differences in the
way males and females use vocabulary, syntax, and pronunciation. The question is:
Do these differences invariably exist between males and females in CMC? The next
section overviews what previous literature has revealed about gender variation in

CMC.

2.3.2 Gender and Computer-Mediated Communication

Besides the large body of previous literature discussing gender differences in face-
to-face-communication, there are more studies that have examined gender
differences in CMC (Guiller & Durndell, 2006, 2007; Herring, 1992, 1993, 1994,
1996, 1999, 2000, 2001b, 2003; Huffaker & Calvert, 2005; Savicki, Lingenfeller, &

Kelley, 1996; Selfe & Meyer, 1991; Sierpe, 2002).

Even though earlier studies claim that CMC is gender neutral because of the
presence of sensory cues that indicate gender was eradicated by the text-only
medium and that CMC presents a more equalitarian form of communication (Trias,
1997), a growing number of researchers have found that gender differences still exist

in CMC (Guiller & Durndell, 2007; Herring, 1992, 1993, 2000, 2001b, 2003;
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Herring & Paolillo, 2006; Huffaker & Calvert, 2005; Savicki et al., 1996; Selfe &

Meyer, 1991 ; Sierpe, 2002).

It is important to note that language choices of males and females found in CMC are
almost similar to those found in face-to-face communication (Herring, 2000, 2001b).
Herring (1993) and Herring and Paolillo (2006) argue that gender socialization in

face-to-face communication is clearly reproduced in CMC.

In the following section, the research of Susan Herring is discussed. Herring's
research deserves some attention because she is one of the first scholars to make the
issue of gender differences in CMC the focus of her research. She has published a

considerable number of articles on gender and CMC.

2.3.2.1 The Research of Susan Herring on Gender and CMC

During her many years of research in the field of gender and CMC, Susan Herring,
one of the leading linguists and known researchers in the field, based her theories on
on gender differences revealed in her research (Herring, 1992, 1993, 1994, 1995,
1996, 1999, 2000, 2001b, 2002, 2003). Herring has used theories of gender
differences in face-to-face communication by Lakoff (1975), Tannen (1990), and

Coates (1993) as the basis for her research.

Herring (2000) believes that both men and women transfer the already-present
gender differences of face-to-face communication onto computer-mediated

communication. Herring (1999, p. 137) claims that gender differences in CMC still
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persist despite technological mediation, and that the assumption made by previous
research that gender differences in CMC are equalized (Danet, 1998; Kiesler, Siegel
& McGuire, 1984; Suler, 2004; Trias, 1997) needs more support. Herring (1999, p.

261) states that:

Contrary to the assumption that CMC neutralizes
indications of gender, there are gender differences in public
discourse on the internet. Moreover, these differences are
not randomly distributed across individuals, but rather
display a systematic pattern of distribution with male users
as a group tending toward more adversarial behavior and
female users as a group tending toward more attenuated and
supportive behaviors.

Herring’s findings on gender and CMC are similar to those reported by Lakoff
(1975), Tannen (1990), and Coates (1993) on gender and face-to-face
communication. Herring (2000, p.2) argues that “the linguistic features that signal
gender in computer-mediated interaction are similar to the findings that have been
previously described for face-to-face interaction”. Herring (2000, p.2) adds that these
linguistic features include “verbosity, assertiveness, use of profanity, politeness (and
rudeness), typed representations of smiling and laughter, and degree of interactive

engagement.”

The linguistic features mentioned above are used by males and females with

different degrees. Herring (2001b, p.2) suggests that:

There is an overall tendency for some of these behaviors to
correlate more with female CMC users, and for others to
correlate more with males. This does not mean that each
and every female and male manifests the behaviors;
exceptions to the tendencies can readily be found.
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The findings of her research have shown that men tend to use an adversarial and self-
promoting style in the CMC environment, which is featured by making assertions. In
contrast, women tend to use an attenuated style in their communication by hedging
their assertions, asking questions, and providing personal orientation, which is

consistent with face-to-face communication (Herring, 1992, 1993, 1994).

In her first research on gender differences in CMC, Herring (1992) made a
comparison between the representation of women in Linguistics and their
representation in LINGUIST, an electronic discussion list. Despite the fact that
women made up 46% of the regular members of the Linguistic Society of America,
they represented only 36% of the subscribers in LINGUIST. She found that men
participate more than women in the discussion of theoretical issues. She also found
that men write more messages than women do; their messages are also longer than
those posted by their female counterparts. Herring, based upon these findings,
formulated four hypotheses in her attempt to explain the underlying causes of these

gender differences:

1. Men are not as busy as women to participate in LINGUIST.
2. Women are intimidated by the tone of the discussion.
3. Women are inhibited from participating because of their fear of technology.

4. Men are more interested than women in the topic or topics raised.

Studying the language employed by men and women on the list, Herring (1992)

listed two different sets of features distinguishing men’s communication style from
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women’s communication style: the adversarial style versus the attenuated /personal
style. The adversarial style of men is characterized by strong assertions (using
adverbials like certainly, absolutely, definitely, never, obviously), self promotion,
sarcasm, rhetorical questions, exclusive first person plural pronouns, imperative form
of verbs, impersonal and presupposed truth (e.g., it’s obvious, it’s clear) and
ridiculing an opponent’s point of view. The women’s attenuated/personal style, on
the other hand, is characterized as attenuated assertions using hedges and qualifiers
(e.g., may, perhaps, sort of, seems, might, somewhat), exhortations phrased as
suggestions (e.g., let’s go), questions as a means to get a response, apologies (e.g., |
am sorry), and inclusive first person plural pronouns (e.g., | feel that, I am intrigued
by) (Herring, 1992). Her findings are consistent with the findings of coates (1993),
Lakoff (1975), Poynton (1989), Tannen (1990), and Turner et al. (1995) of gender

and face-to-face communication.

Herring (1992, 1993) identified some of the characteristics of men’s and women’s

language on the LINGUIST list. They are summarized in Table 2.1.
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Table 2.1: Characteristics of Men’s and Women'’s Language

Men’s Language Women’s Language
Strong assertion Attenuated assertions
Presupposition Explicit justifications
Challenging others Supporting others
Self-promotion Apologies
Rhetorical questions Questions
Authoritative orientation Personal orientation
Humor/sarcasm

Herring (1992) extended her critical investigation of gender differences in electronic
discourse to Megabyte University (MBU), an electronic discussion list in the subject
of composition and rhetoric. In this diccussion group, women enjoyed considerable
influence. Herring expected that women would participate equally in the discussion
since MBU is considered friendly and supportive. Her findings revealed that men’s
style on LINGUIST is not as adversarial as it was on MBU. Men also contributed
more to the list than women. For a brief period of time, women’s contributions
exceeded those of men’s. Subsequently, they were accused of trying to silence the

men, forcing three males to announce publicly that they would unsubscribe. In
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addition, Herring (1992) pointed out that males received more responses to their
contributions than women. As much as 89% of postings made by men received
responses, whereas only 70% of postings made by women received responses.
Similarly, men’s contributions received more attention than women’s contributions

even by women themselves.

In her investigation of gender and democracy, Herring (1993) analyzed two
academic discussion groups over a one-year period through observing 261 messages
which were posted on a cognitive linguistics discussion. Her findings are in line with
her earlier theory and other findings of gender differences in face-to-face interaction
such as Tannen’s (1990). She reported similar gendered language style such as task-
oriented versus socioemotional features. Herring (1993) maintained that males and
females in the discussion groups participate differently by pointing out significant
gender differences in terms of amount of participation, manner of participation and
discussion topics. She reported that men participated more than women and that their
contributions were one and a half times longer than, and sometimes twice as long as
those of women. Men successfully posted and received more messages than women
did in the Literature list. However, women participated more in topics related to real-
world consequences. A small group of males in the list, however, dominated the
interaction with regard to amount of talk and rhetoric by means of self-promotional,
sarcastic and adversarial language. Herring (1993) claims that academic CMC is
power-based and hierarchical and that:
This state of affairs cannot, however, be attributed to the

influence of computer communication technology; rather, it
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continues preexisting patterns of hierarchy and male
dominance in academia more generally, and in society as a
whole. (p. 486)

Males’ communication style mostly includes self-promotion, fostering competition,
assumptions, concrete statements and challenges to others. Females, on other hand,
adopt a more personal orientation, draw upon previous experience with family and
friends, show more support and understanding of others, use humor, and ask more

questions.

Trying to reveal the communicative values leading both males and females to display
different politeness behaviors on the internet, Herring (1994) applied Brown and
Levinson’s (1987) framework on positive and negative politeness. Her data were
collected from nine different electronic discussion groups which had different levels
of women’s participation. Herring’s findings conclusively showed that females’
behavior on the internet was more overtly polite than males’ with regard to
observance of positive face, expressions of agreement, appreciation and support.
Males violated politeness norms more often than females. For example, they
produced more unmitigated face-threatening acts such as disagreeing with others and
complaining or protesting against their behavior (Herring, 1994, 2003). Herring
(1994), moreover, explained that men flame, at least in part, to regulate the social
order. Flaming is defined as "the expression of strong negative emotion”, use of
"derogatory, obscene, or inappropriate language”, and "personal insults” (Herring,

1994, p.11). She also argues that:
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Such behavior is rationalized within a male system of
values that assigns greater importance to freedom of
expression and firmness of verbal action than to possible
consequences to the addressee’s face needs (p. 292).

Herring’s (1995) findings are congruent with her earlier findings (Herring, 1992,
1993, 1994). She discovered that men on the internet maintained an aggressive style
that involved self-promotion, disrespecting others, long conversational turns, and

insulting the competence of others.

Herring (1996) focused on the stereotype proposed by Tannen (1990) suggesting that
males are concerned mainly with exchanging information, while females are
concerned with maintaining social relationships. She based her analysis on 71
messages sent to LINGUIST on a discussion of “cognitive linguistics” and on 65
messages sent to the Women’s Studies List (WMST) on the difference between
men’s and women’s brains. Herring (1996) recognized gender variants in the
organizational structure of electronic messages: the aligned variant and the opposed
variant. The former one is aligned with the views of the addressee while the second
one is opposed to the views of the addressee. Herring’s findings do not support the
stereotype of the informative male and socially-oriented female. In fact, she
mentioned that both men and women participate in the discussions to exchange

opinions, beliefs, understanding, and judgments in social interactions.

Turning her attention to the issue of gender and ethics, Herring (1999) probed the
moral and political dimensions of norms governing on-line behavior and the

mechanisms used to establish them. She also focused on how men and women differ
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in their CMC. She pointed out that CMC includes heavily gendered discourse. For
example, females tended to provide politeness-related responses more than men did.
Females also tended to make the addressee positively valued, whereas men did not.
Additionally, similar to Lakoff’s findings (1975), Herring (1999) discovered that the
females’ messages involve various attenuation features such as hedges (e.g. not
terribly, 1 suspect, likely), and politeness markers (e.g. please). More importantly,
Herring’s (1999) findings do not support the assumption that CMC neutralizes
gender differences as suggested by some researchers (Danet, 1998; Kiesler et al.,
1984; Suler, 2004; Trias, 1997). In fact, she found that gender differences in CMC

still exist despite the nature of CMC, which reinforces gender equality.

To report on the findings of previous literature on gender and CMC, Herring (2000;
2001Db) arrived at two important themes. First, there is a tendency among the internet
users to manifest gender styles in their messages. Second, gender dynamics are not
the same in synchronous and asynchronous CMC. Synchronous CMC revealed
greater objectification of women in sexual terms, whereas asynchronous CMC
revealed greater inequity in the amount of participation. She also came across very
little evidence to support the claim that the CMC, in general, and the internet, in
particular, lend support to gender equality (Herring, 2000, 2001b). She remarked that
although the internet provides a very fertile environment for both male and female

users, it doesn’t appear to minimize gender differences in their communication.

In their analysis of gender differences regarding turn allocation in a Thai chat room,

Panyametheekul and Herring (2003) analyzed turn-taking, response patterns and
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flirtation in face-to-face conversations. Unlike other findings by Herring (1992,
1993, 1994), Panyametheekul and Herring’s (2003) results showed that turn
allocation in a Thai chat room was not very different from that of face-to-face
communication. The results also showed that females participated more than males
in chat rooms. In order to take the floor in the Chat rooms, males had to work harder,
even in their attempted flirtatious interactions. Females in Thai chat rooms appeared
to be relatively empowered, a finding that does not go in line with other findings of
gender variation claiming that females have subordinate status. This finding may

suggest that Thai culture provides women with more freedom to communicate freely.

Herring and Martinson (2004) concentrated on deceptive gender performances in the
Turning Game using content analysis. The Turning game is one type of identity
games publicly available via the internet. They mentioned that the contestants
adopted some of their real-life gender features regardless of the gender they were
acting on the game. For example, they chose nicknames and topical content that
suited the gender being performed. Regarding stylistic features, Herring and
Martinson (2004) explained that females’ stylistic features are employed more than
those of males’. Therefore, females used more examples of emoticons, laughter,
thanks, and apologies. On the other hand, males produced more messages than
women. Kapidzic and Herring (2011) reported similar findings which are consistent
with previous research. They found that males used more articles and more 1% person
pronouns; females expressed more emotion. They also mentioned that males and
females differed from each other for most word categories in the chat. In addition,

Kapidzic and Herring (2011, p. 57) suggested that, in CMC, young females have the
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tendency to present themselves as emotional, friendly, good listeners (reactive),
sexually available, and eager to please males, whereas young males have the
tendency to be more assertive, manipulative, initiating, visually dominant, and at the

same time more distant.

Describing the language used in CMC, Herring (2001a) stressed that most computer-
mediated language is text-based, i.e., messages are typed using a computer keyboard
and read as a text on a computer screen. She (2001a, p. 612) added that computer-
mediated language is commonly perceived as “less correct, complex and coherent
than written language.” She pointed out that computer-mediated language often
contains non-standard characteristics, which are deliberately used by participants to
economize the time and effort of typing, mimic features of spoken language, or to
express texters’ creativity. These non-standard forms are not the results of lack of

knowledge or inattention.

Herring (2001a) argued that the use of textual representation of auditory information
such as prosody, laughter, and other non-language sounds reflects the users’ ability
to adapt the medium of communication to their expressive needs. Non-standard
forms of language are used in a text because of the informal purpose of a message.
Herring and Zelenkauskite (2008, p.88) suggested that “resources of written
language are employed variably by users to communicate social meaning in CMC.”
They also proposed that the use of non-standard typography in CMC may
communicate feminine or masculine qualities. For example, the users may

communicate feminine characteristics of “expressiveness, friendliness, and
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playfulness”. Females’ longer messages may indicate “talkativeness.” According to
Herring and Zelenkauskite (2008), females favor standard language conventions
more than their male counterparts. In addition, females are more economical,

expressive, and supportive.

However, studying the CM language used in other modes may reveal different
patterns of language depending on the mode of the medium and the medium itself.
For example, Herring (1998) found that the language used in participants’ posts in
the professional discussion list tend to be linguistically sophisticated. The
participants used complex grammar and made few errors. Her findings were limited

to the languge used in this medium.

Herring’s research has focused on the language and the communication style used in
CMC. She has not primarily focused on the linguistic features used by the
participants in their communication. Herring also has not paid sufficient attention to
the language used in text messaging. However, her research is considered a corner
stone in the study of language, gender and CMC. Herring’s research forms the basis

for the present study.

2.3.2.2 Further Research on Gender and CMC

In addition to previous research published by Herring, many other researchers have
revealed that common males’ and females’ communication patterns exist in CMC
(Baron, 2004, 2005a; Dennis & Kinney, 1999; Graddy, 2004; Grinter & Palen, 2002;
Guiller & Durndell, 2006, 2007; Lee, 2003; Pedersen & Macafee, 2007; Punyanunt-
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Carter & Hemby, 2006; Rossetti, 1997; Selfe & Meyer, 1991; Soukup, 1999;

Stewart, Shields, Monolescu & Charles, 1999).

One of the earliest studies to investigate how humans communicate using CMC was
conducted by Selfe and Meyer (1991). They studied electronic discourse sites in
order to establish whether they are more equalitarian and less affected by differences
in power than in face-to-face interactions. Selfe and Meyer (1991) focused on the
relationship between the amount of discourse, politeness, verbal assertiveness, and
gender. Their results coincided with previous research in face-to-face
communication, revealing that men have the tendency to dominate the amount of
discourse and that they are more verbally assertive than women are. Nevertheless,
unlike previous findings, Selfe and Meyer’s (1991) findings revealed no significant
gender differences with respect to politeness. Men, in contrast to expectations, used
more expressions of approximation. They used the words “about”, “may be”, and
“perhaps” more times than women did. Moreover, men used the word “very” as an
intensifier, while women used the word ‘“so”. Although both men and women

brought about almost the same number of exclamations, men employed more

questions and more direct quotes than women.

Investigating gender differences in the language used in electronic discussion
groups, Rossetti (1997) analyzed the e-mail messages of 46 men and the e-mail
messages of 36 women. The findings of his study showed many significant gender
differences. For instance, females used more modals than men, except for the modal

“can”. Males, on the other hand, used the modals “could”, “might”, and “would”
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significantly more times than women. Females, however, used “can” more than men.
“Should, may, and must” were all used more by men. In addition, men and women
tended to use adverbs differently. For example, women used the words “certainly”
and “probably” more than men while men used the word “possibly” more than
females. In line with other research on politeness, Rossetti (1997) discovered that
men’s language was less polite than that of women’s. Women significantly used the
words “please, sorry, thanks, and appreciate” more frequently than men. Men tended
to use a more assertive language than women using the word “sure” more times,
whereas females used “not sure” more times. Regarding the length of messages,
Rossetti (1997) explained that men’s and women’s messages had the same number
of words, contrary to previous research stating that men write more. Rossetti’s
(1997) findings support those made by Herring (1992, 1993) in terms of aggressive
vs. supportive language. Males were more prone to using an aggressive style in
contrast to women who had the tendency to adopt a more supportive style. Rossetti
argued that the male-female dichotomy is transported into CMC regardless of the

lack of physical contact.

Supporting Rosseti’s (1997) findings and Herring’s (1992, 1993, 1994) findings,
Soukup (1999), who investigated males’ and females’ interaction in a chat room,
found that male-male interaction was full of flaming, profanity, sexual reference, and
attacks on masculinity. In contrast, female-female interaction was characterized by

cooperation, relation building, and emotionality.
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Just like their face-to-face interactions, women on the internet are more likely to
maintain a more expressive language, interpret non-verbal behavior such as the use
of typographical features like emoticons or phonetic spellings in a better way, and
socially orient themselves more than men do (Dennis & Kinney, 1999, Savicki et al.;
Soukup, 1999). On the other hand, men often tend to be much more task-oriented.
Huffaker and Calvert (2005) observed that females used more expressions denoting
cooperation and passivity than men, but, in general, they found very few differences

between them.

Savicki et al. (1996), who analyzed 30 discussion groups to investigate group-gender
composition on the internet, provided some clear and supporting evidence for the
gender-related interaction styles introduced by Herring (1993, 1994). They came
across similarities and differences in language use in relation to gender and CMC.
However, they suggested that gender differences found in one mode of CMC do not
necessarily generalize to other modes of CMC since each has its own characteristics.
For example, groups having a higher number of men make used of a more personal,
fact-oriented language, while groups having higher numbers of women used a more

social—oriented and supportive language.

Stewart et al. (1999) investigated a sample of 17 undergraduates in a large urban
university in the US. Their objective was to examine gender differences with regard
to online participation and language styles in Internet Relay Chat (IRC). Similar to
interactions in other modes of CMC as reported by many studies (Graddy, 2004;

Herring, 1992, 1993, 1994; Rossetti, 1997), the men in their study controlled the
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interaction. They always began and ended the conversation; they posted longer
messages; they sent and received more messages. WWomen, on the other hand, were
quieter, sometimes not replying to an exchange. Other differences in the language
use were also shown. For example, males were more likely to take charge, criticize
and make personal attacks. This is called “flaming”; behavior women are not very
comfortable with (Stewart et al., 1999). Similarly, Subrahmanyam, Smahel and
Greenfield (2006) indicated that women are more polite in CMC. They stated that
men engaged more explicit sexual remarks, while women engaged implicit ones.
This finding agrees with past research findings in face-to-face communication
(Bataineh & Bataineh, 2006; Graddy, 2004; Holmes, 2008; Lakoff, 1975; Poynton,
1989; Tannen, 1990; and West & Zimmerman, 1983) and in CMC (Herring, 1993,
1994, 1999, Herring & Martinson, 2004; Huffaker & Calvert, 2005; and Soukup,
1999). Subrahmanyam et al. (2006) findings may be explained in relation to gender
theories which claim that women are subordinate groups in society and subordinates

are supposed to be more polite and respectful.

College students are usually the focus of gender differences research in CMC
(Baron, 2004, 2005a; Graddy, 2004; Lawlor, 2006; Lee, 2003; Punyanunt-Carter &
Hemby, 2006; Stewart et al., 1999). For example, Baron (2004, 2005a) conducted an
empirical study in which she analyzed the linguistic profile, lexical issues, and
gender differences in the instant messaging of American college students. The data
in Baron’s study, which consisted of 23 instant messaging conversations and
contained 2,185 conversational turns, were collected from 23 college students in

April 2003. Data were analyzed based on the following linguistic variables:
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conversational scaffolding (length of turns, sequences, and conversation lengths),
lexical issues (abbreviations, acronyms, contractions, punctuation, and
capitalization), and emoticons. Contrary to the findings of other research by Herring
(2003), Baron (2004) concluded that female-female conversational turns were longer
than male-male conversational turns, and that the average of female-female
conversations was longer than that of male-male conversations. Therefore, it seems
that females were more expressive and more concerned with establishing
connections with other people through instant messaging. Females employed more
complex punctuation, more capitalization, and more unabbreviated lexical forms
than males. These findings concur with the findings on gender and face-to-face
communication where women usually use a more standard form than men (Holmes,
2008). Significantly, males were also more likely than females to divide their
messages into multiple instant messaging (IM) turns. Moreover, Baron (2004,
2005a) noticed that females used far more emoticons than men did (35 to 15
emoticons respectively), a finding that goes hand-in-hand with the findings of

Herring (2003), Herring and Martinson (2004), Ling (2005), and Rafi (2010).

Baron (2005b) investigated linguistic structures in the instant messaging of
American college students with regard to utterance breaks or chunks while
communicating with friends. She also aimed to compare the utterance breaks found
in the students’ messages with the same kind of utterance breaks found in face-to-
face interactions. Utterance breaks mean dividing the message to be sent into a
sequence of short messages or transmissions. Analyzing the data collected from 22

male and female American college students, Baron’s (2005b) findings revealed some
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significant gender differences in the way male and female American college students
construct their IM conversations. For example, males tended to use more utterance
breaks than females did. Males also began their second transmission with a
conjunction and were more likely to use multi-turn IM transmission than females.
On the other hand, females began the second transmission with an independent
clause, and tended to chain together related sentences. Baron (2004) claimed that the
IM conversations of the American college students resembled more spoken discourse
than writing. The writings of the students contained contractions, deletion of
syntactic elements such as pronouns and auxiliaries, and use of one-word utterances.
Moreover, the writings of the students’ were mostly unedited, and the formality level
was low. The same finding was mentioned by Crystal (2001) and Hard af Segerstad

(2002).

In his attempt to examine gender differences in the e-mail messages of males and
females, Graddy (2004) studied the postings of some American undergraduates in e-
mails and chartrooms. Graddy (2004) proposed significant differences between
males and females in terms of postings. For example, females showed higher rates in
terms of activity and lesser in terms of optimism. Females and males also differed in
their use of adjectives; females employed more adjectives to praise and fewer verbs
to express present concerns. In contrast, males used fewer adjectives to praise and
more verbs to express present concern. In addition, great praise, satisfaction and
inspiration were found to be higher among males. Finally, males were more prone to
be more optimistic than females who were less enthusiastic and more concerned

about present issues more than men.
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Lee (2003), examining the logs of instant messaging exchanges of 50 pairs of college
students at Stanford University, classified the data into the following groups: male-
female, female-female, and male-male. Lee (2003) discovered that gender
differences found in college students’ instant messaging were similar to those found
in face-to-face conversation even though instant messaging, as part of CMC, reduces
gender differences in mixed-gender interactions. Specifically, Lee (2003) pointed out
that gender differences in male-male and female-female interactions exist.
Nevertheless, gender differences in male-female interactions were found to be
equalized. Furthermore, she mentioned that male students talked about technology-
related issues while female students talked more about personal and emotional
topics. Females were found to greet each other more than their male counterparts
did, and the tones of their messages were not as aggressive as the tones of males’

messages. Females also had the tendency to use more emoticons than males did.

Fox, Bukatku, Hallahan and Crawford (2007) explored gender differences in the
instant messaging of 35 undergraduate students (16 males and 19 females) at a
private American college. They concentrated on some linguistic and textual variables
such as expressiveness, and strength of speech. In their examination they included
the following features: emoticons, textual representations of emphasis, laughter,
expression of love, compliments, reference to emotion, adjectives, self-derogatory
comments, expletives, insults, opinions, and request for information. They also
looked into the number and length of turns as well as the total number of words. Fox
et al. (2007) described females’ communication as more expressive than males’

communication; they employed more emphasis, adjectives, and emoticons.
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Furthermore, messages sent to males included more words and turns than those sent
to females. In contrast, females received messages that contained more reference to
emotions than those sent to males. Females also sent more messages with longer
turns and higher number of word count than males. Like the females in Baron’s
(2004, 2005a), Hard af Segresrad’s (2002), Herring’s (2003), Lee’s (2003), and
Ling’s (2005) studies, the females in the present study had the tendency to use more

emoticons than the males.

Punyanunt-Carter and Hemby (2006) studied the e mails of one hundred and forty-
five undergraduate students at a southwetern university. They pointed out that
college students have specific communication conventions when they use the
internet. They also noted that males’ and females’ perceptions and usages concerning
their CMC behavior were different. Their data revealed that females checked their e-
mails and used more abbreviations and clippings when writing their e-mails to a
superior than males did. Males, at the same time, were more likely than females to
use emoticons. Males also preferred using the e-mail when it is difficult for them to

meet someone in person.

According to Lawlor (2006, p. 26), male graduate students’ statements were
“epistolary” (disseminating information), whereas female graduate students’
statements were “expository” (alignment and support). Lawler, further, revealed that
females participated less than males in computer conferencing. Unlike men, women

tended to go to virtual communities to offer and receive compassion and support.
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The study of gender differences was also carried out in countries other than the USA
(Pedersen & Macafee, 2007; Robertson, 2000). To study gender differences in
blogging in England, which started later than the USA, Pedersen and Macafee (2007)
investigated whether gender differences in this form of CMC in England are similar
to those found in the US studies. Analyzing the blogs of 24 male and 24 female
British bloggers, Pedersen and Macafee (2007) revealed that their findings were very
much similar to the findings of US research. Like American bloggers, male and
female British bloggers were equally satisfied about blogging, especially when it
comes to revealing talents and thinking. Both males and females used blogging as a
means to let out their feelings and frustration. However, according to Pedersen and
Macafee (2007), British women bloggers showed more interest in the social aspects
of blogging unlike men who were more interested in sending information and
expressing opinions. As a result, personal issues and creative work were the main
topics of women’s blogs, whereas favored blogs that offer political topics and
opinions were the favorites for males. Males also showed more technical complexity

than women do.

Robertson (2000) studied a group of Canadian graduate college students whose ages
range between 25 and 50 years to see whether gender differences in face-to-face
communication are present in online communication. She found that gender
differences in face-to-face communication still exist in online communication. Her
results showed that the number of postings by women, as well as the number of

words written, is significantly lower than that of men.
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Some researchers have tackled the attitudes and behaviors of both males and females
in CMC. In his investigation of males’ and females’ attitudes and behaviors in CMC,
Li (2006) tried to quantitatively synthesize the findings of 50 empirical researches
from different contexts on how gender affects people’s communicative, interactive,
and effective patterns using CMC. The study involved 63,889 participants. Li’s
(2006) findings showed that females were more collaborative, provided more
feedback, were more likely to master their gender, used more engagement
approaches, and made more suggestions than males. On the other hand, males
enjoyed CMC more, had more experience and skills of using CMC, were more
confident in using CMC, thought CMC to be important, and used more authoritative

language than females.

In summary, the findings of the research discussed above concur in many aspects
with the findings of previous research conducted in face-to-face communication with
respect to language and gender. To exemplify, males frequently dominated the
communication in the amount and manner, using aggressive and self-promotional
talk, while females frequently attenuated their speech, were polite and supportive of
others. These patterns support the familiar gender power hierarchy, with males being
dominant and females being subordinate. The following section discusses past

studies conducted on text messaging.

2.4 Previous Studies of Text Messaging

The literature related to the study of text messaging can be classified under two

broad, related, and overlapping sets of studies. The first set deals with text messaging
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as an emerging mobile culture in many parts of the world (Ling, 2008; Kasesniemi &
Rautianen, 2002; Taylor & Harper, 2003; Thurlow, 2003; VVykoukalova, 2007). The
second one represents a sociolinguistic analysis of the communicative functions, and
linguistic features of text message communication (Bosco, 2007; Deumart &
Masinyana, Doring, 2002; Hard af Segerstad, 2002, Mostari, 2009; Rafi, 2008,

2010). The socio-cultural aspect of text messages is discussed first.

2.4.1 The Socio-Cultural Aspect of Text Messaging

2.4.1.1 The Culture of Text Messaging among Young People

Although the mobile phone was invented in the 1970s, it was not until the beginning
of this century that the power of the mobile phone became very clear (Vykoukalova,
2007). It has become an indispensable part of peoples’ lives all over the world, and
its amazing penetration is still growing. Texting is the preferred form of mediated
interaction among young people, specifically youth, surpassing all other kinds of
computer-mediated communication such as instant messaging, e-mail, voice mobile
telephony and even land-line phones (Ling, 2005). The adoption of mobile phones
usually takes place as a gift from parents (Lorente, 2002). Their cheap cost, their
smaller size, their personal and private nature and the introduction of the pre-paid
phone cards contributed significantly to the rapid adoption rate by young people

(Ling, 2005, 2008).

The mobile phone is a significant social and cultural phenomenon which is highly
symbolic for boys and girls alike since it represents reachability and popularity
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(Klimsa et al., 2006). SMS is particularly popular among young adults and teenagers
who often have a very strong emotional attachment with their mobile phones
considering it to be an extension of oneself, stating: "It's part of me" (Oksman &
Rautiainen, 2004); "1 have my life on the top of my hand" (Lorente, 2002, p. 4); or
"your mobile is like your shoes" (Wei, 2007, p. 11). Many young people reported
feeling depressed, left out or upset when they do not hear from their friends. This
emotional attachment, which is one of the reasons behind the huge popularity of the
medium, results from the fact that this technology offers something extraordinary for
them which other modes of communication do not. Taylor and Harper (2003) gave
their account regarding the adoption of mobile phones and text messaging by

teenagers and young adults. They stated that:

Although texting and mobile phone sharing may be new
phenomena, they are a manifestation and a reflection of
deeply rooted needs in these social relationships, needs that
have to do with the system of reciprocity and social
solidarity. (p. 268)

They also suggested that the need for reciprocity and solidarity have been persistent
in teenage culture for a long time, and will continue as such for a long time.
Therefore, the youths’ motivation for text messaging seems complex and deeply
rooted in their perceptions of social relations because most of what young people use
their phones for is the exchange of socially oriented information. Mobile phones and
text messaging allow them to strengthen their alliance and cement their friendship
through sharing their emotions and exchanging content that is personally important

to them.
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Youth's interest in the mobile phone often originates from peer pressure (Boneva,
Quinn, Kraut, Kiesler & Shklovski, 2006; Geser, 2004; Klimsa et al., 2006; Thurlow,
2003). Peer-based connectedness is very significant for adolescents (Boneva et al.,
2006). As one adolescent reported: "If you don't use the technology, you are not part
of the group”, and he also said that: "If you are not a name or a number in my phone
book, then you're not on my radar screen” (Grinter & Eldridge, 2001). Teenagers
usually have a higher number of friends than adults do and interact with friends more
often than adults (Boneva et al., 2006). Reid and Reid (2004, p. 7) also highlighted
the importance of peer relationships by noting that one of the most important
findings of their studies is the notion of "text circles”. Young texters seem to
establish closely-knit groups of "textmates” with whom they engage in regular, and
may be perpetual contact. Additionally, there is a pressing need for adolescents to
have close friends to talk to, to hang out and have fun with. They take advantage of
SMS since face-to-face interactions are sometimes very limited to them (Grinter &
Eldridge, 2001). Ling (2005, p 336) said, "the culture of SMS is centered among
teenagers and, in particular, among female users.” He also concluded that they use it
to extend their social activities, gain prestige, and facilitate the process of courting

and flirting.

Adolescents' strong need for numerous friendships and peer-group associations
explains their higher adoption of mobile phones and use of SMS. Their
developmental period is characterized by the need for person-to-person
communication with friends (Klimsa et al., 2006). Emphasizing the same notion,

Kyratzi (2004) illustrated the adolescents’ need for peer communication for
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establishing and maintaining peer-culture. Peer talk, according to Kyratzi (2004), is
very essential for adolescents to show their identities and ideologies. This explains

why they maintain a higher number of friends than adults.

A different psychological account explaining youths’ motivation for mobile phone

adoption is presented by Geser (2004):

Given their capacity to retain primary social relationships
over distance, the use of cell phones can well go along with
regressive psychological tendencies, e.g., with the need to
cushion the traumatic experiences in foreign environments
by remaining tightly connected to the loved ones at home.
Thus the mobile can function as a pacifier for adults which
reduces feelings of loneliness and unproductiveness at any
place at any time. (p. 12)

Geser (2004), further, mentioned that texting provides a means through which youth
can overcome the "adult-controlled power structures” that control their everyday
lives. Mobile phones offer young adults and teenagers a special kind of freedom. For
example, it is no longer necessary to wait at home for a phone call. Mobile phones
allow a certain kind of liberty, independence and privacy (Ito & Okabe, 2005). The
use of mobile phones by the young generation allows them to escape the control and

monitoring of their parents.

Hortsmanshof and Power (2005) added that text messaging suits the 18-24 year age
group that has taken to communicating by text messaging. They are adapting and
inventing a language that fits the 160 character limit resulting in abbreviations,

acronyms, and/or combinations of letters and numbers such as L8 for "late”. As a
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result the language is informal and the messages are exchanged among close friends

(Hard af Segerstad, 2002; Ling, 2005).

2.4.1.2 Characteristics of Text Messaging

When SMS was originally designed, the system was created as a means to alert users
to voice mail messages and as a system to broadcast weather or stock information; it
was not intended as a form of personal interaction (Ling, 2005). However, the
medium has proven to be more convenient for people, particularly the young, than
other mediums of communication, especially in interpersonal relationships (Hard af

Segresatad, 2002, 2004; Ling, 2005; Thurlow & Poff, 2009).

In fact, there are many reasons why young people, including teenagers use text
messaging over other media. It is quick, cheap, and convenient (Eldridge & Grinter,
2001; lgarashi et al., 2005). Text messaging can save them time and money by
avoiding long unnecessary phone conversations. Besides, sending a text message is
more economical than making a phone call. The cost of SMS is most often cheaper
than that of a phone call. Most of the phone carriers in the world provide free SMS
messages with every subscription, and offer free ones as promotions from time to
time. For instance, Zain, one of the major carriers in Jordan, offers 60 free messages

with every new subscription.

Moreover, text messaging is more convenient for young people than other modes of
communication because it is discrete and quiet (Eldridge & Grinter, 2001). Young

people can send and receive messages silently anytime and at anyplace without
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annoying others. In fact, some researchers (Ling, 2005) found that youths send and
receive SMS messages during class and after midnight. Schaller (2007) showed that
young people use "quiet" technologies such as "text messaging” to avoid disturbing
others since they do not ring or require voice interactions. He explained that the
quietness of SMS allows users to communicate without other members of the
household being aware of or disturbed by the conversation. “More convenient” also
means that people can send a text message when it is, for example, too early or too
late to make a phone call, or when the sender is in a public place. This particular
feature was also emphasized by Ling (2005) who mentioned that if a person turns off
the ringing tone in his/her mobile phone, no one will know that he/she is sending or

receiving messages.

In addition, research has shown that young people prefer text messaging to email and
talking on a mobile phone for the following reasons (Byrne & Findlay, 2004;
Hortsmanshof & Power, 2005; Igarashi et al., 2005). The first one is the message
content. Whereas the e-mail is used for business and other formal communication,
text messaging is used for personal and informal purposes. The second one is
mobility. Unlike e-mailing, texting offers more mobility while communicating, that
is, people can send and receive messages wherever they want (e.g., restaurants,
shops, buses, trains, classrooms, etc.), while walking in the street or jogging in the
park (Ito & Okabe, 2005). Eldridge and Grinter (2001) mentioned an example of the
ability of text messaging to connect people from places from which they previously
could not. For example, shortly after mobile phones became very popular, cinemas

started to enforce rules about the use of mobiles during the show. Text messaging
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made it possible in such places. Therefore, sending and receiving messages became
ubiquitous (Doring, 2002; Eldridge & Grinter, 2001; Igarashi et al., 2005; Ling,

2005; Taylor & Harper, 2003).

The third reason is that users of SMS know that if one sends an SMS to a specific
mobile phone number, it will reach that particular individual and not any other
person (Ling, 2005). Next, the asynchronicity of text messaging eliminates the need
for immediate response. One does not have to respond at once when receiving a text
message and can respond whenever he/she wishes although texters tend to reply
instantly to close friends. The asynchronous nature of SMS enables its users to plan,
contemplate and edit messages before sending them out (Byrne & Findlay, 2004;
Doyle, 2000). Further, texting is efficient and time-saving for both the sender and the
receiver. Messages can be stored and dealt with in one session, and unlike talking on

the phone, can be received with minimal disruption.

Control is also one of the most important characteristics of text messaging
(Agoncillo-Quirante, 2006). That is, the communication is one-way and at the
convenience of the sender, and takes less time than having to exchange pleasantries.

A young person reported that:

It’s hard to end a conversation over the phone. It can go on
and on and you can't just end abruptly. With texting, you
put a smiley or something at the end of your text, and the
other party will understand tapos na usapan. (Agoncillo-
Quirante, 2006, p. 7)
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One more important characteristic of text messaging is that it saves young people the
embarrassment of saying something good or bad and allows them to express things
that they would not dare to say in face-to-face conversations or on phones (Byrne &
Findlay, 2004; Clonen, 2002; Ito & Okabe, 2005; Vykoulakova, 2007). As one
young lady put it:

I come from a laid -back family. We do not say" | love

you", "I miss you" or things like that. But with texting, | am

able to tell my mom or dad, "I love you", "I miss you, or
just plain "take care”. (Agoncillo-Quirante, 2006, p. 12)

According to Small (2003), texting allows the users to change or cancel plans
without the awkwardness of having to speak to the other person. Similarly,
Vykoukalova (2007) saw that communication through SMS is easier because you do
not have to look the other party in the eye while talking. "The absence of aural and
visual information means that the vocal and visual signs of nervousness, shyness, or
anger are not apparent” (Byrne & Findlay, 2004, p. 3). Besides, it is a way to
discreetly ask others if communication is possible or desirable. Thus recipients can

decide when and in what manner to answer (Klimsa et al., 2006).

Finally, researchers have also reported some positive impact of text messaging on
students and schools. For example, Agoncillo-Quirante (2006), argued that texting
has made communication with classmates easier and more frequent. Students are
able to get in touch with former classmates and friends from high school since
texting can be done almost anywhere, anytime, having the numbers stored in the

mobile phone.
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However, the same technology that has all of the above-mentioned advantages
suffers from some drawbacks. Educators have expressed concerns over the use of
SMS language by students in their exams and assignments (Lee, 2002; Mphahlele &
Mashamaite, 2005; O’Connor, 2005). Some students find it easier to use shorthand
in exams. Some researchers purported that the SMS language deteriorates writing
skills; however, others claim that this kind of language has positively affected
students' writing performance (Baron, 2004). In their study of the text messages of
teenagers, Eldridge and Grinter (2001) discovered that teenagers face some problems
using text messaging. The first is the evolving problem of SMS language. Although
abbreviations and shorthand are adopted to ease and speed up the process of typing,
they are sometimes misunderstood. Secondly, some teenagers report that humor and
sarcasm were often misunderstood. It is sometimes difficult to determine the sender's
intent from the content of the message due to the excessive use of abbreviations.
Others complain about sending the message to the wrong person. Phone numbers are

easily confusable which may lead to some kind of embarrassment.

Another disadvantage worthy of addressing is that being available all the time
increases the potential of being exposed to harassment, conflict, ostracism, and "text
message bullying” (Campbell, 2005; Doring, 2002; Smith & Williams, 2004). To
cite an example, in Scotland and New Zealand, text message bullying was a problem,
forcing some schools to ban mobile phones in schools (Smith & Williams, 2004).
Disruption to lessons and incidences of cheating are some of the negative impacts of

text messaging on the school (Campbell, 2005).
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In conclusion, the fact that some people prefer sending text messages to making
phone calls means that the service offers something that talking on the phone or
sending an email do not. Text messaging is quick, cheap, convenient, discrete, quiet,
and time-saving. The asynchronous nature of text messaging saves young people
from some embarrassing situations, and gives them time to think and edit before
sending their text messages. Not only does the medium add something extra to
young peoples’already existing relationships with family and friends, but it also
takes them a step further, by helping them to develop new relationships (Reid &

Reid, 2004).

2.4.1.3 Use of Text Messaging among Young People

SMS is a breakthrough in communication, giving mobile users the ability to send and
receive short messages to and from mobile telephones. Generally speaking, texting is
used as one of the most common means of communication nowadays. The fact that
interaction takes place via SMS may be regarded as communicating information. Just
like face-to-face interaction, texting seems to serve multiple functions (Hard af

Segerstad, 2004).

First, young people use text messaging to chat and gossip. They discuss topics like
what happened on the previous evening, and what the plans are for next weekend.
Topics discussed by young users of SMS include: family, boyfriends, girlfriends,
teachers, classmates, homework, movies, and fashion (Campbell, 2005; Eldridge &

Grinter, 2001; Lorente, 2002). It is through mobile gossip that these young people
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relieve the pressures of life and restore the sense of connection and community

(Agoncillo-Quirante, 2006).

Young people also use text messages to reaffirm and adjust plans. Eldridge &
Grinter, (2001), Ling and Yttri (2002), and Thurlow (2003) referred to this as 'hyper-
coordination”. Hyper-coordination, a term introduced by Ling and Yttri, (2002, p.
139), is the practice of frequently revisiting and revising arrangements with others

using a mobile phone. They suggested that teenagers use text messaging to do that.

SMS is a vibrant medium allowing youth to coordinate everyday events, to maintain
social relationships with peers and family, and mainly to stay in touch with them
(Koutras, 2006). This means that text messaging is mainly used for private purposes.
Doring (2002) reported that text messaging is seldom used in formal contexts, such

as within business organizations.

In the same vein, text messaging provides youth with an opportunity to reinforce
social ties, friendships and intimate relationships. Yoshida and Takai (2008)
recognized that the intimacy of friends who communicate via SMS and face-to-face
was rated higher than those who communicate only via face-to-face. Using the
"goodnight message", receivers of the message feels that they are important, loved,
and unforgotten (Eldridge & Grinter, 2001; Reid & Reid, 2004; Taylor & Harper,
2003). Taylor and Harper (2003) viewed texting as an exchange of a gift since there
is something that is sent and received, given and taken. This gift strengthens the

already existing relations. The more you text a person, the more intimate your
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relationship becomes, a point reported by Reid and Reid (2005) who found that

texters develop deeper relationships with the person they text the most.

Additionally, SMS messages are often used by youth to entertain themselves, and as
a time-passing activity. In the words of one 17 year-old boy: "often when you are
sitting on the bus and subway it is boring and so you can write messages that
entertain you in those boring moments" (Ling, 2005, p. 336). Geser (2004, p. 4)
supported this statement by finding out that mobile phone use gives a new meaning
to dead time allowing people to escape boredom. He also stressed that text
messaging may be regarded as one of the most important activities London
passengers do while waiting for a ride. Furthermore, Vykoukalova (2007) mentioned
that some young people used stored messages for comforting and feeling good. The
repeated reading of saved SMS messages can invoke positive emotions within the
reader, so if the receiver wants to feel good or be encouraged, he/she simply refers to
the saved messages. Besides, the use of SMS can always make one feel connected

and provide him/her with a sense of closeness.

Ling (2002, p. 41) classified the use of text messaging by young adults into three
categories: informing and gathering information, engaging in social interactions, and
sending and receiving gag messages. In a nutshell, it seems that texting offers users a
special kind of function for which other mediums is no substitute. According to
Geser (2004), many studies showed that texting is subject to functional expansion
because users change habits constantly and learn to apply the new technology for a

growing variety of purposes in different situations.
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2.4.2 The Linguistic Aspect of Text Messaging

2.4.2.1 Linguistic Features

Undoubtedly, the linguistic features of text messaging have been the interest of many
researchers (Bosco, 2007; Doring, 2002; Hard af Segerstad, 2004; Thurlow, 2003;
Thurlow & Poff, 2009). Most of the researchers have reported similar findings
regarding the most common linguistic features of text messaging such as
abbreviations, letter-number  homophones, acronyms, and phonological

approximations.

For example, Thurlow (2003), who studied the linguistic features used in the text
messaging of young British university students, reported that their text messaging
included the following linguistic features: shortenings, contractions, acronyms and
initials, letter/number homophones, misspellings and typo errors, non-conventional
spellings, accent stylizations; omission of punctuation and word spacing,
exclamation and question marks, emoticons; capitalization only (whole message),
reduction of inflectional endings, and substituting longer native words with shorter
foreign ones. Thurlow (2003, p.17) believed that the language of SMS, unlike other
forms of CMC, appears to be supported by three sociolinguistic maxims, “all serving
the principle of sociality which drives the messaging”. These maxims are: (1) brevity
and speed; (2) paralinguistic restitutions; and (3) phonological approximations.
According to Thurlow (2003), the first maxim is represented by the use of
abbreviations (shortenings, acronyms, and contractions), the deletion of

capitalization and punctuation, and the minimal use of standard language. The
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second and third maxims, which are often used to compensate for the lack of verbal
cues, stress, and intonation, are manifested in the playful use of punctuation, letter
and number homophones, phonetic spellings, and emoticons. However, it is
noteworthy that the last two maxims may override the brevity and speed maxim even
though all maxims are served simultaneously and equally. For example, lexical items
such as ello, goin, and bin serve both the need for abbreviation and phonological

approximation.

Similar linguistic features were also revealed by Hard af Segerstad (2002) in a
Swedish context. Hard af Segerstad, who approached Swedish SMS as an expert in
SMS communication, analyzed 1,152 text messages collected from Swedish people.
She revealed findings similar to those of Thurlow's (2003) with respect to the
following features: phonetic spelling, omission of vowels, abbreviations and
clippings, deletion of punctuation and blank space, omission of subject pronouns and
auxiliaries, and substitution of longer words with shorter ones. Hard af Segerstad
(2002) also found that Swedish users of SMS split compounds, and omitted
prepositions and possessive pronouns. In doing this, Swedish texters tried to adapt

their messages to the restrictions of the device, showing how creative the users are.

Unlike the situation in Sweden, teenagers in Norway did not use as many
abbreviations, acronyms, capitalization, or emoticons (Ling, 2005). Despite the
popularity of text messaging among Norwegians, only around 6% of the overall
SMS messages (867) analyzed consisted of acronyms, abbreviations, or emoticons.

Moreover, 95% of the SMS messages did not use any capitalization. Female
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teenagers were more likely to be accustomed to using abbreviations and new
spellings. As among the most frequently used words, Ling (2005) listed the
following: the pronoun du (you) and the word pa (on, in, at, to), i (in, at), and er
(are). No adverbs or adjectives were identified among the most frequently used

words.

In his study of text messaging in Hong Kong, Bosco (2007) found that texters used a
number of lexical adaptations, such as the use of shortenings and abbreviations, in
their text messaging practices. He argued that Hong Kong texters employed several
strategies of representing the Chinese/Cantonese language, including using roman
numerals, phonetic approximations, and morpheme-for-morpheme translations. He
explained that some culture-specific characteristics of text messaging do exist in
Hong Kong. Acronyms of sentences such as TMTOWTDI for “There's More Than
One Way To Do It” is one of them. Another finding is the mismatch of consonants,
for example, TOMOLOW for “tomorrow”, where the initial consonant in the final
syllable is changed from R to L. Omission of subject pronouns, modal verbs, copula
verbs, and articles is also characteristic of text messages among the Hong Kong
texters. Bosco also observed the use of typographical features such as capitalization,

punctuation, phonetic spelling, and emoticons in the text messages in Hong Kong.

Similar to the young Swedish, Norwegians, and Chinese, Germans also used
contractions in their text messages (Doring, 2002). Studying the lexical and syntactic
features of text messaging in Germany, Doring (2002) revealed that German texters

used a large number of syntactic and lexical reductions, including deletion of subject,
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determiner, article, preposition, auxiliary, copula, and modal verb. These findings
corroborate with the findings of Hard af Segerstad (2002) and Bosco (2007).
Unexpectedly, only 30 out of 1,000 words collected for the study were found to be
acronyms and abbreviations. This conclusion is in line with Thurlow's (2003).
Doring's study (2002) contained the following syntactic features: omission of subject
pronoun; omission of verb and subject pronoun; omission of copula, auxiliary or

modal verb; and omission of preposition, article and possessive pronoun.

An interesting case is shown by Deumart and Masinyana (2008) who reported that
South Africans employed the abbreviation and phonetic spelling of English words
when texting in English. However, they used none of these when they text in
isiXhosa. Therefore, the messages written in isiXhosa did not adhere to Thurlow’s
(2003) sociolinguistic maxims of texting. They also found that South Africans’
English text messaging have many similar linguistic features with that of the English
SMS international conventions (e.g., abbreviations, paralinguistic restitutions, and
non-standard spellings). This may emphasize the effect of English as a lingua franca

in the world, and that text messaging has common features across the globe.

Kuwaitis, like South Africans, used abbreviations, phonetic spelling, and alpha-
numeric symbols when texting in English but not in Arabic (Haggan, 2007). Haggan
pointed out that Kuwaities use English numbers to replace Arabic letters in their text
messaging. A list of the English numbers used by the participants in Haggan’s

(2007) study to represent the Arabic phonemes is shown in Table 2.2.
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Table 2.2: Numbers Representing Arabic Letters in Text Messaging

Number Arabic Letter Phonetic Phonetic Description
Transcription

2 I ¢ Glottal stop

3 & >or ¢ Voiced Pharyngeal
fricative

'3 ¢ Y Voiced velar fricative

5 z X Voiceless velar
fricative

6 L t Voiceless emphatic
interdental fricative

6 L z Voiced emphatic
interdental fricative

7 z h Voiceless pharyngeal
fricative

7 z X Voiceless velar
fricative

8 3 q Voiceless uvular stop

9 ) $ Voiceless emphatic
alveolar fricative

9 o d Voiced emphatic
alveolar stop

$ 8= I Voiceless alveopalatal
fricative

Haggan (2007) also found that Kuwaitis use the English alphabet when writing
Arabic messages. The same finding was reported by Mostari (2009) who pointed out
that Algerians preferred the Latin alphabet (English and French) in their text
messages. Moreover, Mostari (2009) mentioned that Algerians use pure Algerian
Arabic, pure modern standard Arabic, and pure French in their text messages
(29.30%, 8%, and 21% respectively). Messages containing a mixture of Algerian

Arabic, and French represented 41.5% of the overall text messages; messages
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containing modern standard Arabic and French represented 31.5% of the overall
messages. English was only used in forms like “hi”, “bye”, and “thank you”.
Additionally, examples of shortenings (deletion of final letters), abbreviations
(deletion of middle letters), typographical symbols (Xxx,!!!), as well as emoticons

were common in their text messages.

Mostari (2009) revealed that the participants in her study employed English letters to
substitute Arabic ones. She presented a list of the English letters used to replace the
Arabic ones in her study. Table 2.3 presents the Latin letters that are used by the

participants in Mostari’s (2009) study to substitute the Arabic ones.

Table 2.3: Latin Letter Substitution for Arabic Letters in Text Messaging

Arabic Letter Latin Letter Substitution Phonetic Transcription
‘ a ‘or?
< th 0
d J d3
C h h
< kh X
5 z z
ue sorsS s
U= dh d
L T ¢
3 3 y
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< gh ¥

S a, 9,k q
> h h
K} 0, u, 00, w, w

The findings that texters employ non-standard features of language in their text
messages are congruent with previous findings in the language used in computer-
mediated communication (Baron, 1984; Murray, 1990; Herring, 2001a). For
instance, Baron (1984) discovered that the participants in computer conferencing
tended to use fewer subordinate clauses and a narrower range of vocabulary.
Similarly, Murray (1990) observed that users of computer-mediated communication
had the tendency to delete subject pronouns, determiners and auxiliaries, used

abbreviations, and did not correct typo errors.

The text messaging of Kenyans presents a good example on the use of syntactic
features in text messaging, in particular, and in CMC, in general. Ong’onda, Matu
and Oloo (2011), who analyzed the syntactic aspects of the text messaging of
Kenyan university students, reported that sociolinguistic factors affected the choice
of words used by the texters in a given interaction. They collected a total of 160 text
messages from 40 university students. Ong’onda et al. (2011) investigated syntactic
variation with respect to the following features: omission of subject pronoun,
omission of pronouns and auxiliary verbs, omission of objects, omission of articles,
omission of to-infinitive, grammatical agreement, contractions, and different word

orders. Their findings revealed that the syntactic nature of Kenyans’ text messaging
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relied heavily on sentence and word modifications, and that Kenyan texters
employed playful modifications which affected the syntax of language, leading to
language change. They also found that the text messaging of Kenyans was

compressed through omissions, abbreviations, and contractions.

The evolving language of text messaging sometimes causes problems for teenagers.
Grinter and Eldridge (2001) claimed that despite being a quick, cheap, and easy
means of communication, text messaging makes teenagers confused of the meaning
and content of many messages because different people have different levels of
understanding the language used in text messaging. Besides omitting sentences and
final punctuation and apostrophes, the Americans also utilized vowel deletion
techniques and lexical shortening (Ling & Baron, 2007). The messages of the
American students contained 47 examples of abbreviations, such as k for “okay,”
“R” for “are,” and “U” for “you”. Acronyms such as LOL for “lots of love” were

rarely used.

Emoticons are one type of linguistic features that are common in text messaging.
They are formed by a mixture of typographical symbols and used to compensate for
the lack of facial expressions and voice changes found in oral communication. Hard
af Segerstad (2002) and Bosco (2007) reported that their participants used them in
their text messaging. Hard af Segerstad (2002, 2004) found that texters usually take
their time so that they can use emoticons which are not originally formatted in their
devices. Bosco (2007) detected 27 emoticons in the corpus of 635 text messages.

63% of the emoticons in Bosco’s study represented the “happy face”. However, in
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Ling and Baron's (2007) study, a 1,473-word sampling data, only two emoticons

were observed.

In terms of message complexity (whether the message contains one clause or more)
and length, Ling and Baron (2007) revealed that most text messages sent by
American students were composed of one message idea, which is sent as a single
transmission. The American students' SMS messages average 7.7 words, and the
number of character length averaged 35 characters per message. Therefore, the US
text messages were closer in length to the Norwegian text messages at an average of
6.95 words per message (Ling, 2005). Hard af Segerstad (2002) showed that
Swedish text messages averaged 14.77 words per message and are typically longer
than the American messages (Ling & Baron, 2007), whereas German text messages
were at 13 words per message (Doring, 2002). Word count in isiXhosa, as compared
to that in English, was low because of the agglutinating structure of isiXhosa. Words
in this language were formed from a basic root using affixes to indicate tense, aspect,

pronouns, and syntactic objects (Deumart & Masinyana, 2008).

Another important aspect of the language used in text messaging that has been
discussed by some researchers is code-switching (Al-Khateeb & Sabbah, 2008;
Deumart & Masinyana, 2008; Haggan, 2007; Thurlow, 2003). Code-switching is a
linguistic term referring to the switching between at least two different languages in
a single conversation. It occurs when bilingual speakers use both languages in their

communication with another bilingual person. Code-switching happens consciously
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as well as sub-consciously. This process is widely used in the text messaging of

bilingual people.

Al-Khateeb and Sabbah (2008), Haggan (2007), Mostari (2009) reported the use of
code-switching in the text messaging of their participants. In Kuwait, Haggan (2007)
explained that Kuwaiti people used Arabic, English, a mixture of Arabic and English
and English characters to transcribe Arabic. A total of 40.6% of the respondents
made use of a mixture of Arabic and English; 13.2% English; 27.4% Arabic words
and characters; and 18.8% Arabic words written in English characters. In Jordan, Al-
Khateeb and Sabbah (2008) analyzed the text messages of 54 undergraduate and
graduate students to study the sociolinguistic context of Arabic-English code-
switching in the text messaging of the students. Their findings showed that the
students employed code-switching in their text messaging. The analysis of their data
also demonstrated that the students in their study tended to use Arabic/English texts
more than totally English and totally Arabic texts. According to Al-Khateeb and
Sabbah (2008, p. 37), technical elements such as the “ease and swiftness of writing
in English and limited space in Arabic messages” were responsible for the use of

more English in the text messages of the students.

Similarly, Mostari (2009) mentioned that Algerians used pure Algerian Arabic, pure
modern standard Arabic and pure French in their text messages. South Africans
frequently engage in code-switching, using English as their preferred choice when
writing romantic messages and sending chain messages and using isiXhosa when

sending messages of a serious commitment or love. Their code-switching was
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intersentential. That is, they used one specific language in a certain message
fulfilling a certain function, and another language in another message fulfilling a
different function. For the South Africans, English is part of their identity, and it is a
mark of prestige and education. isiXhosa was also used to express traditional values

and beliefs, which may sound funny in English (Deumart & Masinyana, 2008).

The above mentioned cases of code-switching may indicate that bilingual texters use
more than one code in their text messaging for the following reasons. Firstly, code-
switching can help texters to express themselves in a better way. Secondly, using
more than one language makes it easier for texters to compose their messages.

Finally, using a code like English may signal sophistication and prestige.

2.4.2.2 Gender and Text Messaging

Gender and language in text messaging has received very little scholarly attention.
Researchers, who investigated gender and language in text messaging, have found
that males and females are different in their text messaging (Baron, 2005a; Deumart
& Masinyana, 2008; Herring & Zelenkauskite, 2008; Igarashi et al., 2005;
Kasesniemi & Rautiainen, 2002; Klimsa et al., 2006; Ling, 2005; Rafi, 2008, 2010).
These studies have not mainly focussed on gender in text messaging; however, they

show that male and female texters differ with respect to certain features.

Researchers have found that text messaging appeal more to females than males
(Ling, 2005; Klimsa et al., 2006; lgarashi et al., 2005). Ling (2005) pointed out that

the purpose for which Norwegian teen males and females use text messaging was
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different. Males used more text messages for mid-future planning activities, whereas
females used them for immediate future planning activities. He added that females
tended to send more ‘“grooming” messages, especially emotionally-based

“grooming” such as “greetings”, “ good night” and “love you” messages compared

with the males.

In a study whose findings agree with those of Ling (2005), Klimsa et al. (2006)
emphasized that text messaging is a medium that appeals more strongly to girls than
to boys. In their study, which was carried out in Germany, Peru, Poland, and
Indonesia, they found that girls cared to be more communicative than their male
counterparts. Rafi’s (2008) results also showed that Pakistani females preferred text
messaging to communicate with their friends more than their male counterparts
(62% and 38% respectively). Klimsa et al. (2006) demonstrated that males were less
attached to their mobile phones than females (14% and 25% respectively). lgarashi
et al. (2005) revealed that first-year undergraduate Japanese females used text
messaging more actively than males in social networks and, therefore, usually
expand their text messaging social networks. Although not elaborated, they
mentioned that the content of the females' text messaging was different from that of
the males'. Similar to face-to-face interaction, Japanese females were more interested
in forming and sustaining strong and intimate relationships over text messaging than

Japanese males.

Research carried out by Deumart and Masinyana (2008); Herring and Zelenkauskite

(2008), Kasesniemi and Rautiainen (2002); Klimsa et al. (2006); Ling (2005); and
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Ling (2008) revealed that females sent more messages, wrote longer messages,
formed more complex messages, and got involved in more text messaging
discussions than males did. Herring and Zelenkauskite (2008) reported that Italian
females often used all the characters available in their mobile phones in writing their
text messages. In South Africa, female participants wrote longer messages (23
words) than male participants (19 words) (Deumart & Masinyana, 2008). The same
results were found in Finland where girls sent longer than male teenagers

(Kasesniemi & Rautiainen, 2002).

Furthermore, previous research showed significant gender differences with regard to
the lexical, syntactic, and typographical features used in the text messaging of males
and females. Norwegian teenage girls sent far more complex and longer messages
(having more than one clause) than their male counterparts. A total of 52% of the
complex sentences were sent by females compared with 15% sent by males (Ling,
2005). This finding agrees with that of Ling and Baron’s (2007), who reported that
60% of the text messages sent by American female students were complex ones.
Similarly, Rafi’s (2008) findings agree with the above-mentioned findings in that
females were more sophisticated users of text messaging than males. He revealed
that females’ text messages were more complex, longer and more lexically dense
than males’ messages. As much as 56.6% of the messages sent by female students
were complex messages containing more than one clause, whereas 74% of the male
students’ messages were simple one-clause (sentence) messages. Rafi’s (2010) data
analysis also showed that when text messaging with other females, female students

used more standard forms than when texting with males. This finding was consistent
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with Labov’s (1991) findings that females' writing is closer to standards than males’.
However, Herring and Zelenkauskite (2008) found that females used more non-
standard forms in their text messaging than males did. They believed that females
expressed features of expressiveness, friendliness, and support through non-standard
typography. On the other hand, Igarashi et al. (2005) reported no significant gender
differences among Japanese first year law school undergraduate males and female

students when it comes to the amount of SMS messages sent.

Females, according to Baron (2004), Ling (2005); and Rafi (2008, 2010), employ
more sophisticated syntax than males. Unlike males who tend to delete syntactic
features from their text messages, females like to preserve these syntactic features.
They have reported some significant gender differences concerning contracted forms
among young people. For example, Baron mentioned that male texters used more
contracted forms than their female counterparts (77% and 57%, respectively).
Females, furthermore, used less abbreviation and more punctuation than males
(Baron, 2004; Ling, 2005; Rafi, 2008). Herring and Zelenkauskite’s (2008) findings
seem to contradict these findings. Their study has shown that the females used more

abbreviations and contractions than the males.

Previous research has also shown that females tend to use more emoticons than
males (Baron, 2004; Ling, 2005). Rafi (2008) found that females used fewer
emoticons while texting with other females. However, they used more emoticons
while texting with males. Likewise, males used fewer emoticons when texting with

females, and more emoticons when texting with male friends. This may indicate that
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males and females tend to be more emotional and expressive when communicating
with males than when communicating with females. It may also indicate that males

and females feel more at ease when communicating with the same sex.

Gender differences related to code-switching were evident in the text messages of
Jordanian students. According to Al-Khateeb and Sabbah (2008), males code-switch
between English and Arabic less frequently (30%) than females (44%). They also
found that messages written in Arabic scripts were more frequently used by males
(33%) than females (22%). However, when messages were written in English, the
researchers noticed that both males and females showed no significant difference in

the frequency of using English (34% and 37%, respectively).

Yates, Mills, Lockley and Doherty (2004) reported that British text messaging
displayed gender differences in politeness. Their findings agree with the findings
reported in other modes of CMC by Herring (1994, 2003). Females tend to adher to
politeness norms more than males, whereas males tend to violate politeness norms

more than females.

This section discussed some of the previous literature related to the linguistic
features used in text messaging in different settings. It discussed the most common
linguistic features of text messaging (lexical, grammatical, and typographical) such
as those on abbreviations, acronyms, deletion of subject/verb, deletion of an
auxiliary/copular verb, letter-number homophones, phonological approximations,

code-switching, among others. It also tackled gender differences found in text
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messaging. For example, females were reported to write longer and more complex
text messages, to use more emoticons, to employ more punctuation, and use more
code-switching than their male counterparts. Females’ messages were found to be
politer, more friendly and expressive. On the other hand, males used more
abbreviations and contracted forms, less punctuation, and less standard forms in their

text messaging than their female counterparts.

2.5 Theoretical Framework of the Study
This study is guided by Bodomo and Lee’s (2002) model of “Technology-
conditioned Approach to Language Change and Use” (TeLCU) and Susan Herring’s

(2004) approach of “Computer-Mediated Discourse Analysis” (CMDA).

2.5.1 Bodomo and Lee’s Model of TeLCU

Bodomo and Lee (2002) proposed a model called ‘Technology-conditioned
Language Change and Use’ (TeLCU). This model suggests that there is a causal
relationship between the emergence of new information communication technologies
(ICTs) in our societies and the creation of new forms of language and literacy. The
TeLCU model was adopted by Bodomo and Lee by analyzing the interrelationship

between language, literacy and ICTs. According to Bodomo and Lee (2002, p. 29),

New technologies often require new forms of language and
literacy to express new concepts that emerge along these
with these new media and tools. New media of
communication, then, can lead to changes in the way people
use their language.
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Researchers who oppose this view may argue that the introduction of new ICTs does
not have prevalent effect on the way people use language. For example, Labov
(2000) mentioned television and radio, which do not have significant influence on
language used by people. The TeLCU model does not relate to the old modes of
communication such as television and radio; it discusses new ICTs such as the
internet and the mobile phone. Text messaging, which is the focus of this study, is

one type of the new ICTs to which this model may apply.

Bodomo and Lee (2002) have highlighted a number of characteristics distinguishing
between the old passive modes of information technology and new ICTs.
Specifically, they have introduced five characteristics: flexibility, connectivity,
affordability, interactivity, and popularity. Furthermore, TeLCU suggests that “the
more of the above features a new technology carries, the more likely new forms of
language and literacy will be introduced and the more widespread these new forms

will be.” (Bodomo and Lee, 2002, p. 29)

Text messaging enjoys all of the aforementioned features. Firstly, text messaging is a
flexible means of communication, which allows people to send and receive text
messages at anytime and at anyplace without disturbing others. One can also receive
a text messages even if his/her mobile phone is turned off. Text messaging offers
people the advantage to avoid any immediate response. It enables them to plan and
edit their text messages before sending them. Secondly, text messaging enables
people from different places and cultures to stay connected all the time. It can be

used for different purposes (Ling, 2005; Thurlow, 2003). Thirdly, text messaging is
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interactive. It helps people express their feelings in a better way, and. it also helps
them strengthen their relationships with one another. People can interact with one
another through text messaging as if they were communicating in face-to-face.
Affordability is another characteristic of text messaging. Text messaging is cheap
and convenient (Eldrigde and Grinter, 2001; Igarashi et al., 2005). The cost of text
messaging is often cheap, and most phone companies provide free text messaging
service to their customers. It also saves time and effort. Finally, SMS messaging is
used by billions of people worldwide. It is also considered the most successful means
of communication in recent days (Grinter and Eldridge, 2001; Lancaster et al., 2004).
According to Ling (2005), text messaging is the most favored form of CMC

surpassing instant messaging, blogs, computer conferencing, emails, etc.

In addition, TeLCU fits into the model of New Literacy Studies (NLS), which is a
theory of defining new literacy in relation to social contexts. It is a social approach to
literacy explaining the significance of social context in understanding literacy.
Bodomo and Lee (2002, p. 30) suggest that the TeLCU model “allows new forms of
language and literacy in which the use of these new forms can be explained by the

dynamic nature of the social contexts and practices.”

Figure 2.1 illustrates the causal relationship between the introduction of new ICTs
and new forms of language and literacy. The figure presents the products of TeLCU.
One of the most significant products of TeLCU is “technobabble”, which is a new
form of language which includes e-terminology, abbreviations, acronyms,

punctuation, ellipsis, and emoticonymy.
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NEW ICTs

/I\/Iedia: computers, the Internet, the World Wide Web,\
CMC (emails, ICQ, bulletin, discussion list...etc)

Tools: hardware, software, digital writing tools,
mobile phones...etc.

Characteristics: interactivity, connectivity, flexibility,

foordability, accessibility /

Technology-conditioned approach to Language Change and Use

(TeLCU)

New forms of Language and i_iteracy

New forms: technobabble
New uses: mobile phone language
New literacies: digital literacy

Figure 2.1: Technology-conditioned Approach to Language Change and Use
(TeLCU) (adapted from Bodomo and Lee (2002))

2.5.2 Herring’s Approach of CMDA

Herring (2004) has devised a framework for the analysis of text in online contexts. It
Is an approach to researching computer-mediated communication, which she called
Computer-Mediated Discourse Analysis (CMDA). This approach employs methods
that are language focused, and may involve qualitative as well as quantitative

analysis which could be supplemented by surveys, logs, interviews, ethnographic
109




observation, or other methods. The core of CMDA is the linguistic analysis of logs
of verbal interaction (e.g., characters, words, utterances, messages) (Herring, 2004).
It enables the analysis of language in a specific medium of communication.
Androutsopolous and Beilwenger (2008, p.2) call it “the most explicit and fully-
articulated framework in the field.”

According to Herring (2004, p. 2), CMDA can be used in the investigation of
“micro-level linguistic phenomena” such as online word-formation processes,
sentence structure, lexical choice, and code-switching. It can also be used to
investigate “macro-level phenomena” including coherence, community, gender
equity, and identity in discourse.

CMDA may be applied to four levels of language (Herring, 2004, p. 3):

1. Structural domain (the use of special typography or orthography, novel word-
formations, and sentence structure).

2. Meaning levels (meanings of words and utterances).

3. Interactional levels (turn taking, topic development, and other means of
negotiating interactive exchanges).

4. Social levels (linguistic expressions of play, conflict and power, and group

membership).

Herring (2004, p. 4) considers CMDA “an approach”, rather than a “theory” or a
single “method”. It is not considered a theory because it does not make any
predictions about the nature of computer-mediated discourse. In fact, CMDA permits
various theories of computer-mediated discourse to be assessed. It is not a single
method because it provides the researchers with a set of different methods from
which they choose what fits their research questions and data. Herring (2004, p.4)

proposes that “CMDA as an approach to researching online behavior provides a
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methodological toolkit and a set of theoretical lenses through which to make
observations and interpret the results of empirical analysis.”
Text messaging is one type of computer-mediated discourse (CMD). CMD occurs
between people who interact with one another by using network computers (Herring,
2001a, 2004). According to Herring (2001a) CMD may be viewed as a specilization
within the broader field of computer-mediated communication because it focuses on
language and language use in computer-networked environments.
Herring explains that CMDA can help researchers to approach their investigations in
CMC. It can also help CMDA researchers to conceptualize, design, and interpret a
CMDA research project. Specifically, CMDA shows researchers:

a) how to articulate good research questions;

b) how to select suitable and" sufficient data;

c) how to choose sampling techniques;

d) how to operationalize key concepts; and

e) how to analyze and interpret the data

Table 2.4 is a summary of the CMDA research process, as it appeared in Herring

(2004, p. 24).
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Table 2.4.: Summary of Herring’s CMDA Approach

CMDA Research Process

Application to Virtual Community

Avrticulate research question(s)

E.g., "To what extent do two online
professional development environments,
listserv X and website Y, constitute

"community"?"

Select computer-mediated data sample

E.g., intermittent time-based sampling
(several weeks at a time at intervals

throughout a year) of public messages
from each group

Operationalize key concept(s) in terms of

discourse features

Community + core participants + in-group
language + support + conflict + group self-
awareness + roles, etc.

Select and apply method(s) of analysis

Frequency counts of, e.g., messages and
message length, rate of response (‘core
participants”)

Structural analysis of, e.g., abbreviations,
word choice, language routines (‘ingroup
language")

Pragmatic analysis of, e.g., speech acts of
positive politeness (‘support’), etc.
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Interpret results

1. summarize/synthesize results of data
analysis

2. answer research question(s); explain
unexpected results

3. consider broader implications

1. Listserv X has community features a, b,
c, ...; website Y has community features c,

f, ...

2. Both have some community features; X
is more community-like than Y. This is
dueto...

3. Results have implications for: CMC
theory (e.g., media richness); system

design (e.g., push vs. pull access); research
methodology (e.g., coding categories for
community features)

2.6 Summary

This chapter reviewed the literature related to the current research. The first section

of the literature review discussed computer-mediated communication focusing on its

definition, history, forms, characteristics and importance. It also presented some of

the important research that has investigated males’ and females’ communication

strategies and language use in face-to-face communication over the past three

decades. Evidently, the literature review showed that the majority of well-known

researchers seem to agree that there are clear gender differences in the language and

communication styles of males and females. The second part dealt with gender

differences in CMC, describing some of the research that has been conducted with

regard to gender differences in different types of CMC. A special focus was given to

the research of Susan Herring, who is a leading scholar in this field.
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Previous literature dealing with the social aspect as well as the linguistic aspect of
text messaging was also introduced in this chapter, in which the lack of research
pertaining to gender differences in this particular medium is evident. The scarcity of
research into gender differences in SMS, as shown in the literature review, calls for
further research in this particular area. The present study attempts to fill a gap in the
literature by exploring gender differences in the linguistic features used in text

messaging.

The chapter ended with a discussion of the study’s theoretical framework. The final
section reported on Bodomo and Lee’s TeLCU model as well as Herring’s CMDA
approach, on which the study is guided by. The theoretical framework as well as the
previous literature discussed in this chapter provides the study with a strong

background.
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CHAPTER THREE
RESEARCH METHODOLOGY

3.1 Introduction

As discussed in Chapter One and Chapter Two, SMS based communication is
proliferating into the lives of young people all over the world and into the lives of
Jordanian University male and female students in particular. Previous research has
revealed variations in males’ and females’ communication habits based on various
parameters such as phonological variations, stylistic range, syntactic differences; etc.
The present study becomes significant in the literature by identifying gender
differences in the linguistic features used in the text messaging of young Jordanian

university students.

The limited number of research investigating gender differences in the use of text
messaging is both challenging and inspiring to the present researcher. It is
challenging because there is little to direct this study, and inspiring because it allows
for a truly original research. The current study is an investigation attempting to
explore gender differences in the SMS messages of young male and female

university students in a Jordanian setting through qualitative analysis.

This chapter presents the research design of the current dissertation and describes the
general methodology that has been used for collecting and analyzing data necessary
for the study. It begins by describing the research design. Data collection techniques

as well as procedures used for selecting the participants in this study are explained.
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A Dbrief detail of the pilot study that was conducted before the main study is
provided. In addition; procedures of data analysis are discussed. Finally, issues of
validity and reliability and ethical and legal considerations are presented in this

chapter.

3.2 Research Design

Conducting a research generally requires preparation of all the necessary steps
needed methodologically in a research, such as methods, approaches, data collection
techniques, selection of participants, and data analysis techniques. This is called
research design and is usually done before one begins a research adventure. Research
design, therefore, is a plan for conducting the whole research study. Gay and
Airasian (2003) explain that research design is a method that helps integrate a
number of different elements of a research consistently for the purpose of addressing
the research questions. It “involves theoretical, methodological, and ethical
considerations that shape both the design and what the research is aiming to achieve”
(Cheek, 2008, p.763). A good research design, according to Lewis (2003, p.74), is
“clearly defined, with coherence between research questions and methods, which
will generate valid and reliable data and which can be achieved within the available

resources.”

The present study is a qualitative case study that employs qualitative design to
answer its questions. Qualitative research is “a means for exploring and
understanding the meaning individuals or groups ascribe to a social or human

problem” (Creswell, 2009, p. 4). The importance of this approach lies in the belief
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that it “helps us to understand the world in which we live and why things are the way
they are” (Hancock, 2002, p. 2). In addition, the qualitative approach is vital to the
study of how groups’ cultural and behavioral patterns develop over time (Creswell,
2009). Some of the most significant questions that the qualitative approach tries to
address are: “How and why cultures have developed the way they are, why humans
behave the way they do, and the differences between social groups” (Hancock, 2002,
p. 2). It is also important because it focuses its investigations on contemporary issues
for purposes of illumination and understanding (Hays, 2004). Moreover, it is very
helpful in studying new topics that have never been investigated with a specific

community (Morse, 1995).

A case study research, on the other hand, is defined as “a qualitative research
approach in which researchers focus on a unity of study known as a bounded system
(e.g., individual teachers, a classroom, or a school)” (Gay, Mills & Airasian, 2009, p.
426). Case studies and qualitative research are strongly associated with each other
that they are sometimes used interchangeably (Lewis, 2003, p. 51). According to
Creswell (2009, p. 13), “Case studies are a strategy of inquiry in which the
researcher explores in depth a program, event, activity, process”. They seek to
understand a phenomenon that is bounded, identifiable, appropriately studied, and
that occurs within a specific context. Creswell (2007, p. 73) states that “a case study
is a good approach when the inquirer has clearly identifiable cases with boundaries
and seeks to provide an in-depth understanding of the cases or comparison of several

cases.”
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Three techniques of data collection were used in this research. Firstly, an open-ended
questionnaire, which was used to collect demographic information about the
participants and their use of text messaging, to collect text messaging from them, and
mainly to select participants for the user diaries. Secondly, user diaries were also
used in order to collect text messages pertaining to the research questions of the
study. Finally, semi-structured interviews were conducted in order to complement
the other two techniques of data collection by eliciting information directly from the
participants related to text messaging practice. These data collection techniques and

procedures are discussed in detail in Section 3.4.

Figure 3.1 shows the research framework that was followed in this dissertation. It
explains the three data collection techniques that were used in the pilot study: an
open-ended questionnaire, a user diary, and a semi-structured interview. Having
conducted the pilot study, some modifications were applied to the questions in the
open-ended questionnaires and the interviews. Then, the main study was carried out
using the same data collection techniques. The participants consisted of Jordanian
male and female undergraduate students (18-20 years old) from three different
Jordanian universities. Data collected from the participants were categorized
according to the gender of the sender of a message. Then, the data were analyzed for
the occurrence of lexical, syntactic, and typographical features. Gender differences

were then explored.
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3.3 Sampling

Qualitative research, according to Wilmot (2005), employs a non-probability
sampling approach because producing a statistically representative sample is not its
main objective. Creswell (2009, p. 193) adds that “particularity rather than

generalizability is the hallmark of qualitative research.”

In this study, non-probability sampling, particularly purposive sampling, was used to
select the participants. Palys (2008, p. 698) demonstrates that “purposive sampling is
virtually synonymous with qualitative research.” It is the most common sampling
strategy used for qualitative investigations (Marshall, 1996; Palys, 2008; Patton,
2002). Purposive sampling “refers to a process where participants are selected
because they meet criteria that have been predetermined by the researcher as relevant
to addressing the research questions (e.g., people of a particular age or other
demographic category)” (Saumure & Given, 2008, p. 562). Purposive sampling is
recommended in qualitative research because it reflects the diversity and breadth of
the sample population (Wilmot, 2005), and provides researchers with a broad
spectrum of ideas and a variety of opinions and views (Creswell, 2007). This
particular type of sampling is suitable for researchers who wish to study in-depth a
specific group of individuals and as a result selects individuals representing common
features from a particular group (Saumure & Given, 2008; Mason, 2002; Patton,

2002).

The sample in the present study was confined to first-year undergraduate male and

female students aged eighteen and twenty from three different universities in Jordan.
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The researcher wanted to have a wider range of students for analysis. The first is Al
al-Bayt University, located in Mafraq city, where the researcher worked as lecturer at
the Department of English Language and Literature. The second one is Yarmouk
University, which is the second largest state university in Jordan, located in Irbid
City. The third one is Philadelphia University, one of the private universities in

Jordan, located in Amman city.

For the purpose of the current study, “young students” were defined as male and
female students between the ages of eighteen and twenty, studying as first year
undergraduates at a Jordanian university. This particular group of young students has
several years (at least 2 years) of text messaging experience from high school.
According to Grinter and Eldridge (2001), these young people bring with them to
college a well-developed practice of text messaging. Baron (2005a, p. 3) reported
that young students “often anecdotally report having 'out grown' the stylized
language patterns characteristic of many younger users.” These undergraduates are
generally identified as dominant users of the technology. In their study of mobile text
messaging, Igarashi et al. (2005) chose first-year undergraduate students because this
particular group of students communicates with friends through text messaging very
often, and because they have more opportunities than other groups of students to

establish new relationships once they arrive at the university.

In addition, this group of students maintains more friendships than any other group,
interacts with friends very often and has higher rates of SMS use (Deumart &

Masinyana, 2008; Ling, 2002; Thurlow, 2003). Young males and females tend to
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send twice as many text messages than adults and children and are more responsive
to messages they receive (Ito & Okabe, 2005; Rafi, 2008). The participants were
relatively homogeneous with respect to their cultural background (Jordanians),
academic background (first-year undergraduates), and age background (18-20 year
olds). Further, the researcher ensured that they were all familiar with mobile phones
and SMS messaging. The owning of a mobile phone for at least two years was one of
the criteria used in the selection of the students. This information was obtained via

the questionnaire, and sometimes orally.

Patton (2002) points out that the sample size in qualitative research does not have
any rules. He also mentions that “ sample size depends on what you want to know,
the purpose of the inquiry, what’s at stake, what will be useful, what will have
credibility, and what can be done with available time and resources” (Patton, 2002,
p. 244). The sample size in qualitative research is often small because its purpose is
in-depth investigation, and because statistical significance is not an aim (Wilmot,
2005). According to Sandelowski (1995), since qualitative research seeks saturation,
the size of the sample is not really an issue. He also explains that the sample size
should not be large or small in qualitative research because a large sample would
make it difficult to conduct a deep, case-oriented investigation, whereas a small size

would make it difficult to achieve data saturation. According to Marshall,

An appropriate sample size for a qualitative study is one
that adequately answers the research question. For simple
questions or very detailed studies, this might be in single
figures; for complex questions, large samples and a variety
of sampling techniques might be necessary. In practice, the
number of required subjects usually becomes obvious as the
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study progresses, as new categories, themes or explanations
stop emerging from the data (data saturation). (1996, p.523)

Creswell (2009, p. 178) points out that “The idea behind qualitative research is to
purposefully select participants or sites (or documents or visual material) that will
best help the researcher understand the problem and the research questions.”
Creswell adds that this does not necessarily require a big number of participants or
sites like the ones required in quantitative research. Prior to Creswell, Patton (2002)
confirms the same idea by pointing out that qualitative studies aim to study a

relatively small number of participants who are selected purposefully.

3.3.1 Participants of the Study

The participants in the present research consisted of one hundred students. They
were evenly balanced for gender (50 males and 50 females). These participants came
from three different Jordanian universities. They all major in different fields such as
Education, Chemistry, Physics, English, Arabic, Biology, Business, etc. Most of the
participants have some knowledge of English because it is the medium of instruction

in all three universities.

The students were all between the ages of eighteen and twenty. Out of the fifty male
students, fifteen students were eighteen years old, twenty one students were ninteen
years old, and fourteen students were twenty years old. Out of the fifty female
students, thirteen students were eighteen years old, eighteen students were thirteen

years old, and nineteen students were twenty years old.

123



One hundred male and female students participated in the questionnaire. Sixty
students (30 males and 30 females) out of the one hundred students took part in the

user diaries. Twenty students (10 males and 10 females) were interviewed.

3. 4 Data Collection Techniques and Procedures

First-year undergraduate students were targeted for data collection for this study. It
was carried out during a one-month period in 2010, and involved one hundred
participants. Three techniques of data collection were used, namely: an open-ended
questionnaire, a user diary and a semi-structured interview. According to Stake
(2000), some of the best instruments for data collection for qualitative case studies

are interviews, gathering logs and surveys.

3. 4.1 Open-Ended Questionnaires

The first data collection technique which was used for collecting data for the current
study was an open-ended questionnaire in which open-ended questions were asked.
Open-ended questionnaires do not provide participants with a choice of answers.
Participants in this kind of data collection technique have the freedom to answer the
questions in any manner they choose. Creswell (2009) points out that in qualitative
research, open-ended questionnaire are used because they allow participants to

express their detailed views.

Questionnaires attract researchers because they are efficient in terms of the
researcher’s time, effort and financial resources (Foddy, 2001), and they can yield

different types of information including: factual, behavioral, and attitudinal
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(Dornyei, 2003). In qualitative research, questionnaires can be used to generate
understanding of a group of related questions, to construct interview questions for
the purpose of in-depth qualitative analysis, and to choose possible interview

participants (Foddy, 2001).

In the present study, one hundred participants (50 males and 50 females) were
needed to fill out the questionnaires. Some items from previous survey instruments
(Grinter and Eldridge, 2001; Wei, 2007; Bosco, 2007) were adopted and customized
to fit the purpose of the research (e.g., questions 1, 2, 5, 6, 11, 12, and Part C). The
open-ended questionnaire in the present study was written in Arabic and English and
the participants chose the language they felt more comfortable with. In order to avoid
response errors or non-response by the participants, the wording of the questions was
kept simple. The researcher believes that the words used in the questions matched
the vocabulary level of the participants because the participants did not make any
complaints or comments about the questions, which would, in turn, help the

researcher fulfill the objectives of the study.

In the beginning, the researcher faced some difficulties in obtaining participants who
would be willing to take part in the user diaries and the interviews. The questionnaire
helped in making the participants acquainted with the process by setting the scene
and making them feel more comfortable and willing to participate in the user diaries,
the principal data collection technique in this study. In sum, the questionnaire
assisted the researcher in choosing questions for the interviews, and getting

participants for the study.
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The open-ended questionnaire was divided into three different parts. The first part
(Part A) focused on getting demographic information about the participants
including age, sex, nationality, and major. To protect their privacy and personal
information, the participants were not required to provide their names. It was
important to gather demographic information in order to select participants who
fulfill the selection criteria for this study, i.e., the participants should be young
Jordanian undergraduates between the ages of eighteen and twenty, and have at least

two-year experience in text messaging.

The second part (Part B) included questions where the main objective was to get a
general background about the participants, for example, their habits of using text
messaging, which may be difficult to observe directly from the corpus such as habits
of editing, if any, and the typical language used in their text messaging, and the other
party that they communicate with (see Appendix A). The questions in this part did
not contribute to the main research questions. They were not intended to provide any
linguistic data for the study, but to help the researcher in understanding the students’
text messaging practices. Moreover, some of the questions, for example, questions 7,
8, and 9, were intended to complement and correlate the data collected from the

questionnaire with data obtained from the other two techniques of data collection.

In the third part (Part C) of the questionnaire, the participants were requested to
voluntarily include some actual SMS data, more specifically, the last 5 text messages
they sent to their colleagues, friends or family members in a period of not more than

a week. The researcher presumed that young Jordanian university students normally
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hold a record of at least one week’s text messages sent and received from their
fellow students. In order to ensure the gathering of natural data, the participants were
asked to retrieve the messages from their mobile phones and forward them to the
researcher’s mobile phone. However some students (specifically, 37 males and 29
females) preferred to copy the text messages character-by character, exactly as they
have them in their mobile phones, from their phones into the questionnaire directly.
This is because they claimed that they did not have sufficient credit in their mobile
accounts. In order to avoid copying mistakes, the researcher, then, asked them to
take extra caution when copying text messages from their mobiles onto the
questionnaire and to double-check them. The researcher offered to top up their
mobile phones as he was carrying some prepaid phone cards to facilitate the process
of forwarding the messages. All but 8 (6 males and 2 females) of the students, who
agreed to forward their messages directly from their phones to the researcher’s

phone, refused the offer as they regarded it humiliating.

A total of 442 messages (213 from males and 229 from females) were collected from
the participants taking part in the questionnaire. Even though students were asked to
provide 5 messages they had sent from their mobile phones, a number of them (10
males and 7 females) provided fewer than 5 messages. Several students pointed out

that they do not usually save so many messages in the memory of their phones.

It is noteworthy that a number of students were hesitant to participate in the open-
ended questionnaire, and others refused to take part in it, especially when they

realized that they were asked to provide some of the text messages they had in their
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mobile phones. Thus, in his attempt distribute the questionnaires to the male and
female students, the researcher approached 163 students from the target universities;
only one hundred students (50 males and 50 females) agreed to participate in the
questionnaire. The researcher believes that the sensitive nature of text messages as

being very private was the reason behind their hesitation and refusal.

Creswell (2009, p.175) argues that in qualitative research, “researchers collect data
themselves through examining documents, observing behavior, or interviewing
participants.” The same idea was confirmed by Merriam (2009, p. 5) who makes it
clear that the researcher is the “primary source of data collection and data analysis”
in qualitative research. In this research study, students at the target universities were
approached in person by the researcher in different locations on campus including
lecture rooms, libraries, hallways, and cafeterias. The following technique of in-
person delivery for the survey was adapted from Koutras (2006). The adapted

technique consists of the following steps:

1) Approach a student at the target university and introduce yourself and the

purpose of approaching him/her.

2) Ask whether he/she is a student at the target university, whether he/she is a
first-year undergraduate and is 18-20 years of age, and whether he/she owns

a mobile phone (screening questions).

3) If the answer is yes, then the student will be asked whether he/she would be

willing to participate in the survey.
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4)

5)

6)

7)

8)

If the student agrees, he/she will be assured that his/her identity and
responses will be kept anonymous and highly confidential. The student will
also be informed that he/she may ask questions, if in doubt, at any time. This
ensures that the participant fully understands the questions and answers them

correctly.

The student, after that, will be given a questionnaire, and the researcher waits
for him/her to complete it.

After completing the questionnaire, the student will be asked whether he/she

would be willing to take part in the user diaries and the interview process.

If the student is willing, he/she will be asked to provide the researcher with
his/her phone number in case the researcher needs to contact him/her.

Lastly, the participant will be thanked for his/her participation and will be

allowed to leave.

3. 4.2 User Diaries

A diary is a document made by someone who has kept a recent, regular, personal

log. Diaries are used as a research instrument to gather comprehensive data about

behavior, events and other aspects of a person’s daily life (Corti, 1993). User diaries

enjoy many advantages compared to other data collection instruments. First and

foremost, they offer an intense and real representation of an individual’s everyday

intimate, sensitive, and personal experiences (Blatter, 2008). 1to and Okabe (2005, p.

3) claim that this method has "the advantage of providing much more detail on usage

than can be recalled in a stand-alone interview.” Secondly, they can provide a

dependable choice to the interview technique, especially for events that can be easily
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forgotten and are hard to remember (Blatter, 2008). Thirdly, diaries are very flexible
because they can be used within a variety of research designs, and they can be used
side by side with other methods of data collection (Alaszewski, 2006). Further,
diaries can assist in accessing people who are difficult to reach, and help in obtaining

the actual language used by the participants (Blatter, 2008; Creswell, 2009).

According to Merriam (2009), “the strength of documents as data source lies with
the fact that they already exist in the situation; they do not intrude upon or alter the
setting in ways that the presence of the investigator might” (p.13). Finally, user
diaries can support interview information by providing a reliable source of
information on participants’ daily behavior and practices (Blatter, 2008). The
aforementioned advantages of user diaries motivated the researcher to use them as a
source of data collection. The text messages collected using the user diaries were

analyzed and used to answer the research questions of the study.

The user diary technique of data collection was used by Grinter and Eldridge (2001)
where they asked 10 teenagers to record the time, content, length, location and
recipient or sender of all their SMS messages for a period of one week. The same
technique was also used by Bosco, (2007), Deumart and Masinyana (2008), Hard af

Segrestad (2002), and Ito and Okabe (2005).

In this study, the user diary is the main data collection technique on which the
analysis of the text messages was based. Sixty participants’ diaries (30 males and 30

females) were used for the analysis. The participants were invited to keep a log of
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the text messages they sent from their mobile phones over a period of one week. The
participants were selected from the group of the students who participated in the
questionnaire. Of the 100 students who took part in the questionnaire, seventy one
(37 males and 34 females) students agreed to participate in the user diaries. Before
the data collection, general information about the seventy one participants was
collected including name, age, sex, phone number. Information related to the
students’ experience in text messaging and mobile phone usage was also obtained to
ascertain that they met the criteria of the study. Only sixty two (30 males and 32
females) students out of seventy one students actually participated in the logs
because the other nine (7 males and 2 females) students didn’t forward any messages
to the researcher. When the researcher contacted them, a few of them apologized and
the others didn’t reply to the calls. To make the sample equal for gender analysis, the

researcher excluded the last two diaries received from the female students.

A total of 1,612 messages (780 messages from males and 832 messages from
females) were forwarded to the researcher’s mobile phone by the participants.
Sixteen text messages (7 text messages forwarded by the males and 9 text messages
forwarded by the females) were excluded from the study because they were very
difficult to decipher when received by the researcher, and therefore, became

incomprehensible.

The researcher tried to develop a good relationship with the students. It is essential to
make the participants as comfortable as possible since the researcher would be

allowed to enter a very personal and private part of their lives. Moreover, because
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there was a common element of connection and familiarity that developed between
the researcher and the students participating in the study, it proved to be easier for
them to develop trust. The researcher believes that this encouraged the students to

participate despite the sensitive nature of the text messages.

It is significant to mention that females were more cooperative than males even
though the researcher believed otherwise. The number of females who volunteered to
participate in the user diaries was bigger than that of the males. However the
researcher used an equal number of males and females. Females also provided the
researcher with more messages than males in the user diaries. The researcher
believes that cultural differences among males and females in Jordan are decreasing
because of the effect of media such as TV, satellites, the internet, and mobile phones,
which allow females more freedom to communicate with males in a country where
this kind of communication was not permitted years ago. Moreover, co-education in
Jordan may have provided females with more equality as they are open to interacting

with males and females alike.

Before beginning the data collection process, the participants were given verbal
instructions by the researcher and were requested to keep a record of the text
messages which they sent to their colleagues or family members over a period of one
week. In order to control the possibility of copying errors due to retyping or
rewriting by the participants as well as the researcher, the participants were asked to
forward their messages to the researcher’s mobile phone, at the researcher's own

expenses. The participants were compensated by the researcher by charging their
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pre-paid phone cards with an amount covering the cost of sending the messages.
They were given the choice to do the forwarding either at the end of each day or

after sending, whichever was more convenient to them.

After the completion of the diaries, the researcher sent the students “thank you”
messages, expressing his gratitude to them for taking part in the study and reassuring
them that their information would be kept strictly confidential. The researcher also
informed them that he was willing to share the results of the study with them if they
wished. They were also asked if they would allow the researcher to contact them for
clarification, if needed, regarding the text messages they had provided. All of them

had no objection to the researcher’s request.

3. 4.3. Semi-Structured Face-to-Face Interviews
The third technique of data collection used in this study besides the paper-based
open-ended questionnaires and the user diaries is the semi-structured face-to face

interviews.

According to (deMarrais, 2004; Merriam, 2009), interviews may be regarded as the
most common data collection technique in qualitative studies in which a researcher
and the participants in his/her study engage in a conversation which focuses on the
research study questions. They “present the understandings of the people being
interviewed. Those understandings constitute important, indeed critical, information”
(Patton, 2002, p. 264). Interviews are also “one of the richest sources of data in a

case study” because they provide the researcher with information from a variety of

133



perspectives” (Hays, 2004, p. 229). They are usually used in qualitative research
when a researcher, studying a particular phenomenon, seeks to obtain in-depth
information from participants regarding the given phenomenon (deMarrais, 2004).
Moreover, “interviews yield direct quotations from people about their experiences,
opinions, feelings, and knowledge” (Patton, 2002, p. 4), and help the researcher
measure the participant’s view and attitude about a certain experience Or topic
(Creswell, 2009; deMarrais, 2004). Mishler (1986, p. 35) commented on the

(13

importance of qualitative interviews by saying that “ interviews are not simply
exchanges of questions and answers by researchers and participants, but a form of
discourse where the researcher and participant engage in constructing meaning

within a particular type of social relationship.”

The present research employed semi-structured interviews as a technique for data
collection. Semi-structured interviews, which are typically a combination of
structured and open methods, “is a qualitative data collection strategy in which the
researcher asks informants a series of predetermined but open-ended questions”
(Ayres, 2008, p. 810). They are “conducted on the basis of a loose structure
consisting of open-ended questions that define what are to be explored” (Britten,
1995, p. 251). A list of questions to be asked and a list of issues to be understood
often guide a major part of semi-structured interviews (Merriam, 2009). The

interviews questions and wordings are not usually predetermined

The participants were selected from the group of the students who participated in the

user diaries. Specifically, twenty students (10 males and 10 females), who took part
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in the user diaries were asked to participate in these in-depth interviews to draw
details relating to texting habits and usage. After the students forwarded their text
messages from their user diaries, they were contacted by the researcher and invited
to partake in the interviews. Even though twenty six students (12 males and 14
females) agreed to the researcher’s request, only twenty participants (10 males and
10 females) were needed for the interviews. They were chosen randomly. The other
6 students were thanked for their cooperation, and a note of gratitude was sent to
each of them via a text message. Having agreed to participate, appointments were set
based on their free time in order to conduct the interviews. They were also asked if
they would allow the researcher to contact them for clarification, if needed,
regarding the text messages they had provided. All of them had no objection to the

researcher’s request.

Before the interviews, a number of open-ended questions, which allow some
flexibility in answers, were prepared in order to direct the entire interview process.
The interviews, which were carried out in Arabic, contained questions related to
mobile texting practices such as frequency of text messages, use of borrowed lexical
items and inputting methods, among others. The researcher was also interested in
getting to know what kind of relationship the participant had with the person he or
she sent the messages to, which is one of the factors that influence how they write,
when and about what, of course. Aside from their text messaging habits, the
participants were asked questions concerning their language attitudes and general
feelings towards the language used in their text messaging. These questions were not

primarily intended to answer any of the research questions, but rather to complement
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the data the researcher obtained from the other two techniques of data collection, the

questionnaire and the user diaries.

The whole interview process was tape-recorded with the participants' consent. The
participants were informed that it would be possible to stop the audio-recording if
they felt uncomfortable at any time during the interview. Tape recording, according
to Seidman (1991), is a very useful and powerful method that can be used in the
interviews because the researcher, at any time, can have immediate access to the
original words of the interviewees, free from paraphrase or arbitrary interpretations
by the researcher. Furthermore, tape recording helps ensure accuracy, especially in
vague cases. Meanwhile, certain notes can be taken during the interview. As the
participants answered the questions, the researcher also took down some quick and
important notes in his notebook. At the end of each interview, the researcher thanked

the participants for their co-operation and gave them time to ask questions.

3.5 Pilot Study

The term pilot study refers to mini versions of a full-scale study. It is “the specific
pre-testing of a particular research instrument such as a questionnaire or interview
schedule” (Teijlingen & Hundley, 2001, p. 289). Pilot studies help researchers to get
familiar with all the procedures used in their studies, and let them focus on the
important aspects of their research. According to Teijlngen and Hundley (2001, p.

289),

One of the advantages of conducting a pilot study is that it
might give advance warning about where the main research
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project could fail, where research protocols may not be
followed, or whether proposed methods or instruments are
inappropriate or too complicated.

Additionally, piloting a study provides the researchers with the opportunity to test
the viability, validity, and reliability of their study and to obtain some preliminary
data that can assist the researchers to enhance their investigation plan in an effective
way (Jolly & Mitchell, 2007). A pilot study is also called a feasibility study, which is
usually carried out to determine if the main study is accomplishable (Schreiber,
2008). According to Creswell (2009), a pilot study may be used as a rehearsal of the

protocol to be followed before the full study.

The pilot study for the present study was conducted for the following purposes:

1. To foresee any problems that may occur during the process of data collection
such as simplicity, clarity, relevance, significance and ambiguity of the

questionnaire and interview questions;

2. To check the suitability and adequacy of the data collection techniques that are

chosen to carry out the main study;

3. To avoid inaccuracy, inconveniences, and errors during data collection and data

analysis; and

4. To assess the feasibility of the study.

The participants in the pilot study consisted of eighteen students distributed as
follows: ten students (5 males and 5 females) for the questionnaire, four students (2

males and 2 females) for the user diaries, and four students (2 males and 2 females)
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for the interviews. The pilot study was carried out over a period of ten days. The
feedback of participants in the pilot study was taken into consideration, and some
changes were made accordingly. For example, seven students (5 males and 2
females) expressed that some of the questions in the English and Arabic versions of
the questionnaire were vague and difficult to understand. Therefore, these questions
(Arabic and English versions) were reworded, reordered, and clarified in order to
suit the objectives of the present study. Below are examples of some of the
questionnaire questions that were modified (The original questions are given first,

followed by the modified ones):

1. The original forms of the questions:

a. Do you use any lexical features?

b. Do you use any syntactic features?

c. Do you use any typographical features?

d. Is grammar important to you when you send your text message?

2. The modified forms of the questions:

a. Do you use any lexical features (e.g. abbreviations, acronyms, clippings,
etc.)? If yes, why?

b. Do you use any syntactic features (e.g. deletion of subject, deletion of

auxiliary, deletion of article, etc.)? If yes, why?
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c. Do you use typographical features (e.g. punctuation, phonetic spelling,

emoticons, etc.)? If yes, why?

d. Do you pay attention to the grammar of your text messages? If yes, why?

In addition, some irrelevant questions were deleted from the questionnaires such as
the questions about the course major of the students, the type of phones they own,
the best time in which they like to send their messages, and the purpose of their text
messaging. The pilot study also showed that some of the students were not
comfortable when the researcher asked them to provide him with more text messages
in the interviews. A number of the students complained that they had already
provided enough text messages in the questionnaires and the user diaries. Therefore,
the researcher ignored asking the participants for more text messages in the

interviews.

Having conducted the pilot study, the researcher realized that some linguistic
features should be removed from the list of linguistic features. For example, the
lexical category “backformation” was removed because it did not exist in the text

messaging of the students.

The pilot study also helped the researcher to choose the language of the interviews.
Initially, the researcher thought that interviews could be carried out in English, but
the pilot study revealed that interviews in Arabic would be more appropriate for the
participants. The majority of the students selected for the interviews (3 students)

preferred to express themselves in Arabic.
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Moreover, the pilot study helped the researcher to estimate the sample size and the
amount of data needed for the study because the researcher was uncertain about
them. The pilot study also showed that the main study would be feasible and could
be carried out in time. It also showed that the task of getting participants and
collecting natural data for the main study would not be as difficult as the researcher
expected although some difficulties were faced in the beginning. In sum, the
researcher discovered that the pilot study contributed to improving the validity of the

research methods and techniques at a satisfactory level.

A total of 166 text messages were obtained from the participants by means of the
user diaries. The participants used three systems of writing in their text messaging:
English, Arabic, and Romanized Arabic. Table 3.1 shows the distribution of the

participants’ messages.

Table 3.1: Distribution of SMS Messages of the Pilot Study

Language of Messages Males Females
Frequency Percentage Frequency Percentage
English 32 41% 42 48%
Romanized Arabic 27 35% 29 33%
Arabic 19 24% 17 19%
Total 78 100% 88 100%
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The data were organized according to the gender of the sender of the text messages.
They were then classified according to the occurrence of lexical, syntactic, and

typographical features in the text messages.

Table 3.2 shows gender differences in the lexical, syntactic, and typographical

features used in the text messaging of the students based on the pilot study.

Table 3.2: Findings of the Pilot Study

Males Females
Frequency | Percentage | Frequency | Percentage
I. Lexical Features
1. Abbreviation 60 76.9% 45 51.1%
2. Borrowing 32 41% 41 46.6%
3. Derivation 9 11.5% 10 11.3%
4. Acronyms 18 23% 13 14.8%
5. Compounding 6 7.7% 8 9.1%
6. Blending 7 9% 9 10.2%
7. Conversion 1 1.2% 1 1.1%
8. Coinage 0 0% 1 1.1%
Il. Syntactic Features
1. Deletion of subject 23 29.8% 21 23.9%
pronoun
2. Deletion of subject 16 20.5% 11 12.5%
pronoun and auxiliary
3. Deletion of auxiliary/ 14 17.9% 12 13.6%
copular /modal verb
4. Deletion of article 14 17.9% 10 11.3%
I11. Typographical Features
1. Phonetic spelling 31 39.7% 27 30.7%
2. Punctuation 36 46% 43 48.8%
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3. Onomatopoeic words 18 23% 24 27.2%
. Emoticons 19 24.3% 32 36.3%
5. Letter and number 21 27% 15 17%
homophone

Having completed the pilot study and taken all the changes and improvements into

consideration, the main study was then carried out.

3.6 Data Analysis

This section presents the analysis of data collected via the data collection techniques.
It starts with the analysis of the text messages as collected by means of the user
diaries, which is the main data collection technique in this study. Next, the analysis
of the open-ended questionnaire is discussed. Analysis of the interviews is described

finally.

3.6.1 Analysis of the User Diaries

The analysis in this study was based on the text messages obtained by means of the
user dairies, which is the main technique of data collection in this study. In order to
answer the three research questions, the text messages collected through the user
diaries were classified according to gender, that is, they were classified into two
categories: text messages written by male students and text messages written by
female students. Next, each text message was analyzed individually and manually to
identify the presence of the linguistic features: lexical, syntactic, and typographical.
The text messages were then further analyzed to detect gender differences in the use

of the linguistic features.
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Tabulations of all the linguistic variables for the entire corpus were performed,
which made it easier for the researcher to identify the linguistic features. Frequency
counts and percentages were used to help determine gender differences in the
students’ text messaging. They were also tabulated from the data for further

comparison and discussion.

The final set of data contained 1,612 messages (780 messages from males and 832
messages from females). To analyze the text messages, a coding scheme was
adopted and modified based on lexical, syntactic, and typographical categories used
in previous literature. The following are the categorizations and sub-categorizations

of these linguistic features:

3.6.1.1 Lexical Features:

To analyze the lexical features that occurred, eight lexical features from George
Yules’ book, “The Study of Language” (2009) were adopted. Yule’s (2009)
classification of word-formation processes is considered one of the most common
classifications used in the study of language. The use of these word-formation
processes may demonstrate the speakers’ ability and competence in a language.
Lexical categories such as abbreviations, acronyms, shortenings, and borrowing were
discussed in previous literature (Bosco, 2007; Deumart & Masinyana 2008; Doring,
2002; Hard af Segerstad, 2002; Thurlow, 2003). One of the very few studies that
investigated compounding, blending and derivation in CMC is that of Hassan and
Hashim (2009). The researcher believes that the use of lexical features such as

derivation, compounding, blending, conversion, and coinage may be used as an
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indication of the more complex use of language. Therefore, they could be used in the
study of gender and language to answer questions such as “Whose text messaging is
more complex, males’ or females’?” “Who use more lexical features in their
communication, males or females?” Even though this does not answer any of the
main research questions, it gives an insight into the language of males and females.

The following are the lexical features used in the analysis of the present study:

a. Abbreviation (e.g., wk= week; msg= message)

b. Borrowing (e.g., yogurt from Turkish; pizza from Italian)

c. Compounding (e.g., girlfriend=girl+friend, headmaster=head+master)

d. Blending (e.g., motel= motor+hotel; smaze= smoke+haze)

e. Derivation (e.g., unimportant= un+important; successful= success+full)

f.  Acronyms (e.g., ATM= automatic teller machine; LOL= lots of love/laugh)

g. Conversion (vacation, butter are nouns used as verbs)

h. Coinage (Kleenex, Brillo)

3.6.1.2 Syntactic Features:
The syntactic features were categorized based on Hard af Segrestad’s (2002) and
Thurlow's (2003) typology of the linguistic features of text messaging. Each text

message was analyzed for the presence of any of the following categories:
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a. Deletion of subject pronoun: ([I] wanted 2 see if u can lend me some

money?)

b. Deletion of subject pronoun and auxiliary: ([l am] trying to see if you have

my book)

c. Deletion of copular/auxiliary/modal verb: (JAre] you home from work?)

d. Deletion of article: (Do you want to go to [the] bank?)

3.6.1.3 Typographical Features:

The typographical features used for the analysis of this study were also adapted from
Hard af Segrestad’s (2002) and Thurlow's (2003) typology of the linguistic features
of text messaging. Five categories of typographical features were used in the study.

All text messages were checked against the occurrence of any of these categories.

a. Punctuation: (whether a sentence contains punctuation marks or not)

b. Letter and Number Homophones: (suml= someone; RU?=Are you?; 2g4u=

too good for you)

c. Phonetic Spelling: (non-conventional spelling): (luv=love; thanx=thanks;

fone=phone)

d. Onomatopoeic Words : (hahaha, hmmm, hee hee, ahaa)

e. Emoticons: (the smiley [:)], the frown emoticon [;)], and the kiss emoticon

[-*1)
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It is important to note that each individual text message was checked against the

occurrence of all the linguistic features (lexical, syntactic, and typographical). For

example, analyzing the following English text message:

Example 1: plz bring ktaaby with you, have quiz aftr 2morro :)

The following linguistic features were found:

f)

9)

h)

abbreviation (plz instead of please, aftr instead of after, and 2morro instead
of tomorrow),

borrowing (ktaaby): it is an Arabic word meaning my book,

deletion of subject pronoun (1): the first person singular subject pronoun was
deleted from the clause | have quiz aftr 2morro

deletion of article (a): this article was deleted from the phrase a quiz
punctuation (comma): a comma was used in this message

phonetic spelling (plz): The final consonant in the word please was written
phonemically as z

letter and number homophones (2morro): The number 2 which is considered
a homophone to the letter t in this word was used

emoticon (:)): a smiling face was used in this text message

Therefore, this message was listed under these eight linguistic categories. A table,

which was designed to record the occurrence of all the linguistic categories, was

used by the researcher. Whenever a certain linguistic feature was detected in any of

the text messages, a tick was placed in the box designed for that specific category.
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An example of an analysis of the following Arabic text message yielded the

linguistic features below the example:

Example 2; blals s 13 Jony liSe <€ o) eJalllling an 3 L Gheilis iad il

(Don’t worry. You will be happy. Nobody is worth it. If I were you, I would
do the same.)

a) abbreviation (<) instead of <Lisa

b) borrowing (a2 1) : it is an English word that is written in Arabic meaning
the same

c) deletion of subject pronoun (\4): This first person singular pronoun which is
equivalent to first person singular pronoun I in English was deleted from the
clause s 13 Jaay e &iS g

d) phonetic spelling (JaMws): this word was phonetically spelt for emphasis or
play. The original word is Jatiu

e) punctuation (period and comma); these two punctuation marks were used in
this text message

f) onomatopoeic word (wW) . This onomatopoeic word indicating laughter
was used in the message.

Another example is provided from the list of the Romanized Arabic text messages:

Example 3: ya zam fe3lan 2nk ga7of y3ni b3dk ma bataltha hay el habit
wlk 3abd el karem bil3b shadah h3h3h

(Hey, man. You are such a stingy person. You have not stopped this bad
habit yet. Abdulkareem plays cards, haha.)

Five linguistic features were detected in this particular text message:

a) abbreviation (ya zam instead of yazalameh meaning man, 2nk instead of inak
meaning you, b3dk instead of ba3dak meaning you still, wik instead of walak,
which is used as a vocative),
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b) borrowing (habit): It is a borrowed English word.
c) compounding (3abd el karem): It is a compound name.

d) onomatopoeic word (h3h3h): It is an onomatopoeic word indicating laughter,
sometimes used to mock people.

A sample of the table showing how the text messages were analyzed is provided in

the appendices (see appendix K)

3.6.2 Analysis of the Open-ended Questionnaire

The open-ended questionnaire consisted of three parts, the first of which was
concerned with collecting demographic information about the participants. This
information helped the researcher to select the participants of the study. Table 3.3
below shows the information about the participants which was collected through the

first part of the open-ended questionnaire.

Table 3.3: Demographics of the Participants in the Questionnaire

Males Females

Sex 50 50

Age 18 years 15 13

Nationality | Jordanian 50 50

o Al al-Bayt University 18 17
University ) ]

Yarmouk University 16 17

Philadelphia University 16 16
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As mentioned previously, the second part of the open-ended questionnaire was not
primarily designed to answer any of the main research questions. The data collected
by means of the second part of the questionnaire were analyzed and discussed in
section 4.5. Data collected through the second part of the questionnaire were
analyzed and coded according to the themes introduced in the questions. Their
frequency counts and percentages were calculated. Gender differences were also
shown. This part of the questionnaire provided the researcher with more details
about the process of text messaging and supplemented the findings and discussion of

the study.

The main objective of the final part of the open-ended questionnaire was to select
students for the user diaries, which is the main data collection technique in this
study. Text messages collected through the final part of the open-ended
questionnaires were not included in the analysis of this study. The researcher
believes that the text messages collected by means of the questionnaire were not
highly reliable because the researcher noticed that the students were sometimes
selective, and may have made errors while copying their text messaging from their
mobile phones into the questionnaire because some of them were in a hurry .
Therefore, to answer the main research questions of this study, the analysis were

based mainly on the text messages of the students collected through the user diaries.

3.6.3 Analysis of the Semi-Structured Interview

The present study aims at exploring gender differences in the linguistic features used

in the text messaging of the young students. Therefore, the primary data on which
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the analysis of the present study was based were the text messages of the students

collected through the user-diaries.

The main purpose of the semi-structured interviews in the current study was to gain
greater understanding about the use of SMS messages by listening to the actual users
talking about the practice of SMS messaging. The interviews were not primarily
intended to gain data for linguistic features per se, but rather for complementing the
linguistic material and the researcher's understanding of how people use SMS.
Furthermore, face-to-face interviews helped the researcher to get in-depth
explanations about the practice of SMS messaging and to overcome the weaknesses
that may result from depending exclusively on the other two techniques of data

collection.

The data collected through the semi-structured interviews were transcribed and used
in the study to lend support to the researcher’s discussion. They were not used in
answering the main questions. However, they helped strengthen the discussion by
providing the researcher with various points of view on Jordanian students’ text
messaging practice. Some of the participants’ quotations were used literally in the

discussion.

Each interview was transcribed from the tape-recorder into the researcher note-book,
(see appendix G). Not all utterances were equally important. For example, crutch
words, and false starts such as uhh, umm, well, you see were excluded. Confusing

and irrelevant utterances were also avoided. The data collected from the interviews
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were classified into categories based on the questions asked and on the participants’

responses.

3.7 Validity and Reliabilty

Validity and reliability are two aspects which are integral to qualitative researchers, who
should pay extra caution while designing their studies, analysing results and judging the
quality of their studies (Patton, 2001). Bailey (2007) defines validity as the measurement
of research accuracy. On the other hand, reliability is largely concerned with the extent
to which the findings of any research could be repeated to produce the same results
(Merriam, 2001; Mason, 2002). Even though the issue of validity and reliability in
qualitative research is subject to debate, it can contribute to the credibility and
trustworthiness of research. To ensure the validity and reliability of the present study,

certain procedures were taken into consideration.

First, triangulation was utilized to allow for a more reliable way to verify the
findings of the study. According to Bailey (2007) and Merriam (2001), triangulation
is the utilization of various data sources, data collection techniques, and data
analysis. In the present research, triangulation of methods was applied in order to
make sure that the findings of the study are credible by utilizing various techniques
of data collection. Triangulation of the methods helps researchers to confirm the
findings of the study by overcoming the limitations that may arise from depending
on one method of data collection. Furthermore, data collected from one particular

technique of data collection may be enhanced by another.
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For example, the researcher of this study faced some difficulties in getting sufficient
and detailed answers from the students participating in the questionnaire because
some of them complained that they did not have enough time to fill out the
questionnaire properly and to answer all the questions in detail. A number of them
also claimed that they had a class or they were late for an appointment. Others may
have felt uncomfortable with the kind of inquiry, especially about the final part of
the questionnaire, although they agreed to fill out the questionnaire. Even though the
researcher asked the participants to take extra care when copying their text
messaging from their phones into the questionnaire, the researcher believes that
some of the students, who preferred copying messages to forwarding them, may have
made some mistakes while copying their text messages or may have corrected some
errors. Additionally, the participants may also have been selective. They may have
selected text messages that were easier to copy since some of them provided less

than five text messages.

The user diaries, which were primarily used for collecting real text messages, have
helped in overcoming the limitation of copying. The researcher believes that when
the students became more acquainted with the researcher, the text messages they
provided might have been more accurate than those provided in the questionnaire.
Assuring the participants of the confidentiality of their responses and making them
sign the consent form could have reinforced the participants’ trust of the researcher
and made them more willing to participate amply. In other words, the trust that was
built during the implementation of the user diaries was lacking through the

administration of the questionnaire.
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Similarly, the semi-structured interviews provided more detailed answers to the
researcher’s inquiry than the questionnaire. Unlike the questionnaires and the user
diaries, the interviews allowed the participants more freedom and time to answer the
questions and to ask for clarifications on certain issues. Therefore, the participants’
responses to the interview have been more thorough and detailed. The interviews
also gave the researcher the opportunity to modify the questions by adding or
deleting some of them to be suitable for the objectives of the study based on the
participant’s reactions, responses and questions. The friendly environment, which
was missing during the administration of the questionnaire, also assisted in getting
better responses from the participants. Some of the students were actually very glad

to be part of such the study.

Second, the questionnaires and the interviews yielded almost the same findings for
many of the questions. For example, there were similar outcomes such as the amount
of text messages which were sent and received, the motivation for using lexical,
syntactic, and typographical features, and the language used in text messaging. The
same findings regarding the issue of editing text messages and paying attention to

grammar were also confirmed.

Third, peer review was also utilized in this study. Peer review refers to the process of
reviewing data by people who have sufficient knowledge and experience in research
(Merriam, 2001). Throughout the present study, the researcher obtained help from a
colleague who was working with him in the same department of Applied Linguistics.

He is a PhD holder and has six years of experience in research. The colleague helped
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the researcher in the analysis and interpretation of the findings. He also used to

review the researcher’s work from time to time and to give his comments.

Fourth, the researcher also had constant formal discussions with his supervisor
throughout the study, keeping the researcher focused and on track. These discussions
were often conducted on monthly basis and on times that are convenient for the
supervisor. The researcher used to contact the supervisor through scheduled

meetings, e mails, and SMS messages.

Fifth, the researcher tried his best to avoid bias throughout the data collection, data
analysis, and interpretation of the findings. The researcher did not interfere with the
participants’ viewpoints concerning the research. The researcher also strived to give
an accurate and detailed interpretation, using some of the participants’ direct

quotations in the discussion of the results.

Sixth, during the data analysis process the researcher kept constant contact with
some of the participants who gave the researcher the permission to be reached.
Keeping in touch with them helped in clarifying some fuzzy and unclear points
regarding the text messages they had provided. For example, the researcher faced
problems understanding some of the text messages, especially those written using
Romanized Arabic as the researcher was not very familiar with this language. The
difficulty of understanding these messages stemmed from the fact that the students
used some numbers and English letters to replace Arabic letters. Some of the

acronyms used by the students in their text messaging were also confusing to the
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researcher and not easy to comprehend because the students used these acronyms
differently. Therefore, the researcher had to call the participants and to get

clarifications on some certain points.

Finally, inter-rater reliability, which is a term “used to determine the agreement
between different judges or raters when they are observing or evaluating the
performance of others” (Marczyk, DeMatteo & Festinger, 2005, p.100), was carried
out. Inter-rater reliability refers to the analysis of written material and involves at
least two trained individuals independently conducting the coding process
(Hoonaard, 2003). It helps ensure that the findings are correct and reliable. To
enhance the effectiveness of the inter-rater reliability, two coders besides the
researcher coded 70% (1130) of the text messages independently to determine the
type of linguistic features present in each message (the researcher and two other
Jordanian colleagues who hold Master’s degrees in linguistics and work with the
researcher in the same department of Applied Linguistics). They were given clear
idea about the research and instructions about how the analysis should be carried out.
The results of the three coders were compared for consistency. However, whenever
the coders did not agree on the classification of any of the linguistic features in a text
message, they would discuss the matter with each other and resolve the ambiguity of
that specific category. Table 3.4 below shows the results of the inter-rater reliability

process.
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Table 3.4: Results of Inter-rater Reliability Agreement

Agreement Number of Messages Percentage
All three agreement 1139 92%
Two agreement 69 6%
No agreement 22 2%

3.8 Ethical and Legal Considerations: confidentiality and informed consent.

Confidentiality is a crucial issue in research. The researcher has taken some
measures to ensure confidentiality in this study. For example, the interviews were
carried out in private rooms within the universities. They were conducted in the form
of an informal friend-to-friend chat, which created a friendly atmosphere, motivating
participants to share their information very happily and willingly. Such a relaxing
environment made the participants feel comfortable and willing to provide more data

for the study.

In addition, gaining informed consent from participants before beginning the process
of collecting data is necessary when conducting research in face-to-face situations.
Therefore, at the beginning of each interview in this study, the researcher, who
conducted the interviews in person, would get the participants to read a letter from
the researcher containing details on the research background, the aims of the study,
as well as some ethical issues. In the letter, the participants were assured that their

participation would be strictly confidential and voluntary, giving them the right to
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withdraw from the study at any time without prior notice (see Appendix E). The
participants also had the prerogative to skip any question, take breaks, or interrupt at
any time. Each interview lasted around 15-20 minutes and was arranged at times
convenient to the participants. The interviews were conducted on a one-to-one basis,

allowing the participants to talk to the researcher freely and trustfully.

Moreover, the participants in the user diaries were highly assured that all of the
information they provided in the study would be kept strictly confidential, and that
no one would be able to have access to their messages but the researcher himself.
Informed consents ware gained from the participants who agreed to take part in the

user diaries in order to use their forwarded messages for analysis (see Appendix C).

To better ensure the confidentiality and anonymity, the participants were given
pseudonyms to conceal their identities. A pseudonym may be defined as a fictional
name that replaces the original name of a person, a group, or a place to give
anonymity (Ogden, 2008). A pseudonym can help protect confidentiality and

anonymity.

3. 9 Summary

This chapter discussed the methodology employed to answer the research questions
for the present study. The aim of this chapter was to give an account of how the
research was conducted and the way the data were collected and then analyzed.
Therefore, research design, data collection techniques and procedures, pilot study,

and data analysis procedures were explained. Issues of validity and reliability as well
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as ethical and legal considerations were discussed. The next chapter presents the

analysis and the discussion of this study.
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CHAPTER FOUR
FINDINGS AND DISCUSSION OF THE STUDY

4.1 Introduction

This chapter presents the findings and discussion of the data collected from the
young Jordanian participants by using (a) open-ended questionnaires; (b) user
diaries; and (c) interviews. The data were analyzed to explore gender differences in
the linguistic choices of the young Jordanian male and female texters in their text
messaging communication. The linguistic features of the text messaging of the
young participants as well as gender differences among them are presented in this

chapter. The present study is guided by the following research questions:

1. What are the differences in the lexical features used in the text messaging of

the young Jordanian male and female university students?

2. What are the differences in the syntactic features used in the text messaging

of the young Jordanian male and female university students?

3. What are the differences in the typographical features used in the text

messaging of the young Jordanian male and female university students?

This research is guided by Bodomo and Lee’s (2002) model of TeLCU and
Herring’s (2004) approach of CMDA. The following sections discusses the linguistic

features that are present in the text messaging of the students, gender differences in
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these linguistic features, discussion of the findings, and other findings in the

students’ text messaging.

4.2 Linguistic Features of Text Messaging

The data analysis shows that various linguistic features including the linguistic
features under investigation are present in the text messaging of the young Jordanian
university students. It is also shown that these linguistic features can be treated as
new forms of language or what is called by Bodomo and Lee (2002) as
“technobabble”. Not only do these linguistic features show the linguistic context of
the text messaging of the Jordanian students, but they also show a strong causal
relationship between the introduction of text messaging, which is a form of ICTs and
new language forms used by the students, supporting Bodomo and Lee’s (2002)

claim.

The data reveal that the linguistic features under investigation for the purpose of this
study are all present in the text messages of the students. They are lexical features
(abbreviations, borrowing, derivation, acronyms, compounding, blending, coinage,
and conversion), syntactic features (deletion of subject/ subject pronoun, deletion of
subject pronoun and auxiliary/ modal, deletion of auxiliary, copular, and modal, and
deletion of article), and typographical features (phonetic spellings, punctuation,
onomatopoeic words, emoticons, and letter and number homophones). Details on the
findings and discussion of these linguistic features will be presented in the next

section.
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4.3 Gender Differences in the Linguistic Features of Text Messaging

This section presents answers to the three research questions in this study in relation
to the linguistic features found among the young Jordanian male and female texters.
For this purpose, numeric data consisting of the lexical features obtained from the
user diaries are presented in Figure 4.1, showing gender differences in the use of
word-formation processes. Next, numeric data consisting of the syntactic and
typographical features are displayed in Figures 4.2 and 4.3 respectively to indicate

gender variations.

4.3.1 Gender Differences in Lexical Features

This section deals with gender differences among the young Jordanian male and
female students with respect to the lexical features used in their text messages. The
findings in this study show that the most frequently used lexical feature is
abbreviation, which was used in 74.1% (578) of the text messages of the males and
in 63.8% (531) of the text messages of females. The next most frequently used
lexical feature is borrowing. It was used in 43.6% (340) of the text messages of the
males and in 56.9% (473) of the text messages of females. Further, derivation
occurred in 27.6% (215) of the text messages of the males and in 44.7% (372) of the
text messages of females. Acronyms, which were used in 27.9% (218) and 21.4%
(178) of the text messages of the males and females respectively, comes in fourth
place. Compounding appeared in 11% (86) and 13.9% (116) of the males’ and
females’ text messages respectively, followed by blending which appeared in 9.1%

(71) and 12.4% (103) of the text messages of the males and females respectively.
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The least common lexical features are coinage and conversion. Conversion is the

second last of the lexical features that was found in 1.9% (15) and 2.5% (21) in the

text messages of the males and females respectively. Finally, coinage is the least

frequently used lexical feature. It was used in 1.5% (12) of the text messages of the

males and 3% (25) in the text messages of the females.

Figure 4.1 displays word-formation processes among the students and shows

variations among them with respect to each lexical category.
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4.3.1.1 Abbreviation

This word-formation process is one of the “most noticeable features of present-day
English” (Crystal, 2005, p. 504). It refers to the process whereby longer words are
reduced into shorter ones by omitting certain vowels from a word (e.g., wk for week;
tnght for tonight). Yule (2009) used the term clipping in his categorization of word-
formation processes. This term was replaced by the term abbreviation because it is a
more common and a wider term that includes more abbreviated forms of words than

clipping (Crystal, 2005).

The data analysis shows that abbreviation is the most common lexical feature among
the young Jordanian students participating in this study. Most abbreviated forms
occurred in the English and Romanized Arabic messages. Abbreviation in the
students’ text messages is recorded high on the scale and the ratio of using
abbreviation in the text messages differs between the male and female students. The
percentage of abbreviation among the males is 74.1% (578) compared to 63.8%

(531) among the females.

The vast majority of the abbreviations in this study are based on English and
Romanized Arabic text messages. This may be due to the nature of orthography in
Arabic. Texters usually achieve abbreviation through clipping such as sis for “sister”
and bro for “brother”, or by omitting vowel sounds from the middle of the word such
as wk for “week” and hw for “how”. Below are some examples of the students’

abbreviations. English, Arabic, and Romanized Arabic messages are provided below
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(Abbreviated words are given in square brackets and the originals in round brackets.

M represents male and F represents female).

Example 1(M): [hw] come you don’t want to give me my [mny] back?

((How) come you don’t want to give me my (money) back?

Example 2 (F): [plz] [bby] [dnt] [b] upset am just [jokin].
((Please) (baby)! (Don’t) (be) upset! I am just (joking))

Example 3 (M): o« JS Jie o jalia ¥ g asll 1S =5 55 1) Slis (23)[a 4]
((Hi), how are you? Are you going early today or late as usual?)

Example 4 (F): [kf] (keef) eltalj bijanin, ru7na 3ala 3jloun [inbstna]
(inbasatna) [Kktrrrrrr]. (kteer)

([How] was the snow? It was fabulous. We all went to Ajloun. We [had a lot
of fun].)

Example 5 (M): [shkran] (Shokran) 3la [als2al] (alsO2al) 2na soret mne7a
bb8a [2shfk] (ashoufak)

([Thank] you for [asking], I am fine now, | will [see you].)

4.3.1.2 Borrowing

Borrowing is a linguistic term which refers to a linguistic form that is transferred
from one language into another usually by bilingual speakers (Crystal, 2008). For
example, the word restaurant came into English from French. The borrowed lexical
items are also called “loan words” (Fromkin et al., 2011, p. 505). Borrowing simply

means taking a word or a phrase from one language and using it in another.
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The given data mark borrowing as the second most common linguistic feature in the
students’ text messages. The percentage of borrowing among the young Jordanian
male and female students emphasizes the aforesaid finding. While comparing the
percentage of borrowed words or phrases among the texters, it is shown that
borrowing is used in 56.9% (473) of the females’ text messages. In contrast, it is
used in 43.6% (340) of the males’ text messages. This finding is consistent with Al
Khateeb and Sabbah’s (2008) study which revealed that female students code-switch
between English and Arabic in their text messaging more than their male
counterparts. The data also show that the students borrowed items from English
when they type their messages in Arabic and vice versa. However, females tend to
borrow more words and phrases from English than males do. It is noticed from the
data that when English and Arabic are used in text messages, students tend to use
more English words than Arabic words in a given message. This seems to indicate
that English is a popular mode of communication among the young Jordanian

females. Below are two examples of students’ borrowings from Arabic:

Example 1 (F): Hi, don’t forget to bring the CD [bukrah] plz (tomorrow)

Example 2 (M): She is [jamal] [wallah] (camel) (I swear to Allah).

The word “camel” is used figuratively in this example to mean “gorgeous”.

The students also borrowed words and phrases from English when writing messages

in Arabic and in Romanized Arabic. For example:
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Example 3 (F): [Jab]asediad) jis owii¥ as gous
([Please] Samouhah. Do not forget the Islamic Science notebook.)

Example 4 (M): [2siu] b o) S5 Gajle (e

(You don’t know how to write my name, you [stupid].)

Example 5 (M): Roo7i 3al [faysbuk now now] o shoofi el[masij] elli ba3tlik
yaha

(Go to [facebook] right now and check the message | have sent you.)

Example 6 (F): 51a9 brenilak el [next wed] o bashofak
(OK. 1 will buzz you [next Wednesday] and we will meet.)

These analogies show borrowing of different grammatical categories such as noun
phrases, verb phrases, adverbials, prepositional phrases, connectors, and discourse
markers. Sociolinguists may deem this phenomenon as code-switching, which may
occur at two levels: inter-sentential and intra-sentential. The former occurs outside
the boundaries of one sentence and the latter within the sentence itself (Auer, 1998;
Holmes, 2008). The texters often tend to do a direct translation of borrowed words or

phrases into English text messages.

4.3.1.3 Derivation

English derivation is a process which is considered the most common word-
formation process to be found in the production of new forms (Fromkin et al., 2011,
Yule, 2009). Derivation is accomplished by means of a large number of affixes in

English messages. An affix is added to an already existing word. For example,
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boyish is derived by adding the suffix-ish to the word boy; the word unhappy is

derived by adding the prefix un-to the word happy.

Figure 4.1 shows that the frequency of derivation among females is higher than the
frequency of derivation among males in the text messages; females used derivation
in 44.7% (372) of their text messages while males used it in 27.6% (215) of their text

messages.

English is a derivational language while Arabic is an inflectional language (Khalil,
1996). In English, derivation is achieved by adding affixes (suffixes, infixes,
prefixes) to an existing word such as helpless which is derived by adding the suffix
less to the end of the word help. In Arabic, some words are derived from root words.

For example:

Example 1 (F): € el Cirpa Ul AlSE | 61 48 2l (#lida) claa

(Do you the have the extra [key] to the room. It seems that | lost mine.

Example 2 (M): 45 gl s & 58 daa) [l 8] Ao
(As my brother Ahmad [says], very nice (literally: on my mustache)

In example (1), the word g4« is derived from the root “z&", and in example (2), the

word [« #] is derived from the root “J&".

Example 3 (M): ahahahaaa... heyye hay...[da3awatek] 2’7ouy
(ahahahaaa...heyye hay...your [prayers] brother.)
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Example 4 (F): dear 7bebey...kool saneh wn7na m3 b3d wya rab nkamel
ba2i 3omrna swa

(My [love]...1 pray to God that we stay together forever.)

In example 3, the word da3awatek is derived from the word da3a (=) meaning
(pray), and in example 4, the word 7bebey (my love) is derived from the Arabic

word 27aba (<) meaning (to love).

4.3.1.4 Acronyms

Acronyms are words that are derived from the initials of several words and they are
pronounced as single words (Fromkin et al., 2011, p. 504) such as USA from United
States of America, UN from United Nations, and NASA from National Aeronautics

and Space Administration.

Even though brevity in text messaging does not allow the use of complex and formal
style of language, it becomes a common feature of text messages owing to its ease of
use and mutual intelligibility across the board among the texters. Most of the
acronyms found in the data are English-based. The given data show considerable
variation among the males and females in this study with regard to the use of
acronyms. While acronyms are used in 27.9% (218) of the male students’ messages,
they are used in 21.4% (178) of the female students’ messages. The texters form
acronyms from the initial letters of a set of other words that sound like one word.
Below are examples from English, Arabic and Romanized Arabic as they appear in
the students’ messages (The acronyms appear in square brackets followed
immediately by the original words in round brackets):
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Example 1 (M): U hear the breaking news. Amal left her [bf] (boyfriend)

Example 2 (F): [G]] (good luck) with ur exam baby. I heard it won’t be
difficult
Example 3 (M): ¥ & ma SAY1 (e Sagalall 4aull (a3le 22 [p ¢] JS3H ea]

(Ahmad, do you remember your [birthday] last year? It was the best, wasn’t
it? God, how quick the days go by!)

Example 4 (F): oatall xe) J) e (25 Jae) a8l 7 jle (Gl Cula ) [Uie]

([As you see], I can’t do anything. I have to take the course again.)

Example 5 (M): ween halghaibeh? Lessa za3laaneh. 2na 3an jad 2asef
[lol](lots of love)

(Where have you been? Are you still angry with me? | am really sorry. [lots
of love])

Example 6 (F): [brb](be right back) habibty. Mother is calling me
(I will [be right back] darling. My mother is calling me.)
The most common acronyms found in the students’ English text messages are lol for

laughing out loud or lots of love, cul for call you later, brb for be right back, and ttyl
for talk to you later respectively. However, in their Arabic text messages, the
students frequently use » &« (salam) for Hello and,# < (sabah elkhair) for good

morning.

4.3.1.5 Compounding and Blending
Compounding is a linguistic term widely used to refer to a linguistic unit which is
made up simply by joining together two different linguistic words that function

independently in other circumstances such as bedroom, rainfall, and washing
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machine (Crystal, 2008). Blending is a similar process that refers to combining two
individual words to form a completely new word, usually by joining two shortened
forms of two other existing words (Crystal, 2005; Yule, 2009). For example, the
word smog is formed from smoke and fog; heliport is formed from helicopter and
port. Blends are usually formed by combining the first part of the first word with the

second part of the second word.

As shown in Figure 4.1, the females use compounding and blending 13.9% (116) and
12.4% (103) respectively in their text messages, whereas males use them 11% (86)
and 9.1% (71) respectively, in their text messages. Both of these features involve
combinations of morphemes to form a new word, but compounding requires
combining two independent lexemes. The following are examples of blending and

compounding:

Example 1 (M): | ate [breakfast] with mother before | come to university

Example 2 (F): Salam, how r u. come to my house and see my new [laptop]

or | bring u a picture and u see it on sundy

Text messages in Arabic overwhelmingly indicate proper nouns compounding. Here
are some examples on compounding from the students’ messages which were written

in Arabic.

Example 3 (F): [psiS a¥] gesn cnila las

(Is there anyone who doesn’t like to listen to [Umm Kaltoum]?)
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Example 4 (M): lele (o285 &l Ly s [anadl) G )] (5585 LS
(We wrote a complaint to the [Head of Department] and we want you to sign

it.)
Compounding also appears in the students’ Romanized Arabic messages. For

example:

Example 5 (F): 2otlak abouy [mudeer bank] fi amman bs mu mdawim
elyoum

(I told you my father is a [bank manager] in Amman, but he isn’t working
today.)

Example 6 (F): urduniah bas a9lna min [toul karem] bifalsteen
(I am Jordanian, but we are originally from [Toul Karem], Palestine.)

The English use of compounding is extensive, whereas the Arabic use of
compounding is limited (Khalil, 1996). Unlike English compounds, Arabic
compound words found in the text messages are typically separated by a space
within the nouns. Compounds in Arabic can also be formed from three words such
as ol 2= gi[Father of Abd Alssalam] although they are pronounced as a single

form.

On the other hand, blending is typically accomplished by taking only the beginning

of one word and joining it to the end of another word. For example:

Example 7 (F): The girls invited me for a [brunch] today. U missed it stupid.
Amer was there and asked about u

(Blended from [breakfast] and [lunch])
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Example 8 (M): Jamal got 90 in physics | told you he will. He is
[workaholic]

(Blended from [work] and [alcoholic])

Some Arabic examples are also found as stated below:
Example 9 (F): e s digdag 4le O n [l ]
(1 will ring her right now and see what happened)
(L blended from 4slull + s1a)

Example 10 (M): salalb Jla 5 Cogls andll Gt ) e 7 50 [aila]

(I'will go to the Head of Department [right now] and see what happened with
the course)

(«ilablended from (<850 +13s)

The data show that blending also occurs in Romanized Arabic, although with low

frequency. Two examples are provided below:

Example 11 (M): [eesh] akhbaarak taminni 3anak. Mata jay 3ala elgiryih
(How are you doing, when are you coming to the village?
([eesh] blended from the Arabic words [+ 4+s! ])

Example 12 (F): [Mafish] ma3i wala girsh. iza feeh ma3ak 23teeni
(I don’t have any money. Can you give me some if you have it?).

([mafish] blended from the Arabic words [ it 8+ )]

4.3.1.6 Conversion

Conversion refers to the derivation of a new item by changing its function without
adding any affixes (Crystal, 2008; Yule, 2009). For example, the verb smell comes to
be used as a noun; the noun bottle comes to be used as a verb. It is among the least
common word-formation processes, which is texted in a minimum number of the
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messages. The females used conversion in 2.5% (21) of their text messages
compared to males who used it in 1.9% (15) of their messages. The researcher
assumes that the low percentage of conversion may be attributed to the uncommon
use of this feature of word-formation in our everyday communication. In conversion,
a noun comes to be used as a verb (Fromkin et al., 2011; Yule, 2009), a skill that
may require command on word-formation processes. The data collected from the
young Jordanian texters provide us with insight into interesting instances of

conversion in the text messages. The following are some examples of conversion:

Example 1 (M): Dunt tell her nthing. She will [wikileak] u

Example 2 (M): [google] it and am sure u find somthin

This feature is not a characteristic of Arabic; thus, very few examples of Arabic
conversion appeared in the data. However, there are students who used some
technical lexical elements found in English in their daily conversations such as e-

mail, wikileak, message, save, and format.

Example 3: 4e s Lein) 5 [Lefnst] i
(Do not forget to [save it] and send it very quickly.)

Example 4: S claaiy gl 85 e [insa]z bl
(Yesterday Samar sent this message to me. It is very funny)

The data reveal that most of the terms used by the males and females in this category
are words that have recently appeared in their text messaging communication. These

terms are very common in everyday interactions nowadays. Even though the
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frequency of conversion is not high in the text messages and the difference is not
significant, the females seem relatively to be more expert in word-formation through
conversion than their male counterparts, signaling more complexity in their use of

language.

4.3.1.7 Coinage

Coinage is a term which refers to the invention of totally new words (Yule, 2009).
These new words are created outright for a specific purpose. For example, new
words that have been added to English by the advertising industry are such Kleenex,
Brillo, Jello, Xerox, Band-Aid (Fromkin et al., 2011). Some words are actually

coined from the existing words (e.g., Kleenex from the word clean).

Among the word-formation processes, coinage is one of the least common and least
creative processes of word- formation. In this study, out of the 1,612 text messages
collected from male and female texters, coinage is observed only in 37 text
messages. However, the percentage of coinage in the text messages among the
females is 3% (25) compared to 1.5% (12) among males, which is relatively higher.
The most typical sources of coinage are found to be related to trade names for
commercial products or objects mentioned in the messages of the texters. The

following are some examples from the students’ messages on this particular feature:

Example 1 (M): Mother calld wants u 2 get bread an [kleenex] frm store

Example 2 (F): U saw Samer [jeep]? Very nice color
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Example 3 (F): [&isila]os on e ) Gl & 5595 4 &l
(I am starving. Bring me only one thyme [sandwich].)

Example 4 (F): 4le A sl die Gandile (0S50 )b . OmsS 20 et AL g2y 50l
sl

(Please, | need you to make 20 copies. There is a [zerox] machine in Abu
Jawad store on the corner of the south gate.)

Example 5 (F): salam 3omri. Ma3ek [Vaseline]? Hassa jeet min el jim

(Hello my love. Do you have some [Vaseline]? I’ve just come out of the

gym.

Example 6 (M): khals bkon 3indik b3d 10 mints wbajib ma3y [sanwiishaat]
(Ok. I will be there after 10 minutes, and I will bring some [sandwiches].)

4.3.2 Gender Differences in Syntactic Features

This section describes gender variation among Jordanian male and female students

with respect to the syntactic features that occurred in their text messaging. A

significant point to mention here is that the result of the syntactic features will be

restricted to the students’ English messages. The only syntactic feature that applies

to the Arabic or Romanized Arabic messages is the deletion of subject/subject

pronoun. The other three syntactic features do not apply because the syntactic system

of Arabic is different from that of English with respect to these features.

Figure 4.2 shows deletion of syntactic features in the text messages collected from

the young male and female students and the variation among them.
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Figure 4.2: Syntactic Features in the Text Messaging of Young Jordanian University
Students

4.3.2.1 Deletion of Subject Pronoun

A complete sentence in English should have a subject, except in the case of an
imperative sentence in which a subject is deleted (e.g. Open the window!), and a
sentence having a deleted subject may be deemed ungrammatical. However, subject
pronouns are often deleted in text messaging. The most common syntactic feature
found in the text messaging of the Jordanian students is the omission of subject
pronoun. The data analysis also shows that there is a difference between the text
messages of the male and female students with regard to this particular feature.

Owing to mutual intelligibility that develops among the texters, the males deleted
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52.8% (412) of the subject pronouns, whereas the females deleted 38% (316) of the
subject pronouns from their messages. The following are two examples of subject
pronoun deletions found in the data (Deleted subject pronouns are written in square

brackets):

Example 1 (M): [1] need to talk to u very bad! Coming to college tday?

Example 2 (F): She is having a meeting with dr. nw. [She] wont b able 2 talk

The following are four examples (2 Arabic and 2 Romanized Arabic) from the data

(Deleted subjects are provided in square brackets):

Example 3 (M): s aalla 5 ojléa 5[Ul]
([1] am bored to death.)

Example 4 (F): 4a_Sall aSs & (¥ 50 e | sal ) [ o]
([They] went to perform umrah and now they are in Mecca Almukarammah.)

Example 5 (M): [anta] jay m3na wila bidak tit2a5ar?
(Are [you] coming with us or you will be late?)

Example 6 (F): [anta] dafa3et russoum elfasl o kam dafa3et?
(Have [you] paid tuition and fees for this term, and how much you paid?)

Most frequently, the first person singular pronoun (I) and the first person plural

pronoun (we) are omitted from the text messages. Based on the data, it is shown that
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males tend to delete these two pronouns more than females do. Deletion of the third

person pronoun is not very common in the students’ text messages.

4.3.2.2 Deletion of Subject Pronoun and Auxiliary/Modal

The findings show that this linguistic feature is frequently omitted in the students
text messaging. It is also indicated that the young female and male students in this
study tend to differ in the frequency in which they delete their subject pronouns
together with the auxiliaries and/or modals from their text messages. While the
males deleted them from 43 % (143) of their text messages, the females deleted them
from 29% (127) of their text messages. Below are three examples demonstrating the
deletion of subject pronoun and auxiliary (Deleted subjects and auxiliaries are

written in square brackets):

Example 1 (F): [I am] at airport with Hani to pick up mother

Example 2 (M): [Are you] happy now friend? [I will] See u 2moro

Example 3 (F): class just started. [Are you] coming?

4.3.2.3 Deletion of Auxiliary, Copular, and Modal Verb

The third common grammatical category frequently deleted in the text messaging of
young Jordanian students are the auxiliary, copular, and modal verbs. Clearly, the
corpus shows that there is a difference in the deletion of this syntactic feature among
male and female students. The males tend to delete more auxiliary, copular, and

modal verbs from their messages than the females do (34.4 % (131) and 29.9% (131)
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respectively). This is a feature of everyday conversation and is hardly found in
Standard English where grammatical words such as auxiliaries, modal and copular
verbs are often deleted while content words such as nouns and verbs are retained.
Three examples are given below (Deleted auxiliary, copular, and modal verbs are

given in square brackets):

Example 1 (M): We [are] watching game me and thamer [are] u coming?

Example 2 (F): Dr dalal [is] ugly an cant stand her. Mistake I took the cours
with her

Example 3 (F): [Will] u b on time or late like always?

These messages are similar to those found in telegram communication. Texters often
exclude such grammatical information assuming that the recipient has the ability to

decipher the message and understand its content.

4.3.2.4 Deletion of Article

The deletion of an article is common among the participants of the present study. An
article is a determiner used to emphasize, highlight the message or give extra
information. It can add more clarity to the utterance. The collated data reveal that
there is a tendency among male students to delete articles from their messages more
than their female counterparts. Article omission appeared in 33.8% (112) of the text
messages of the males, whereas it appeared in 26.3% (115) of the text messages of
the females. The definite article “the” is found to be the most frequently omitted

article by both males and females, followed by the indefinite article “a” and then
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“an”. Below are three examples on article deletion as found in the text messages of

students (Deleted articles are given in square brackets):

Example 1 (M): We r at [the] cafeteria eatin breakfast, hurry if u want 2 eat

Example 2 (F): prof mahmoud is [a] nice man | reeeally like em

Example 3 (F): got here b4 [an] hour an nobdy was there only teacher

4.3.3 Gender Differences in Typographical Features

This section presents the findings of the gender differences in the typographical
features used in the text messaging of the young Jordanian university students. The
typographical features between the young Jordanian male and female students are

presented in Figure 4.3.
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Figure 4.3: Typographical Features in the Text Messaging of Young Jordanian
University Students

4.3.3.1 Phonetic Spelling

One of the interesting and common features of text messaging communication,
which has attracted many researchers, is phonetic spelling. Texters often use this
kind of phonetic assimilation to simplify their communication as much as possible
by using contractions such as dunno for don’t know, luv for love and, coz for
because. Out of the 780 messages of the males, 46.4% (362) phonetic spellings are
used in comparison to 41.7% (347) used by the females in their text messages. The

data also show that the texters often emphasize their messages and convey their
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emotions by reduplication of speech sounds. According to Hard af Segerstad (2002),
people use such features to make up for the lack of vocal and visual cues in CMC.

Following are some examples:

Example 1 (F): Wat cn | tell u? all | can say is that am [sooo00] frustrated.

Example 2 (M): I will try to ask him for u just give me some time it will be
[tuffffffff]

Example 3 (M): 0wl [¢5353] <US [55555alea]
([Good morning]. You are a [gentleman].)

Example 4 (F) : g8V &)l o [ddumsal ]
([Tell] him how you feel about him. Do not hesitate!)

Example 5 (F): [lat7aaaaawili] ma3i mish ra7 sam7ak abdan 3ali 3miltuh

([Don’t even try it [! I will never forgive you for what you did.)

Example 6 (F): alf [mabroooooook]. Wallah btista7i2i kul khair ya 3omri
(A [thousand congratulations]. | swear you deserve the best sweetheart.)

The texter in the first example, for instance, reduplicated the sound o in the word
S0000, to express the level of his/her anger. In example 6, the texter also reduplicated
the sound o in the word mabroooooook to express happiness and joy. More
reduplication of a certain sound may signal higher level of happiness, sadness, or

anger.
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4.3.3.2 Punctuation

Punctuation is often used to serve a function. It is used to separate sentences, clauses,
phrases, and words from each other in written language. For example, a period is
used to indicate the end of a sentence in Standard English and Arabic, and an
exclamation mark is used to express emphasis or emotions in a sentence. Other
punctuation marks have other functions in written language. The data generally
indicate the lack of punctuation used by both males and females. It is not uncommon
for the students to delete all these punctuation marks. Texters tend to omit full stops,
commas, and question marks, among others. Non standard use of punctuation is also
detected in the data such as the use of repeated periods, repeated question marks, and

repeated exclamation marks.

It is shown from the data that there is a clear gender difference among the students
with respect to the use of punctuation in the three systems of writing. While
punctuation is found in 39.3% (327) of the text messages of the females, it is found
in 29.9% (233) of the text messages of the males. Different punctuation marks are
found in the students’ text messages, however, with different frequencies. The most
frequently used punctuation mark is the question mark, appearing in 30% (70) of
total punctuation marks in the text messages of the males and in 29% (94) of the total
punctuation marks in the text messages of the females. The next most frequently
used punctuation mark is the period, appearing in 26 % (61) of the text messages of
the males and in 24% (78) of the text messages of females. The comma is used at
19% (44) and 21% (68) by the males and females respectively. The least common is

the single exclamation mark which appeared in 12% (28) of the text messages of
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males and in 15% (50) of the text messages of females. The following are some
examples of punctuation, representing the three writing systems, taken from the data

(punctuation marks are shown in square brackets):

Example 1 (F): I am sorry to disturb your meeting Dr. [,] but I need the keys

to the lab [,] u have them[?]

Example 2 (M): | am very busy nw [.] Call me later plz[!]

Example 3 (F): [[] &) Sldie Cisay daiune 4l 5 iy Gl LSay alla ) ixg dea

(Jihad sent me a message telling how much he loves me and that he is willing
to die for me, bla bla bla.)

Example 4 (M): ¥ ¥ & calus [1] 2ene ae Jlia s Lala elliSaty [] Dl

(My mother wants to know what has happened with Muhammad. And say
hello to the kids.)

Example 5 (F): oslte bl salama[?] tmnene 3nak Ima tosle[!!!]
(Have you got home safely? Let us know when you get there!!!)

Example 6 (M): kef lemti7aan[?] sho ma bdak teje 3lena [?] elko o7sheh.

(How was your exam? Don’t you want to come over? We miss you.)

Exclamation marks are used in text messaging because they serve similar functions
as in written language. They are usually used to convey emotions and add emphasis
to the message. It is important to point out is the exaggerated use of the excessive
exclamation mark by females who used it more than their male counterparts. Two

examples are given below:
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4.3.3.3 Onomatopoeic Words

Onomatopoeic words are words that imitate or suggest the source of the sound that
they describe. Common occurrences of onomatopoeias include animal noises, such
as meow, roar, knock, and hiss. The data show that there is no obvious difference in
the text messaging of the males and females in terms of onomatopoeic words 32.2%
(259) and 33.4% (278) respectively. Arabic onomatopoeias are not usually similar to
those found in other languages; they conform to some extent to the broader linguistic
system they are part of; hence, the sound of a knock which is knock knock in English
is @k @b “tok tok” in Arabic. However, the texting culture has invented fresh and
unfamiliar onomatopoeic sounds used by males and females alike but with different
frequencies such as: (a) hahaha for laughing, (b) xxxxx for love you, (c) zzzzzz for
sleeping, (d) hehehe for giggling, (e) ufff for displeasure, etc. This kind of
onomatopoeia is often used by the students and can be observed in the three types of
messages: English, Arabic and Romanized Arabic messages.Some examples on this

particular linguistic feature are given below:

Example 1(M): [Hahaha]. Made me lugh. Still lughing [hahaha]

Example 2 (F): am in bed [zzzzzzzzz7]

Example 3 (M): cuad) agdl (Sas (g 2a (o (e 433le ) 43line [aannasl]
([ummmmm]. This means that you are angry with me, but can | know why?)
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Example 4 (F): [4eseeeeer] daba e dme el s Y o jlull Cumy alils ) U

(I was the one who told him to bring the car because | wanted to go out with
him. [hahahaha].

Example 5 (F): [ufffff] shu hada mish 3arfeh arakez. Khaifeh kteeer mn
halmaadeh.

([ufffff]. What is this? | cannot focus. | am really scared of this course.)

Example 6 (M): [akhkhkh] bas law ashouf hal7aywan bsi makan lawa7duh
([Akhkhkh] I wish I could run into this animal somewhere alone!)

The most common onomatopoeic words that occur in the SMS messages of the

4.3.3.4 Emoticons

Emoticons are composed of “clusters of typographic symbols, and popularly known
as ‘smiley” icons or ‘smileys’” (Danet, 1998). They are used in text messaging in the
same way voice changes and facial expressions are used in face-to-face or telephone
conversations. For example, if you were joking with someone and sent a text
message of "idiot!" the person receiving your message may think you are making a
rude comment to him/her. If you send the same message with a "happy smiley" : ) at
the end of it, the person would understand you were "smiling", or joking when you
said that, and would not misinterpret your intent. Emoticons are often used to
express emotions and attitudes and add semantic value to the message. According to
Randall (2002, p. 27), emoticons are “abbreviations of expressions of mood, tone of
voice, or instruction of the reader.” The data show that emoticons are a preferred

choice among the females who used them in 39.9% (332) of their messages in
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contrast to the males who used them in 30.3% (236) of their messages, almost 10%
less than their female counterparts. This finding is consistent with Herring’s (2003)
finding. Herring noticed that females use three times more representations of smiling

and laughter than men.

The most frequently used emoticon in the text messages of the students is the happy
face, occurring in 27.5% of the total emoticons in the text messages of the males and
in 33.5% of the total emoticons in the text messages of the females. On the other
hand, the next most frequently used emoticon is the sad face which appeared in
22.6% and 26.1% of the males’ and females’ messages respectively. Flirty or
flirtatious emoticons are detected more in the text messages of the males than in the
text messages of the females. They are a type of emoticons with a humorous effect
used to convey a feeling such as coyness or a blush. The following are some

examples of the use of emoticons taken from the data:

Example 1 (M): Dr marked u absent. U can’t cheat him ©

Example 2 (F): ® <lile cun jli Al SY e adle j elil &
(I thought you are upset because | replied late to your messages @ )

Example 3 (M): latgooly heek,2na ba3rf inu inti mabtigdari titkhali 3anni [;-
)]

(Do not say that! I know you cannot live without me [;-) ].)

The emoticons in these three examples are functional. They have a meaning to
convey. They compensate for the lack of verbal cues, facial expressions, and body

language that are used in face-to-face communication. The first emoticon, the happy
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face emoticon, expresses happiness and pleasure. It shows that the texter is happy
that something funny has just happened to his/her friend. The emoticon in the second
example is the sad face emoticon. It usually expresses unhappiness and sadness
about a certain matter. The emoticon used in example three is a flirtatious or flirty
emoticon. Specifically, it is a winking sign that is usually used to express pleasure or

tease somebody.

4.3.3.5 Letter and Number Homophones

Letter and number homophones can be renamed as written numbers and letters
which sound identical to some words, for example, somel for someone; 2 for “to” or
“two”, 4u for “for you”, and ru for “are you”. They are clearly observed in the
Jordanian students’ messages. However, the data show that there is a trend by which
the males used more letter and number homophones than the females. Letter and
number homophones appeared in 25.3% (197) of the text messages of the males and
in 21.8 % (181) of the text messages of the females, which is not a big difference.
This feature of shortening appears only in the English messages of the students but
none in the Arabic messages. This might be due to Arabic orthography which does
not allow this kind of writing. Very few examples of letter and number homophones
are found in Arabic but not in the data of this study. For example, the number 100%
in Arabic phonetically sounds as a homophone of the Arabic word 4 mi?ah
meaning “one hundred”. The most common letter and number homophones that

appeared in the data are ru for “are you”, 4u for “for you”, 2 for “to”, and 4 for “for”.

Economizing time and space, the texters embed this novel feature in their text
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communication. Therefore, letters and numbers are often combined for compression

and convenience.

Three examples from the students’ messages, reflecting their use of letter and
number homophones are provided below (letter and /or number homophones are
given in square brackets immediately, followed by the word or phrase they represent

in round brackets):

Example 1 (M): [u r] (You are) stupid. Dont believe them. | swear they [r]
(are) lying

Example 2 (F): [everyl](everyone) is mad with [u](you) coz[u](you) did that
[2] (to) Jihan.

Example 3 (M): sry[4](for) [I8t] (late) reply just woke up send you the stuff
[18er](later) with tamer

4.4 Discussion

The analysis of the text messages of the young Jordanian male and female students
shows that various linguistic features are present in the text messaging of the
Jordanian students. It also shows that gender differences exist at all levels of the
linguistic features, but with varying degrees. The findings of the present study are

discussed in light of the research questions.
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4.4.1 Discussion on Gender Differences in Lexical Features

The findings reveal that there are gender differences in the lexical features used in

the text messaging of the young Jordanian male and female university students.

One of the obvious gender differences is in the students’ borrowing, where females
tend to be more regular borrowers than males. They tend to borrow more English
words and phrases when texting in Arabic or Romanized Arabic. The relatively
higher percentage of borrowing from English supports the finding that English has
presently become a popular medium of interaction among the young Jordanian
female students. It also shows a strong female interest in English. The females
mentioned prestige and elegance as some of the reasons that entice them to borrow
more English words and phrases in their text messages. Ease of use was also
mentioned as a reason for borrowing. According to the students, they usually include
words that they often use in their daily communication. This raises a profound
question on the influence and future of English in Jordan. Borrowing may be
considered as one type of code switching in which communicators concurrently use
more than one language in their communication. One participant pointed out that she
unintentionally uses more than one language in her text messages. Code switching is
used by communicators to serve different social functions such as showing off, and

excluding one person from a conversation, etc.

Abbreviations are regarded as the most typical linguistic feature in CMC language
(Crystal, 2001). Abbreviations, including clippings and short forms, are shown to be

the most common features that occur in the students’ text messages. The males in
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this study used more of this feature in their text messages than their female
counterparts. This finding agrees with the findings of previous research revealing
that males use more abbreviated forms than females (Baron, 2004; Hard af
Segerstad, 2002; Ling, 2005; Ong’onda et al., 2011; Rafi, 2008). However, this
finding contradicts Herring’s and Zelenkauskite’s (2008). This finding also shows
that students prefer using the abbreviated spelling rather than the standard spelling
which indicates the importance of brevity in text messages. Moreover, economy and
speed, which are usually manifested in the abbreviation of words, are said to be the
motive for using abbreviations. The interviews reveal that young Jordanian male and
female university students commonly use abbreviations to save time and effort; a
finding that is in accordance with the findings of Baron (2004), Doring (2002),
Herring (2001b), Hard af Segerstad (2002), Rafi (2010), and Thurlow (2003).
However, the participants did not mention “saving money” as a motivation for using
abbreviation. One explanation for this is that text messaging in Jordan is very cheap.

Subscribers are often given a large amount of free text messaging each month.

According to Doring (2002), all kinds of short forms and abbreviations that occur in
text messaging are the result of the economy function and products of a collective
identity function. She also claims that abbreviations satisfy collective identity
functions thus requiring a common shared knowledge in order to enable people
understand the language and use it. Text messaging communication, according to
Grinter and Eldridge (2001) and Hard af Segerstad (2002), is interpersonal, that is, it
is communication between people who share a considerable amount of shared

background knowledge; therefore, they can rely on their shared background
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knowledge by using a particular kind of language in their texting. Brevity results
from different factors. First, one has to be brief in order not to go over the limited
number of characters permitted per message. Second, inputting texts on a mobile
phone is cumbersome (Doring, 2002). Hard af Segerstad (2004 p. 317) appropriately
notes, since most SMS communication is private and interpersonal, between people
who know each other, then “shared background knowledge makes brevity

pragmatically plausible.”

Reid and Reid (2004) pointed out that there is an existence of text circles, well-
defined and close-knit groups of contacts with whom texters regularly and
continuously, exchange messages. For the young Jordanian students, the skillful use
of abbreviations and short forms signals solidarity and group affiliation. Therefore,
most text messages have informal purposes, which motivate the use of abbreviations

and other shortened forms of words.

Despite the fact that abbreviations speed up the process of typing, save time and
effort, and do not change the semantic value of communication, females still do not
like to use them as much as males do. Females abbreviate less than males in their
text messaging because they may consider it rude to be very short-spoken. Another
explanation is that they may be less experienced in sending text messages than their
male counterparts. The interviews show that females sometimes use abbreviation
unintentionally, but they stop using them when they realize that they are overdoing
it. Six of the female students interviewed explained that they always tried to make

their text messages as clear as possible. One of the female students stated that:
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" lgle Ll Ul cla (liie gla o3 oS e 4l ey il easally ol Jlaial i€ addion Ll

[When | use so many abbreviations, | feel that my message is disrespectful, so |
always recheck my messages.]

Eighteen of the females who participated in the questionnaire claimed that they often
edit their text messages before sending them compared to six of the male
participants. This suggests that females tend to be more careful when they construct
their messages than males. This may also indicate that females’ language is more
polite than males’, a suggestion that concurs with previous literature on language and
gender such as the studies of Lakoff (1975), Tannen (1990), and Herring (1993,

1994).

Acronyms are also a strong marker of gender differences in the students’ text
messaging. These acronyms are used more by males compared to females. It is
important to note that one of the males and two of the females reported having
difficulty understanding some of the acronyms used by their fellow students (males
and females) because of the use of new acronyms which can sometimes be
confusing. This indicates that the language of SMS is still evolving to fit the needs
and the features of the medium. Most of the acronyms in the data appeared in the
English messages. The acronyms which appeared in the students’ text messaging
were somewhat different from those appearing in previous literature. This lends
support to Bodomo and Lee’s (2002) finding that there is no fixed set of acronyms
used by all texters in the world because acronyms are associated with the linguistic
background of texters. Variation in acronyms, according to Bodomo and Lee (2002),

emphasizes the role of setting or context in language use.

193



The data also show that compounding and blending are not very common in the text
messages of the students. The lack of blending may result from the uncommon
nature or the small number of blended words in a language. The data show that most
of the examples on blending appeared in the text messages written in Arabic.
However, they appeared more in the text messages of the females. This may
mindicate that females are more complicated users of a language and that males like
to keep their communication simple. It also shows that females choose a language

that is more complex and closer to the standard norm.

Despite the fact that males and females differ in their use of coinage and conversion,
these two word-formation processes are found to be very low in the data. The weak
utilization of coinage and conversion may also be due to small number of these two
linguistic features in language. However, the finding that females employ coinage
and conversion more than males in their text messages may suggest that females are

more creative than males in the use of this medium.

4.4.2 Discussion on Gender Differences in Syntactic Features

The data analysis reveals that young Jordanian male and female university students
use almost the same basic kinds of syntactic deletions in their text messages as the
ones reported by Doring (2002), Hard af Segerstad (2002), Ong’onda et al. (2001)

and Thurlow (2003).

Deletion of certain syntactic categories is associated more with spoken

communication. The presence of such deletions may indicate that text messaging is
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considered speech more than writing (Hard af Segerstad, 2002). Deletions of these
features reflect activation of pragmatic cues among the texters. Therefore, while
deleting subjects, subjects and auxiliaries, auxiliary, copular and modal verbs, and
articles, the texters expect that the recipients of their text messages would
comprehend the content of these messages. Danet (2001) argues that the relationship
between both parties, the sender and the receiver, influences the way people
compose their text messages. Grinter and Eldridge (2001) point out that texters
demonstrate clearly that the grammatical skills they use in their text messaging is

intact, and that they skillfully mix it with other types of language.

Syntactically, text messages are often kept simple. The syntactic structures of text
messaging, according to Crystal (2001) and Hard af Segerstad (2002), are similar to
“telegrams” in so many ways. Telegraphic style contains short messages with
simplified grammar and deletion of function words. Therefore, the mutual
understanding and the shared background knowledge of the texters are necessary for

the comprehension of such messages.

The data reveal that males overwhelmingly prefer deletion of subject pronoun in
their text messages to all of the other syntactic features, whereas this tendency is
relatively less among females. Four of the male students and four of the female
students who participated in the interviews mentioned that they delete their subject
pronouns because the receivers usually have the name of the sender stored in his/her
phone, so it would be redundant to mention the sender’s name since he/she is already

known. Since SMS communication is a one-to-one communication which usually
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takes place between people familiar with each other, i.e., the identities of both parties
are known, omitting a personal pronoun from the text message would not distort the
message. This also explains why more first-person singular and plural pronouns are
omitted than second and third-person pronouns. This finding is in line with the
findings of Mehl and Pennebaker (2003), Mulac and Lundell (1994), and Shlomo et

al. (2003).

The data also reveal that males delete fewer personal pronouns than females. This
particular finding mirrors Herring’s (1994) finding that females use more personal
pronouns in their messages than males do in CMC. It is also consistent with
Tannen’s (1990, 1994) and Mehl and Pennebaker (2003) that females’ speech signals

cooperation and solidarity and group identity.

The need for speed and saving of keypad strokes motivate the students to delete their
subjects and auxiliaries/modals. It is a feature common in daily discourse in which
the omitted grammatical categories do not affect the meaning of the message since
they are easily retrievable. According to Hard af Segerstad (2002) and Baron (2004),
the deletion of a subject pronoun and an auxiliary is a feature of spoken language

and is hardly present in standard language.

Deletion of linguistic features in text messages is becoming very common and
popular in SMS language, with males marking this trend relatively higher than
females. From this, one may infer that females hold on to conversational maxims

more than males. The philosopher Paul Grice (1975) proposed four conversational
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maxims that arise from the pragmatics of natural language. They are called the
“Gricean maxims”: the quantity maxim, the quality maxim, the relation maxim, and
the manner maxim. The researcher of this study intends to cite these maxims to
explain the link between text messages and what is understood from them. It can be
concluded that females adhere to conversational conventions more than males in

texting, particularly the maxim of manner.

There is also gender variation in terms of grammatical awareness among the male
and female students. The data reveal that females are the ones who tend to be more
aware of the structure of their text messages. Fifty eight percent (29 students) of the
female students who participated in the questionnaire and 60% (6 students) of the
females interviewed mentioned that they often paid attention to the grammar of their
text messages, whereas only 20% (2 students) of the male students who participated
in the questionnaire and 20% (2 students) of the males interviewed paid attention to
the grammar of their text messaging. (Pseudonyms are used to conceal the identity of

the students). For example, Jumana said:

“agiel § ) 4l elbdl g oo cnile (el e ) ol (S L

[I usually take my time when | write a text message, because | like my grammar and
spelling to be correct.]

Unlike Jumana, Khalid said:

“ae) 8 Y 5 eSLY wigia s Leaghs gsall alis g I 43l pgall”

[The important thing is that the receiver understands my message. | do not care about
spelling or grammar.]
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Sixty percent (6 students) of the female students mentioned that they like to write
grammatical messages because they want the receiver to easily understand their
message. Unlike the 7 males who noted that they do not really care about the
grammar of their sentences, some females (5 females) mentioned that they do not
like their language to be poor. This suggests that females are more expressive and

tend to use what Lakoff (1975) calls “hypercorrect” grammar.

Finally, the difference between male and female students in the use of syntactic
features may be ascribed to the notion that females tend to adhere more to standard

norms in their syntactic construction than males do.

4.4.3 Discussion on Gender Differences in Typographical Features

Figure 4.3 shows that typographical features are found to be common in the text
messages of the participants in this study. It also reveals that young students (males
and females) use these typographical features differently. For instance, the females
were found to use certain typographical features more than males namely
punctuation, emoticons and onomatopoeic words. On the other hand, the males were
found to use certain typographical features more than the females such as letter and

number homophones, and phonetic spelling.

It is noticed that the students lean towards a lack of punctuation in their text
messaging. Nevertheless, the lack of punctuation in the students’ messages does not
necessarily show lack of proficiency in the language they are using. For Crystal
(2001), ignoring punctuations in a text message does not mean a lack of grammatical
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knowledge of a language. It may mean saving time and effort. Crystal (2001) also
adds that texters often deviate in their writing from traditional norms based on the
party receiving the message. Furthermore, writing a punctuation mark in a text
message using a mobile phone could be tedious for some texters because one will
have to press a particular key several times to type that symbol, or press a key to
open a window then choose the desired symbol, depending on the type of phone

he/she owns.

The females in this study have shown a tendency towards employing more
punctuation marks in their text messaging than the males. This finding is consistent
with Herring and Zelenkauskite’s (2008) and Ling’s (2005) findings that young
Italian and Norwegian females employ more punctuation in their text messaging than
males do. This shows that females tend to be more accurate and clear in their
communication than males. In other words, they adhere more to standards and norms
of the language in their text messages than their male counterparts. Six of the female
students and two of the male students interviewed mentioned that they use
punctuation marks because they like their sentences to be correct and understood. As

Rawan, a female participant said:

“ape) @ gasaals (S el allu )l cay

[I like my own message to be clear and grammatical.]

Moreover, the females mentioned that the use of unconventional punctuation like the
excessive use of exclamation marks helps them to convey their emotions and

feelings, an explanation that goes hand in hand with Héard af Segerstad’s (2002)
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study. This finding is also in line with Herring and Zelenkauskite’s (2008) claim that
females are more expressive and emotional than males. The use of graphic features
such as capitalization, italicization, and excessive use of punctuation is a new
convention that has been brought about by electronic discourse (Brown & Yule,
1983). The use of graphic features may indicate a sense of solidarity, closeness and
intimacy. This concurs with previous literature that females are more concerned with

relationships than their male counterparts (Herring, 1993; Tannen, 1990).

The use of emoticons as a meta-communicative means emphasizes the informal
characteristic of SMS communication (Hard af Segerstad, 2002). Emoticons are an
important part of the message in that they can change the meaning of an SMS
message, just like body language can change the meaning of an utterance in face-to-
face interaction (Mostari, 2009). They are used to fill a gap in the SMS interaction
caused by the absence of verbal and non-verbal features usually found in face-to-face
interaction which are important in expressing feelings and attitudes (Crystal, 2001).
For Huffaker (2004), emoticons can be employed by the texters to emphasize or
clarify their feelings, to soften their negative tone, and to regulate the
communication, just like smiles and frowns do in everyday conversations, for
example, [ :) ] means happy, and [ :( ] means sad. Although smileys generally serve
to emphasize a message, they can provide an answer or be used in an independent
communication. In addition, Davis & Brewer (1997) pointed out that texters use
emoticons to signal humor, irony, or intimacy. Their finding seems to agree with

Herring (2001a), Herring and Zelenkauskite (2008), and Ong’onda et al. (2011) that
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texters use typographical as well as orthographical features to express playfulness,

and humor through which closeness and intimacy are signalled.

Emoticons are more common in other modes of CMC such as instant messaging,
chatting, and blogs because they are built into their applications, and are thus more
convenient to employ. Although emoticons seem to slow down the texters typing of
their messages, texters take their time to include an emoticon within their text

messages, revealing the need for such a feature in text messaging.

The use of more emoticons in the text messages of the females than in those of the
males may indicate that females are more emotional than males. This supports the
finding of Klimsa et al. (2006) that females are more emotional than males in their
text messaging. This finding also supports previously reported findings that females
often use more emoticons in computer-mediated communication in order to express
emotions and attitudes (Baron, 2004; Herring, 2003; Herring & Martinson, 2004;
Ling, 2005; Rafi, 2010). This finding agrees with the findings of Herring (1993),
Herring and Zelenkauskite (2008), and Tannen (1990) that females are more

supportive and expressive in their communication.

Why do females tend to use more emoticons in their text messaging than males do?
Females are more emotionally expressive, and they usually have more positive
feelings than males (Herring, 1993; Tannen, 1990). Social research has revealed that
unlike males, females like to share their feelings and emotions with a wider range of

people, which may be because females often occupy social roles which require them
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to be more emotionally expressive, and thus more concerned with other people’s
feelings than males are (Eagly & Wood, 1991). Tannen (1990) claims that the
communicational style of men is typically informative, whereas the communicational
style of females is typically more supportive. Joud, a participant, explained her

stance on emoticons by stating that:

Ll asl of\@a@.}@\ua&ﬂd}::\ Olie (‘@-‘m"‘)\)‘bgﬁ)}’“‘”&)&\ @}..\.C—M)J}SBHY\”
“ ada gue gl by s

[Emoticons help me express my feelings, and | sometimes use them to show how
much | care about the person | am sending the message to, how happy or sad | am]

However, Amer, a male participant, stated that:

B g ) g 58 g9 A0 ageddion ALl ) pe (Sl () 4 ageadinl cagla U7

[I do not use them because they are more feminine, but | use them very little because
they save me time]

The interviews show that emoticons are part of the SMS culture. Thus, the use of
emoticons is a means by which males and females express their feelings, emotions,

and support towards others.

Like other studies discussing the use of typographical features in CMC in general,
and in SMS in particular, this study reveals the same findings. It reveals that
phonetic spelling is an integral part of the language used by the students in their text
messaging. According to Werry (1996), this feature is a mere reflection of the
medium limitation as well as people’s attempt to use a language that is similar to

speech. The same idea was also confirmed by Thurlow (2003) who revealed that
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young people write their messages as if they are speaking them for the purpose of
establishing a more informal register, helping them to strengthen their solidarity,
bonding and to do their small talk. The language they use is therefore not only
intelligible but also appropriate to the overall communicative function. According to
Thurlow and Poff (2009), the use of lexical items such as ello “hello”, and gonna
“going to” serve the need for abbreviation, speed, and phonological approximation.
Jaff (as cited in Thurlow, 2003), demonstrates that non-standard orthography in text
messaging is very powerful and expressive, and it adds beauty, flavor, and
originality to the text. Herring and Zelenkauskite (2008, p.88) suggest that “non-
standard typography was manipulated to reflect gendered identities and gender roles”
in iTV SMS. Doring (2002), furthermore, suggests that some features of spoken
language (e.g. dialectal words, interjections, prosody, facial expressions) are usually

verbalized in text messaging.

Even though there is a variation in the use of phonetic spelling between male and
female students, with males utilizing it more in their messages, almost all the males
who participated in the interviews reported that they were doing it naturally and
unconsciously. In other words, they are not aware of the use of this feature because
they are writing everyday speech in their text messages. Females, however, reported
that they avoid using this kind of spelling, especially with students whom they are
not very intimate with because they worry that their message will be confusing.
Suhad, a female participant, said that she does not like to utilize phonetic spelling in

her text messages because:
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”@M\Mﬁ\@u}l@)@ \)La.u‘s.\\;;a\ e a3y IAS\JM\JO}S:‘";:\LL&)&._IA.}“.

[I like my message to be understood all the time because some friends call me back
to ask me what | mean by a certain word].

Moreover, the confusion may be triggered because of silent sounds (e.g., knife) or
two letters which are pronounced as one sound in English, for instance, in the word
“philosophy”, the initial syllable gives the /f/ sound instead of the bilabial voiceless
stop /p/ along with the glottal glide /h/. This may motivate texters to use a simplified
technique of writing, which they have acquired through mutual interaction while

texting.

The findings show that there is no clear difference between males and females in
relation to the use of onomatopoeic words. Onomatopoeic words are an important
vehicle for them in their attempt to express themselves as well as to save them time
and physical effort. This finding is consonant with Herring’s (2001a) and Herring
and Zelenkauskite’s (2008) findings. Some females commented in the interviews by
saying that the use of onomatopoeic words helps them to express themselves, just
like emoticons do, and saves them time and effort. Manal, for instance, explained

why she likes to use onomatopoeic words in her text messaging:

[Sometimes, instead of sending a message saying that | am sleeping | just type
277277777).

Hani also stated that:
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Mlalalals ) et Abins 4l sy e 8 45 4 gl Al gia ) L J 5 48yl Juadl”

[The best way to tell the recipient of your message that you are laughing is by
sending him something like hehehehe or hahahaha].

The above statement supports Herring’s (2001a) and Herring and Zelenkauskite’s
(2008) findings that textual representations reflect users’ playfulness and
expressiveness. However, a closer look at the use of onomatopoeia in the text
messages of the students will give an insight on how students express their emotions
through them, and which onomatopoeic words are used more by males and which

ones are used more by females.

In sum, the use of typographic features in text messaging serves a social function.
Texters use them to indicate expressiveness, support, and gender roles. This
explanation supports Herring and Zelenkauskite (2008, p.88) who maintained that
“typographic manipulation is one of the most available means through which
participants can perform identities for others to see and evaluate in the public market

place of iTV SMS.”

4.5 Other Findings on Gender Differences in the Students’ Text Messaging

Even though the following findings do not answer any of the research questions, they
are vital to the study because they provide much more details about gender
differences in students’ text messaging practices by comparing it with previous
literature. Their importance and relevance to the previous findings urged the

researcher to discuss them.
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4.1.1 Gender Differences in the Students’ Usage of Text Messaging

Data analysis of the second part of the questionnaire and the semi structured

interviews show that there are gender differences in the way young students use their

text messaging. Table 4.1 below presents these differences.

Table 4.1: Analysis of the Open-ended Questionnaire

Males Females
Theme Response Frequency | Percentage | Frequency | Percentage
1-2 years 0 0% 0 0%
Owning a mobile phone 3-4 years 30 60% 34 68%
5 or more 20 40% 16 32%
0-3 messages 2 4% 2 4%
Text messages sent per day | 4-6 messages 36 62% 19 38%
7 or more 17 34% 29 58%
0-3 messages 2 4% 2 4%
Text messages received 4-6 messages 31 62% 19 38%
per day
7 or more 17 34% 29 58%
Only Family 1 2% 2 4%
Only Friends 5 10% 2 4%
Sending text messages ] )
Family & friends | 43 86% 45 90%
others 1 2% 1 2%
Only Family 0 0% 0 0%
Only Friends 1 2% 0 4%
Receiving text messages
Family & friends | 45 90% 2 92%
others 4 8% 46 4%
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i 0
Only Arabic 5 4% ) 4%
Language used in text Only English 3 6% 5 10%
messages onlv R 820¢
nly om- 41 82% 41 °
Arabic
Prevalence 35 70% 39 78%
Prestige 3 6% 2 4%
Motivation for using Ease of use 2 4% 1 2%
Arabic
Other 2 4% 4 8%
Unspecified 8 16% 7 14%
Prevalence 40 80% 27 54%
Prestige 4 8% 16 32%
Motivation for using Ease of use 4 8% 0 14%
English
Other 2 4% 0 0%
Unspecified 2 4% - 0%
Prevalence 30 60% 24 48%
Prestige 1 2% 0 0%
Motivation for using . .
Romanized Arabic Ease of use 10 20% 12 24%
Other 2 4% 4 8%
Unspecified 7 14% 10 20%
Yes 49 98% 48 96%
Use of lexical features
No 1 2% 2 4%
Speed 34 31 62%
Mo_tlvatlon for using Ease of use 8 68% 11 22%
lexical features
Trend 4 16% 3 6%
) ) Yes 44 88% 40 80%
Deletion of syntactic
features No 6 12% 10 20%
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Speed 32 66% 35 70%
Ease of use 10 20% 8 16%
Motivation for using
syntactic features Trend 4 8% 2 4%
Other 0 0% 2 4%
Unspecified 4 8% 3 6%
. Yes 49 98% 48 96%
Use of typographical
features No 1 2% 2 4%
Speed 27 54% 24 48%
Ease of use 7 14% 6 12%
Motivation for using . .
typographical features Trend 6 12% 4 8%
Other 8 16% 15 30
Unspecified 2 4% 1 2%
Yes 2 4% 29 58%
Paying attention to No 27 54% 13 26%
grammar of text messages
sometimes 21 42% 8 16%
Clarity 9 18% 26 52%
Motivation for paying Accuracy 11 22% 18 36%
attention to grammar of
text messages Other 1 2% 2 4%
Unspecified 29 58% 4 8%
Yes 6 12% 18 36%
Editing of text messages No 30 60% 9 16%
sometimes 14 28% 13 24%
Clarity 14 22 44%
Motivation for editing text Accuracy 18 28% 22 44%
Messages Other 3 36% 2 4%
Unspecified 15 6% 4 8%
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The data show that text messaging is an important vehicle for male and female
students for establishing a sense of social connection with other people, especially
family and friends. Data collected from the open-ended questionnaires confirm
previous findings that female students lead in SMS usage. It is discovered that
female students send and receive an average of 6 messages a day, whereas the males
send and receive an average of 4 messages a day. It is also found that heavy texters,
specifically those who prefer texting to talking on their mobiles, are predominantly
young females. The data also show that 90% of text messaging occurs between
family and intimate friends discussing their study, friendship, and intimate issues.

The following are examples of text messaging obtained from the participants:

Example 1 (F): Teacher is sleeping 2day. May be wife made him babysit all
night

Example 2 (F): He is so000000 cute, can u introduce me?

Example 3 (M): Were u been long time really miss talking to you, Xxxxx

An important finding to discuss here is the significant difference between males and
females in the usage of text messaging. In spite of being common among male and
female students, text messaging appears to be used more by females than males. The
females reported sending and receiving more messages than their male counterparts.
In addition, the total number of messages forwarded by the females to the
researcher’s mobile phone was larger than that forwarded by the males. This finding
goes hand in hand with the findings by Grinter and Eldridge (2001), Reid and Reid

(2004) and Pew Trust’s Project (2001) who conclude that young females are more
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likely to benefit from the mobile phone and text messaging than males. Similarly,
Grinter and Eldridge (2001) and Kasesniemi and Rautiainen (2002) find that young
females often send and receive more text messages than young males. Ling (2005)
points out that females have taken the lead in text messaging even though male
adopted the technology earlier than them. Females are more sociable in nature, value
relationships and like to be connected more than males (Tannen, 1990). Igarshi et al.
(2005), Klimsa et al. (2006), and Rafi (2010) support Tannen’s statement that their
female participants are more communicative and more interested in forming and

sustaining a relationship than males.

What makes texting so popular among the youth? The first indication is that texting
is predominantly concerned with friendship. The texters especially females establish
social networks of text mates, with whom they exchange messages more or less
continuously, engaging in extended text conversations consisting of multiple friends
and multiple turns, even preferring this kind of contact over voice calls with their
close friends. Perhaps, it is because texting creates “a steady flow of banter, and used
to maintain an atmosphere of intimacy and perpetual social contact” (Thurlow, 2003,
p. 12). In this sense, text messaging is “small talk par excellence-none of which is to
say that it is either peripheral or unimportant” (Thurlow, 2003, p. 12). SMS is
therefore an important vehicle for establishing a sense of social connection to others,
creating awareness moments in which people feel connected to each other, with or

without the need to convey specific items of information.
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4.5.2 Gender Differences in the Students’ Choice of Language

The main purpose of the present study is explore gender differences in the text
messaging of young Jordanian male and female students with regard to the use of
lexical, syntactic, and typographical features. However, the data interestingly reveal
the use of three systems of writing in the text messaging of the students: English,
Arabic, and Romanized Arabic. Therefore, the students’ text messages are classified
into three categories: English messages, Arabic messages, and Romanized Arabic
messages. Examples of the students’ messages are written in bold, followed by the

English translations for the Arabic and Romanized Arabic messages.

English messages:

Example 1 (M): am in smrt rm getting ready for exam

Example 2 (F): | slept late yesterday. | was watching a movie. It was vry
scary but I enjoyed it

Example 3(M): Dunt lie send it again man nothing in my em”

Arabic messages:

Example 1 (F): gaisd 50 0,980 (2 o L) rla
(Good morning. When you come to the training, stop by me.)

Example 2 (F): g @llien adlal (o jpalaally & pa
(I am already in class. When I finish, I will send you a message.)
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(Yesterday Muhya Aldein and | studied for the Calculus Exam until the
morning. May Allah help us pass!)

Romanized Arabic Messages (Arabic messages written in Latin alphabet):

Example 1 (F): kefak ya 27la sde8a bl danea kef drastak enshala

(How are you, most beautiful friend in this world? How is your study? | hope
itis all right.)

Example 2 (F): shokran 3la also2al 2na sorat mne7a bb8a 2shofak
(Thanks for asking. |1 am feeling better now. I would like to see you.)

Example 3(M): kefak bokra 2y sa3a jaea 3la almostashfa r2yak bokra al
doctor r7 eaje

(How are you? What time are coming to the hospital? Do think the doctor
will show up tomorrow?)

Figure 4.4 below shows the distribution of the text messages collected from the male

and female students.
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Figure 4.4: Distribution of the Text Messages of Young Jordanian University
Students

The data show a very interesting and unexpected finding, which is the dominant use
of English in the text messaging of the students compared to the use of Arabic,
which is the students’ mother tongue. In terms of frequency, both the male and
female Jordanian students show a clear preference for English. English is used in
42.4% (331) of the text messages of the males, whereas it is used in 52.6% (438) of
the text messages of the females. This finding reveals that both male and female
students prefer using English as the medium of communication in their text
messages, suggesting the popularity of English among the students. However, the
females prefer texting in English more than their male counterparts.
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Another unexpected finding revealed by the data is the prevalent use of the
Romanized Arabic in the text messaging of the students. Romanized Arabic is a term
that was introduced by Warschauer, El Said, and Zohry, (2002). Palfreyman and Al-
Khalil (2003) called the same writing system as ASCII-ized Arabic. It is also known
as Arabenglish, Arabic English, or Arabish. The percentage of texting using this
writing system is even higher than that of using Arabic, with males using it more
than females 35.8% (280) and 29.2% (243) respectively. Only 40% of the female
students and 20% of their male counterparts knew what this writing system was
called when they were asked about it. The following is an example of an SMS

message written in Romanized Arabic, followed by its English translation:

Example 1 (M): Kefk. Shu a[kh]barak? Bde as2alak 3an awraq elemt7an
tb3 el chem elsanh elmadyeh [u] hai elsanh

(How are you? I need to ask you about the exam papers for last year and this
year Chemistry course.)

The texter, in this example, replaces the Arabic letter ¢ with the kh, and the Arabic
letter s with u because English has no equivalent for it in its alphabet. The use of the
Latin alphabet in writing text messages calls for the search for new conventions
because the English alphabet contains fewer letters than the Arabic one. Therefore,
letters with no equivalent in English are often replaced by new phonetic symbols.
This study shows that the participants use the same Latin letters used by the
participants in Mostari’s (2009) study, indicating that Arab texters use the same

conventions.
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Furthermore, the young male and female students apply English numbers in their
Romanized Arabic messages to represent certain Arabic letters because there are no
Latin letters that are equivalent to these Arabic phonemes. An example to illustrate

this is given below:

Example 1 (F): mjood 3anjad btrjaaki la t7kee heeeek
(Mjood, seriously, I big you. Don’t say this!).

In this example, in the word 3anjad in italics, which means “seriously”, the number
3 replaces the Arabic letter ¢, and in the word, t7kee, which means “say”, the
number 7 replaces the alphabet -, for which there is no correspondence in the Latin
alphabet. The present study shows that the participants used the same English
numbers which were used by Haggan’s (2007) and Mostari’s (2009) participants to

replace Arabic letters in their text messaging.

The findings reveal that young Jordanian male and female students employ three
writing systems in their text messaging: English, Arabic, and Romanized Arabic.
The findings also reveal that students prefer texting in English to texting in their first
language, which shows that communicating through the English register, has become

very popular among them. The data reveal that females use English more than males.

It is important to point out the low percentage of the use of Arabic in the students’
messages. Even though all the participants are native speakers of Arabic, Arabic is
the least frequent language appearing in the students’ messages. The male students

used Arabic in 21.7% (169) of their messages while female students used it in 18.1%
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(151) of their messages. The fact that English is used as the medium of instruction in
the three Jordanian universities may have helped in making English a very common
language among the students. Some students claimed in the interviews that English
Is easier to use in the text messages because abbreviations and short forms, for
example, are more common and convenient in English than in Arabic. Jordanian
students may be used to the abbreviated forms, the special acronyms, the deletion of
syntactic categories, and the typographical features of English. Thus, English has
become very popular among them. Additionally, the impractical use of the Arabic
keypad may also have contributed to the common use of the English langauge in the
text messages of the students’, a comment that was provided by some of the students

in the interviews. Amal, a female student, said:

7 S (5 V) e gl (2 oally 4cLiball
(Typing in English for me is much easier than typing in Arabic)

Another female student whose name is Suhad said:

Mol a6 Sala iVl As L Gl o3 pae Ul I sl
[As for me, | am more used to the English keypad]

Saif, a male student, said:

OAS Gy el ldie Jend (g 5uasY) ALusIL ac Lall o gy (5 5a0a iYL LS Lilad 5 il ja Uia) 43y
“ g ) a4 ) aglile ) 1Sy W) (1
(Because we usually use English in our studies and assignments, | find the English

keypad easier to use, and that is why you find a lot of students typing their Arabic
messages using English alphabets)
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The majority of the females stated that they preferred using English to Arabic
because English was more prestigious and that it was the language of high social
status around the world. They also claimed that almost all the students were familiar
with it. This emphasizes the symbolic meaning of English, as a marker of education
and upward mobility (Deumart & Masinyana, 2008). In addition, some students
considered English to be the language of the world, the lingua franca, used by almost
everyone nowadays, especially young students in their everyday communication. For

instance, Manal said:

[English is the trend nowadays, and you should follow the trend].

Like Manal, Joud said:

ol e o ate JL GleS (G 5 Sl g adladlle Jay (g a1
[I see that English signals prestige. It also makes me feel distinguished].

This is supported by Deumart and Masinyana (2008) who asserted that the
dominance of English on the internet has supported the popular belief that the
language of CMC in general is English. They also added that English can replace a
user’s mother tongue in text messaging in certain instances, such as in the Finnish

case reported by Kasesniemi and Rautiainen (2002).

Local varieties of language such as Jordanian Arabic are used in text messaging and

have been modified in tandem with English to satisfy the limitations of the medium.
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It is possible to predict the influence and the future of English in Jordan. The
findings, further, show that Romanized Arabic, which is relatively new to the
linguistic repertoire of the students, has become very common among them. They
even use it more than Arabic; males are using it more than females. Interestingly,
students are found to use numbers to make up for the lack of English letters in
forming their texts. During the interview the students pointed out that they resorted
to English numbers because they did not find equivalent Latin letters for some

Arabic phonemes. Waleed stated that:

6l Jilie agll ke 43 pgadiin”
[I use them because there is nothing equivalent to it in English]
Haggan (2007, p. 441) emphasized the same finding by stating that the reason behind
using English numbers is “that the English alphabet does not provide an exact match
for the Arabic alphabet so that there are letters in Arabic for which there is no
equivalent English letter.” The orthography of Arabic which does not allow for much
abbreviation and other short forms seems to be one of the reasons why students use

Romanized Arabic in their messages.

It seems that writing messages using the Latin alphabet is a common practice which
seems to be understood by the texters in the Arab world. This confirms Haggan’s
(2007) doubts about the use of Romanized Arabic in Arab countries other than

Kuwait and Egypt.
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Eighty percent of the overall students (90% (9 males) and 70% (7 females)) who
participated in the interviews reported that they preferred using this system over

Arabic because it was easier to use and was more interesting. For instance, Joud said:

“eomll e @il s Jend LY A8 hall o aodinl
[I like to use this system because it is easy and more fun to use than Arabic].

The same finding was reported by Warschauer et al. (2002) who found that their
Egyptian participants often use this typing system in their emails because it was easy
to use. Some students mentioned that they were accustomed to using this kind of
writing because they constantly use it in their chats with other friends over the net, or

on facebook.

Mamon, a male, explained:

“a 50 dS & gulle Lgading Y sla 4lille 5 gaia U
[I am used to this type of writing because | use every day on facebook.]

In contrast, 30% (6 students) of the students complained that this writing system was
“ugly” and difficult to understand because of all the numbers and alphabets used in
it. 10% (1 student) of the male students claimed that they had never used it in their
text messaging. Salem expressed his view on using this system of writing by saying

that;

“dnile Y Adeddivd i peels”

[I have never used it before because I do not like it]
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The low percentage of using Arabic in the students’ text messaging contradicts
Mostari’s (2009) claim that people in the Middle East generally use Arabic in their
text messaging. Some students mentioned that they were not used to the Arabic
keypad, so they avoided using Arabic. In their interviews, 50% (5 students) of the
male students and 20% (2 students) of the female students stated that they used
Arabic only in formal and very personal messages. On the other hand, some students
mentioned that they used it when it was very difficult for them to express themselves
in English. For example, Nuha made it clear that she used Arabic in her text

messaging in the following situation:

“LA‘:).\)QJA}\L;MJ.\S\h\}@a&m“@\;}@ﬂbd‘aﬁ\ébu&)mu\um”

[I feel that | express myself better in Arabic, especially when | write to someone
older than me or not so close to me]

It can be concluded that Jordanian Arabic is used by both male and female students
in informal as well as formal functions. The interviews show that Arabic is mostly

used in sarcastic messages, greetings, and religious expressions.

4.5.3 Students’ Adherence to the Norms and Standards of Language in Text
Messaging

The data have shown that there is a tendency among the females to adhere to more
accuracy, clarity, and standard forms in their communication than males. The text
messages of the females are found to be more complex than the text messages of the
males, containing more than one clause. This finding is in line with previous
research findings which revealed that females usually write longer and more
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complex text messages (Baron, 2004; Deumart & Masinyana, 2008; Ling, 2005;
Ling & Baron, 2007; Rafi, 2008). In addition, females’ language was found by
previous research to be more relational and expressive when they communicate
compared to males’. According to Lakoff (1990), females tend to use more
expressive forms of language than males do. For example, Lakoff (1990, p. 204)
remarks that females tend to use “adjectives not nouns or verbs and, in that category,
those expressing emotional rather than intellectual.” Therefore it seems possible that
females have the tendency to use a clearer and more accurate language because they
want to express themselves more vividly and, thus, be more intelligible since most of

their communication is emotional and relational.

Furthermore, previous researchers (Holmes, 2008; Labov, 1991; Romaine, 1999,
Trudgill, 1983) have shown that females have the tendency to use more standard
forms of language than males do, whereas males have the tendency to use more
nonstandard forms of language than females do. Specifically, Labov (1991)
suggested that females’ speech often reflects more standard lexical, phonological,
and grammatical forms than males’. Females choose the standard forms because
these forms are believed to carry “overt prestige,” while males choose nonstandard
forms because they are believed to carry “covert prestige” (Holmes, 2008, p. 407).
The reason why females tend to use a more prestigious form, according to Trudgill
(1983, p. 94), is that “females, ‘because of their greater status consciousness’, will
feel more pressured than males to ‘appear correct’ by employing higher class forms.”
This is also supported by sociolinguistic literature which shows that females are

more concerned with prestige than males (Eckert & McConnell-Ginet, 2003;
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Holmes, 2008; Romaine, 1999; Stockwell, 2002). Holmes (2008, p. 163) stated that
“in speech communities, when women use a more linguistic form than men, it is
generally the standard form- the overtly prestigious form- that women favor.” This
variation in the use of standard forms has also been ascribed to females’ awareness
of their lesser social status in society (Holmes, 2008). Therefore, females appeal to
forms for which they will be positively assessed (Romaine, 1999; Yule, 2009).
Another explanation is that females are more concerned with being careful while
males are usually concerned with being more casual (Tannen, 1990). Therefore,
using abbreviations and short forms, deleting syntactic categories, employing
typographical features, and using nonstandard forms of language are practical and

convenient for males to use.

4.6 Summary

This chapter presents the findings on the linguistic features used in the text
messaging of the young Jordanian male and female students and their gender
differences. This study has provided evidence to support the claim by Bodomo and
Lee (2002) that there is a relationship between the emergence of new ICTs and

language change and use.

Overall, similar to many other studies conducted on gender differences in SMS and
CMC, gender differences in the text messaging of young Jordanian students were
present. The data for this study were collected by means of three data collection

techniques: open-ended questionnaires, user diaries, and interviews. The data were
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then analyzed based on categories adapted from Yule (2009), and previous research

on SMS language by Hard af Segerstad (2002), and Thurlow (2003).

The findings in this chapter revealed significant gender differences in the young
Jordanian male and female students’ text messages. The students were found to

differ in the linguistic features used in their text messaging.

Concerning the lexical features used by the students, except for acronyms and
abbreviations which appeared to be used more by the males than females, all of the
other lexical features occurred more in the females’ text messages. The findings have
shown that borrowing, compounding, blending, derivation, conversion and coinage
are used more by the females than their male counterparts, suggesting that females
seem to be more complex users of language than males. Males appeared to be
common users of abbreviations including acronyms, short forms and clipping, while
females appeared to be common borrowers from other languages in their text
messaging. Females borrowed from English when writing their messages in Arabic

and vice-versa.

The male and female students also vary in the use of syntactic features in their text
messaging. The male students were more prone to deletion of syntactic categories
than females. They also tended to delete more subject pronouns, more subject
pronouns and auxiliaries, more auxiliary, copular and modal verbs, and more articles
than the female students. In contrast, the females’ messages were more complex than

the males’ messages in that they contain more than one clause. The females tended
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to delete less syntactic features from their text messages, which may suggest that
they are more aware of the grammar of their language. It may also suggest that they
prefer to write clearly and use more complex structures representing the standard

forms of their language.

As far as typographical features are concerned, gender differences were also obvious
in this particular category. The male students used more letter and number
homophones and phonetic spelling than the female students, whereas the female
students used more punctuation and emoticons than the male students. This shows
that the females were more expressive and emotional than the males. However, the
usage of onomatopoeic words was almost the same for both genders although with a

very slight difference leaning towards the females.

Besides, a very interesting finding was the use of three different writing systems in
the students’ text messaging: English, Arabic and Romanized Arabic. A much
unexpected finding was the use of English and Romanized Arabic over Arabic, the
students’ native language. Both the males and the females preferred English to the
other two writing systems. Nevertheless, the females used English more than the
males, whereas the males used more Arabic and Romanized Arabic than their female
counterparts. This indicates that the females may have more positive attitudes about
English as they consider it more prestigious. Finally, the findings of this study have
shown that the females had the tendency to follow the rules and norms of language
more than the males did. They also tend to send clearer and more accurate text

messages than their male counterparts.
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CHAPTER FIVE
SUMMARY, CONCLUSION, IMPLICATIONS AND
RECOMMENDATIONS

5.1 Introduction

This chapter presents a brief description of the objectives, research questions,
research design, participants, data collection processes and techniques, data analysis,
and findings of the present study. It also draws conclusions from the research
findings. Finally, the chapter concludes with some implications of the current study,

limitations of the study, and recommendations for future research.

5.2 Summary

The current study aims at exploring gender differences in the text messaging of
young Jordanian male and female students. Specifically, the main objective of the
study is to find out gender differences in the linguistic features in the text messaging
of the students in relation to lexical, syntactic, and typographical features. The

following questions guided the study:

1. What are the differences in the lexical features used in the text messaging of

the young Jordanian male and female university students?

2. What are the differences in the syntactic features used in the text messaging

of the young Jordanian male and female university students?

3. What are the differences in the typographical features used in the text

messaging of the young Jordanian male and female university students?
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One hundred students (50 males and 50 females) from three different Jordanian
universities participated in the study. They were between the ages of eighteen and
twenty years old in the first-year of their undergraduate studies. Purposive sampling
was used to identify the participants who had willingly taken part in the current

study.

This study is a qualitative case study that employed qualitative designs to answer its
questions. The data for the study were collected using three techniques of data
collection. The first data collection technique was the open-ended questionnaire,
which was used to collect demographic information about the participants, to find
out the habits of using text messaging and to select participants for the user diary.
The second one was the user diary, which was the main data collection technique to
collect data to answer the research questions of this study. The final one was the
semi-structured face-to-face interview carried out to complement the other two

techniques of data collection by eliciting information directly from the participants.

Fifty male and fifty female students participated voluntarily in the questionnaire
which consisted of open-ended questions which were used to elicit data pertaining to
the present research. The questionnaire consisted of three parts, the last of which
asked students to forward text messages from their mobile phones to the researcher’s

mobile phone and to get students to participate in the study.

In the second data collection technique, the user diary, which is the primary data

collection technique in this study, sixty students (thirty males and thirty females)
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agreed to provide the researcher with text messages they sent from their phones to
their peers and friends after keeping them in a personal log for over a period of one
week. The participants were selected from the group of the students who participated
in the questionnaire. Informed consent forms were read and signed by all the
students who were assured that all their personal information as well as the
information they provided would be kept confidential. The researcher was provided
with a total of 1,612 messages (780 messages from the males and 832 messages from

the females) which were sent by the participants to the researcher’s mobile phone.

Ten male students and ten female students who took part in the user diaries agreed to
be interviewed by the researcher to obtain more information about their text
messaging practices. They were all interviewed by the researcher himself in a very
informal setting. Each interview lasted for about 15-20 minutes. All of the students
signed consent forms stating that they agreed to participate in the research and
allowed the researcher to use their information for analytical purposes only. On the
other hand, the researcher promised them that the information they provided as well

as their identities would be kept private.

Data collected for the purpose of the current study were analyzed to explore gender
differences in the text messaging of the students. The participants’ text messages
were classified according to the gender of the senders: males’ messages and females’

messages, which were then analyzed for occurrences of linguistic features.
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Lexical features were categorized according to word-formation processes adapted
from Yule’s (2009) book. These categories are borrowing, compounding, blending,
derivation, acronyms, abbreviation, conversion, and coinage. On the other hand,
syntactic and typographical features were categorized according to Hard af
Segrestad’s (2002) and Thurlow's (2003) typology of linguistic features of text
messaging. Syntactic features analyzed are deletion of subject pronoun, deletion of
subject pronoun and auxiliary, deletion of copular/auxiliary/ modal verb, and
deletion of article. Finally, typographical features consist of the following categories:
punctuation, letter and number homophone, phonetic spelling (non-conventional

spelling), onomatopoeic words, and emoticons.

The findings in this study reveal that there are gender differences in the lexical,
syntactic, and typographical features used in the young students’ text messages.
Particularly, the females used more lexical features such as borrowing, derivation,
compounding, blending, conversion, and coinage than the males. In contrast, the
males used more abbreviations and acronyms. On the other hand, the males had the
tendency to use the syntactic features more than the females. In terms of
typographical features, the males used more letter and number homophones and
phonetic spelling than the females whereas the females used more punctuation,

onomatopoeic words, and emoticons than the males.

5.3 Conclusion

Jordan is a region in which gender roles are traditionally segregated. However, the

high proliferation of SMS provides greater freedom for the young people to
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communicate with the opposite sex. A young female wearing the traditional Muslim
hijab (head covering) who is to adhere to traditional Islamic barriers such as mixed-
sex interaction can communicate with her male fellows through text messaging.
Thus, SMS communication has become an important vehicle for establishing a social

network that helps people communicate their beliefs, feelings, ideas, and needs.

Gender variation is an important aspect of culture that is often reflected in language
use. This study concludes that young Jordanian male and female students use
different linguistic features in word-formation, syntax and typography at the
informal end of the spectrum. Word-formation processes such as abbreviations,
borrowing, compounding, acronymy, blending, and derivation are essential stylistic
features of texting. Specifically, abbreviations and short forms such as clipping, and
acronyms are the most prevalent of all features. Owing to the instant communication
of SMS, which is fundamentally achieved through a pidgin-type variety, texting is
manifested in various communicative functions such as informing, sharing of ideas,
coordinating  beliefs, conventional communication (greetings, invitations,

congratulations, jokes, love letters or emergency calls for help).

The findings presented in Chapter Four show that the relationship between new ICTs
and new language forms and use as proposed by Bodomo and Lee (2002) is also
present in the study. The findings also reveal that there are gender differences in the
young Jordanian students’ messages with regard to lexical, syntactic and
typographical features. It has also been shown that the text messaging of the

Jordanian students is affected by the characteristics of the medium such as the design
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of the keypad and the number of characters available for each text message and by

the syntax and orthography of the Arabic language.

Brevity is the most popular feature among the texters. The data show that the
informal and abbreviated languages (Arabic and English) are used by the young
students. While texting, the students tend to shorten their sentences as much as
possible. However, the text messaging of the male and female students differs in
lexical reduction and shortening. The males employ more abbreviations and
acronyms in their messages more than the females. On the other hand, the females
have the tendency to use other word-formation processes such as borrowing,
derivation, blending and compounding more than the males. This may indicate that
the females are more sophisticated users of text messaging than the males. It may
also indicate that the males are more experienced in writing text messaging, which

requires speed and economy.

English was found to be a very popular mode of communication among the young
Jordanian females because they borrow English words and expressions, on average,
more than their male counterparts. Using the English language as the medium of
instruction in the majority of the Jordanian universities and the high attitudes of the
students toward English are reported to be the reasons behind its common use in the
students’ text messaging. The data elicited from the questionnaires and interviews

triangulate with the findings in the user diaries.
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The findings in this study have also shown that females tend towards accuracy and
clarity in their communication. This indicates that females relatively adhere to the
cooperative principles of communication, specifically to Grice’s maxim of manner.
Unlike the Jordanian female students, a considerable majority of the young Jordanian
male students overuse syntactic features such as deletion of subject, auxiliary, modal
and article. Deletion of these constituents reflects activation of pragmatic cues
among the texters that makes SMS texting more like verbal communication than
written discourse. Among the pragmatic cues is that the young Jordanian males tend
to predict more forms of the language used than the females while communicating

through text messages.

Semiotics is the new way through which the texters express their feelings, that is, in
signs rather than words. The males embed relatively less emoticons than the females.
For example, the basic emoticons used are “:)”, a sign which indicates happiness and
“:(”, a sign which indicates sadness. There is a considerable list of signs which have
been invented by the texters depending on the context. It is observed that the
frequency of using punctuations, emoticons, and onomatopoeia is higher among the
females than the males. However, the frequency of letter and number homophones
and phonetic spelling conventions is higher on average among the male students than
their female counterparts. Based on these findings, we can conclude that the young

Jordanian females use different typographical features than the males.

The findings also reveal that the females tend to adhere more to norms and standards

in their communication than the males do. Text messaging is a new medium of
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communication, which has altered the ways youths express themselves because it
allows users the time to select, craft, and use the language of their choice. The data
has revealed that the language of text messaging is a non-standard form of language
(Crystal, 2001). However, the young Jordanian female students tend to adhere more

to norms and standards in their text messaging than the males.

5.4 Implications of the Study

5.4.1 Linguistic Implications of the Study

It has recently been claimed that the widespread use of communication technologies
and text messaging language have negatively affected the standard language, causing
it to lose some of its characteristics (Lee, 2002; Mphahlele & Mashamaite, 2005;
Rosen, Chang, Erwin, Carrier & Cheever, 2010). For instance, Lee (2002) describes
the language used in text messaging as a threat to formal English. The present study
has found that the students are innovatively and creatively employing a new form of
language that fits their needs and limitations of the medium. One has to bear in mind
that human language is constantly changing and developing, and that new forms of
abbreviations and short forms may become an integral part of the language in the
future, not only within text messaging but also within the spoken and written

language.

Furthermore, some researchers have claimed that CMC is gender blind or gender
neutral (Danet, 1998; Suler, 2004; Trias, 1997), providing females with more
chances to participate anonymously and, with more privacy, allowing them to
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equally use similar linguistic forms of language and a similar style of communication
as those used by males. However, the present study has shown that gender
differences are still present in the use of SMS with respect to the linguistic forms
used by males and females. It has also shown that females still adhere more to the
standard norms in language than males. This suggests that gender differences in

CMC still exist as a social phenomenon in spite of the mediation of technology.

The present study advances the research on SMS, in particular, and the research on
CMC, in general. It adds to the limited number of research on lexical, syntactic, and
typographical differences related to gender in SMS, by extending the research on
gender and computer-mediated language to micro-level. This is significant because
the present study one of the very few studies on text messaging and in CMC in an
Arab culture, which is different from the western culture in which most of the studies
on gender and CMC have been carried out. The findings on gender differences in
this study are congruent with the some of the findings of previous work on gender
and computer-mediated communication. This may imply that gender differences are

similar despite cultural differences.

5.4.2 Pedagogical Implications of the Study

Genetically, humans are born with a language faculty (Chomsky, 1968), but owing
to social and cultural factors they nurture diverse language habits (Tannen, 1990,
1995; Uchida, 1992). This variation in our language use can be observed in lexical,

syntactic, and typographical features among male and female students.
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This study has discovered that SMS or text-based communication has altered the
ways youths express themselves. The students use different languages other than
their native language. For example, the English Language has come into contact with
different languages, dialects and varieties used by online communities across the
world. As a result, English has become a very common language among the users of
CMC. The diffusion of Standard English into asynchronous communication may
have contributed to the widespread of World Englishes. Eventually, this would
trigger pedagogical concerns: (a) How do we present our cultures and languages in
the process of teaching English? and, (b) In the wake of the existing range of

Englishes, which form of English should be emphasized?

Moreover, Arabic-English code-switching is commonly observed in texting. Al-
Khateeb and Sabbah (2008) claimed that when code-switching and borrowing
become widely used by youths, entirely new linguistic codes may come into
existence. This results in novel communication or texting conventions among the

youth.

The high proliferation of SMS communication language has been a serious concern
for some educators who have expressed their concerns about the use of non-standard
forms of language in schools, where students use a new form of language that does
not adhere to the rules of language (Mphahlele & Mashamaite, 2005; O’Connor,
2005). Many teachers reported the prevailing and constant use of SMS linguistic
forms in the assignments and examinations of their students. This issue is still

debatable among researchers who believe that SMS language has a negative impact
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on students’ language proficiency (Lee, 2002; Mphahlele & Mashamaite, 2005;
O’Connor, 2005), and those who refute this idea (Baron, 2003; Crystal, 2001). This
may require educators to carefully observe and monitor their students during the
teaching process and look into the extent to which students are using the SMS
language in their schools, its effect on their educational performance. Educators may
then propose initiatives to prevent the spread of this negative phenomenon if it exists

among students.

Additionally, the significant finding that young Jordanian students tend to use more
“Romanized Arabic” instead of Arabic stresses the importance of English in the
students’ life in particular, and in the society in general. It may also indicate the
students’ detachment from the written form of the Arabic Language. Educators and
language planners should encourage the use of only the Arabic alphabet in the
construction of SMS messages. The use of Arabic could be encouraged by using

mobile phones having only Arabic keypads.

5.5 Limitations of the Study

There are several limitations to the present study which are very important to point
out. The present study focuses on gender differences in the text messaging of young
Jordanian male and female university students with respect to lexical, syntactic, and

typographical features.

One limitation is that this study is limited to the text messages sent by the
participants themselves, not the messages they receive. According to Ling (2005),
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the researcher can only ask participants to provide him/her with the messages they
send, but not the ones they receive due to ethical and methodological reasons.
Ethically, to ask the participants to provide messages they receive requires the
consent of the senders of these text messages. Therefore, the researcher of the
present study cannot include the senders' messages since their consents were not
obtained. Methodologically, on the other hand, the researcher of the present study
will not be able to know the age, gender and background of the senders, which were

important information for the selection of the participants.

Another limitation is that this study focussed on young first year undergraduates
between the ages of 18-20. It excludes older students such as sophomores, juniors,
seniors, or graduate students. The participants in this study may not represent the
wider community of university students, which may reveal different practices and

variations.

Additionally, non-speakers of Jordanian Arabic were excluded from the sample as
the focus of the study is on this particular form of Arabic. Arabic has a number of
different varieties spoken by different Arab people in different Arab countries. For
example, there is Syrian Arabic, Moroccan Arabic, Egyptian Arabic, and Saudi
Arabic. These varieties of Arabic have different linguistic features (lexical,
phonological, and syntactic) that make them different dialects of the same language
which is Arabic. This study has focussed on Jordanian Arabic which is different to
some extent from other varieties of Arabic. Therefore, the findings are limited to the

linguistic features found in Jordanian Arabic.
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Moreover, this study is limited to text messages that are typed using keypads. It does
not include those messages typed using “predictive text”. Predictive text uses the
technique of entering text by a single press on the number key instead of using the
“multi-tap” technique. The mobile phone built-in dictionary then identifies the words
which are being entered based on what is already stored in the memory of the mobile
phone (Hard af Segerstad, 2002). Predictive text, according to some young users, is
difficult to use, annoying, slower, does not usually choose the right word and does
not facilitate the need for abbreviation (Thurlow, 2003). Text messaging typed using
“predictive text” would not yield suitable data for the study because, unlike the
keypad, “predictive text” does not allow texters to use abbreviations, acronyms,

letter and number homophones, etc.

One more limitation is that the researcher had some difficulties interpreting some of
the text messages forwarded by the participants. The content of some of the text
messages was sometimes difficult to understand. In addition, some of the text
messages were incomplete. Therefore, these text messages were ignored. Some text
messages were also difficult to understand because they contained new linguistic

features such as new abbreviated forms, acronyms, and emoticons.

Finally, the researcher faced some difficulties in getting participants for the present
study. A good number of students were hesitant to participate in such a study. Some
of the participants withdrew from the study without specifying any reasons for doing
so. The main reason behind their reluctance may be due to the extremely private

nature of SMS data since it is a very personal mode of communication. Hard af

237



Segerstad (2002, p. 207) suggested that “SMS is experienced as being even more
private than e-mail." Most SMS messages are transmitted between family members,

close friends and lovers who may wish to keep their messages a secret.

5.6 Recommendations for Future Studies

The findings of this study constitute a step toward understanding gender in text
messaging communication. Nevertheless, in order to be more certain about the
linguistic aspects of text messaging, further studies of text messaging need to be

conducted.

Firstly, the current study focused on only first-year undergraduate students between
the ages of eighteen and twenty years. The participants would not be representative
of the overall Jordanian student population. Therefore, a broader sample of college
students, including older students such as seniors and graduate students, should be
studied. Moreover, this study could be extended to investigate older generations with
different socio-economic backgrounds to represent the overall Jordanian population
or current SMS users. Past Literature review has revealed that age, profession, and
educational background are determining factors in the choice of language used by
people (Holmes, 2008). Therefore, a study of this kind may reveal more variation in
the linguistic features used by these different groups of people in their text

messaging.

Secondly, an examination of more linguistic features in text messaging may reveal
wider and stronger patterns of differences and similarities between males and
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females. For instance, based on earlier research related to gender and language use in
face-to-face communication and in computer-mediated communication, it has been
revealed that the communication styles of males and females differ with respect to
the use of qualifiers, hedges, and intensifiers (Fahy, 2002; Guiller & Durndell, 2006;
Lakoff, 1975). Research in face-to-face interaction and in CMC has further shown
gender differences in relation to politeness, flaming, aggressive language, and
supportive language (Baron, 2004; Herring, 1993, 1994; Soukup, 1999). Therefore,
text messaging needs to be investigated for additional variables such as those
mentioned earlier. This will help us to determine the degree to which gender
differences in text messaging correspond to those found in face-to-face conversations

and in CMC.

Future studies are also recommended for examining gender differences in other types
of CMC such as Instant Messaging, Emails, Chat, Facebook, and Twitter in the Arab
world, in general, and in Jordan, in particular. The findings of the current study are
based on research conducted in the Jordanian setting, and therefore may not apply to
other neighboring Arab countries. Thus, future work could be conducted to study
gender differences in other Arab countries for the purpose of comparing similarities
and differences among them. It is an issue which still needs further investigation due

to cross-regional differences and similarities.

It is also significant to thoroughly investigate the widespread use of Romanized
Arabic in text messaging, in particular, and in other kinds of CMC, in general. The

findings of this study show that students use this new system of writing even more
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than their native language. Further research is needed to study the reasons why
students prefer using it and the effects of using it on the students’ mother tongue,
which is Arabic. It is also worthwhile to investigate whether the use of Romanized
Arabic by this sample of students may reflect broader linguistic shifts. This may,
further, call for the need for a separate study to investigate the functions for which

Arabic is used in text messaging by young people.

Finally, it is recommended that a single study be devoted to the communicative
functions used in students’ text messaging which will shed some light on how and
why Jordanian students use text messaging. The same study could further analyze
gender differences in the communicative functions of the students’ text messaging
and could be compared to studies conducted on the same issue in different cultures

and settings.

Last but not least, it is not likely that the flourishing field of human language
communication technology will come to an end. Therefore, it will be a challenging
and interesting endeavor to keep on inquiring into the human communication process

in the future.
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Appendix A

Research Questionnaire (English Version)

Dear Participant,

I am a PhD candidate at the Department of Language Studies, Universiti Utara
Malaysia. | am currently doing a research on Gender Differences in the Text
Messaging of Young Jordanian University Students: An Analysis of Linguistic
Features. Please note that all the information you provide will be kept confidential
and will not be disclosed. The data will only be used for analytical purposes. If you
wish to participate, please answer all questions to the best of your ability. Thank you

very much for your participation.

Part A: Demographics
Sex: i Age: i

Nationality: ........ccovviiiiiiiiinnn.... University: ......oovvviveinninnnn.

Part B: General Information

e Do you own a mobile phone?

e Who do you usually send your text messages to and receive text messages
from?

e How many SMS messages do you send a day?
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e Do you use any lexical features (e.g. abbreviations, acronyms, clippings)? If
yes, why?

e Do you use any syntactic features (e.g. deletion of subject, deletion of
auxiliary, deletion of article, etc.)? If yes, why?

e Do you use typographical features (e.g. punctuation, phonetic spelling,
emoticons, etc.)? If yes, why?

PART C: Mobile Phone Text Messages

Would you like to provide samples of your text messages for this research? YES/
NO

Thank you for agreeing to provide data for this study. Please note that all the text
messages provided will be kept strictly confidential and will be used for analytical
purposes ONLY. (Your identity will NOT be disclosed)

Please forward the last 5 text messages you sent from your mobile phone.

END OF QUESTIONNAIRE

THANK YOU FOR YOUR TIME AND CO-OPERATION

258



Would you like to participate in the user diaries? YES/ NO. If yes, please

provide the following information:

YOUr NAME: ==============m=mmmemee oo oe e ce e e ee e

Your Phone number: -----------mmmmm oo
Your E-mail: -------m-mcmmmm e

Your information will NOT be disclosed and will be kept strictly confidential.
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Appendix B

Research Questionnaire (Arabic Version)

o jLball (5 30
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duadd cila glaas J .8 3ad)

Sa sl 3 Lol il 5 ppalll dpeaill Qi Jll 2e S o
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Appendix C
Consent Form-User Diaries (English Version)

I hereby agree to participate in this dissertation entitled “Gender Differences in the
Text Messaging of Young Jordanian University Students: An Analysis of
Linguistic Features” at the Department of Language Studies, School of Arts and
Sciences at Universiti Utara Malaysia.

The purpose of the study is to explore gender differences in the text messaging of
young Jordanian male and female students with regards to the lexical, syntactic, and

typographical features used in their text messaging.

I fully understand that my participation in the present study involves providing the
researcher with diaries of my text messages over a period of one week. The
messages will be forwarded directly to the researcher’s mobile phone at the end of
each day. | understand that the text messages | provide the researcher with will only

be used for analytical purposes.

I understand that the diaries will be kept private in a locked place, and that only the

researcher himself will have access to the records.

I also understand that my participation is voluntary and that there is no monetary
compensation for participating in this study. | reserve the right to withdraw from the
study at any point and request that any data from the diaries not be included in the

study.

Name: .......coovviiiiiiinn...
Signature: ..............coeiiennl.

Date: ...coove
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Appendix D

Consent Form-User Diaries (Arabic Version)

A jLiial) o 488) gall 773 gai - pdiicaal) ) Ska
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ot Aalall Lyl

38 DA Sald dpeail) Jilell cl Siay Gl a5 35 Gana®i Al Hall 38 (8 K lia o ol )
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g ALY b al) i caalill of 5 ¢ el S G Aalaldl ) Sha e Llial) oy Cage sl @l il LS
OOl sda e
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Appendix E

Consent Form-Interviews (English Version)

| hereby give permission to Mr. Rafat Al Rousan to interview me for his doctoral
dissertation entitled “Gender Differences in the Text Messaging of Young
Jordanian University Students: An Analysis of Linguistic Features” at the
Department of Language Studies, School of Arts and Sciences at Universit Utara

Malaysia.

I understand that the purpose of the study is to explore gender differences in the text
messaging of young Jordanian male and female students with regards to the lexical,

syntactic, and typographical features used in their text messaging.

I understand that in order to participate in the study | will meet with the researcher
for an interview which will last for approximately 20 minutes, at a mutually

convenient time and location.

I hereby grant permission to Mr. Rafat Al Rousan to audiotape the interview for the
purpose of the study, which will be subsequently transcribed and analyzed. If | so
desire, | can review any part of the completed audiotape of my interview and | can
request that my audiotape be destroyed. | understand that all audiotapes will be
erased at the completion of this study. Until then, all audiotapes will be secured in a

safe place.

I understand that the researcher will guarantee my anonymity and will protect my

privacy.

Name: .....ooovvviiiiiii
Signature: ...............cooiiiin

Date: oo
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Appendix F

Consent Form-Interview (Arabic Version)

duad i) A8 - AS jLaal) o 48| gal) 73 gad
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Appendix G

Samples of Interviews

Interview |

Male 1

o) ~laa sl
R: Good morning.
o5l zlua :M1
M1: Good morning.
Jiall e -Gl
R: How are you?
iy diaall M1

M1: Fine. Praise to God.
$alad ALl Seling ) Ca rEaall)
R: How is your study? I hope it is well.
Aaall 5 ldla il :M1
MZ1: It is good. Thanks God.
CalinaWU Jaws ilaa sCaalill
R: Very well. Shall we start our interview?
ke :M1
M1: OK.
ML L & jee oS &l
R: How old are you?
A 20 :M1
M1: I'm 20 years old.
A el ol Al el sCald)
R: 1 hope you will live very long.
Jsi M1
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M1: Thanks.
fosta el dlaie sl
R: Do you have a cell phone?
220 M1
M1: Yes
S stall o silil) dlaie 4l jla oS sl
R: How long have you had your mobile phone?
Ot G st M1
M1: About six years.
¢ SMS messages (six dpai Jilu ) i :Ealill
R: Do you write SMS messages?
Apaill Jilu )l aadiun bl : M1
M1: Yes, of course. | use text messages
¢ L gy CiSE i Al ) oS sl
R: How many SMS messages do you send every day?
Al 10 ol L :M1
M1: Approximately 10 messages.
b oS Ja 3L g oy s aalil)
R: Can you tell me exactly how many?
A, 10 dN 57 o o b G mile :M1
M1: I don't know exactly, but may be between 7 to 10 SMS messages.
§ Laa gy by dpai Al oS allll
R: How many SMS messages do you receive every day?
Al Gl Ly 85 M1
M1: About the same number.
aale dpaill Jilu )l du iy (el raaldll
R: To whom do you often you send your SMS messages?
JaY) 5 eBaay) M1
M1: To my family and friends.
Seliaayl Yy JaYl S Cpaad rualdl)
R: Who do you send more SMS messages to family or friends?
AS) K Gl :M1
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M1: My friends, of course.
SUlle Anatll Jila )l @lle e rdualdl)
R: From whom do you often receive your SMS messages?
AaY) s alaay M1
M1: My family and my friends.
il ellilu ) LS 8 sale Lgeadiny RN o 5l
R: What language do you usually use in your SMS messages?
DS (e G o 5 (e e Add (e SS) aaddin Al 5 M1
M1: I use more than one language, but | often use Arabic more.
S Y 5l Romanized Arabic JI aasais (sl
R: Do use Romanized Arabic or you use Arabish?
ML: € o 5 aale i
M1: I'm not sure; | do not understand what you mean
(oAl Gl Gy o sansy (AN gl 4 3aladW) oVl o giSe (AN o jad) ey ialil)
R: 1 mean using English letters to write Arabic messages, which some people call it
Arabish.
2oally deaiine ¥ M1
M1: No, I don't use it at all.
$omma ans A TG 1)
R: Why? Is there any particular reason?
ole Al L Lghua Loy 0 e ) o e g n 1ML
MZ1: I have tried it once or twice, but it felt awkward.
Al iy oSl
R: Awkward! What do you mean by awkward?
ledle 3 gxia (e (AY (San g oy S 1M1
M1: I was slow using Romanized Arabic, may be because I'm not used to it.
faalll (gler 4 5% Jilu ) cliniitla il talll)

R: But still you get some messages written in the Romanized Arabic, don't you?
S e 431 diseal s S e G ol 1ML
M1: Yes, but not too many, thank God.
€6 5V YV 5 o all SSI aniing il () Cala s aall)

R: Ok, what language do you use more Arabic or English?
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):.'\S\ Ls".)’d‘ Y :M1
M1: | use Arabic more.

¢ -¢aall)

R: Why?
18 mle OlaS ol g 2 2l Jsban g s nlaiV) (e pual (e ) 8 e alsaal JSIHAY M1
JEBNCS]

M1: Because most of my friends are better in Arabic than English. Also, my family
is not so good with English.
e 5l 4 ndadl SlalS aady W5 fpalla (e LS ) 5S (o padlo 4 538 ()5S0 il Lal talld)
€ saal ol Al N 84 (e ST aadius Ja iy
R: When you write your message, do you write it in Arabic only or do you use some
English words? In other words, do you use more than one language in your message?
(stal aa dald g4 Sl GlalS e padien Ulal Y M1
M1: No, but sometimes | use some English words especially with my friends.
¢ o e cilalS - Cuallll
R: Words like what?
( please, sorry, tomorrow, see you) Jis :M1
M1: For example, (please, sorry, tomorrow, see you)
Plgeasingy (il :alill
R: Why do you use them?
Aolill Lgadiin ol ja s agdl Al 5 JSII die Ly 85 4d 5 20 SIS 5l ML
M1: Because these words are very common words and everyone knows them.
Sometimes I use them for fun.
fellilis y & ol JLaiaY) aadig Ja sl
R: Do you use abbreviations in your SMS messages?
AS (e (815 Lbal :M1
M1: Yes, but not a lot.
2K a8 saddin QLA Sagardiudile (i falall ol i aalil)
R: Why not? Why don't you use them? A lot of young people use them.
Gl i) adle opadl s ol Sl ) S CiS U Y ) 43 ageadind anle Ul Gy st ML
LAY gl agd e SO a5 508 aae el a GleS 5 S
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M1: That's right, but I don't like to use them for two reasons. Firstly, | usually use
Arabic in my messages and Arabic does not have a lot of abbreviations. Secondly, |
usually worry about the receiver’s inability to understand these abbreviations.
fageadiny il b agendindy Ul Gl ¢l (50l J8 sl
R: You’ve just said that you sometime use abbreviations, why do you use them in the
first place?
Al el e ) sleas 23 1M1
M1: Because they make the typing process much easier.
Sy jaill il sal | Jadll ¢ Jeldll Cada Jia ¢ daae ) @ <l jae a0 Ja saalyl)
R: Do you use grammatical features, such as omitting the subject, the object or the
determiner?
e Cigile Gilae 1M1
M1: sorry, but I didn't understand.
coming or <& | am coming «iSilke Jau Jie Jelall cadaty alla ;) i Lol Ubal ey (sl
am coming
R: What | mean is that sometimes we omit the subject like in | am coming or we
write am coming or coming
Al ARl Alls ) Jus o Wl aala 5 ani : M1
M1: Yes, especially when I'm writing in English.
felile agide alu yiy ) paddll Cilatie :caalll
R: Aren't you worried about being misunderstood?
) Ll aals 5l JLaiaY gla iyt V) LS (il 43y Y ML
M1: No, because these things are very common especially among the young people.
$ad8 yill Ciladle andig Ja s¢aalyl)
R: Do you use punctuation marks?
LS Ay )5 i Gl Ll e 1M
M1: Not all the time, it is not that important.
flgnrindiy o i dadle S 5l il
R: What is your most used punctuation mark?
sl LBl (San M1
M1: I think the question mark.
¢ -aall)
270



R: Why?
Adadll & adaall e Jlsad) Saad Gliie 1M1
M1: To distinguish the question from the statement in the conversation.
DSy a san (A sa allandl  Jmg o e l) aadid Ja caalill
R: Do you use the smiles or emoticons?
S Lo Ladla o iS5 5 axi M1
M1: Yes, I use them a lot, and I like them very much.
feuudl o ¢ Ealll
R: Why? What is the reason?
Axias 54l LY 1M1
M1: Because they are fun and entertaining.
f S caSidall)
R: What do you mean?
2n g g aal s HalEi caady Lal g il 5 & Sall geadindy ey M1
M1: I mean | use them for jokes, threatening, or teasing someone.
fela Gl (a1l
R: Just for that?
Lo A OlS V5 :M1
M1: No, they are more expressive.
e S )
R: Expressive! How?
b sase Jieg) T e a5l ) sl (e i :MI]
M1: They express how do you feel, are you happy or sad, angry or relaxed.
somel << someone iS5 W Ju i [etter number homophones J aadiud; cula :Ealil)
$ 4y S
R: Do you use letter and number homophones such as somel or 4 u?
8 oA Al ARl aadin Lo (Y5 edlia e ddle gl 5 ol il JISIASY Y ML
sl
M1: No, because most of my messages are in Arabic and Arabic does not use such
thing. Another reason is that I don't use English a lot in my messages.
¢ dggeeer 0000l ¢ 2277 ¢ Jia Liagila i g¥) aadied Ja sl

R: Do you use onomatopoeic words such as ZZZZ, oooooh, hhhhhhhh.
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Al ine e Jaadl IS0 peill Lgadiiad aai 1M1
M1: Yes, | use them to enhance the meaning of the message.
Al il 48 sl
R: Are there any other things?
o el o gl g S W3S 8 g g ) ) e ML
M1: Sometimes it saves time by being more expressive than a whole sentence. They
are also enjoyable.
fosla S 1 ualil)
R: Enjoyable! how?
Saiaadinl 130 W) alls I Lgie paed jaiile bt 3 LY Leaay Ul ;M1
M1: I enjoy them because there are statements that can't be written unless you use
the emoticons.
¢ S o i (Sae 1l
R: Can you illustrate more?

M1: For example, if want to say to your friend you are so much upset about
something; it is hard to convey how upset you are by just words.
faie (i el phonetic spelling J! ) sl Jiall e el o -l
R: What if | asked you about phonetic spelling, do you know anything about it?
S s Al Y M1
M1: It is not clear for me what are you talking about.
¢ love, thanks, you <S5k Jx | luy, tanx, u Jie :&alll
R: For example, instead of writing love, thanks, you, some people write luv, tanx, u.
ol (8 S A3ty Al aadin L (Y Jas DL ML
M1: 1don't use it very often, because | don't use English a lot in my messages.
aalll e ) 8 oy iy SAgail) ellile ) (iS5 Lexie 4y galll ac ) gall 4w Ja ccualyl)
R: Do you pay much attention to the grammar rules in your messages?
Ay AN el Cana p Ulal | S JS0 (e (Sl 223 1M1
M1: Yes, but | don't pay much attention to it. It depends on the receiver in the first
place.
falu i A ol ) s iy (2S5 i)

R: What do you mean by it depends on the receiver?
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Y A Ghe 4 SBDle aal o) 5l oY Al Can 1) Gy (B0l aalial da) ) 4dl )l calS 13 M
gLy
M1: If I'm sending to my friends | don't check my grammar. However, if I'm sending
to my parents or someone I'm not strongly related to , then of course | do proofread.
oyl sl
R: Well, why?
bl U8 A slell doal il ) o5 ST Gyl A s g ilag (653l alag Y :MIL
M1: Because | fear that my father will scold me and tell me that I can't write.
Sometimes | fear to convey the messages in a wrong way.
Tlelo)) Ja Lt Ja may Sledla ) J Lede) J8 ad Ja adls 1) Jlas ) J caall)
R: Before you send the message, do you re-read it? In other words, do you check it?
Al alizgy A (il s 5 @l pall JS (e M1
M1: Not every time, and according to the receiver.
ol o s alil)
R: Ok why?
e Lgath (s sinall IS I3 Al (38 S5 el sl o) 4Dl eladl (g) dsa 5 pae (e SEY M1
sle Lgdiale laal Jila
M1: To make sure there is no spelling mistake or grammatical ones. Also it depends
on the content of the message, if it is important or not. | usually don't check the SMS
messages | send to my friends.
fadual a0 A giile J8 i)
R: Before we finish, would you like to add anything?
JREY M1
M1: No, thanks.
il el ey e B ja ) S Gl
R: Thanks a lot for your time, God bless you.
caly e SEY M1
M1: Do not mention it.
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Interviewl |
Male 2

Alls B, e pdll plia 1)
R: Peace be upon you. Good morning Omar. How are you?
LSl 23 M2
M2: Peace be upon you.
Apaill Jilu,ll g s oS @il ) Ul e alyl)
R: Omar, | am going to ask you some questions about text messaging.
a8l ;M2
M2: Go ahead.
€0 st i &l Jla oS uall)
R: How long have you had your phone?
feale Ol Y5 o O len J sl :M2
M2: You mean smart phone or regular mobile phone?
s gl
R: Anyone of them?
g s phe Mg Jay M2
M2: May be 5 years.
S g 5 (e ) paadiud Sy : )
R: You mean you have been using it for 5 years?
Auall M2
M2: Exactly.
Phuai Jila ) a5 e 1alll)
R: Do you send text messages?
s )l 8 s Led cuny M2
M2: | started 4 years ago
Sasall (8 Q35 Al oS s raallll
R: How many messages do you send per day?
S ISl aaa G Q8 il cua e J ) :M2

M2: When | first started it was very little, but it is now increasing.
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i oS e oY) il
R: About how many?
A5 A0 e L) agas sl ) a5l A ey M2
M2: Between 10 and 15 a day
falindy el Allu ) oS 5 b 1 Caldl)
R: Ok, and how many messages do you receive per day?
A5 10 25 15k M2
M2: Also between 10 and 15.
fdile ) dusis (e ) 3ale b 4 sl 1l
R: The same? Who do you usually send your SMS messages to?
s agile (o e Gl Ul 5 clilana¥ Ulal) aliss Al 5 :M2
M2:1t is different. Sometimes to my friends and sometimes to people I’ve met
recently
Al Qi Ja i L ke Al -Caall)
R: What about your family? Do not you send them text messages?
JoS Jie g e W) Jila ) (55 S ol Siag ey 055 Bale B Jilu )1 ;M2
M2: The text messages | send to my family are usually formal ones such as text
messages | send them in Feasts or holy holidays.
¢ Gl @Y el @Y Jilay éaalll
R: Don’t you send regular text messages to your father, mother, brother, sister?
JpvRY Jadt Ladla bl ol s M2
M2: Seldom. I always call them.
flanal agde ) alanal G sl
R: So, you only send your messages to your close friends?
Auall M2
M2: Exactly
e dpaill Qi ) @l 1 e saalll
R: Who do you receive your SMS messages from?
(aal glS :F1
M2: Also from my friends.
Pled i W ARl ) il s )1 S Ll la

R: When you send an SMS message, what language you usually use?
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(il Al Ly o je Al L ey Bas g Aad o aeB) Juad) dia U) - M2
M2: Actually, I like to use one language. | mean either | use English or Arabic.
Slle ey Lgad (i€ Ll ) AR (i) Gagla saalll
R: Well, which language do you usually use?
Ane :M2
M2: Arabic.
$lgaaiinst Lo g el A yal) sl
R: What about English?
Ll - M2
M2: Sometimes.
iy ) (o () gl a1l
R: Why do you prefer Arabic?
Al 8 el 5 gala Jal ey M2
M2: Because it is my native language, and | find easier to use.
AN b el gl Ll
R: Is Arabic easier to write with?
L) A el :M2
M2: Yes, it is much easier to write with.
€6 5tV ity (l g el 131 Cuda ciali)
R: Well, if Arabic is easier, why do you use English?
alasiul Jie el Ld i 5o e (g 5daiVl b clalhias & 6V (o 5alas¥) aasius Ul (M2
(e G pay sl o g2l Ld 8 a8 L Jaughing out loud Wwlies LOL mlluas
M2: T use English because there are sometimes some English terms that you can’t
say in Arabic such as LOL which means laughing out loud. It is difficult to say this
in Arabic as | am laughing very loudly.
LB Ca a e |l i Ealll)
R: Yes, you are right. It is sometimes difficult to find.
Gl (2l e SIS A 5ladVI GGl ) seniin | gaay L) e ey | ey (i (A uda 8S
R: That’s all. I feel that girls for example like to use English more than Arabic. Why
do you think they do that?
S e o Al s s s ala M2
276



M2: This is a good question, and you are completely right.
oA b alill
R: Well, tell me why?
Ad) cnba il el 8 plile |5 (Sae :M2
M2: May be to show that she is classy.
€8, W) ) Ll g ) o8 e Al ) g @l e Ul Caplardualyl)
R: Well, have you ever send a message to show people that you are classy?
Sy g Lanka TM2
M2: Of course, I did.
€ Fr Jaxi: Gl
R: You did that?
Dsbo iy oLl (A agdlly alaie padd W1 i) Gl (g ) 5 (B iy 53l (s e (2 el s0) :MI2
REBTEN) PR HIERE FEN
M2: Yes. Arabic does not show that you have class like English. You also show

people that you are educated

O D) el ) A 5l Al anaiiny ool ala @l L e 35 dasl A8d (allda ol € (ol réaalll
€ ol
R: Since you study in English, does not this help you to use English more than
Arabic?
& ot S (ol i) aadtin ) gha (e S el addtn ) e S (g 5l aadn U M2
1S (5558 e aealSs il (85 (sl g e agalSs (ul (8 Jad (g alail agalSy s
M2: It does. It is true that I use a lot of English text messages, but I use Arabic more.
I communicate with some people using only English; others I use only Arabic with
them; and some others I use both languages, and so on.
fis ! Y5 o 5aladWL Y5 (o el iS5 o cpdar L)
R: Do you write English in Arabic letters? Do you use Romanized Arabic?
S se g Leeadiil o e ) L el ) :M2
M2: T know it but I don’t use it very often.
flewading Lo (i aaldl)
R: Why don’t you use?
Mgt il Lo I daill AUSH Gl L) (ua) dmaa gl Gual :M2
277



M2: | feel it is difficult. | feel it complicates the writing of a text message rather than
making it easier.
A b Wle (65 ellas ) Jila,)1 cadar il
R:Well, the message you usually receive, what language they are usually written in?
(g ola) (1 sh s Llle Ay e TM2
M2: Mostly Arabic, and sometimes English.
$lgeaiing Lo g udail o je (sl
R: But again you do not use Romanized Arabic?
Lol L Lgany Lo s ) 5 S W iy Galill (gl g Ledpe ) (1 G L La L) M2
M2: 1 do not use it because I do not like it. | see a lot of people using it, but | do not
like it.
0l Jlaial andidiy (5 5alas¥) 8 5l el (8 bl ) G Ll e ualyl)
R: When you write your messages in Arabic or in English, do you use abbreviations?
e Laidl :M2
M2: Abbreviations?
Jaughing out loud b U ol e Yoy wk iS5 week (e Y Jiaraalil)
R: Such as wk fire week, LOL laughing out loud.
sk Laida ) gl ) g3l :M2
M2: Yes, yes, of course, of course
flagly Lgeasindy Gaalill
R: You always use it?
Lk s M2
M2: Of course.
fleeadindy (il cudaraallll
R: Well, why do you use it?
oalad dy b dlaie al g daie (55 Janiue (S5 Gl e ) GlaS 5 AUSH i gl m :M2
osh S g aalia ol jlalial () sy LeiSy 5 e JS Ll S b e o) gl i (jlLile Aoy
Adalall
M2: It makes me write faster, and also most of the times you have are in a hurry
because you have a class or an assignment, something you need to finish quickly. If

you write without abbreviations, it will take a long time.
“fmbd\ 2.;)\.31\ azll) Y g Badaa il dmn Azl edi:u.u:\ ad k_\:\k -Caaldl
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R: Well, do you like to use a difficult language, or a language that you use daily?
Aalal) daglll dalal) daglll :M2
M2: | use the daily colloquial dialect.
fcoming Js& am coming Js& be Ju Mia Jeld cadas M &y julai¥) Aall (oSS el cuda: aalil)
R: When you write in English, do you delete the subject pronoun or subject pronoun
and auxiliary? For example instead of writing | am coming, we write am coming or
coming.
Auall )l ;M2
M2: Of course, | do.
fam s 1 J) caiad ey 5 1 3S) GleS Cadad g cualyl)
R: You also delete an auxiliary such as am or is?
sl :M2
M2: yes
U500 aghiad :Caalyl)
R: Do you delete them?
Auall M2
M2: exactly.
Tagdiady (i cudaraallll
R: Well, why do you delete them?
- texting J) ey (laS 5 AUl &ty glile Lads adatly ey : M2
M2: You delete them to speed up the writing of a text message.
punctuation a8 i aaiiud, :Galdll
R: Do you use punctuation?
Ly Al Y M2
M2: No, no. | do not. It takes time
Plewadingi La sy (e :aalyll
R: You do not use it at all?
Lyl Y Y M2
M2: No, it takes time.
f 5 Y5 commas s question marks s Yy :alill
R: Not even a question mark, or a comma?
S (ol Sl L) ke Y M2
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M2: Most often, | do not unless | am not busy at all.
¢ dlaall ala o a Le dualll
R: Does not this spoil the sentence?
Leagdn clilla (s () S oY gy SN a8l Y (M2
M2: No, because the other person understands it because he/she is just like you. He/
she will understand it.
. smileys J! emoticons JI aadivdy cula (Sl ualil)
R: Ok. Do you use emoticons?
Lok sl ;M2
M2: Of course, yes.
ol sl
R: Why?
sl ally Y M2
M2: Because they show your feelings.
) seaidindy (5 SIS sdiCaaldl
R: What is the most emoticon you use?
M2: Blushing.
S saa plal Ll (il aaldl)
R: Why? Are you a shy person?
JaS J 58 a8 Ly 85 : M2

M2: Almost. You can say that.

somel «iSS someone iS5 W Ju iy [etter number homophones J padiu; cula s &all)
$ 4y S
R: Ok, do you use some words with letters, or what is called letter and number
homophones, such as somel, 4 instead of four, do you use such words?
sl :M2
M2: Yes, | do.
U5 padiudy (il talil

R: Why do you use them?
M2: Because it is much easier to write 4 and u and not the whole thing.
S Jel not the whole you u Jillls 4 iy du 55 Jgsl 15k 5 | 538 M2
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¢ i A sead) lile e bl
R: Only because it is easier?
Ay SN (alay W) UK Aoy A geud) Lanalls ;M2
M2: Of course. Ease and speed in writing. It makes finish writing your message very
quickly.
felle | sagdy Al Ll 5 cularaalll)
R: Well, do other people understand your messages?
gl (s siall iy | SIS N iy Lada Lanka M2
M2: Of course, of course. | mean if they were in my age.
Sanld (o Ul @llE g Al a5 g 18l & jla b jee cagda dallll
R: Have you ever had a situation where you sent a message to someone, and replied
that he does not understand your message?
a5z s 1 G (B aal gl g 55V g S sl = g 5 Gl s Al 1) gala (580 o Ul M2
ool Tl 5all (i) s € aal o) Cand ) 13 Al de Lgagdy ) ) (i
M2: 1 usually know to whom my message is going, whether it goes to someone in
my age or someone who is older than me. If it goes to someone in my age he will
understand it 100%, but it goes to someone old, he might tell me what nonsense you
are sending me.
fluv S Jove iS5 L Ja phonetic spelling sl
R: What do you think about phonetic spelling, such as luv instead of love?
Saele a1 5l M2
M2: Yes, what about them?
SOLS J 58 agerdindy :ualil)
R: Do you use them?
s M2
M2: Yes.
¢ i -caall)
R: Why?
luv S5 Jove Jaysana ClS ja gala iy :M2
M2: | mean they are new trends to write luv instead of love
¢ Cuall lala Qe B OIS ja ey 1l

R: They are a new trend, that’s why you use them?
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DS S agdl sl Ul o) (8 ol (s :M2
M2: In my opinion, you also tell others that you are cool enough.
¢ ac ) gall agivg elilla ) ks Wl s dualdl)
R: Do you pay attention to the grammar of your SMS messages?
sl Jea i S5 aal Y Y M2
M2: No, no. The most important thing is to convey the meaning.
) Uil il Gl Sigide ac ) gl el Jimall 5 aa) saalll
R: The meaning is the most important thing and you do not care about grammar,
what is the reason?
S g aaly ol 5 CSad) Jie 2o ) @l e Cua a1 5Y M2
M2: Because if | need to pay attention to grammar like the subject and the verb, then
it will take too much time.
Y V5 eladl) Led (ool Ll el iy edliting Leleaty il ) (iS5 Ll s sl
R: Before you send your SMS message do you usually proofread it or edit it? | mean
do you check your message for mistakes?
RS aaly Glaal i) ellay Ul Al g e ¥ @y LY M2
M2: No, but if the other person tells what you mean, you start proofreading.
€580 ¢l jaa o lall g Al by o cuda sdaall)
R: Well, if you send a message to your father or teacher, do you proofread?
oSl b QY e A e B ()5S Bava Wl Laals (B0 age e (lile LB (M2
M2: Yes, if the person is important, | do. My friend is different than my father or
teacher.
Pagipat oy b A 1 Canl

R: Do you like to add anything?

JREY M2
M2: No, thanks.
e
R: Thank you very much.
Jsie M2

M2: Welcome!
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Interview I

Female 1

Ao A3l daldl
R: Peace be upon you.
) oSle 5 F1
F1: Peace be upon you too.
Sasall ellla (o - chalyl)
R: How are you today?
plad, iy didesll :F1
F1: 1 am fine. Thanks God
$alad dpile ALl Selind ja ) sal 2 allll

R: How is your study? Hope it is going great.
Aeall 5l e ey F1

F1: It is ok. Thanks God
€ ail &l jae oS -Caaldl

R: How old are you Ms?
4w 19 :F1

F1: 19 years
A els Leeall)
R: All praise to God
f ety glaalill

R: What is you major?
Education:F1

F1: Education
A eld Lecald)
R: All praise to God
Y Anall saaraalyl)
R: Is this your first year?
Jy Jead 0@l Y F1
F1:No. Second year, first term

alinsYL 1o jilas sl
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R: No. Second year, first term
ok :F1
F1: Ok
T sl o sili dlaie i)
R: Do you have a mobile phone?
a2 Fl
F1: Yes
S5 1Al ¢ salil) e 4l jla oS salll
R: How long have you had your mobile phone?
O ) FL
F1: Four years
s s e GliBdle (a5 1l
R: Do you like it?
iS4 iRl
F1: I love it.
¢ SMS messages iz dpal Jils ) (1S5 Eall)
R: Do you send SMS messages?
Apaill Jils ) 55 281 FL
F1: Yes. Of course
o dS S0 i dpai Al oS 1l
R: How many messages do you send per day?
Al 7-5 e iFL
F1: From 5 to 7 text messages
§ L s aliady A Al ) oS 1 aIF]
R: How many messages do you receive per day?
J ) 7-5 (e OSSR
F1: Also from 5 to 7 text messages
¢ dpaill Jilue s s el sall)
R: Who do you usually send your SMS messages to?
Ll Lle 5 Slala :F1
F1: My mother, father, and female friends
falaa¥l Vs Jayl ) ol rdaald)
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R: Who do you send more messages to, family or friends?
S AlaaYl FL
F1: More to friends.
e dpaill Jilu N el 1 e saallll
R: Who do you receive your SMS messages from?
Sl el S iR
F1: Also from my family and friends.
$aill ellilu ) LS 8 sale Lgpeadiny A A2l 4 b Al ey Wdicualyl)
R: When you send an SMS message, what language do you usually use?
Somoe Sl (g (s 5alad) 5 e aadiun FL
F1: 1 use Arabic, English, and sometimes Arabish.
fleraadindy 4zl S Wl -Caald)
R: Which language do you use the most?
e G o) oFL
F1:English then Arabic.
s mall s il
R: What about Arabish?
Ll s il a1
F1: It comes in the third place.
Tl o S (6 5ai) lenadis (il Calaranl
R: Ok, but why do you use English more than Arabic?
Ol e g nlaVL il ) and i G gaia  Shala g Ul :FL
F1: My female friends and | have been used to using English in our SMS messages
for a long time.
SO s (A TGl
R: Why? Is there a particular reason for that?
iy Laly gl ()5S0 Lgnd i€y Ll g Sl il sy Ul 5 g WU Wil 5o 43 Gy Y :FL
eV Lgle 5 s el alla
F1: No, but because we study in English in the university. | also feel that English is
easier to write. And when I receive a message in English, I respond in English.
906 Skl ¥ 5 (o padls llaY S il

R: Do you use Arabic or English when you write to your family?
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(olh b YRl
F1: No, | use Arabic of course.
¢ il aalll)
R: Why?
(S el )58 e i F1
F1: They do not know English.
fomdl ety JlaS (e pa s 1 allll
R: Who else do you use Arabic with?
s agle a2t LWlua aeiF1
F1: With new female friends.
S (el (5 3mond) e 1l
R: OK, who do you use Arabish or Romanized Arabic with?
REENSL LR |
F1: Friends
95 Sl ) sagdy aglS clilaal sl
R: Do all your friends understand Arabish?
8 gadiiin o e gegds LWl QLUAN JS S Ly 85 :F1
F1: Almost all of them. All young people know it these days.
Fagdii Jia damaa Ll Gany Ul G :ialil)
R: But | feel it is difficult to understand.
ol e gl (in e 5y Lo 0 5235 Ll dplaall (8 dpmaa L S8 S Ul 2R
F1: In the beginning, I also thought it was difficult, but when I got used to it, | found
it easier than Arabic.
i 4z e o) Ay salad) el endiniy W o € saa) gl Al 1) 8 Aa) e ST endiin o réaalyl)
R: Do you use more than one language in your SMS message? Or you use English or
French words for example?
oAl S Ll (g alas) LS aadiig of R
F1: Yes, | sometimes use English words when | write in Arabic.
¢l scaall)
R: Why?
Jaaladd () s allu e Lellad Jaams (o 5ulaiW) LSl Ulal 5 leS a5 Jel :F1
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F1: It is easier and more beautiful. And sometimes the English words go inside the
message without planning
¢ Lal cag dualll
R: What do you mean by more beautiful?
oman e Lgaadin Ul 5 auali 4685 allu )l asty 4 bW 42l Sy daal 5 e (B :F1
e JsY agle oy )3l duali (g el Say el 3l Cayhal)
F1: More decent and more beautiful. English give the message a special taste. And
sometimes you make the receiver feel that you know English, especially if you know
the person for the first time.
¢ 98 Jie Gl &l :F1
R: Words like what?
(love, fabulous, great, tomorrow) Jie o S SIS :F1
F1: Many words like (love, fabulous, great, tomorrow)
il ) A ) Jlaial) eadiud Ja saalyl)
R: Do you use abbreviation in your SMS messages?
Lgeaiinn aS):F1
F1: Of course!
fagrerdindy (i )
R: Why do you use it?
AS el 5 & il iF1
F1: Faster and much easier.
€ im aS cualyl)
R: How?
.message J) aslih e 1l :F1
F1: They make the typing process easier and faster.
Sy paill il gal | Jadll ¢ Jelall Cada Jia € daae ) 8 Gl jae padiud Ja cdualll
R: Do you use syntactic features such as deletion of subject pronoun, articles, verbs?
(st S Fl
F1: How, what do you mean?
coming or <&l am coming i<k Ja Jie Jeldl) Cadaiy allu ) i Ll Ula) ey 1alil)

am coming
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R: We sometimes delete the subject pronoun or subject pronoun and auxiliary. For
example instead of writing | am coming, we write am coming or coming.
Al aalll Al du Wl 4ala 5 48] aai FD
F1: Yes, sure. Especially when | send a message in English
felile agiile sy Al sy U Gl 45) Calaile cualyl)
R: Don’t you worry that the receiver will misunderstand your message?
A aaia¥) sla | g e gl lauaY) 1
F1: All my friends know these abbreviations.
il )y o axile 43) IS5 5 jae aa raalill
R: Has anyone ever complained that he/she didn’t understand your SMS message?
I don’t remember ) ) 4, :F1
F1: Very rarely. | do not remember.
$ad il Gl ceading Ja saldl
R: Do you use punctuation marks in your text messages?
Al 1 agd ey 5, S 4y ) 5l Lguany ani s FILL
F1: Yes. | feel it is very important and makes the message easy to understand.
fo_niSy Lgpadiousiy dipna o 55 dadle 4 1 alll)
R: Is there a specific punctuation mark that you use so often?
ALl 5 J) gl Aadle g adaill -F1
F1: The period, the question mark, and the comma.
i 685 (San alidl
R: Could you please tell me why?
s bl i GleS 5 Dalaall A 4alead) e el Sl ol :F1
F1: I use them in order to distinguish the question from the statement in the message,
and to make my message clearer.
23S W e AU ) Sablasd) iy o s 5l (ceadind o allll
R: Do you use faces or smileys or what they call emoticons in your SMS messages?
OES S Laan Ll axi L
F1: Yes, Always. And I like it so so much.
Sl 5 scualdl)
R: Why?
A8 ina g dntien | S ani iF]
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F1: Yes, because it is funny and interesting.
§ iy i 1l
R: How?
Ol b Jila ) (Ao no OlaS 5 Lebas s Ll i Ul ixy 1 F ]
F1: I enjoy it when I send a message with an emoticon, and I also like to receive
messages with emoticons.
fela (ldie Gu iaaldl
R: Is that the only reason?
Sowa A JS Y5 0F]
F1: No, it is also expressive.
e oS )
R: What do you mean by expressive?
OMaS 0 S SOl By lad (e ) gl § S 11 pad (e i iFD
F1: They express your feeling whether you are happy, upset, tired, and many other
things.
Letter and number W sews ol ) Loz Ol aadiidy (la¥l any 4 cub 1 Galdl)
flewadind Jafour Jx 45 ,some 1 Jis ,homophones
R: Ok, sometimes we use some words with letters, or what is called letter and
number homophones, such as somel, 4 instead of four, do you use such words?
Ac il g HLaid¥) Glie Lgaddi aai :F]
F1: Yes | use them for speed and abbreviation.
§ dggaaed o000l ¢ 7777 1 Jia Lsasila 535V aadindd Ja sl
R: Do you use onomatopoeic words like zzzzzzz, hahahaha?
Al g s ge e el Saeludi | Lgardiud aai iF1
F1: Yes, it helps me express the content of my message.
4l ol 448 sl
R: Are there any other reasons?
e s aaa Lgaladinl s glaS <5 8545 :F1
F1: It also saves time. It is interesting and expressive also.
€ jina g Anias caX sCualdl)
R: What do you mean by that?

Al xie S as o Ll e e WAl o L i jasile £ Ldl (8 0F]
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F1: There are things that you cannot say in your message unless you use these words,
and all young people use them.
f43e s =i phonetic spelling J 5 (S sall Jiailly @l ) g e - Eallll
R: What do you think about phonetic spelling, do you know anything about it?
fem skl
F1: What do you mean?
¢ love, thanks, you <3 Ja | Juv, tanx, u Jis :&all)
R: Like when you use words like luv instead of love, tanx instead of thanks, u instead
of you.
bl (b S Laily Lgeadinn axi F1
F1: Yes, | use them very often in my messages.
Faaill elliln ) S Laxie 45 galll ac ] 8ll 455 Ja s alill
R: Do you pay attention to the grammar of your SMS messages?
Uliat G pge e 45Y S agiile lsal aa iy Al )l aliey N padl) o 5 Ula) 2T :FL
lgina (e 2SI lic e gall 5 aallly 2 J glay and o) dagae allus Il i< | )
F1: Yes, of course. It depends on whom | am writing to. For example, | do not pay so
much attention when | write to my close friends because it is not important.
Sledu ) I8 LBt o Jimay Sledlia )] U Lde) 8 aas o adlu )l s ) J sl
R: Before you send your SMS message do you usually proofread it or edit it?
Al )l alfiay A Gadlll s GlaS 5 @l jall ara iF]
F1: Sometimes. And also depending on whom | am writing to.
¢ il el
R: Why?
Slie 421l Jie gladl 5l g ) sSila (lie :F1
F1: In order to avoid grammatical mistakes
foa) Clul 48 &l
R: Are there any other reasons?
A glie (e YFL
F1: No. That’s it.
i ) Sy e sCaalyl)
R: When do you proof read your SMS message?

Aae gl g () 5S5 Alls) ana dage Al )l (5SS FL
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F1: I do when the message is important because | like to be clear and grammatical.
e
R: Do you like to add anything?
JREY:F
F1: No, thanks.
il laa o 5 el g e S ) S el
R: Thank you very much for your time and for your information.
Jsée :F1
F1: Welcome!
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R: Peace be upon you.

F2: Peace be upon you too

R: How are you?

F2: Good. Thank God

R: How is your study?

F2: Great. Thank God

R: How old are you?

F2: 1 am 20 years old.

R: what year you are right now?

F2: Second year

R: What do you study?

F2: Economics

R: Praise to God

Interview I

Female 2

ASe WSl el

A a5y 2l (i 5 :F2

Al e -Eaalll

Asgie ddaall :F2

felind yo o sld salil)

5 )es dideall :F2

F2 4wl & oo ?S Caaldl

A 20 :F2

oY) ‘;u\ Al Lﬁ\ Lé -Gaalull

4l F2

ol g sl

il -F2

L e Ld L sCaalldl

¢ il o jals
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R: Are you ready to start?
Juadil azi :F2
F2: Yes, please
o sla (o sili e b sall)
R: Do you have a mobile phone?
a2 F2
F2: Yes
¢ dic 4l jba oS 1l
R: How long have you had it?
Ot 6 :F2
F2: 6 years
€ S Apaadiudy 5 1l
R: Do you use it a lot?
AS) b F2
F2: Yes, of course
fSMS messages iz Gus A Jilu ) J) UKD 4andiodiy W g € Gl asandindy :ualill
R: Do you use it to make phone calls or you use it also to write SMS messages?
Apaill Jil ) i a) inll 2
F2: Both. Sure, | use it for SMS messages too.
o S (S0 i Al oS 1 Call)
R: How many SMS messages do you send per day?
i a3l el F2
F2: 1 do not know exactly how many messages | send per day
$10 0o AS) 51,5 e SSIY 505 e BB Jiag i aall)
R: I mean less than 5, more than 5, or more than 10 messages.
10 (o S @l pal 5,10 e Bl 5 5 e s3SI :F2
F2: More than 5 and less than 10, and sometimes more than 10
$ Lagy aliuly dpai Al ) oS 5 ualll)
R: How many SMS messages do you receive per day?
Al (s LS 1 F2
F2: Also about the same number of messages
¢ lings dpeaill Jilio M I s s el sall)
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R: To whom do you send your SMS messages the most?
(b el s nbs :F2
F2: My fiancé, and my friends.
el 5 - ualdl)
R: What about your family?
Bl Qe Gls als i F2
F2: Also my family. My brother and sister.
€0l (il L i raalill
R: Do you send SMS messages to any other people?
OES A F2
F2: Rarely
Sl dpail) Jilus ) @l ys Cpe saalll)
R: From whom do you receive your messages the most?
(o S (aaly b F2
F2: My fiancé, family, and friends the most
ety 4s (b Al ) iy Lal Fpeail) ellile ) AUS i sale Lpaaiiinsty Gl ARl & o sl
R: What language do you use when you write your SMS messages?
LS G OYY a0l 5 e g (s ) aadiun (F2
F2: 1 use English, Arabic, and also Romanized Arabic.
fleraadindy 4zl Y)Wl -Caaldl
R: Which language do you use the most?
sl cF2
F2: English.
Cauilill) aalll g -Caaldl)
R: What about the second most language you use?
Gl F2
F2: Romanized Arabic
§ o adl WG 5 - Cuall)
R: And Arabic comes third?
a2 F2
F2: Yes.
) sale €A1 clind Ll ae Lgpaddiiosty 4ad JB) 3 ) sl
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R: What is the reason for using Arabic the least although it is your native language?
ST G Y5 (5 5Vl S) oy G a1 F2
F2: 1 do not know, but I like to use English and Romanized Arabic more.
€ e s il Cualyl)
R: Is there a particular reason?
SVl il ) Land Cami (e ) (e (0 g2k laual 5 Ul 43V ) 920 1 F2
F2: May be because my friends and | are used to sending messages to one another in
English.
¢ Uil cuba sl
R: But why?
Acbiball e sl s deasl (2l Y15 (5 alaa¥) A5Y (San :F2
F2: May be because English and Romanized Arabic are easy to use and type.
¢ Al a8 rcaalyl)
R: Is there any other reason?
allall il (5 5alaiV) it S5 Jgms) Alaad) a5y (6 5alaiV Uil 53 43Y (Saa :F2
F2: Also may be because we study English in the university, which makes the
process of using English much easier. Also do not forget that English is the language
of the world.
€l e 81 Gl Gl Y15 e il
R: Ok, but why do you use Romanized Arabic more than English?
L seadineg Sa allall iS5 e bdally Jeusl 43Y S0 :F2
F2: 1 am sure because it is easy to type, and most of the people are using it
nowadays.
9 nladl Wy aalls cllay Sy s sl
R: Do you use Arabic or English with your family?
.5 oaIVL Leliny Ul Lla 252l :F2
F2: 1 use Arabic, but sometimes I use English with my mother.
Seuadl i sdualdl)
R: What is the reason?
Sl e il HYL Lelinn Ll el s Lgan Lo g (43 0 ) 0 e (5 5l alling Cuy s g 4 e 4ad (a2 WL IF2
(le pedile
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F2: My father is an Arabic teacher. | tried to send him messages in English once or
twice, but he did not like it. Also my mother has some difficulty understanding my
message when | use Romanized Arabic.
el I o padl a2y (e ae 1l
R: Who do use Arabic with the most?
RS aa alle ) G Ll 5 UL pa i F2
F2: With my father and when | send serious SMS messages.
42K (el (g 3w onll sl r )
R: Ok, what about Romanized Arabic, who do you use it with?
REENGLL ] =)
F2: My friends.
(i e A e o) 4y halal Ll enaiidiy W € saa) gl Al N a3 e ST s Ja rdaall)
Cailiag cilal (e cilalS Lalasy
R: Do you use more than one language when you write your SMS message? Or do
you use English or foreign words, for example? In other words, do use words from
different languages in one text message?
4 jlad) lelS Lgma Jantinn (o pall ) QG Wl sl Wiy aad iF2
F2: Always, especially when I write an Arabic message, | use English words.
¢l - caallll
R: Why?
Jilu il le) A S amy ae calaua) Lia) Lpaaiingy LSl sla 5 4d sy el Joca 55 :F2
seeyou , deal, okay Jual dus Ao aci L s daild L3V plBaadl) il Aals
F2: Because they convey the message easier, and these words are usually used
among the friends because they are very common and special.
fellilis ) A ) Jlaial) eadiud Ja saalyl)
R: Do you use abbreviation in your text messages?
Lgeadinn 280 F2
F2: Of course, | do.
Sagreriindy (il :Calll)
R: Why do you use them?
A del 5 & il F2
F2: Because they are fast and easy to use.
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§ S S Gl
R: What do you mean?
.message J) aslil e | les :F2
F2: They facilitate the process of typing a message.
9y il <l 53l Jaill ¢ Jeldl) Cada Jia ¢ dpae) @l e axdiad Ja uallll
R: Do you use syntactic features such as deletion of subject, verb, or articles?
S s :F2
F2: How, what do you mean?
coming or am <yl am coming <« Ju Jie Jelall Caday allus ) i€y Ll Ul iy Galil)
coming.
R: We sometimes delete the subject pronoun or subject pronoun and auxiliary. For
example instead of writing | am coming, we write am coming or coming.
Al ARlL alls ) Jus o el a5 AS) aad i F2
F2: Of course, especially when | send a message in English.
felile agiile ()5 abus iy I (adil) 45 CGaladile:caalll
R: Don’t you worry that the person will misunderstand your message?
Al aaia¥) sla | g jx aglS lauaY) F2
F2: All my friends know these abbreviations and deletions.
il ) o agile 43) IS5 5 yae 2a:iallll
R: Anyone has ever complained that he/she does not understand your message?
NiF2
F2: No.
Sl il oDl ceading Ja sl
R: Do you use punctuation marks in your text messages?
AN agd ety 5, iS4y 5 i Lguany ani;
F2: Yes, because | feel they are so important in the message.
Fo S Lty dipna ol yi daDle 48 :Calll
R: Is there a specific punctuation mark that you use so often?
Jlsadl Aadle g adasill (Saa (F2
F2: May be the period and the question mark.
¢ -aall)
R: Why?
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o) Al iy F2
F2: It makes the message much clearer.
¢ 33 sSiina¥) U gansy U 5l alilanadl im0 sa gl it Ja saalil
R: Do you use faces or smileys or what they call emoticons in your SMS messages?
Laila, ans $Aa gl e aai Ja :F2
F2: Do you mean smiley faces? Yes, all the time.
fdl s ol il
R: What is the reason?
o)) B () 581 Ladie 35385 Lgmadil | )y 5l 3 ke yeally Jiaall (o sy 5 0 puna s dnian |4 aai 12
O Ll s 138 5 0 Ja A g Ju )l A e (55 Ll uale Ao g sl dazale ()5S Lal g Al
Sl Gaill g Al il d )
F2: Well because it is interesting, entertaining, and very expressive. They also
convey the message in the shortest way or by using a short symbol. | use it a lot
when | am happy, | send a happy face; when | am mad, | send a mad face; when | am
sad, | send a sad face and so on. It shows the way you feel. They show your
emotions.
,homophones Letter and number W sew ald )l Leze ClalS addiuty gball e 48 Culaidall)
flewadins Jafour Ju 45, some 1 Jie
R: Ok, Sometimes we use some words with letters, or what is called letter and
number homophones, such as somel, 4 instead of four, do you use such words?
Ae ol g StV Gliie Lgardiung ani :F2
F2: For speed and abbreviation.
¢ aggaeed o000l ¢ 7277 : Jia bysgila i g¥) aadind Ja s Ealill
R: Do you use onomatopoeic words like zzzzzzz, hahahaha?
Al Al 1) AU il diil) Al e el aad (2
F2: Yes, to express my psychological status at the time of writing the message.
a8 Clawl 448 sl
R: Are there any other reasons?
S 7 3all 5 Lgaladinl § leS g 85051 F2
F2: They save time. They are expressive and interesting too. | also use them to joke

around.
T yima g d4xios @S all)
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R: How are they interesting and expressive?
Sldll die SIS as s (45 Lk pe VI adle )l Led & el Ll G :F2
F2: There are things you can’t express in your message, so you use these words to
help you send an expressive message.
faic (s =% phonetic spelling J ) (5 seall Jiiailly el ) gl cudaralll)
R: What do you think about phonetic spelling, do you know anything about it?
S s :F2
F2: How?
¢ love, thanks, you i< Jx | uv, tanx, u Jie:&all)
R: Like when you use words like luv instead of love, tanx instead of thanks, u instead
of you.
el (8 S Lails Lgeadian aad :F2
F2: Yes, | always use them in my messages.
finail) Sllile ) iSS Ladie 4y gall) ac gall aviss Ja Caaldl)
R: Do you pay attention to the grammar of your SMS messages?
Ulas) (g (e 43Y i€ aiinle lsoal e iy Al )l allingy ) Gad ) Cisa g Ulal ) :F2
leina (g0 3B liicae ] gl 5 4allly 2@ Jslay ani o) dege 4l )l cilS 1 3)
F2: Yes, of course. Sometimes and it depends on the receiver of the message. For
example, if | send a message to my friends, I don’t pay attention to the grammar.
However, if the content of the message is important, then, yes, | try to adhere to the
grammar of the language to make sure the message is correct.
Sledus ) I L8 Ja iy Sledlis ) I Lo ) S8 el o adls )l Ju )l e 8 1allll
R: Do you proofread your message before you send it?
Al )l alfizy A Gad &l Cusa GlaS 5 @l jall (s (2
F2: Sometimes, and also it depends on the person | am sending the message to.
¢ il calyll
R: Why?
Slie 421l Jie ladl) 5l g ) sSila (e F2
F2: To avoid any language mistakes.
fooa) Al 48 :&alll)
R: Are there any other reasons?
< Glie g Y F2
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F2: No, I don’t think so.
£ 1) Sy ieraallll
R: When do you proofread your SMS message?
Aae ) g il g () 5S5 Alls) ana dage sl o sS L F2
F2: When the content of the message is important, | like it to be clear and
grammatical.
e
R: Is there anything that you like to add?
JREY 2
F2: No, thanks.
iy e O e ) S Ea
R: Thank you so much for your time
Jsse (F2
F2: You are welcome.
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Appendix H

Samples of Lexical Features

Abbreviation

English Text Messages

No. Males No. Females
U hve massari? need 2 buy fone card :
1. v ! d ( 1. How was dnce in alzawaj ams? Was joyful
ha? :)
hahaha getti hm this wkend!!! U .
2. ahaha getting washm this wicen 2. want ur car becoz my mother sick an need
wanna do one. Cu | .
to take her to hspital
3 Gd mooorning keefek? U study good? 3 Cn you tell Dr that am going to be late for
Think its gonna be tough exam g | 5 mnts latinsi plssss
4 Thank Allah u paaassed tst hppy 4y :) 4 Cn you pick me up after class coz my car
' ' kharbaaaneh. Uhuhuh
I hve 2 talk 2 bakir b he acting stupid . .
5. vesta aKirb e acting stipt 5. If uin balad i wnt u to look 4 usb pl
dayman
Oops frgot to cal you Latistana nt comin
6. psirg 4 6. thas rght we shuld all be hnd wa7deh :)
toclasscus
7. Cmn plz iam alwyz nice to you :) 7. Am almost finishd, will bring with me to
clss bukrah
Cn u find a place for me and my bro? Be .
8. P y 8. Mmmm good what you studying? Latguuly
therin2dysTA
math
h bro? top b .
9. 1 home bro¥-gonna stop by 9. Marhaba this is my nw mob Numb ........
Sry bs if u ¢ him in office tell him t call
10. rybsITUChimin oftice tefl him t ca 10. | He jst behaving Ike dis all time shi mish

me plz

ghareeb

301




Leaving class after 15 mints. Wfm

Thank Allah u should be v hppy and

10. 10.
relaxd :)
he wth you? | :
12. She wth you? Iyng :) 12. | should see my friends they are worse thn
yours kasal min el2akhir:)
Il It -*
13. Call you lter 000 13. | Have only two. Wnt one?
1 Hw he doing 2night? better? Inshallah g d 1 Im sure | wnt 2 meet nas 7ilween like u :)
Khkhkh really feel bad. Whole thin i
15. y g 15. | Wats wrong with her laptop Esh
50000 frstrating :( almoshkla?
Abbreviation
Romanized Arabic Text Messages
No. Males No. Females
1. sho malak ma btrde fe she? :( 1. sho hek bnkoon a5er mn ya3lam wlama
ne3raf ma btr'9a te7kelna meen lah lah
) btawfeeee?2 ya a7la Dr yes3dek ma ) 3andy 3'lat be Multiple Choice
a7sanek
k 1 mnth barja3 | 9 i
3. a9ln daymn b7ki 3nk karemeh o betd7i | 3. aman 1 mnth barja3 la magad raasi : (
3ashan 3'eerk 7ata eni bshbhek b 7atem
4, Ufufuf malkoo 3alii ente bt7ke heek w 4. nazalna dfater el tSroj tb3oona in M3
level 0.. lele be7eb yoktoble :
3'eerek bgoole 613t mtlk mtel 3'eerak :( eve ele be7eb yoktoble :
5. ya yazn wlah msh 3aref shu bede a8olk 5. sho hek bnkoon a5er mn ya3lam wlama
ay rooo888 3ad bla habal :-p ne3raf ma btr'9a te7kelna
5 ya zam fe3lan 2nk ga7of y3ni b3dk ma 6 Btw wallah ana 12rfrjeek bt7ki 3ni ana ele

bataltha hay el habit wlk 3abd el karem

bnam mn don ma enta 27kki ahh okiii
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shoooo bl nsbeeeh Ili shofto

7. 7. 7bebee m7mood wllh b6I3lkk sede wa7sn
elyooOOOOo0om : .
y ( mnha kmaan | wish you the best
f3lan 2nk hu h 2
8. 3lan 2nkoom nawar shu had nas 2aser 8. hahahaha malk lola twfe2 rbha kan enta
zman Tfooooo 3lekoom ya klaaaaab :(
ma 9art star 97
Hi mnwre sure mn 2bel tab3n w2t nazlna
9. 9. meeeeen 9art m30000 y36ene 7aal 8bul
L bi
elpics ma a5boo6 al mob bel 7eee6
la t5afe ma fe she bs eshe ra7 ttfja2e
10. ) 10. | mo ana ele ba7ki this way enta fashret
feeeh
eee la7alk :P
10. | keef elmt7aaaan 2e sa3a ? 10. | Ufff plssss lesh hal7ke ele malu da3i you
know me
12. | bkrah dfa3 alrosom lamta ra7 edal ? :( 12. | sho bdna nelbaaaas y3ni daroore sa7batna
yo5tobo effff
13. | Salaam ya maaaan 7awalt 2tasel m3ak bs | 13. | nooo ajlnaha Ish3ar a5er e3ne may be
maradeet :( osbo3 jay enshallah srry
14. | Yazam shu halwartah ele wirthahaaa ma3 | 14. | grgorty wallah mshta2etlek komeat
dr samer :( komeat ....w 3ende exam wlsa ma ft7to bs
15. sho oslte bl salama tmnene 3nk Ima tosle 15. | hhhhh 7bii tarre8 bs Issank mllan 3dmm

3ashan tll7s booozza. Btw miss you ya

Abbreviation

Arabic Text Messages

Males

Females

55550 Ay 9 & LEa | 1,

B VG U (5 smad ) L9 | b

i dple |, g ¥ A Gl dile a0l Aggr

) [ LINEVEEN

e

Ay g 081 8 1 0 (g (o 58 £ 5z L (aall 4l | 2,

S g dpal) g URE Galad g agilay
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Acla Jggs8ea ,G0al £ Y9 Gaa e dlly | 3, 3.
1 G ssdl o (5 el
Mﬁjcd&\\lﬁwhgﬁu.w@&}k 4 "wdﬁjﬁ.\g@\ﬁg}: 4
WL a1 Jary | '
A A Al o) g el S 9990 : 9 DAY (o ) Algsst bl e |
. i e e s il grdia oMLt 1 38 912 Asluad cund Ul agall
NG Aadball Ay AL &85 &) dle s, | 6. o =9 psdl | o
Lot 0 giSall die o guad) (9581 9.9 9l aaiy
s diaba Gl 5 jkas g (ala lgala JB1 3 . TVl a9 A (g b 0d 2SI S 34 aaal ;
8 b
. . SAN Gl o salal) HgiSae ja Cijdia ur g o9
On b B A5 Agggdiigd 111 U0y diga L | 8. o ) 8.
. . . Bl
ol el Jo 35S oo B (e daal)
felaie (a4 i (¥ (e (sl b 9 oS Bt ) ga )2 day e SIS i) 9
D) wasslha de (he Ady siu i 10 Pland) Jia g Gilall JLaR) da ja cald pssdl 10
LWL o guwdily il Gijle daa,, s pare oy .
10. i Ot gl B (lidia Leat o gisal) aie | 10,
d‘," x~ “ ’ ~.~~~~
Juull) gy 88 AAARAL, 12 G gl g agdBil) uiSa 7 98 A Y laal) 0 % 12
' adYyama |
. . . popsedan o Ul ey S alk 7 5 8 (ules
Gl ala dil g o ks sl jdha g € )y pma OIS |13 kel 13.
Jﬁ\ & *.b
p paal A Cual dlia p ) b EAAAALLTI 14 %CJJUﬁa]OJﬁ\iisﬁ&‘gﬁj}&m 14
dile ale) o 995908 il gl
oy sl by el | Rl 3 e 10 50 5 b1 s |
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Borrowing

English Text Messages

No. Males No. Females
1. Ok bs coming o not 1. How was dnce in alzawaj ams? Was
joyful ha? :)
2. Don’t hve engh mony. El kundarah v | 2. waited for u more than 45 m. | had to
expensve . hav extra :( leave ma3 elsalamah :)
3. Are you hme? 2keed? OK b am conming | 3. Y know good restaurnt in Zarga? Taba3
now mashawi
4, she comin ova soon inshallah, so try to b | 4. who caaares? 13mal shu mabidak, will be
here asap ;) waitng when u chnge ur mind :)
5. Home hal7een? need 2 come see y :) 5. Did you see hw she acting wallah didn’t
say anything to her
6. Cal u? Latkhaf am sure she will :( 6. Its ok bt it fill smething in kteeer ra2i3 in
my life hahahaaa :d
7. Ok rula can | 7akeeky 2morrow cuz | go | 7. B nw b4 i get upset. Bti2ahrni bkalamak
sleepnwcut
8. Hmmm like America kytheer. wishin to | 8. Mmmm good what you studying?
go study there 18r Latguuly math
9. Come on enjoy ur life u makin things sooo | 9. went to office and complained to him abt
complicated . Tannish :( grade. Think he do somthing inshallah
10. | Send me ur nmbr jic ba3taazuh need it 10. | should print it out. Its m easier to study
jarby wo shofy
11. | I hve 2 talk 2 bakir b he acting stupid | 11. | Im srry, i really feel slpy now, gn ya
dayman batah :)
12. | b home wen u finish rineely will come an | 12. | | wnt with my fathr to jerash to see my

tkey:)

grndmothr she kteeer sick ya 7araaam
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13. | Ucncme any yuum, be hpytoseey :-* | 13. | Uuuffff tired 2 be nice with u and still wnt
2 mke me feel bad ir7amni shway plz
14. | U hve massari? need 2 buy fone card :( 14. | ok tday? TId yasmeen abt bday party?
Khabry fadia too
15. | I did ktheeeeer good in exam, wish u do | 15. | S surprised. Amer tld us shu el7mar
same awadh did? | cant imgne hw he did that
Borrowing
Romanized Arabic Text Messages
No. Males No. Females
1. 9ba7 el5eer ya Man, kef el7al w $o | 1. t2akadet meno ba3ed 21 exam
el25bar??
2. Hello Dr pls lama tsale7 el wara2 plz | 2. Hyih ma7akatli ana mit2akdeh i swear to
khabrni God
3. Tabebte bakeer 5aleeki la next year :( 3. ay ya 7lw 2l 3omor klo n$alla sory 3%an
2jat mt25ra
4. Salaam sho ishtretalk laptop min | 4. embare7 prblm ma kafatne bs ma bkoon
- 3nooood ezama 5aleathom ye9ero ye7lefo
elaaaa’7ir h 200
5. Hi mnwre sure mn 2bel tab3n w2t nazlna | 5. I mashi filshware3 bedoon ma a3raf wean
. ana wala wean ray7a sho3oor baaad
el pics
6. 3 fekra msh ra7 28dar 2mor 3leke al eom | 6. 3andy 3'lat be Multiple Choice
sorry 7bebte.
7. 2na left 7bebte bkra bshofak xxxxx mua 7. yazan 7abebe msh kol da8e8ah el status

update ya3ne 237mne shoe :P
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8. Mmm mo mshkala 5las bshofak al 5mees | 8. thaanks kteeeeer kteer la kol el friends 3l
al jae bye bye birthday wishes 7abeebeene entoo
9. ma 3andyee mo7a6rat 2moro Lol :) 9. Ed3oly plz abeeb walah motet mn 8a7a
7asa 2lbe bdo ew2f :((
10. | Mta mraw7a 3al home 10. | hhhhh 7bii tarre8 bs Issank mllan 3dmm
3ashan tllI7s booozza. Btw miss you ya
11. | Hi rano$ kefk bedk teje elyom 3ala el | 11. | dear 7bebey...kool saneh wn7na m3 b3d
school wya rab nkamel ba2i 3omrna swa
12. | kefk 5alaste draseh 3 el quiz 12. | hi bs bde 2tlab mnak talab tjebele la man3
mn doctor al jldea eza fadea ?
13. | AL Kklaciko la real inshaa Allaaaah :) 13. | r7 n3mal elha paaarty enshala etf2na ?
14. | hi mtar7 ntla3 3ala shan nsoar soa ? 14. | yes, bs 2e sa3a el E. dorori 3rif la2inuh
mabidy 2t2ahkaaar .
15. | efta7 3la email al jam3a fe 5dmat al tulab | 15. | salm sis 2na hl2 w9lt 3la elum. 3nde 3
mktob hnak Mo7ad’rat wbreak el sa3a 12 bde a$ofk
Borrowing
Arabic Text Messages
No. Males No. Females
1. T B A8 ) il A5, Jemals e gl | 1L LR nlly (g5 5 (5555 2o el S
2. | cossll G855 lend il el s Sasdl & pdaa | 2, | b demn il s sl dasal dasal @) 550 25 8

44l tu Lﬂ},\

Jaid) ‘JL@D\)LA&‘MYJJ}}JJ}
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P STISTE" ) you

4, | e i€ ) Jalllliy aa b Lo et s b | 4, S I janly sl 5l
Llals w13 Jass

5. oo s €t | 5, | o e Js ) Bl I luse G sl ol ¢

s ()

6. | m Al glee e J3b s b a0l slus | 6, 058l Ll ) el i 7 (s 00
D 5552

7. U8 elipld 5 LAISIOTe 45550 | 7. EARAL) i 0 Sl e ol e

LOW CLASS

8. O § sunsag 3Rl (5, 5000k | 8. | olo s S sl L 5 Jipssd dalua

g\ Slie ‘;\AH Yy ochlay _53;.“ ey&\

9. 35553l iy p2infE0Y Yyl gla pgall | 9, | Tl sl s syl aaliad L i)

Ageeeed g ol

10. | 1o Jlald 5 3308 i gueale alu | dlle Sl | 10, | O 0Ss) B 0wsS 20 slead Ay 2 Sl

iy sl 4l e s gl vie

11. alala o suotils @il i jle ane cupae | 11, 2 4cld L (lay ae LgiS S5 (5 sm 559 5m L

12. ARSI 5 (S (5 8 ) 5e LS 0504l | 12, | Bos Lo 4Son Gl (B S 5 Gelu a1

13. 5355 a5l lae Lo dud dgageeS | 13, | ™R Joosil DS 58 5 jalia il 23] dblaeal)

e Ll oas

14, i Mgiagd] S s | 14, | GoF 5 g oo Sila 53 Us ) W ele G

$355 ) sall ansl 5 g

15, | 4 Gmpan Al i 58 s b 5 golle | 15, | o (g O all QB (lie s o 56 xe

S

4y slaall
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Derivation

English Text Messages

No. Males No. Females

1. Am with my btful gf ;) 1. That is nice and v interstng kteer

2. Come on enjoy ur life u makin things socoo | 2. Thank Allah u should be v hppy and
complicated . Tannish :( relaxd :)

3. 5000 borng bitkhaliik sleeping zzzzzz :( 3. Soy good and thats wonderful

4, discussing elwajib wth Iman ? she v 4. Its gd to see you smiling akheeran :)
cooperative an nice lol

5. Won’t stop begging you to do it for me 5. Am comin to wedding tmoron :)
just this time :(

6. Asking y 2 frgive me plz. Promise i make | 6. Not suuuure. Cmpter engineering is what
itup2uWA3D :-* i like, shu ra2yik

7. Having difficlt tims understanding 7. V generous an what els Kaman
questins. Need you to explain T A :(

8. Checkin to see tomoro have training or 8. Do have friends but they all booooring
nooo akhhhhh

9. dr was yawning whle class made me 9. Becoz we don’t care abt facilities only
sleepy too care abt teachng

10. | Ahhh Lke jeans on u walllllaaaah u sooo 10. | Ok will try my bst. Jst keep praying :(
sexy :d

11. | Game fantastic 4 to 0 messi 3 glz. Am 11. | hmmm. Wen we supsed 2 do that
gonna bug rami fascinating job? U mt2kdih innuh can do

12. | Khkhkh Really feel bad. Whole thing 12. | Its nice to knw dat u r careful man :)

so000 frstrating :(
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13. | Aftr 10 m exactly :) 13. | Omg i feel soooo exhsted, many classes
yestrdy and 2day
14. | Loving u gives me strength. Ly 4 eve 14. | ThnQuuuu s much 4 ur kind invitation
7ilwah minnak
15. | Ur bsy life gonna start after gradution brb | 15. | ok I guess will do job happily: d
Derivation
Romanized Arabic Text Messages

No. Males No. Females

1. n7na be7ajh 2la mohndseeen b3rfo | 1. Alf mabrooook ma3mitu
autocad

2. hhhh 7bibtiiii allah y3enk sho bdk t3maliii | 2. I7na nej7ana waallah wafgna .. Fadia Y.
) Hamam Bodoor Mazen

3. Gosh. law makank bashtaki 3aleeh 3ind | 3. I mashi fishware3 bedoon ma a3raf wean

. ana wala wean ray7a sho3oor baaad

ra2ees elgism

4. Hhh ok shed 7ailk same3na el aSbar el | 4. sho bdna nelbaaaas y3ni daroore sa7batna
6aybe :) yo5tobo effff

5. yl3n o5t hassaghlih ele msh 3arf t5la9 | 5. Rousaneye pure sho bdo Ytla3 menk !
mnha. btw beltawfeg bro :DD

6. MESH TAYE2 7ALLIIII MEN HL | 6. tlefone ma3e yahabla ween 3a8lik?
A5'BAAAAAAAR

7. aaah in shalah ana msade2 bs b3rfesh 3nel | 7. hi kfk kef al3atla m3ak enshala 7aloa ea

shabab shu think

rab tkone b5er ea 27la sdae2a
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8. yes3ed rab al sha3b al libnany shu enhom | 8. ea rab ekon mbsota btdrebak i miss you
ra2e3eeeeen hahaha :-*
9. Tbeeebt 2lbe ente kefk kef 25bark ya 3sal | 9. mjood 3anjad btrjaaki la t7kee heeeek
e$t2nalk kteer xxx :-*
10. | shaklha el5a6ebah thaglanh ob3dha mo | 10. | Hiii. A7lam bde as2alek mata emte7an
jayeh elsya7a
11. | Bs bidy a7keelk innuh nizalat mu7adart | 11. | hhhhh b9ra7ah el mB8aleh niiiice kter
el clinical a3jabtni ;)
Hlla shluunk? 2 7 issk wall
12. | Yikhrb harishak shu kadhaaab hhhhh @) | 12, | 0 SRS 2na mnera winissicwatla,
2na 6a%a bkra 2na w2hle 3la 3ra8 al2mer
13. | Masaa  alnoooooor  wilteebah  ya | 13. | Elhmdullh 3al selameh o welcome baaaak
wardehhh:"> ]
14. | Hhhhhh  bs mashan Allah  bedna | 14. | 7abeeb 2lbee roroo luv you sooo much
3allamaaat
15. | Allah reetoh mbrook lo lo lo leesh 15. | Mmm sm3t feha bmadt mwa83 m$ hay
2le feha 89r 213bd?
Derivation
Arabic Text Messages
No. Males No. Females
1. ) A pPRRCRICTEND [ D A | (RCVENL [ I 1 dxalall
2. | <o Ui 1) o cpnnndlatie 5 Guaes Gl aaie | 2, ooka (LAY Hgged sh ol Jean

g

Jaall lalgd
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6 siue 2aaT il Glatal Uleel oy

3. Gy ll S5 )y (Aead Sl el gn Sall A piva | 3 dzalall 3 sa e
Dby 4885 &U P

G JS Oe disssm omle Al Gl

4. zetie e Ul 0laiel) G cilee a0 | 4, Gl o o elle oy

Oe dnhld ey dlae Cua sl Ll

5. el el a8 a9 g0 pu elisa Slad | 5, & 595l

S sl s s Jgssd dalua

6. Baa S (S alallb di | 6, Yy dlay Al Gl LAl e e

il oaan ola gl Gle ld

7. | Slaladily o e sha jde 5 ) pee S | 7, b (5 SE Y 5 (ol
‘).‘J\ 8 r;@_)k;
I 5alS e Al A1

g sl sl Sl palae adile Joi ) giSall

9_ b‘)a.um AA\A (:AIA}A 9 ,) Aaaall L?:I\E{

andll Gy die g5k (A% Ll Al

10, | L Maa LAY Ge Sanaldl aadll 5 ¢ S35 2aal | 10, Lede aliy
(o< asS U A

oe o L Ul Cwiosorry U s

11, | & Al Slagleall daal je 4 o6 £ anll | 11, Sl il sall s i
salall

A5 W2 4ie 8 Lo s g3 a1 jual

12. el o gy Ji sy alaall Joa | 12,

G g Boalde Al 4] dilaeal)

13, | g Dsssil sl oulidll G50 alaaa asgansl | 13, st Lialal saa g AN J g 550
el 4l

QH@U\AJS.& @\ﬂ\ ﬁ)ﬂ\ Cl.\s.quﬂm

14, | 4l Q) el Sl AlG o) S L by & | 14, el
Ol S 5 Olaliia &) il 5 )l

3LV 1S 512 aclud Camd Ul ol

15. | al gl s Ul Canlia (8 deal & Lic (8 agall | 15, otisud) 950l 59 9l andiy (pal gl

JsyI
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Acronyms

English Text Messages

No. Males No. Females
1. hahaha getting washm this wkend!!! U | 1. wats big deal nw? Lol
wanna do one. Cu |
2. 2l7amdulilah fabulous. Can you brng me | 2. G nite bby zzzzz77777
the exam sheet asap :(
3. Hw r u habibty, what u doin? Lov you lol | 3. S W. Also same here, isnt big diffrnce
4, U cn cme any yuum, be hpy to seey :-* 4, Thank Allah u should be v hppy and
relaxd :)
5. Lutb :-* 5. Am comin to wedding tmoron :)
6. hey, were you been? Don’t call no sms no | 6. wher going now? Wfm . i am gonna talk
nothing to mama and ¢
7. Aoooh has been fun. Really enjoyed talkin | 7. Gr8, el7amdellah. They didn’t tell me
to u Tamara lol :) anything
8. Hehe send it again man Brb 8. Am going 2moro to Amm. y want
anything frm there
9. Leaving class after 15 mints Wfm 9. Thank y, you so nice. | will alwyz rmembr
what you did this for me. G b
10. | U sleep gud las night? Couldn’t. Noom | 10. | Sry went to bookstore. B b soon :d
elhana ya H
11. | Pssed T. Hppy for you frm bottm of my | 11. | Ssry, hv class nw. cul
foot
12. | Sry habibty 2moro m | bring them. No | 12. | Coming v soon an will tell everythin

one home las night :)

latist3jili
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13. | luv uuuuu so mch habiiby :d sy 13. | In my hous. Mashghouleh kteeer must
send homwrk 2 his em. 2moro | will rite 2
14. | Hehehe. D asking for u. already started :d | 14. | CUOL 2NIGHT
15. | N class tmoro, best nws i heard. G N | 15. | taking mama to airport. See u L
hahaha
Acronyms
Romanized Arabic Text Messages
No. Males No. Females
1. Uhaha lazm ykoon fy 7orreya sha59eya :P | 1. ya allah shu bjneen wshu b7ebooo !! btw
lol la allah 7elwaaaa al song
2. Allah 2kbar 3 ‘9alem tfuuu 2. sho r2ek 3asa3a 12:30 cys
3. Bs men zamaaaan kan 3meltha walak | 3. Marhaba K, mur 3indi Kaman sa3ah
wallah btifham G L 3ayzak bmodoo3
4. Esma3 la tesa7enee alyoom 2na 23teet | 4. BB inset el shay 3alnaar wbiddy anazluh
alwara8a le yousef roo7 enta wfayez ta7t 3ind elshabaab illy 3ind thabet wait
5. Brb 3ndy 7sah 5. Bidak teeji ma3na 3ala bday taba3 samer
willa ba3dak musir 3ala r2yak?
6. 3 kol 7aaal keefak osho alakhbaraaar 6. A A isma3 ana msh ray7 2aji 3al 7aflih,
abouy 3azem nas
7. ma3aki 20 d bs layoum sundy plsss :( 7. mama bidha yaaaani mabatawil istinna

brb

314




8. ma 3andyee mo7a6rat 2moro Lol :) 8. 9 kh, la msh r7 2nsa bokra enshala
bjeblak eahom
9. Deeeri balk 3 7alek nighty ;) 9. btw byoum 21 7afleh bnlbs 21 fsateen
wbnroo7 3l saloon b3deen bnroo7 3l
10. | kefak oala elak o7sha zman 3nak enshala | 10. | Yalla betawfeeee8 wentabeh 3 roo7ek
2shofak 3n 8reb ontla3 soa e7na TC
11. | sho mdaoma al eom , keef al jo wa keef | 11. | Ehem faisal do8 3alay a8rab wa8et feeh
akhbar el bf ? good news fr yyyyy
allh eslmak yaaa 2lbi v sweet of you
12. | shoooo bn8al llbnat ele da5leen byothom | 12. ¥ Y
sa3a 8 pm
13. | Ya 3omriii mabrook..wallah enshallah | 13. | ana raye7 bokra 3 elsoo2 bde a$tree new
302bal al 100 bkra btseeri ted7aki 3la ha things
14. | Ay yallah maleeee7 illy 7al2atlak 3hh3h3h | 14. | Hppy b day al3omr kello enshallah
loool
15. | 3 fekra msh ra7 28dar 2mor 3leke al eom | 15. | 5ala9 7el 3anyee msh 8ader a7ki, talk to y
sorry 7bebte. later
Acronyms
Arabic Text Messages
No. Males No. Females
1. el ol e & s el B 5 opa | 1, salall e ) ) e (o8 dae) 38 21 e e
S i Sl Gan (mend oS e o sl
2. G sill S g 50 (axd Sl il s Sasall & jda | 2, O oSy 38 Cliaa daw Gl (JA & e

44|l tu nﬂﬁ

Al
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3. Do (i a Y AWl g dseal) |3, Ao ol g bl g7

4, e e Ul fplaiall cilee S o | 4, S0 ey @

5. s s OS) el i€ g 38l @ 3 laall e | 5, AN 23l al vie lae & anal ) psall
Caggsgall oSl cald by

6. e 3l (8 su e sl SlSs | 6, Aluoaie 10 0o 5 @A) ppdaa

7. A sy o Gl Gl pomy Sl lad | 7, S Gy e Aladly sy bl S

Uaranaiidl Gy Olegdll é\)ﬂ\ Sy Suaa A L

8. [&]] d\;dsa"cbum}w.\ug_\kw 8. aﬂ&&uymm‘mha@hau
4 o555

9. Lo aale Ll (o IMIIA & o | O, | dm s o 1 (s (o S 2 s Ls ual) 48

Sh g 4l g WEE Gulat g agdilag

10. il ¥y Al (5lggeen LSl o | 10, prlia Jpu )l SBla g sl

11. e o idd jah Le 5 ugssloin olll i aens | 11, | o4l S Ual8 JlE Gu ) s S &

iyl s

12, | 446 Mz AY) e Sl diudl o g S35 aaal | 12, | axie ALY sla Jsassy 5 saan o5 JS penne

(e as LY dd i

13, | Cléala dly oobme Sl jda 5 5)me O | 13, dggeed ) lilaliin g ubon e s
S allils

15. ‘*m)‘—“)b“’tL.EP‘M\ d)ﬁggr— 15. M\é\)twﬂm\ykﬁﬁ)&@\dﬁ\)amu‘

aha JB Y5 Jalll Jk
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Compounding

English Text Messages

No. Males No. Females
1. U hve massari? need 2 buy fone card :( 1. Uffff phonology elam nelt wk. studied
anything yet :(
2. 2l7amdulilah fabulous. Can you brng me | 2. Am done with ur play station. Coming 2
the exam sheet asap :( pck it up
3. Hmmmm am good thnks anywy:) 3. My mother not feeling well yesterday.
could’t come
4, R u dun ur homework? didnt do mine :) 4, Its ok bt it fill smething in kteeer ra2i3 in
my life hahahaaa :d
5. I swear u not a man and hve no manners | 5. ok tday? Tld yasmeen abt bday party?
whatsoever. dunt wnt u 2 apologize yaaa Khabry fadia tooo
6. My house next to traffc light. wen u get | 6. ok insa nvrmind. Can you do it by myself
there give me miss call.
7. hi friend, wasup? Wer mitkhaby? i have | 7. Your friendship makes me hppy. Wish
somthing to giv u hehe everyone like you
8. love u umri ..u keep me wrm..can’t live | 8. dont tell anyone waleh baz3al minnik hah
without u lovvvvve y muamua )
9. Ooook. Guess we hve no choice. we have | 9. You always say smthing and do smthing
to bring wateva u ask us 2 else Laaaaa zawaditha
10. | Hahah heard what hapned with samar? She | 10. | | wnt with my fathr to jerash to see my
left boyfriend :( grndmothr she kteeer sick ya 7araaam
11. | Ghadeer wont say somting like this 2na | 11. | In my hous. Mashghouleh kteeer must
ba3rifha kuwis ;) send homwrk 2 his em. 2moro | will rite
12. | Mrhaba. Am Adel this my new mob phon | 12. | What you mean when you say no problem

don’t understand bilmarrah be specific
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13. | But it's not about cinema or drivin or | 13. | Salam, i Ist my mobile phne. May boro
anything your old 1 4 2 days

14. | whooo wnt to buy secnd hand car like | 14. | Am going 2moro to Amm. y want
urz? yakhkh :( anything frm there

15. | U see Ibrahim grifriend? Cute muzahha | 15. | Sry went to bookstore. B b soon :d

Compounding
Romanized Arabic Text Messages

No. Males No. Females

1. men 3ioni yaaa sweet heart walllllo ... 1. Hahaha istinini mitil mastaneetik 2na last
ma3k 3la elmoooot o0 mata bedk ana jahez week. Inti mish a7san minni

2. ya zam fe3lan 2nk ga7of y3ni b3dk ma 2. 2otlak abouy mudeer bank fi amman bs
bataltha hay el habit wlk 3abd el karem mu mdawim elyoum

3. Eeey tro7e nftar soa 3ind kfterea abu 3. Ummm kefak zman ma shabkna ana ba6lt
ma7moud 3aaazmek ashbook 3ala emaili el yahoo hada email

4 Jibt el notbook ma3ak ya 7maar? :d 4 Hlla shluunk? 2na mne7a wmissk walla,

' . 2na 6a%a bkra 2na w2hle 3la 3ra8 al2mer

5. Gosh law makank bashtaki 3aleel 3ind 5. Jebili m3ek ktab gaw3id el3arabi
ra2ees elgism

6. Eza 2na 2ily ma lhosh be alfaéball taba3et | 6. hi bokra jebe al labtop 3shan nsht'al 3lah
almbarat o fag3at mararty ?

7. SIm ya khoy 9a7elak bidak something 7. btw m3 meen bdi 2koon 27key e3neey

m3 el girlfriend Tan3an :P
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$9 ¢ sasall b (o andll Jsme (5

8. Akkeed bent face book :) 8. coz ana 3an jad adamet mnee7 bas ymkn
fe 3nde 21 so2al 2l rabe3 ta3 2|
9. Mbdna ijaazah 3ndy second exam whidy 9. kaman 1 month barja3 la maga9 raasi : (
a5la9 minu
10. | Heeesh wlak thouuur inta ma3ak bs 10. | sho rayk innuh a7kelk wa7deh mnhom
layoum mondy tslalim el homework blke nmt ya bu2bu?2 3eeni :P
11. | Latensate7el al assignmnt bedoh yah fee | 11. | urduniah bas a9lna min toul karem
2wal yoom b3ed alejazeh bifalsteen
12. | Akhouy biroo7 bibaa9 elmadraseh 12.
13. | Hahaah kanak hashim 2nkir enku LOVE 13.
BIRDS
14. | Huh ifhimit ishi min ele maktoob 3ala 14.
blackboard ya fa9eeee7
15. | Bshoufak 3al el weekend 15.
Compounding
Arabic Text Messages
No. Males No. Females
1. sl 58 e ae Gl 5l Aggaeeesser | 1. AaSall 48 3 Y 50 e |l ) (Sl
2. Sl s Jsiee (e G panie juaia Lo lijee | 2, s Y many il laa
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3. I PWILIAY T ECEE i Sl 4Dl yis oudiY As g
4. sl s S QY duall 7 Al g2 | 4 | e oSy B8S Clisa dllae us JB 2 e
5. Cudla oalally la sl ol pudll (i) ez | 5 | i sy aalll (iSa z 5 8 a3Y Zluall o S
Al ¥ 5 apall
6. | <dud @l Jdaoal amly Josid dlee 316 | Omdle GS5n) A msS 20 e il g Sl
Ageadaed sl 4l je Al sl vie
7. | @b axals (i) naly bl LS () S L sy | 7, Leie aliy 5 andll (upi ) die = 5 i g L A
sl S 5 Olaliia b))
8. w‘i;ﬂ&\u@\&wﬂ\w@&ujdc‘)m‘ 8. Jﬂ)ﬂ\ou‘}saau\)_,ﬁs&fﬁ_\)&wé‘)ju
9. | oAl sm O bl Gl g Gl plad | 9 | aiS men sl gn e 5 QY Qs
10. A i xa333as | 10, g il g il s
12, | W Say gueddl n g glila QXX sy cpy | 12,
13, | iU gy 4l cliie Loy cad il Gl g s | 13,
SRR A
14, | 4eed s oald Sadyynguille cna s | 14,
15. | dallzo . dsd OBk 4 )il (35 deal 5ol dade | 15,

JL!JAA}‘)‘)\
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Blending

English Text Messages

No. Males No. Females

1. taking intel training crse inuniversity cntr | 1. Yah with father bt don’t like it noisy,
biljam3ah. U wanna join? Ttyl smogy dirty

2. My brther wrks in a motel in America. | | 2. Hamdeh is chocoholic. she alwys crying 4
give u his fone number call and ask him baskout and chocolate

3. Hw he doing 2night? better? Hassa3 | 3. I think Syrian melodrama is mch bettr
Inshallah g d than Egyptian ba7bha aktar

4, Ty ifull ate brunch hme b4 I come :-* | 4. Sent u nice emoticon, u like it? send 1 bck

)
5. I askd u to brng bck modem bt neve did 5. Bby | hate u when u use that slang with
me

6. You smelld the smog coming out of the | 6. | slept late yesterday. | was watching a
fuckng hundai bus. Allah la yiteeh el3afyih fantblus movie. It was vry scary but |

7. Fanatabulous. won’t know the meaning | 7. The girls invited me for a brunch today.
of the word. Heard it in radio ystrdy :) U missed it stupid. Amer was there and

8. i bring you sme wen i bck. Going wth | 8.
ahmad to d hani hassa :-*

9. was in sagloub last night 9.

10. | Jamal got 90 in physics | told you he will. | 10.
He is workaholic

11. | Ty ifull ate brunch hme b4 1 come :-* | 11.
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Blending

Romanized Arabic Text Messages

No. Males No. Females
1. Tabebte enshalah betawfeeeeee2 ya rab | 1. I mashi fishware3 bedoon ma a3raf wean
ente 2adha shedi 7ailk ©) ana wala wean ray7a sho3oor baaad
2. 3assa3ah 12 bs latit2akhar 3alay 2. ya3ni 5ala9 ma yenzel esheta wet5ale9na
men hal7abseh welbhdaleh,,,
3. Mr7ba, kefek w $o0 Abbarek, EnS$allah | 3. embare7 prblm ma kafatne bs ma bkoon
Tmam? wallah Mista8lk kteer ya bro iggﬂggdh Qnmﬁama Saleathom - yegero
4, la7awla wala 9wata ila bilah 7awgil ma3i 4. Ahlawsahla braghad walla nawwarat
tfadhali 3enna eshrabe chai :)
5. Shuuu shayef 7aaluh hashab 5. 2na 2ked mdaoma I2ne tl3at al jo hassa
wra7 murr 3aleeky bas a’71a9
6. btawfeeee2 ya a7la Dr yes3dek ma | 6. nooo ajlnaha Ish3ar aSer e3ne may be
a7sanek osho3 jay enshallah srry
7. hehe 3njad mnstaSdemhom o ma elhom | 7. grgorty wallah  mshta2etlek  komeat
m3na hehehe komeat ....w 3ende exam wlsa ma ft7to bs
8. yl3n o5t hassaghlih ele msh 3arf t5la9 | 8. hhhhh 7bii tarre8 bs Issank mllan 3dmm
mnha. btw beltawfeg bro 3ashan tlI7s booozza. Btw miss you ya
9. esh hal7ke al kaabeer bs ma bokel ma3ha | 9. 3maw3dna eom al etnen al jae enshale ?
)
10. | 2hlaan ya massaa alwared hasa kna | 10. | al7mdalala 3sa3a 12 bshofak 8bal al
b6aareeky :) emt7an .
11. | ya3ney hasa3yat 6bat alnakhwa feek ta | 11. | hi kfk kef al3atla m3ak enshala 7aloa ea
troo7 tbale’3 3noh rab tkone b5er ea 271a sdae2a
12. | Hey wlak wadeeeely ra8m omar hasa3 12. | enshala mneje 3n 8reb oe7na mnsht2tlko
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13. | Sho bedk wallak mama3iiiiiiish hehehe :) 13. | mjood 3anjad btrjaaki la t7kee heeeek
14. | fee 3ar’6 sayarat fee tare8 alma9ar kalemni | 14. | Hi, kefek men ween la ween el exam
3ashan nrou7 swaa 0ook rodeli bsor3a, o enti darasti aw lessa?
15. | Woow Shu hassyiarah elsa7i7 jeeb mn | 15. | Bnnews galoo innuh ray7 tmoro ykoon
elaaakhir :) very cooold 112777eeeh
Blending
Arabic Text Messages
No. Males No. Females
1. (2 ez 50 196081 (im pais s | 1L jle go i€y anbe As Al e S5
ol (o
2. | sl S ) lexi il il g fasdll & a2, FRAAL iy Ol e a5l e
Adldl) gl &l low class
3. L@,uc_\:\S;LqLng;J\\H\\\\.u\ | 3. el ilae Ui:d,@.whuaq;}w
4. el Ui 15 5 ¢ 4, e ALY sla Jssss 5 sean (o5 JS asaae
O gall G aaie
5. o Gilaf Al dgeegeeed ! Jen dige Lua | 5 Alis) eladSy g )l g 21l Sl aa )|
6. fobie BLRAL O e BB 15| L 580 o s osla S Al e i
Lad (5 jban il
7' éhuﬁh@uw.tﬂaﬁu’m‘q‘ﬂd‘,‘q"‘ 7' FULLHD}U)}}):Y‘)&JLAU}F}AJQD‘)S”

AR
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from cancer

8. 1) s slin e (e 4y s Caa | 8, AN g 2l OV e eleay (liie
9. 5550k g s slinfITY Vg il gla agall | 9, Doy (s el Ay Sigsss) aalind b )
Ageeeed ligia
10. Ml @ e ynge MSERl G, 55550 110, | 5y S umlall ol 50 i i Jlne (e
I e L clasy a1
11, ] s JLald 5 a0 8 claie meale alu | elle 23y | 11,
(Ra A
12. Bra S5 S e eaballbdls | 120 |1 DI dal) e g0 Japal @y aaie
g i) saal Ca g 5
13. Asss5pssssel Clae Lo aud dgeeeeS | 13, | e Lo aSon gl B 5 5 el dea il il
Slo Saing sl QS Jasn 3 S L
15, | aS calio a gl wllits (e | 2 lae s 2 | 15, prlia sl Blaa g ol
Coinage
English Text Messages
No. Males No. Females
1. Wow hw many pics u want me to zerox 4 | 1. Shaheen resturnt closed fr maitnance. Shu
u ra3ak meet downtown we eat sme
2. U see knews? They say Aspirin protects u | 2. My head hurting me sooo bad have some

aspirin?
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3. met khalid in escalator tday was sooo | 3. Tell yur brother to bring me chips 3usso
embarrsd ) musso from store wen y come
4. Go ahead and google it. U will find an | 4. Going to zerox something? Can u mke 2
answer copies 4 me plz. will pay u

5. Hungry, Can u get me a sandwich? 5. Guess its my period. U hve Aspirin or any
pain reliever

6. 6. Maram was crying couz failed the test and
everyone was giving her fine 2 clean her

7. 7. Mother calld wants u 2 get bread an
Kleenex frm the store

8. 8. Zrox machine not workin in library

9. 9. Hungry? U want sanyoorah sandwch?

10. 10. | U eat? U need falafel sandwich?

11. 11. | Too much pain? U got sme aspirin or any
pain killr

12, 12. | U saw Samer jeep? Very nice color

13. 13. | Hi baby, do u have some Vaseline? Just
got out of the gym

14. 14. | Srry i had to go to laundry and pick up
my father shirt srry kteer

15. 15. | Fine. had some cornflex this morning
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Coinage

Romanized Arabic Text Messages

No. Males No. Females
1. Itha feeh 3induhum jeeb sandweesheh | 1. iza madakhlti 3jamgah b3dk jeebeely
wa7deh bs banadol mn el pharmacy plzzzz
2. Woow Shu hassyiarah elsa7i7 jeeb mn | 2. ok etf2na bshofak after 1 hour plz bdy
elaaakhir :) sandwich 12nuh mar7 agdar atla3 mn elab
3. Eza bedk tet3asha mr 3aly nw la2nuh feeh | 3.
sanwiishat zakyyaaaat
Coinage
Arabic Text Messages
No. Males No. Females
1. 0S5 e Gl Gl gy Sasdl & i 1. Osom e ) ddgle s g 55 At elly
el 48lE £ 5 gy g il
2. D) sssla e Geadysincia | 20 | Ondle S5 ) (B m S 20 et A s 5l
sl gl je Al sl ie
3. 5 sl ey sLal e @l ) | 3, Gloe LeaS a ol ) 5 aele dan il ol
Slo Sing sl S Jasa b S L
4, | o) Gl AN 4,088 dh e skl lae (i | 4 | ablee) (a5 dgmdaly G apsligh el

;)a)ﬁmou)\&mw

oS50
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5. 5. DS oy A3Y agr¥ i 58 lae s LSt Lala
7. 7. G zos odile 10 SBI dlvie 58 Cuald
e sl
8. 8. bz Jsin ettt s
Conversion
English Text Messages
No. Males No. Females
1. Teacher said it is a must 1. thnk you sleeping so skype me the numbr
when you wake up
2. She made me mad she spied on me 2. She is stupid, she gonna wikileak what
happened between us. Told you never
3. Message me his number to hana 3. Cheer up baby. Life is full of ups and
downs. U be fine. Dont think too much
4, There will be three presentation and d | 4. Beutifl start habiby ;)
waleed asked me to chair the class
5. Be careful Saleem is a coward. He will | 5. My sis got new baby girl. | think will
wikileak u name her rawan
6. Sameh filmed what happened yesterday 6. Salam drling. trying to fool me? Uuu cant
(
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7. The lab was a mess today. Dr told us to | 7. Will email u the results asap
bottle all liquid by 12 noon
8. Slping khkhkhkh i will phone u in | 8. She googled it bas didn’t find anyting
morning

9. Google it maaaan. Am sure u Il find it 9. Tke a guess. If u knw will give kiss

10. 10. | Im gonna color my hair. | luv you sm.
Muak muaaaak

11. 11. | We all tried to calm her down but didn’t
stop

12. 12. | Dr asked us to empty the room is an to
come back aftr 5 mints

13. 13. | My mother has no say in the house

14, 14. | plz bby dnt b upset am just jokin here is
alwys hope

15. 15. | hate my brother bcz he alwys boss me
around

Conversion
Romanized Arabic Text Messages
No. Males No. Females
. Walla b3tt 25 bhn n9dmt |
1. Isma3 ballh tmassigha 3sareeee3 1. ala WY egebhn ndmt famma

$fthm ma 3rft 7ale 2d ma hma mfltren
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2. Walak farmatuh bas mish raadhi yuzbutt | 2. Kunt 2na wahmad  akhadna long walk

around eljam3ah

Fakastha lalmustashfa and galouly 2inha

wi9lathum

Conversion

Arabic Text Messages

No. Males No. Females

Js55sS cliuld o LaiIees 45505 alee) iy 5 ably L a5ligls e
OS5

. . . o o my = laale Lefily @lilSe i )
2. | s Wl 2y el b sacludll g oadle S5 | 2, EEmTRT)

odalid)

4A03h e Jagadi Uad o8 ) addee | g adde b

4. ég\)):\sjcbuﬂnhﬂlb@”w; 4.

329




Appendix |

Samples of Syntactic Features

e Deleted subject is placed within parantheses.

Deletion of Subject/ Pronoun

English Text Messages

No. Males No. Females
1. U hve massari? (1) need 2 buy fone card :( | 1. () will be tking elam at 10 plz, pray for
me. am 000 scared
2. Broke!'U get ur ratib from bnk. (I) wanna | 2. () am not going to tell anything nw. It is
bor sme mny hahaha :) surprise
3. Gd mooorning keefek? U study good? (1) | 3. (I) didn’t pass psychology. I hate teacher
Think its gonna be tough exam g | and school. My father will be v mad
4, | did ktheeeeer good in exam, (1) wish u do | 4. (I) Hate waking up soooo early
same
5. Hw r u habibty, what u doin? (1) Lov you | 5. () relly miss schl and all the grls
lol mishtaagah kteer :)
6. (1) miss u ya habla, wher are y? :-* 6. (1) was sure u not going to answr the fone
)
7. Wooow (1) wanna hear more Brb 7. Bn. (I) Have clss
8. (I) Am with my btful gf :) 8. (1) need 4 d pleeez iza bala2i ma3ik
9. C u sat 3ind elmujama3. (1) Wish u nice w | 9. () Am hving heavy eyes this moning i

)

need sme coffee :)
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10. | Hmmm (1) like America kytheer. wishinto | 10. | (I) have 2 cu today very important
go study there 18r
11. | Hhh so (I) guess evryne 3induh prblm of | 11. | (I) Cheated in exam today.lol ;)
his own :(
12. | Aoooh has been fun. (1) Really enjoyed | 12. | (I) promise (I) wil give u call wa3d :)
talkin to u Tamara lol :)
13. | Having difficlt tims understanding | 13. | Cn (you) talk 2 him if u want me to
questins. (1) Need you to explain T A :( basiiiiitah :)
14. | ready for dr muhmoud test? (I) Hope it | 14. | (I) Don’t thnk he gonna say yes i hve this
gonna easy G luuuk feelin wait an u will see
15. | ooops U ok? (I) hven’t heard from u :) 15. | (I) Am in book store plz cme becoz i
forgot name of your book :d hahaha
Deletion of Subject/ Pronoun
Arabic Text Messages
No. Males No. Females
1. (o z oo (UNISAL] m pmion s | 1. 6 posssn by Shilll iy a8 i (L)
2. e Il s ae sl ShSan (L) | 2, Dbe ssssd cipdis lerle o Lus (L)
3. =((ING 5 A lilind il 5 i e i (L) | 3, Sl gw S i je ) i I ilde Cala ST i
4. CuiS (L) ) el an 6 Lo dnlil S il | 4, Hosssnan [l b Jhaa (L)) 48
Lalala At 13 ez &liSa
5. Llairl) 5 s 5. e bgn (L) £ Jad) S g g0l _psd) ¢/l

lgte () GLia MIS I 5 0830 Slae i 5 4S5
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6. 6. r AT S o gl L Aoy g (i) 4 51

land i el ila

7. ool ¥ g liieal by plSl) i (L)) s/Migggss | T, aidlls (5555 el 58D Lo (5 Allase daasy (b))

8. G OV sl (51 pils e gl (L)) | 8, laleo JarS = 5 599 5ud () Cipdifo g g4/
i e

9. 5 phuus dala aald 5o (L)) | 9, by, o dledly | b lild S ()

o Olagdll A grviws ., s S Lo K6

10. S iy S e (W) Y[ 10, | o il U Sl Lt o530 sie (L)

g5 el i

11. (o tggeeeed Lol 2 )T ] agges i 2 bl () | 11, Mand] Jio g Slall JLis) da o i) s gl (L)
Q559558 4

12. Sloegd Uivnl Lasily el a4l Lads (L) | 12, Ss¥) o il rsi dse i pal bl 5 iyl (L)

13. o3l Y 50l Sz s o)y ()i s e | 13 Sl Gy San 5 0 2ey (L) 5555515
o g0 S Jia

14, sk dae (6 HaMS 5 eeall Sa (Cil) Ay | 14, Slisll pe Solal g by 5 Y g gl oy La (L)

£ 4l I ble slgii

15, WMa SN S0 Al (U) | 15 | @ sl Lo ) 5,8 L ptie (1) 5y om
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e Deleted items are placed within parantheses.
Deletion of Subject Pronoun and Auxiliary
English Text Messages
No. Males No. Females
1. Uhhh. (It is)Tough. dun think I pss test i | 1. (I am) at airport with Hani to pick up
hate MIS :( mother
2. Hehehe. u suuure abt it. I email the doc. (I | 2. (I am) leaving late. don’t think I will see u
will) Be waiting 4 reply Lol :d tody lol
3. (1t/ He is) funnny hehehaha :d 3. (I will) be tking exam at 10 plz, pray for
me. am s000 scared
4. (1 am) Slping khkhkhkh 4. (I am) doing nothing these days just waitin
for school am s excited
5. (It is) Greeaaat nws really happy for you :- | 5. (Are you) ready? If u r miss call me am in
* car outside.
6. (It is) done on time my dear bro C Y 6. Of couuurse (I am) going wth y daaaah
7. (I am) free today need 2 shw y my nw | 7. (' will) See you satrdy when | come back.
black berry woow beutfl ksssssss
8. Hv 2 go chck m bank accont, (will you) go | 8. Hiii were hv u been ya habibty (I am)
with me? :-* missing y so00 much
9. Assalmualikum car nw with my frind thnk | 9. Gd morning. (Do you) have autocad
(he is) gonna buy it. book?
10. | (I have) got it? thnk y :) 10. | Not (I am) going. he got on my nerves last
time shuftuh feeha uffff
11. | Uhah (I am) still waitin 4 him 2 call 11. | (I am) starting my training at baladyah

after tomoro :)
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12. | (It is) sooo funny!! u r mad cuz of those | 12. | (I am) looking at the results now and
stff guess how much | got
13. | (I will)cu2moro :-* 13. | (She is) not answering her fone? Dont kno
why
14. | Hahah (I have) heard what hapned with | 14. | (We are) all sitting behnd cafteria. we are
samar? She left boyfriend :( discussing the material y gave
15. | Dnt wry ya rajul (I have) alrdy done that. I | 15. | Thnk u v much.(You are) so niiiice to me

will mange evry thng :d

all the time

Deleted items are placed within parantheses.

Deletion of Copular/ Aux/ Modal Verb

English Text Messages

No. Males No. Females

1. going to the movie in albalad, if (you) | 1. (Will) u b on time or late like always?
wanna cme cme quickly

2. Waitin fr eve. Wher the hell (is) my f hard | 2. Srry habibty, will be late. I (will) be there
drive yakhara i am so annoyd in the afternoon or may be after that :(

3. Salam bro, in Ajloun rite nw. v butful here. | 3. (Are) U sure? am free in the weeknd!
| recivd your msg see u wen i (am) bck

4. Everybody (is) comin to the party this wk. | 4. We (are) all in cafeteria me salama jihan
Coming? Pls try your bst

5. Hi d. | (was) so sick other day, can you | 5. Am still waiting. wher (is) the number?
remake the quiz next wk

6. see y 10:30 in car park PM plz don’t (be) | 6. You (are) sooo impatient. Gve me time pl

late hv to be hme early
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7. Salaam am in supermarket (Do) u wnt | 7. Abdulnaser (is) very nice man and very
bouzah 1 helpful kteeeer kuwais
8. Ty i (am) full ate brunch hme b4 | come | 8. Wat d rami give u yesterday? | (am)
-* leaving to Amman an need to know what
9. thnk he (is) cowboy sab3uh tfuuu :) 9. Hw (are) u. send me ikhlas number. | wnt
my red colored pen
10. | Remember him. He (is) my schl teacher :d | 10. | sabahu. Where r u? (are) u evn alive? :d
11. | watch fireworks? Wht (do) u think | 11. | Hpe notebook (was) helpful
tagi3333?
12. | Nice haircut. U (were) ugly before, shuld | 12. | I (am) Icky I took course wth him
party 2night 4 that :)
13. | in meetng wth ra2ees elgism, | (will) be | 13. | Wow weather (is) beatful. Put something
back in library after 30 m light
14. | What (are) u doing. bring halak an cme my | 14. | (are) u happy now. What we goin to do :)
computer needs 4mating :)
15. | arrivin 2 air port at 12 am who (is) pickin | 15. | Thank y, you (are) so nice. | will alwyz
me up :d rmembr what you did this for me. G b
Deleted article is placed within parantheses.
Deletion of Article
English Text Messages
No. Males No. Females
1. C u sat 3ind elmujama3. Wish u (a) nice w | 1. Cn u draw 4 me (a) nice skull, if you not

)

busy? Need for bio
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2. Hhh so guess evryne 3induh (a) prblm of | 2. G moning, is there (a) tennis match 2dy?
his own :(

3. doing one assignmnt and y doing (the) | 3. Exam 2moro at 9 room 11, should bring
other mish heek itafagna? (a) dictnary

4, Sry bs if u ¢ him in (the) office tell him t | 4. grandfather vry sick in (the) hospital 4 1
call me plz wk , am worried abt him allah yustur

5. Pssed (the)T. Hppy for you frm (the) bottm | 5. need to rent (a) car 4 2 days coz my car
of my foot damagd :(

6. Having difficlt tims understanding (the) | 6. What happend las night in eedoon? Big
questins. Need you to explain T A :( houshih? They closed (the) road 4 almost

7. Uhuhuh yazeed an malik taken (the) highst | 7. Wat u think (the) reaction of d salem will
gradz in (the) class mabroook be

8. Hehehe J Kdin. dun know anythng abt | 8. (The) room is empty. Nobdy here.
(the) phon

9. Ahhh Lke (the) jeans on u walllllaaaah u | 9. My sis got (a) new baby girl. I think will
s000 sely :d name her rawan

10. | home? Wat you doing? Jeeb (the) labtop | 10. | will take (a) pic with my mobile fone and
wuta3al post it 3almawge3

11. | My sis comin frm oman, at (the) airport | 11. | left it in (the) bedroom | am sure it is ther
nw. My fathr and mothr wnt to bring her. jst look good

12. | in (the) bus nw ur bro hmoodeh with me | 12. | Awke. ClI me on (the) landline its in my
hmmm room and parnts slping

13. |in class an d giving (the) exam papers | 13. | Got (a) niiiiice swatch 4 my b day :)
hurry

14. | My house next to (the) traffc light. wen u | 14. | U want (a) hamburger or fahita?
get there give me miss call.

15. | we watching (the) game me and thamer u | 15. | There will be (a) trip 2omoro all clamates,

coming?

its gonna be interesting pleez come pl :)
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Appendix J

Samples of Typographical Features

Phonetic Spellings

English Text Messages

No. Males No. Females

1. Gd mooorning keefek? U study good? | 1. Cn you tell Dr that am going to be late for
Think its gonna be tough exam g | 5 mnts latinsi plssss

2. Omg. Lcky u. hate u maaan ( 2. Cn you pick me up after class coz my car

kharbaaaneh. Uhuhuh

3. Hehehe. u suuure abt it. | email the doc. | 3. who caaares? 13mal shu mabidak, will be
Be waiting 4 reply Lol :d waitng when u chnge ur mind :)

4, ready for dr muhmoud test? Hope it gonna | 4. I am lost in math. Need heeelllp
easy G luuuk

5. Come on enjoy ur life u makin things sooo | 5. Okiiiiii fhimit now :)
complicated . Tannish :(

6. need 2 tell u somthin abt your friend noor. | 6. Why don’t call? everything alright?
Vrrrrry interestn Cm Tamniiiiini

7. dun wait 4 me. not going 2day i will be | 7. Cn talk 2 him if u want me to basiiiiitah :)
home sleeping zzzzz

8. Oook.Next w | go there with family. will | 8. want to sell my fone if you interested,
keep in touch ba7bik ba3du jadeeeed

9. Khkhkh Really feel bad. Whole thing | 9. u all times emotional an 4get wat u said
so0000 frstrating :( the pas words, knw my situation soo00

10. | hey, were you been? Don’t call no sms no | 10. | He is alwyz supportive. Helps us to do

nofin

good in crse. I like him soooo much

337




11. | were an wen wana meet me hehehe 11. | Just got it.Thnk uuuu v much ya a3az
sa7bih muaaa
12. | hw many tims i have to tell u that dnt | 12. | What you mean when you say no problem
wana call u. Ifhamha 3ad ya3333 don’t understand bilmarrah be specific
13. | Call you lter xxxxx :-* 13. | Mabrooook its my pleasure to accept ur
invitation
14. | Angry wth me coz | lost it? didnt do it on | 14. | ThnQuuuu s much 4 ur kind invitation
purpse :( 7ilwah minnak
15. | evryl luvz suml, right? Luvvvv who :) 15. | Omg i feel soooo exhsted, many classes
yestrdy and 2day
Phonetic Spellings
Romanized Arabic Text Messages
No. Males No. Females
1. btawfeeee2 ya a7la Dr yes3dek ma | 1. knt 3arftoo bs wala nsetoooo o shabaktoo
a7sanek ma3 2she tanee
2. Ay vyallah maleeee7 illy 7al2atlak | 2. thxxx ya a7la Dr alla ybarek feek
3hh3h3h loool
3. gal 7lweeeen gal , wlk bejanino 5orafyeen | 3. Alf mabrooook ma3mitu
laalla:D
4, Aaah ana aktar walek msh 7ayah | 4. b5aaf a7lm 7Im mesh 7elooo wynz3le
bedooonek :( esht2telk 2ad el 3aalam mzajeee hhhhh
5. Woow ya rab tekoony enbasaty yaaa rab | 5. meeeeen 9art m3oo00 y36ene 7aal 8bul
1)) Wish u best ma a5boo6 al mob bel 7eee6
6. shoooo bn8al llbnat ele da5leen byothom | 6. Ufff plssss lesh hal7ke ele malu da3i you

sa3a 8 pm

know me
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7. Msh fahim 3aleeeek ® 7. Bnnews galoo innuh ray7 tmoro ykoon
very cooold 112777eeeh

8. 2na left 7bebte bkra bshofak xxxxx mua 8. Heeeey, kefek elemte7an men ween la
ween? 3shooo arakz?
Keeeefk? Ru7t 3almaktabh will k

9. | Eheeeh shafiiiiz yarajil batalet tigrafuh | 9, | cecerk? Ru7t 3almakiabh willa basda
Plz forget abt the bk I told y get from

10. | Sho mota5lef 3la shooooo 10. | Yasiidy, Bs m71 2wa3ii fd7toooona:)

11. | Shluunik love, leesh 2takharti maradeeti | 11. | 7eateeey 7bak more wmafi n8ash tsimli

3alai, feeh shi? bby nshallah ;)

12. | Kefek? Shoooo abbarek? 12. | Hmmm o2na kter msht2lak, al study
mashe 7alha s8ala 02na mkmla xxx.

13. | Deeeri balk 3 7alek nighty ;) 13. | mjood 3anjad btrjaaki la t7kee heeeek

14. | Zamaaaan ma ba3telee msg :)) 14. | Ummm 6ab yalla come on bebe khleena
ntghda wb3deeeen binshouf

15. | ya hala feekye thank soooo mch 15. | El7amdellah, kteeeer mne7a: )

Phonetic Spellings
Arabic Text Messages

No. Males No. Females

1. -d JA;\ 4’_\; éé)-a @HH\\\\LA TVEPIRIY 1. Q9o S5 aﬁ‘ﬁﬁ‘“ g-‘.-.‘-‘.éﬂ g5 Alsa &J

2. UM dadlal) 4 30 &85 0 A ey | 2, S sy Al g Adan )
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3. | i ow . il pd S Gl aggs ) | 3. | Dwml Spdlall el g Bauaa dadia il Jlaw (il
Ty Sy
4. @ga il Sl | 4, | s gy SU dadluy , A ) Sy diag Ui g
Wnal U dlaf cuda (pa aly JSU
5, | Al g Jaip diie gaale alu L dide WMy | g Aaalall INIJLEAL (e g sm (s A g
Glia
6. 8 Mt G QR QS 0 il 62 | g | saie LI g sty 5 ean o S panaa
d @ aaie
7. 3&4‘93‘”3&@@“;#&&3\ 7. 508 Jus b st € Jadl LS Jgggal il s hiilca
s Gl Sl MIS ) 88 (Slan (n
8. | ol sgd o Al Ui Sy mall Sady iy | 8. | dluey ol IS O dggaome Osle i Gl
M 4 Gl o1 o1
9. M\\UJJM@*\AJUAL@.\SaJJJ‘,\ 9. uﬁ\ gigl..\y (éu Gyl bayy L oAyl C\\\\\\\\\L}m
H#i#
10. il a i) O3 gl Gile Gha i e | 10 | 13 LONLD Aaly Ll gost lasal dy e
@u':' Gl gaa) o 9 90
11. JBalal £l siia 168 ) qesa Ju i oeadi Y IA) | 11, Suaal) 138 5 ypassiS LS 3y oY) i)
12. e S g) (168 7 bl Ja | 12, i) N1 Wlaa Jobal ) 55ka
il gggma Ul omaly £ pogsshn b Ay Cula) .
13. | ¢ s 13, | o laluy day,8 duile gasal
ﬁﬁjy.a A e ow p
i go L Cupndlgl)
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Punctuation

English Text Messages

No. Males No. Females

1. Broke!lU get ur ratib from bnk. wanna | 1. who caaares? 13mal shu mabidak, will be
bor sme mny hahaha :) waitng when u chnge ur mind :)

2. Hw r u habibty, what u doin? Lov you lol | 2. Wats wrong with her laptop Esh

almoshkla?

3. Whnna act this way? Kkiss surmy vya | 3. What is prblm with uuuuuu? ok, Dalak
stuuupid za3lan

4, Free now? Wen have free time plz send | 4. Salam how waz it2?? Attrctive? Lol
my tings 3albeet. T ¢

5. There be no class tomoro, tagi333 tell the | 5. Am going hme_.I don’t feel good. | have a
bandg bad headache TTUL

6. evryl luvz sumi, right2 Luvvvv who :) 6. 2 ruuu? Gorgous muaaaak

7. Happy birthday baby!!HIHIIT Hope u | 7. I stuffd my face with food! wooooo!!!! :
live 1000 years!

8. you coming? Wat time? Don’t late plz | 8. I am sorry to disturb your meeting Dr., but
becoz don’t feel well ... mish gader I need the keys to the lab , u have them?

9. love u umri .u keep me wrm..can’t live | 9. Wow...Dont think sooo im gonna take it
without u lovvvvve y muamua nxt semestr :)

10. | Hehehe J Kdin, dun know anythng abt | 10. | U wnt go there? Ruddly khabar? Be
phon wating!!!

11. | G nite my fren......22777277 11. | fine al7mdullilah. How r u? And how

every thing there? T A for yr msg :-*
12. | sooo funny!! ur mad cuz of those stff 12. | someone want ur nmber, y want me to give

it to him, mufaj2ah
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13. | sboring yazalameh!!! 13. | Oook. I will call you 3anjad 3anjad. | am
not going to swear :)
14. | Hello fren how r u? havnt seen u for long | 14. | Good E. Akhabarku. We at the borders
time. cm now. Miss u all muamua
15. | G M, wht kind of personality is that, ha ?? | 15. | Handsome..handsome_.handsome bijannin
Punctuation
Romanized Arabic Text Messages
No. Males No. Females
1. ahahahaaa... heyye hay...da3awatek 2°7ouy | 1. nazalna dfater el t5roj tb3oona in M3 level
0.. lele be7eb yoktoble :)
2. 5zeeet el 3eeen 3naaak!! allah ysam7ek 3la | 2. Yasiidy, Bs m7I 2wa3ii fd7toooona:)
hal page baas !! :P
3. Hhhhh _, yah hay el 03'nyeh sho 2dmnet | 3. Rousaneye pure sho bdo Ytla3 menk !!
3alaiha fatra :p :DD
4. men 3ioni yaaa sweet heart walllllo ... | 4. Uhaah ya 3enni sho hll 7ki zmaaan ana ma
ma3k 3la elmoooot 0 mata bedk ana jahez sm33t hl12 wo b3lI8 3lle !
5. hi mta r7 ntla3 3ala shan nsoar soa ? 5. grgorty wallah mshta2etlek komeat
komeat ....w 3ende exam wlsa ma ft7to bs
6. mbrk ya kbr, antm | sabgooon wn7n | | 6. dear 7bebey...kool saneh wn7na m3 b3d
la7qooon , enshala wya rab nkamel ba2i 3omrna swa
7. eesh akhbaarak taminni 3anak. Mata jay | 7. Rano$ eesh bidk tishtary mn elsoug

3ala elgiryih

a2deeh bdna nu3ud hinak?
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8. Enta msh 3arf tktb esmee vya| 8. kefk sho sar ma3ak fe alemt7an enshala
hbeelh....hehehe ok 2
9. Weeeen Kl hal 3iba2? 9. r7 n3mal elha paaarty enshala etf2na 2
10. | Weenak ya rajul? Taminni 3annak 10. | bdna ntla3 3la al so8 ttI3e m3na?
Hlla shluunk? 2na mne7a wmissk walla
11. | Alhmdllilah tmam enta kefek seede? 11. Hunes Wmissk watla,
2na 6a%a bkra 2na w2hle 3la 3ra8 al2mer
12. | Meen al2wl? Hehehe 12. | oala ma b3raf mta ay S bizabt.
Hi kefek? 6130 9wre 2It5rg 25te 9wark?
13. | 6ayeb Ish ween 2booha womha w Ish | 13. = g
2na bde 25le 9a7bte tgeble yahm mn
tarkeenha?
14. | Yaaaao Wha3deeeen? 7dayjawebnee :) | 14. | 18ete mobaylik willa lissa ?
15. | msh mstw3ebeh sheeeeee? :( 15. | keef r7 23raf ana r8am jhaze 3shan al
emt7an ?
Punctuation
Arabic Text Messages
No. Males No. Females
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Onomatopoeic Words

English Text Messages

No. Males No. Females
1. hahaha getting washm this wkend!!! U | 1. Cn you tell me what i should do? V
wanna do one. C u | confused :( ufffff
2. This one of bst days in m life got bouseh | 2. Wow weather beatful. Put something light
tody muaaa :)
3. Wow | saw ur girl pics 7ilween kteer lol 3. | stuffd my face with food! wooooo!!!! :
4, Oops forgot to cal you Latistana nt comin | 4. What’s latst nws?hahaha
toclasscus
5. Hehehe. u suuure abt it. | email the doc. | 5. Ooops Cn meet u on msng.thnx
Be waiting 4 reply Lol :d
6. Hve PE class 2day? Bigarrifff ha? 6. UFffffff stop bothering with same thng me
pleeez shi bigarif
7. Uffff forget appntmnt? U Ghabi minuh | 7. It is worst univ in Jordan. | hate it la2nha
feeh mitl el3ama stdnts wu techrs wo majors
8. 5000 borng bitkhaliik sleeping zzzzzz :( 8. Hahaha you are payng for brekfast so
jahiz halaaaak :d
9. Hmmmm am good thnks anywy:) 9. Ooooof minik dnt hve it! dont go
ya7maaarah am on my wy to room
10. | Hehe send it again man Brb 10. | I am in hospital now and they giving me
mughathi aakhkh :(
11. | Hhh so guess evryne 3induh prblm of his | 11. | Hi keefek? U finshed study? | did 2 hours
own :( ago bas eighth section complicatd uff
12. | Hmmm like America kytheer. wishin to | 12. | U will never be civilzed grow up walek

go study there 18r

life totally different nowadays hehaheha
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13. | Fffff my little b sick an mabagdar leave | 13. | Mmmm thnk i need someone good wth
himalne :( autocad daroori pleeez :)
14. | Wooow wanna hear more Brb 14. | Uffff am telling him to go awy but he
insisting to stick lazgaaah shu haaad?
15. | Left habibty? Lov you s much :-* mua 15. | I can’t belieeeeev it lolololeeesh am sooo
hppy foooor youuuu, when?
Onomatopoeic Words
Romanized Arabic Text Messages
No. Males No. Females
1. ahahahaaa... heyye hay...da3awatek | 1. ay ya 7lw 2l 3omor klo n$alla sory 3%an
2’7ouy 2jat mt25ra
2. Aaah ana aktar walek msh 7ayah | 2. sho hek bnkoon aber mn ya3lam wlama
bedooonek :( esht2telk 2ad el 3aalam r;efgifhg;lib:ﬂii:ﬂkelna meen lah lah
3. Woow ya rab tekoony enbasaty yaaa rab | 3. b5aaf a7lm 7Im mesh 7eloco wynz3le
1Y) Wish u best mzajeee hhhhh
4. Ufufuf malkoo 3alii ente bt7ke heek | 4. hahahaha malk lola twfe2 rbha kan enta
w3'eerek bgoole 613t mtlk mtel 3'eerak :(
ma Qart star 97
5. 8om 8om la2nak 9oret t5abes khkhkh 5. Ufff plssss lesh hal7ke ele malu da3i you
know me
6. fedetk ente w hisora :D hehheheheh 6. sho bdna nelbaaaas y3ni daroore sa7batna
yo5tobo effff
7. Mra 8rd w83 3n $jara T3I8 been al7ia | 7. Ummm 6ab yalla come on bebe khleena
welmoz hhhhh ntghda wb3deeeen binshouf
8. WIk 9'leet mrkeez bel d8e8a 10 , | 8. Uhaah ya 3enni sho hll 7ki zmaaan ana

yeeeeeeeee wllah zmaaaaan 3noo

ma sm33t h12 wo b3lI8 3lle !!
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9. f3lan 2nkoom nawar shu had nas 2aber | 9. alla y5lelk yahom ya rb wy5le t5oot
zman Tfooooo 3lekoom ya klaaaaab :( wmbdat jmee3 ilmsimeen walmsimat :D
10. | 2na left 7bebte bkra bshofak xxxxx mua 10. | hhhhh 7bii tarre8 bs Issank mllan 3dmm
3ashan tllI7s booozza. Btw miss you ya
11. | Eheeeh shafiiii2 yarajil batalet ti3rafuh 11. | ssss e3ney kont 3mm b7ki m3 sweeety :P
w 2nti 3arfh enu Ima 27ki m3oo ma brkzz
12. | hhhhh badun eno mafi:D 12. | hehehe ana more ya bbyyyy bs we really
nbstna :*
13. | Eeey tro7e nftar soa 3ind kfterea abu | 13. | Helo oen sorte jebe m3aki 2shea2
ma7moud 3aaazmek yummmy zakea
14. | Ehemehem kefak bokra 2e sa3a jaea 3la al | 14. | ok bshof al bnat ontfa2 haha ra7 nnbas6
college r2ek bokra al doctor r7 eaje?
15. | Sbhaaaa7 el3asal muaaa :-* 15. | 2za s7et wlBetnfsk fe 3’rfa muthlema
waldm 7wlek? La T5af enta fe 8lbi
Onomatopoeic Words
Arabic Text Messages
No. Males No. Females
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Emoticons

English Text Messages

No. Males No. Females
1. Talking to ziad. Will cal u after 10 m :) 1. Cn take me to mall after isha prayer ;)
2. Left habibty? Lov you s much :-* mua 2. Rlly appreciate it hobby TA :)
3. U hve massari? need 2 buy fone card :( 3. Where (are) you now. Need some mony v
bad 7aalan ballah latit2akhar ®
4, Broke!'U get ur ratib from bnk. wanna bor | 4. sabahu. Where r u? u evn alive? :d
sme mny hahaha :)
5. U shld believe me. Wallah wallah in luv | 5. I happy with u. nw | know u care abt me
with yyyy :-* shukran 4 evrything :-*
6. Hehehe but not u ya 7maaar go bring | 6. relly miss schl and all the grls mishtaagah
sandwiches for the guys :d kteer :)
7. whooo wnt to buy secnd hand car like urz? | 7. ok but I'm gonna stare at you the entire
yakhkh :( time :-*
8. 5000 borng bitkhaliik sleeping zzzzzz :( 8. Salam appointment is 2dy, if you not
coming call me :)
9. lamma go 2 btiful contries i hate mine:d | 9. just wantd 2 check on you and shouf if
LOL you need something ¢ m if u need me :-*
10. | Aoooh has been fun. Really enjoyed talkin | 10. | need to rent car 4 2 days coz my car
to u Tamara lol :) damagd :(
11. | evryl luvz suml, right? Luvvvv who :) 11. | S sorry but have to leave nw to Amman
please sam7iini =((
12. | Asking y 2 frgive me plz. Promise i make | 12. | want to till y something v importnt call me

itup2uWA3D :-*

lama btifdi ;)
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13. | she comin ova soon inshallah, so try to b | 13. | My apology 4 not showing up at ur
here asap ;) walima. had somthin important 2 do :(
14. | ooops U ok? hven’t heard from u :) 14. | Oook. I will call you 3anjad 3anjad. | am
not going to swear ;)
15. | She there yet? When there call me plz ;) 15. | Salam, hw u. come to my house and c the
new dishwasher :) .
Emoticons
Romanized Arabic Text Messages
No. Males No. Females
1. Tabebte enshalah betawfeeeeee2 ya rab | 1. yazan 7abebe msh kol daB8e8ah el status
ente 2adha shedi 7ailk ;) update ya3ne 237mne shoe :P
2. Aaah ana aktar walek msh 7ayah | 2. I7na nej7ana waallah wafgna .. Fadia Y.
bedooonek :( esht2telk 2ad el 3aalam Hamam Bodoor Mazen 3o02balkommmm
3. Tabebte bakeer 5aleeki la next year :( 3. kaman 1 mnth barja3 la maga9 raasi :(
4. ya wailiiiii ooof, el mohem ma9la7tek | 4. sho rayk innuh a7kelk wa7deh mnhom
aSertk t9ofi janbe :D blke nmt ya bu2bu2 3eeni :P
5. Woow ya rab tekoony enbasaty yaaa rab | 5. Ya siidy, Bs m7l 2wa3ii fd7toooona :)
1)) Wish u best
6. Taketlek la tet7adeeni wala tjakreeni © 6. Rousaneye pure sho bdo Ytla3 menk !!
:DD
7. Salaam ya maaaan 7awalt 2tasel m3ak bs | 7. salm sis 2na hl2 wolt 3la elum. 3nde 3
maradeet :( Mo7ad’rat wbreak el sa3a 12 bde a$ofk
8. gal 7lweeeen gal , wlk bejanino 5orafyeen | 8. Ed3oly plz a6eeb walah motet mn 8a7a

laalla:D

7asa 2lbe bdo ew2f :((
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9. shoooo bl nsheeeh i shofto | 9. alla y5lelk yahom ya rb wy5le t5o00t
elyooOO0000m :( wmbdat jmee3 ilmsimeen walmsimat :D
10. | wlkoom w7eatallah 21 7et bfham 2ktar | 10. | Ahlawsahla braghad walla nawwarat
mnkoom :( tfadhali 3enna eshrabe chai :)
11. | bkrah dfa3 alrosom lamta ra7 edal ? :( 11. | zkrni 220lk she 3nn hay 2l song LOL -_-
12. | Yazam shu halwartah ele wirtnahaaa ma3 | 12. | hehehe ana more ya bbyyyy bs we really
dr samer :( nbstna :*
13. | sho malak ma btrode fe she ? :( 13. | Btw wallah ana 12rfrjeek bt7ki 3ni ana ele
bnam mn don ma enta 27kki ahh okiii
14. | oen sorte bidna nro7 soa :) 14. | mta 3ed melad fofo ? forsa 2nkkk jmbey
:PPP
15. | Shaaaa7 el3asal muaaa :-* 15. | Hi, ana gabl mnam b2lik what happened :)
Emoticons
Arabic Text Messages
No. Males No. Females
1. ) R NRPREVIRCTIEND - O W | F 2 JVENI g B love &by o) (il Ll 51 il 5 &l sal
;) you
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Letter and Number Homophones

English Text Messages

No. Males No. Females

1. U shld believe me. Wallah wallah in luv | 1. want ur car becoz my mother sick an need
with yyyy :-* to take her to hspital

2. she comin ova soon inshallah, so try to b | 2. Am going 2moro to Amm. y want
here asap ;) anything frm there

3. Sry habibty 2moro m | bring them. No | 3. C u 2moro saba7an. G B 3)
one home las night :)

4, N p evrythng jahiz 4u jus cum and pick it | 4. Gr8, el7amdellah. They didn’t tell me
up. Will leave wth samar anything

5. 4 sure u comng? Then will be ther soon | 5. Taib, my tme 2 ask u what u like to do
inshallah

6. U hve massari? need 2 buy fone card :( 6. Im sure | wnt 2 meet nas 7ilween like u :)

7. Aaaah Watup man if dont ¢ u don’t be | 7. Salam drling. trying to fool me? Uuu cant
worried Shu ya3ni :(

8. miss u ya habla, wher are y? :-* 8. Salam, i Ist my mobile phne. May boro

your old 1 4 2 days

9. Wow hw many pics u want me to zerox 4 | 9. This ur nw acent “lonely-47". 7ilu? :d
u

10. | Barca playin 2day with osasona at 6 hope | 10. | Saba7o reealy srry cause | lost it lata7zani
they will win dont wrry am bying u new 1 2dy

11. | everyl is mad with u coz u did that 2 to | 11. | Emad wnts me 2 help him wth his
Jihan. assignment. | need 1 hr

12. | been waitin 4 u. U goin 2day or n 12. | In my hous. Mashghouleh kteeer must

send homwrk 2 his em. 2moro | will rite
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13. | cu2moro :-* 13. | Treat every 1 with LOVE, even those who

rude to u not coz they are nice bt coz u r

14. | Uffuffuff wat u want to buy? Wanna buy | 14. | he still perfect 2 me btw seen his friend ,
some fr me :( tall 1? Kteer gentl

15. | wat r u going to study 2day? Studying | 15. | My apology 4 not showing up at ur

Engl 202

walima. had somthin important 2 do :(
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Appendix K

Samples of Data Analysis

Following are the symbols and their corresponding linguistic features as they

appear in the tables below.

Lexical Features

L1 Abbreviation

L2 Borrowing

L3 Derivation

L4 Acronyms
L5 Compounding

L6 Blending
L7 Conversion

L8 Coinage

Linguistic Features

Syntactic Features

S1 Deletion of subject/ subject
pronoun

S2 Deletion of subject pronoun and
auxiliary

S3 Deletion of auxiliary/copular/
modal verb

S4 Deletion of article
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Typographical Features

T1 Phonetic spelling

T2 Punctuation

T3 Onomatopoeic words

T4 Emoticons

T5 Letter and number

homophones



English Text Messages of Males

Lexical Features Syntactic | Typographical
Features Features
No. | Text Messages LiLfLjLjLjLjLlLIS|S|S T T|T
2 1123
1. Ok bs coming o not X| X X
2. U hve massari? need 2 buy fone card :( | x| X X X X X | X
3. | hahaha getting washm this wkend!!! U | x X| X X | X X| x| x
wanna do one. Cul
4, Broke!'U get ur ratib from bnk. wanna | x| x X | X| X X| X
boro sme mny hahaha :)
5. Gd mooorning keefek? U study good? X | X X X | X| X X| X
Think its gonna be tough exam g |
6. U shid believe me. Wallah wallah in X | X X X X | x
luv with yyyy :-*
7. I did ktheeeeer good in exam, wishudo | x| X X X X
same
8. Thank Allah i paaassed tst hppy 4y :) X| X X X| X X
9. Hw r u habibty, what u doin? Lov you X | X X X X X
lol
10. | Ucncme any yuum, be hpyto seey :-* | X | X X X X
11. | This one of bst days in m life got X | X X X X X
bouseh tody muaaa :)
12. | So lying. Dont trust her, she X | X X X | X X

KHADHABEH 3alamyah lol
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13. | miss u ya habla, wher are y? :-*

14. | Wnna act this way? kiss surmy ya
stuuupid

15. | b home wen u finish rineely will come
antkey:)

16. | Wow I saw ur girl pics 7ilween ktheer
lol

17. | Lutb :-*

18. | 2I7amdulilah fabulous. Can you brng
me the exam sheet asap :(

19. | Wooow wanna hear more Brb

20. | I hve 2 talk 2 bakir b he acting stupid
dayman

21. | Am with my btful gf :) X

22. | Omg. Lcky u. hate u maaan :(

23. | Oops forgot to cal you Latistana nt
comintoclasscus

24. | Hehehe. u suuure abt it. | email the doc.
Be waiting 4 reply Lol :d

25. | Send me ur nmbr jic ba3taazuh need it
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English Text Messages of Females

Lexical Features Syntactic | Typographical
Features Features
No. | Text Messages L ULfLjLjLjLIL{S|S|S T T|T
2 1123
1. Fine walhamdulilaaah. How are you | X | x X X| x| X X
and hw kids inshallah you all ok. U
2. I can’t belieceeev it lolololeeesh am | X | X X | X| X
s000 hppy foooor youuuu, when?
3. Need to borrow 10 d frm u. Mother | x X X X | X
gave mony to buy nido for moody bt i
4. Hi dr keefak? | went ther and i asked | x | x| X X X
abt application but they told me
5. Hahaha he vrrrry funny. sense of | X X X | X| X
humor is gift frm god :d
6. Of cours sandwich, you think i am | X | X X X | x
gonna eat bagarah early this moning
7. You should brng all he askd 4 towels, | x X X X
kleenex, gloves :)
8. Wher cn we go? they should build more | x X X X
motels in country :)
9. S sorry but have to leave nw to Amman | X | X X X
please sam7iini =((
10. | It is worst univ in Jordan. | hate it | x | X| x X| X
la2nha mitl el3ama stdnts wu techrs wu
11. | There is no way am gonna belive stry. | x | x| x X | X X| x| X
It is unbeleeeevable ya allaaah woooow
12. | We all tried to calm her but didn’t stp X X X
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13.

S W. Also same here, nt big diffrnce

14.

That is nice and v interstng kteer :)

15.

Am in college now, bhakiki ba3d 1 h

16.

Not suuuure. Cmpter engineering is

what i like, shu ra2yik

17.

Why that? Hve been telling me same
thng :(

18.

V generous an what els Kaman

19.

Do have friends but they all booooring
akhhhhh

20.

Im sure | wnt 2 meet nas 7ilween like u

)

21,

How was dnce in alzawaj ams? Was
joyful ha? )

22,

waited for u more than 45 m. | had to

leave ma3 elsalamah :)

23.

Uffff phonology exam be next wk.
studied anything yet :(

24,

want ur car becoz my mother sick an

need to take her to hspital

25.
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Romanized Arabic Text Messages of Males

Lexical Features Syntactic | Typographical
Features Features
No. | Text Messages LiL{LjLlL S|S|S T T|T
2 1(2(3

1. | 9ba7 el5eer ya Man, kef el7al w$o X| X X
el25bar??

2. Hello Dr pls lama tsale7 el wara2 plz X| X X X
khabrni

3. Tabebte enshalah betawfeeeeee2 yarab | x X
ente 2adha shedi 7ailk ;)

4, ahahahaaa... heyye hay...da3awatek X| X
2’7Touy

5. btawfeeee2 ya a7la Dr yes3dek ma X | X X
a7sanek

6. | Aaah ana aktar walek msh 7ayah X X X X
bedooonek :( esht2telk 2ad el 3aalam

7. Tabebte bakeer 5aleeki la next year :( X X

8. ya wailiiiii ooof, el mohem ma9la7tek X X| X
aSertk t9ofi janbe :D

9. 5zeeet el 3eeen 3naaak!! allah ysam7ek | x | x X
3la hal page baas !! :P

10. | Keefk? 2llah yi3een elsadig yasaadig :d | X X X | X

11. | Hhhhh ,,, yah hay el 03'nyeh sho X X X | X
2dmnet 3alaiha fatra :p

12. | Woow ya rab tekoony enbasaty yaaa X X X X
rab :)) Wish u best
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13. | Bdy a$ofk 9’aroooory 3la 10

14. | Salaam sho ishtretalk laptop min
elaaaa’7ir

15. | Fekerkom fe da3i le twajodi fe el
jame3a 3'adan,,,,

16. | 2na 7aketlek la tet7adeeni wala
tjakreeni ©

17. | ya jama3a ana 3mlet 7arkeh 3'areebeh ,
eble3t re7leh ma3 2hle shayfeen la
wioan weQlt ol 2manar ma?i hahahaha

18. | men 3ioni yaaa sweet heart walllllo ...
ma3k 3la elmoooot omata bedk ana
iahoz 24/24 &

19. | 5ala9 ana a36eat hay el zeft el jam3a
2ktar men 7a2ha la hoooon wu bs

20. | a9In daymn b7ki 3nk karemeh obetd7i
3ashan 3'eerk 7ata eni bshbhek b7atem
alRa2i walla ad ek haleamt7an eliav

21. | Ufufuf malkoo 3alii ente bt7ke heek
w3'eerek bgoole 613t mtlk mtel 3'eerak
o

22. | yayazn ana wlah msh 3aref shu bede
a8olk ay roo0888 3ad bla habal :-p

23. | Ay yallah maleeee?7 illy 7al8atlak
3hh3h3h loool

24. | yazam fe3lan 2nk ga7of y3ni b3dk ma
bataltha hay el habit wlk 3abd el karem

25. | 8om 8om la2nak 9oret t5abes khkhkh
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Romanized Arabic Text Messages of Females

Lexical Features Syntactic | Typographical

Features Features

No. | Text Messages LiL|L|L{LL|LL|S|S|S|S|T|IT|ITITT
213[4(1|12|3]4|5

1. 3andy 3'lat be Multiple Choice X| X X

2. coz ana 3an jad adamet mnee7!!! bas X | X X X | X
ymkn fe 3nde 2l so2al 2| rabe3 ta3 2I

3. Hehe fadi called bidu yana nroo7 X X X X
ma3ah 3ssouuu?2

4. Sho hal7alwh yaah woow u look X| X X X X
greeeeat hehe

5. Hyih ma7akatli ana mit2akdeh... i X X
swear to God

6. | thxxx yaa7la Dr alla ybarek feek X| X X

7. hi bs bde 2tlab mnak talab tjebele la X | X X
man3 mn doctor al jldea eza fadea ?

8. kaman nx mnth barja3 la masga9 raasi X| X X X X
(

9. | Alf mabrooook ma3mitu X X X

10. | ay ya 7lw 2l 3omor klo n$alla sory X| X X | X
3%an 2jat mt25ra ®

11. X| X X X X X
nazalna dfater el t5roj tb3oona in M3
level O.. lele be7eb yoktoble :)

12. | I7na nej7ana waallah wafgna.. Fadia Y. X X | X X

Hamam Bodoor Mazen
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13.

hay ehda2 5a9, la nas mo3ayaneen
nefsi yesma3ooha plz listen to it

14.

I mashi fishware3 bedoon ma a3raf
wean ana wala wean going, sho3oor
baaad

15.

sho hek bnkoon a5er mn ya3lam wlama
ne3raf ma btr'9a te7kelna meen... lah
lah ma 7abetha menek

16.

ya3ni 5ala9 ma yenzel esheta
wetbale9na men hal7abseh
welbhdaleh,,,

17.

ya 2llah why el wa7ad 7aram yerja3
3an kelmto bs ma yla2e 7ada yest2bel

18.

embare7 prblm ma kafatne bs ma
bkoon 3nooood ezama 5aleathom

veQarn ve7lafn h2nmri

19.

7bebee m7mood wllh b613Ikk sede

wa7sn mnha kmaan | wish you the best
ﬁ

20.

yazan 7abebe msh kol da8e8ah el status
update ya3ne fahmne shuu :P

21,

b5aaf a7lm 7Im mesh 7elooo wynz3le
mzajeee hhhhh

22,

hahahaha malk lola twfe2 rbha kan enta

ma 9art star 97

23.

bas hay elar8ele bdha tea 3la n3na3 la

bmza7 :) sweeety

24,

meeeeen 9art m30000 y36ene 7aal 8bul

ma a5boo6 al mob bel 7eee6

25.

sho bdna ne3mel ana 5ayfeh el nas
tefhmak 3'al6 :P
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Arabic Text Messages of Males

Lexical Features Syntactic | Typographical
Features Features
No. | Text Messages LiLjL|L|L|L]L|L|S|S|S TIT|T
2 415 8 2 112(3
1. d oall clile 8 ja IS Ageeeer X X
2. 4 48l ol A, b JlE g9l | X | X X X | x| x
= A
3. e 3 d) ) (8 suae sd SlSay X X X
4, (¢ Hra gz 19211 im i (g X X X
5. oI Aatloall AL ol 5 il e sy | x X
6. oS e bl g Sagll & pdaa | x| X | X | X X | X X X | x
Dl A8lE U5 & gy g il
7. o dlalle b SISV i 7 599 ) X X X X | X
S35 0 p o sl
8. (4G 5 e il Gl S el s X X X
9. Dot (as w3 Y ALl ¢ & 2eall X X X
10, | Jossll 5hs e e sl (ola Aggeeesssed | X X X X X
11. S o) eJalling aa 8l Gt el Gl |y | X | x| x
bl s 13 Jany i€
12. Lene caale Lud (5NN & X X X X
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13.

Callia asall @il e, 2N 122 dllae coa

14.

Oy sl e il

15.

g Gnaad i anie

16.

o Al glee o 30 Sl b a5 el

DO 95

17.

(e Caba 8 il 5 dggeegeen 111 do 5o dige Lua
&)J\um\dj)mﬁhuh Slaall

18.

19.

20.

21,

Selaie (Ealafddla puY (e Gl b

22,

4 e (5 QA S g el

23.

24,

1) Psslia e e 4l sis G

25.

J}}}JL)LJJ}}&A;???‘X’Y}Q\)&AM\
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Arabic Text Messages of Females

Lexical Features Syntactic Typographical
Features Features
No. | Text Messages LiLILjL|L S|S|S TIT|T
2 415 2 1123
1. | love b oo il s il ol il 5 &l sl X X X
;) you
2. Sorme I anli densl pcada | x| X X | X
3. D33950 sl lualils ey (sl X X X
4 oo O 8V e Caamli Capl a9 L, aiine X X x | x
Uile g 99
5. SING agdS 3 oI Ll 4RI 5 DUy il X X X
6. | Uil cunlly gaaili 5 5353z il sy | X | X X X X
7. | willdothatdon — (igsssmdinlyagal | x| X X X
worry
8. oSy pule s lee) (Sosssl || X X
oAl (Sh4d e
9. Jery, Al s Jassaidaiaiy il H550 358 | X | X | X X X
Jadll algd o slaa (51 ASY 5558 )5 el
10, | S o o el 55 b Sl Aol X y X X
adan JB Y dall, Jl
MA\A.“ J\}A
12. e dy gl ilsa N Gl e A 5l il ¢ X X X x| x
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13.

Vs 3l (5 oy 2l Jou e el

14.

COMG 51 (5225 o sal a5l &0 Sanly

15.

low class

16.

Oy o ey Adsile dua g gggm ahdlly

17.

16 < 55¥) 500 e 201d3 515 500 Laal¥L

18.

Sl Ll A e 75 Cy e

19.

A Uiy 5 58 5 mgeal) oy b ull | guasly wel

20.

O e edlall ) 5iSae je Y G (g 5m
Belsy Al

21,

P\\\\L:\Y\ éu d,u,.\})wg_&dsw

EIFGIRERREN S

22,

UK E NP PSP PN

23.

Sl s S galin | s 5 sy ed dalua
M e ey Vs el i) lal) DY

24,

Lol (s 5 osla oS adishyal die gl
Laa (s an Lile Gu

25.

Gl oy Ly iy L) 5
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