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Abstrak 

Pendekatan konvensional dalam pengajaran dan pembelajaran bahasa Inggeris tidak 

lagi relevan bagi pelajar pada abad ke-21 dan ini memerlukan anjakan dalam 

pendidikan. Objektif kajian ialah untuk meneroka persepsi pelajar TESL tahun 3 di 

Universiti Malaya terhadap Edmodo dalam pembelajaran bahasa melalui kajian 

kualitatif terperinci, dan mengkaji potensi Edmodo di dalam membantu pembelajaran 

bahasa Inggeris sebagai bahasa kedua. Kajian ini menggunakan sampel terarah 

dengan empat orang pelajar TESL sesi pengajian 2012/2013 dari Fakulti Pendidikan. 

Kerangka kajian adalah berdasarkan kombinasi teori konstruktivisme, hermeneutik, 

interaksi simbolik, dan interpretasi di mana kesemua teori berkaitan memberi 

tumpuan kepada makna dan dapatan yang holistik mengenai fenomena yang dikaji. 

Dapatan kajian ini menghasilkan pemahaman yang mendalam berhubung potensi 

Edmodo sebagai pendekatan alternative dalam pembelajaran Bahasa Inggeris melalui 

teknik temu bual, gambar, dan concept mapping. Dapatan kajian ini dikemukakan 

dalam bentuk naratif.  Dapatan menunjukkan responden kajian sangat menyokong 

penggunaan Edmodo dalam pembelajaran Bahasa Inggeris. Pengetahuan baharu 

terhasil berkisar tema utama iaitu persekitaran pembelajaran tidak formal, 

peningkatan pemerolehan bahasa kedua, antara interface dan outlook yang menarik 

perhatian pengguna, dan  kekangan Edmodo. Kajian ini mempunyai potensi untuk 

meningkatkan pembelajaran Bahasa Inggeris dengan penggunaan Edmodo yang 

berupaya untuk menyokong pembelajaran di luar bilik darjah, dan menawarkan 

pendekatan pembelajaran berpusatkan pelajar. 

  

Kata kunci: Edmodo, Persepsi, Pembelajaran bahasa Inggeris, Platform pembelajaran 

sosial dan Pedagogi pengajaran 
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Abstract 

Conventional approaches in language learning and teaching are no longer relevant for 

the 21
st
 century learners and there is a demand for new creative approaches in 

education. The objectives of this study is to explore the perceptions of Third Year 

students specializing in Teaching English as Second Language (TESL) at University 

Malaya towards Edmodo in language learning. This study employed a detailed 

qualitative study to elicit the potentials of Edmodo in English language learning. The 

research employed purposive sampling focusing on four TESL students from 

2012/2013 intake at Faculty of Education. The research framework used was a 

combination of constructivism, hermeneutics, symbolic interactionism and 

interpretivism which focus on the process of meaning-making and interpretation of 

the phenomenon under studied. It aimed to generate insights through in depth 

interviews, photographs and concept maps from the participants on the use of 

Edmodo in English language learning. The findings were presented in a narrative 

manner. Evidently, participants were very receptive towards the use of Edmodo in 

language learning which subsequently led to opinions on ways Edmodo assisted 

language learning. The findings revealed three core categories consist of the prelude 

to the phenomenon, comprehension on the realm of Edmodo and its approaches in 

assisting language learning. Novelties of new knowledge emerged around the central 

themes of informal learning environment, enhancement of second language 

acquisition, its interface and outlook and drawbacks of Edmodo. The pedagogical 

implications of this research are related to how Edmodo may enable students to access 

learning resources beyond classroom, and empower student-centred learning by 

supplementing learners with novelty of tasks, apt learning environment and mobility. 

  

Keywords: Edmodo, Perceptions, English language learning, Social learning platform 

and Teaching pedagogies. 
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CHAPTER ONE 

INTRODUCTION 

1.0 Preface 

This chapter discusses the primary aspects that make up this research. First, 

background of the study is presented followed by the problem statement in which 

leads to the research objectives and research questions. Research framework and 

scope of study are also included in this chapter to illustrate the whole processes that 

took place. Furthermore, the significance of study is given some highlights as well. 

Consequently, limitations of study are discussed and operational definitions of key 

terms are given too, which then is trailed by a report organization.  

 

1.1 Background of the Study 

English is the lingua franca in today‟s globalized world. Countries worldwide have 

made English as one of the compulsory subjects to be taken in schools. Thus, non-

native speakers have taken measures to ensure they are not lagging behind in the 

advancement. Educators move forward day by day to ensure they have the best 

pedagogies and teaching methods that involve more social context in learning (Woo 

& Reeves, 2007). Traditional classroom setting‟s effectiveness is in question whether 

it would suffice to equip students with skills needed in this 21
st
 century. Wise (2002) 

argues that traditional lecture alone is inadequate as ideally teachers ought to practice 

strategies that they expect their candidates to use when supposedly, they should model 

expert teaching.  

 

Nowadays, the learners we have are mostly comprised of Generation Y and Z in all 

levels of educational institutions. The problem lies within conventional methods is its 
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irrelevance for these generations to survive in the competitive world. Teachers today, 

mainly encompass of Generation X usually teaches in the same way they were taught 

and did not inculcate creative nor critical thinking in students. This vicious cycle 

produces students who are unable to use practical skills at workplace and incompetent 

to harvest new outcomes because they keep recycling the same knowledge they have. 

In order to make changes in education, educators must be bold in applying latest 

pedagogies and up-to-date materials, parallel with recent needs in keeping up with 

technology advancements.  

 

Scholars have urged educators at schools to transform their ways of teaching in 

classrooms to be more student-centered and inculcate collaborative learning. In order 

to excel in this new quest, technology has been progressing rapidly to aid in the 

learning process (Stracker, 2011). In the latest classroom setting, a number of teachers 

now are using online materials, websites, videos, pictures, power-point presentation, 

audio files and so on to make learning process attractive to all learners regardless of 

their differences in academic achievements, race, backgrounds and others (Hart, 

2011). Besides bringing these aids into the class, some teachers have taken the 

initiative to opt for online websites that would have good input and immediate effects 

on acquisition of knowledge. 

 

One of the ways in infusing technology is through e-learning tools. E-learning is used 

via electronic devices and internet technologies to create a rich learning atmosphere 

which comprises of a variety of instructions, information resources and solutions. 

Meanwhile, its aim is to improve one‟s performance, particularly in academic. In 

education field, course contents and applications are engaged in suitable systems, 
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homework and sometimes examinations too (Yilmaz, 2012).  Asynchronous e-

learning can be illustrated as a student-led method where instructor and students 

collaborate over the internet, however all users are not required to be online at the 

same time. On the other hand, synchronous e-learning is an instructor-led approach 

where all users cooperate in learning using online platform and everyone is needed to 

be online at the same time. This form of pedagogy is contrary to traditional classroom 

where the approach is mainly teacher-led, has limited number of participants as well 

as allocation of time (Hammond, 2005).  

 

Websites created to assist in academic performance mainly falls under e-learning 

paradigm; therefore Edmodo is an example of an e-learning tool. To illustrate how e-

learning works, we can look at two principles that manifest itself about the use of 

innovative technology, those are; interactivity and collaboration in teaching-learning 

processes (Cristina, Emanuela & Adriana, n.d; Chen, 2007). Another proclaimed 

biggest advantage of e-learning is convenience where the ability to access any courses 

are available and students‟ presence is not compulsory on campus (Billings, 2007).  

Trombley and Lee (2002) denote e-learning to a series of methods which adopt the 

use of electronic instructional content which is conveyed through the Internet and 

synchronous with the terms Web-based or online learning. Keeping up in this 

information age is essential for our very own survival; simultaneously teachers need 

to make rapid changes in the curriculum to cope with the different needs of learners 

and increasing complex conditions of classrooms (Cirocki, Tennekoon & Calvo, 

2014). 
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Meanwhile, the Ministry of Education has formulated three policies for Information 

and Communication Technologies (ICT) in Malaysia; the first policy is in regards to 

using ICT as an enabler to reduce the digital gap between schools, be it in urban or 

rural areas. The second policy puts an emphasis on the role and function of ICT in 

education as a teaching and learning tool. In schools these days we have classes that 

teach students on how to be computer literate, manage functions that are available as 

well as how to look for materials online. Meanwhile, the third policy concerns the use 

of ICT to increase productivity, effectiveness and efficiency of the management 

system in schools (Chan Foong-Mae, 2002). The Ministry knows the importance of 

ICT in today‟s era and thus enforces such policies to empower the education system 

in all levels. However, Ozden, Erturk and Sanli (2004) argue ICT and online 

assessments require close collaboration of not only the academicians, but the technical 

units too. Therefore, the effort in ensuring effective teaching-learning delivery 

involves all stakeholders in education and not the teachers alone in executing the 

outlined government‟s agenda. Yet the question remains; what are the best methods 

available to accomplish the targets intended?  

 

This study ponders upon what could be the best solutions for teaching-learning 

process, hence I opt to propose a tool but before we completely agree on its 

effectiveness merely by believing previous studies, we ought to test the tool 

beforehand and discover the views of participants involved. Based on the published 

studies and articles found, Edmodo is a social learning platform that claims to assist in 

making the learning process livelier and more interactive. It is an approach stems 

from the advancement of e-learning. It allows extended discussions when allocation 

of time in class is not adequate for further elaborations. Besides that, it is equipped 
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with modern design, user-friendliness, modest features and many more that makes it 

easy to be within educators‟ locus of control. Next, Edmodo has a feature in which 

teachers may keep track of the students‟ progress, for example; submission of 

assignment, number of replies, participation in discussions and others.  

 

Moving on, it is an educational social platform that promotes a sense of belonging and 

community as students will have to interact with their online classmates to obtain 

good grades which will be assessed online via Edmodo. These are some of the perks 

of using Edmodo as a tool in delivering lessons or formative assessments. It is highly 

imperative for researchers to look into the impacts of such an online tool in education. 

Particularly in meeting current demands and government‟s agenda, we need to source 

out and weight every available option. Malaysia is a developing country progressing 

towards the aim of becoming a developed nation by the year of 2020. This dream will 

not be a reality if education‟s quality is not up to the standard of producing 

competitive, innovative and critical thinkers. Due to this reason, I aim to discover 

perceptions of participants in regards to the use of Edmodo because this application is 

neither widely introduced in Malaysia nor well known among educators and students. 

Given the extensive explanation, this research emerges from the curiosity of how 

participants may react to the implementation of Edmodo and how it may assist in 

teaching-learning processes according to their opinions. Edmodo could be one of the 

best possible solutions to enhance Malaysian students‟ learning experience. Further 

explanations on topics concerned will be given in the Literature Review. 
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1.2 Problem Statement 

Numerous issues in education system have made its quality questionable. Finland, a 

country which excels and is ranked first (1
st
) in having the best education in the world 

(Huff Post, 2012), currently adopts a new technique. The Finnish stakeholders in 

education decided to drop all subjects in schools by the year 2020 (Jackson, 2015), 

instead students will be taught by topics; for example when students in a classroom 

are having an English lesson, simultaneously they are introduced to a map and 

required to name the countries on the map as well, this way they are learning 

Geography alongside English, while at the same time they are learning culture when 

asked to present examples on the forms of culture they know about the countries on 

the map. The Finnish government says, instead of equipping students with knowledge 

that they might not use for practicality, educators are preparing the students to be 

eminent employees to fill the demands of the job market and to mould them into 

becoming global citizens (Garner, 2015).  

 

Meanwhile, Asian schools commonly still adopt the educational approach that is 

teacher-centric and examination oriented as well as being labelled as rigid, suppresses 

originality and rote learning (Beech, 2002; Indramalar & Chapman, 2003; Lim & 

Hwa, 2007). As a result, students are only good at memorizing but not applying the 

knowledge learnt while it is imperative for them to work directly with latest materials 

and gain experiences on how to implement those resources (Eltis, 1995). This 

situation calls for a turning in education system. Education in general needs to 

promote fun learning instead of focusing on passing the examinations at the end of 

schooling (Goh & Chapman, 2006). However, incorporation of technology in 
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teaching is not yet a popular option in Malaysian schools as teachers still prefer the 

old fashioned way of teaching (Hedberg, 2003).  

 

Traditional teaching presents an enormous threat when there are mismatches between 

both styles of preferred teaching and learning styles. Studies have proven that 

teachers‟ teaching styles ought to be compatible with the students‟ favoured learning 

styles in order to produce utmost results. Normally, learners have diverse learning 

style that leads to different approaches and adoption to it (Ahmad, Mohamad & Saat, 

2004). Nonetheless, when the teaching styles are not suitable with the targeted 

students, it will subsequently lead to students becoming bored, discouraged, 

inattentive and performing rather poorly in tests and assessments (Godleski, 1984). 

This form of teaching is a drawback in education and presents a real threat to the 

whole system. It has been decades since technology in education is introduced yet 

traditional teaching persists to exist due to the cosiness of being in comfort zones. I 

believe students‟ future should not be in jeopardy merely because some stakeholders 

in education are unwilling to make changes and remain indifferent on seeking for new 

practical approaches.  

 

Nevertheless, in some universities, besides using institution portals, lecturers often opt 

for applications out there that might offer more features, user-friendliness and easier 

to handle. There are a number of teachers and lecturers alike who have been trying 

endlessly to find effective e-learning tools that will be suitable for the students of 

today. This leads to wide usage of Moodle, Blackboard, Facebook, Twitter and so 

forth, especially in developed countries. Lim & Yiong (2008) assert that students 

perceived time and place flexibility of the e-learning system as advantageous. Despite 
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the advantages that Facebook, Twitter and some other social media have in education 

field, some schools and universities block its use within the school/university 

compound (Kist, 2013) to avoid misuse. Such condition poses a problem where an 

online learning environment cannot be created due to persevering constraints. Thus, 

we need to seek for a tool that is academic friendly, offers unlimited advantages and 

can be accessed anywhere and anytime. 

 

In this Digital Age, it is only logical that the adoption of technology is given crucial 

attention as the young recipients of knowledge today are the Netizens. Consequently, 

educational institutions these days are putting more prominence on having less 

structure and more dialogue in order to cater for the needs and wants of each student 

(Vyas, R.C. Sharma, & A. Kumar, 2003, p. 125). One vital methodology is by 

incorporating technology or e-learning tools into teaching and learning process in all 

levels of institutions. There are many definitions to e-learning depending on the views 

that the experts hold, but one of it is; an online learning or a network that takes place 

in a formal context and uses a range of multimedia technologies (Garrison & 

Anderson, 2003). Edmodo belongs under e-learning paradigm which is deemed to be 

helpful in education of millennials today. Nonetheless, the claims on Edmodo have 

yet to be proven until participants in this study offer their insights.  

 

Another pursuing reason to conduct this study is; according to MalCat (an online 

domain that houses records of published researches, studies and articles in Malaysia), 

there are only two written articles on Edmodo and no further studies have been done. 

In fact, those studies did not look into Edmodo thoroughly and therefore, it provides a 

gap in exploring the advantages and disadvantages of the tool. Edmodo is an 
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interesting portal to be looked at and evaluated for its effects on learning outcomes. I 

am keen to explore the use of Edmodo and its possibilities it has in enhancing one‟s 

learning experience. Also, as a postgraduate and future educator, I wish to search for 

its strengths which might be beneficial in my studies and career. Besides that, if 

Edmodo truly is able in assisting English language learning, the likelihood of its 

implementation might take place in a wider context in Malaysia, given proper 

exposure and studies on it.  

 

Another concern that further leads to this study is the lack of awareness which 

becomes one of the challenges that we have to face. Quoted from Prof. Tan Sri Datuk 

Dr. Anuwar  Ali, the Vice-Chancellor of Open University Malaysia; “some parents 

and lecturers still prefer the traditional mode of teaching instead of allowing e-

learning to take over, simply because they had the first-hand experience in the 

conventional teaching and learning process”. Hence, both educators and parents need 

to be made aware of e-learning‟s positive impacts as this modern method might be the 

best channel for the Millennials of today. Hopefully Edmodo will be able to convince 

all of the stakeholders involved especially parents, because aside from offering 

benefits to teachers and students, Edmodo allows parents to keep track of children‟s 

progress and be involved on the portal at the same time. It is a fascinating online 

learning portal and I believe it deserves an attention. Even if Edmodo is not the best 

solution available, it will at least give an exposure and add value to the number of 

studies pertaining instructional technology which might be beneficial for Malaysian 

educational practices. 
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Other than that, not so many studies have been carried out pertaining to students‟ 

perceptions (Ozden et al, 2004), therefore it is highly significant to have it done on the 

connection between students‟ perceptions and latest online learning platforms. This is 

due to the importance of studying the opinions/reactions of recipients through a 

delicate research before implementing an idea (Belcheir & Cucek, 2002). The 

recipients in this context are the students generally, be it in schools or universities. 

Students are the forgotten stakeholders in education, while the future of tomorrow 

relies in their hands. If we keep neglecting their views, I am afraid that future 

generations will be comprised of passive thinkers and the progress in all aspects will 

be slow. Upon entering work field, they will merely be like workers who repeat 

routines on daily basis without having anything further to expand with the knowledge 

they have. Henceforth, motivated by all of the concerns I have; I must first implore 

thoughts, views, opinions and advices in regards to the use of Edmodo in English 

language learning by the 3
rd

 Year TESL students in University of Malaya; be it 

positive or negative, as well as how it can be used as an assisting tool in learning 

process according to their perspectives. 3
rd

 Year TESL students had been chosen due 

to two primary reasons; they are students and future teachers of English. This research 

aimed to explore views that students may have in using Edmodo for language learning 

while at the same time discover views from future teachers of English who are 

equipped with methodologies in conducting a language lesson. Therefore, by having 

participants who hold the status of both of the above, we may gain extra insights and 

deeper understanding into the phenomenon.  

 

In short, the problems that trigger my curiosity in the areas of study are; 

 Deficiency of awareness by parents and educators.  
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 Mismatches between teachers‟ and students‟ preferred styles as traditional 

teaching remains to be the key method of teaching delivery in Malaysia. 

 The need to propose an alternative due to restrictions on social media in 

educational institutions. 

  Lack of literary works on Edmodo and perceptions of students.  

 

1.3 Research Objectives 

The objective of this research is to look into the use of Edmodo, particularly in 

English language learning by generating insights and understanding with the 

questions of „what‟, „why‟ and „how‟ by 3
rd

 Year TESL students in University of 

Malaya. This study explores a comprehension for the implementation of Edmodo in 

language learning‟s assistance from the participants‟ perspectives.  Edmodo might be 

a useful e-learning tool in assisting learners‟ English lessons if given the proper and 

thorough execution in teaching and learning process. By understanding students‟ 

perceptions in regards to the use of and advantages/disadvantages of applying 

Edmodo, it is hoped that educators will get an enlightenment on the issue as well as 

benefitting the students and other stakeholders who might be searching for a tool they 

will feel most appropriate.  

 

This research aims in discovering the perceptions of 3
rd

 Year TESL learners in 

University of Malaya towards Edmodo, the social learning platform.  

Specifically, the objectives of this study are as follows: 

1) To explore what do the participants think of Edmodo and why do they 

perceive it in such a way.  

 Exploring views on the subject matter (Edmodo).  
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 Discovering the reasons and contributing factors behind every opinion 

shared. 

2) To discover how Edmodo may assist in teaching-learning process based on 

participants‟ insights.  

 Investigating suggestions from participants‟ views as students on ways 

Edmodo may assist in an English language classroom. 

 Noting the approaches that future teachers of English may apply in 

implementing Edmodo.  

 

1.4 Research Questions 

Research questions are meant to guide the research objectives and purposes. With the 

help of appropriate and well thought questions, the concerns put forth that encourage 

me to pursue this study will diminish. As explained earlier, this research attempts to 

explore the perceptions of participants involved on the execution of Edmodo in 

language learning, particularly to discover how their perceptions can be influenced by 

the application and in what ways they might implement Edmodo in teaching-learning 

process so that the tool can be helpful in teaching lessons. The research questions are 

supported by constructivist theory, particularly in the branches of hermeneutics and 

symbolic interactionism, where it gives an emphasis on meaning making after 

experiencing a situation. Generating research questions have been stimulating and 

perplexing as I revisit this section, along with many other technical parts for many 

times.  
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The research questions are as follows: 

1) What are the participants‟ perceptions on Edmodo? Why they have such views 

about the portal? 

 What are their views throughout the course of exploring Edmodo? 

 Why the participants perceive Edmodo the way they do? 

2) How Edmodo can assist in teaching-learning process according to 

participants‟ views? 

 What are the suggestions from participants as students regarding ways 

Edmodo may assist language lessons? 

 How Edmodo can be implemented for language learning according to 

the approaches suggested by participants as future teachers of English? 

 

1.5 Research Framework 

Research framework is commonly constructed and not found or something that exists 

ready-made. Frequently, researchers get the ideas that trigger questions on areas to 

explore from own experience or memoirs. Besides working on existing theories or 

collection of previous works, one may choose to build own framework from 

experiential data. Through experiential, I have decided to mine my experience in 

coming out with this research‟s structure. Recollections of my personal memoir and 

experience, I got curious over the use of Edmodo in language learning. Though, 

background and identity one brings into a research can be biased, yet the notion 

remains that there should not be a separation between researcher‟s life and the study 

itself because it will jeopardize the research from key insights and validity checks, as 

C. Wright Mills (1959) puts it; 
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“The most admirable scholars within the scholarly community . . . do not split 

their work from their lives. They seem to take both too seriously to allow such 

dissociation, and they want to use each for the enrichment of the other.” (p. 

195) 

 

My journey as an educator first started when I was assigned for a teaching practicum 

in Assunta Secondary School from August until October 2013. Located in Petaling 

Jaya, this school is in the urban area consisting of only female students. As a trainee 

teacher, I was challenged to test teaching methodologies that I had learned during four 

years of studies in my alma mater, University of Malaya. My supervisor at the time, 

Dr. Dorothy is an expert in instructional technologies; she suggested the extensive use 

of technology in lesson plans. Taking her advice, I incorporated many forms of 

technology in which I am familiar with for example, power point, audio files, videos, 

YouTube, movie maker and others.  Dr. Dorothy then introduced me to Edmodo, a 

social learning platform. Even though I was not familiar with Edmodo, I found the 

site to be easily handled and next I made two groups for two of my Form 4 classes. I 

used the site mainly to give formative assessments after having taught them literature 

in classrooms. However, the feedback I received on the site was neither 

overwhelming nor engaging. 

 

I found myself pondering at questions related to what, why and how; “why the 

students did not participate in the discussions?”, “why their parents ban the use of 

internet on weekdays, are they not made aware of the importance of online learning?”, 

“what do the students really think of Edmodo‟s interface and functions?”, “would 

they have responded differently given enough time and freedom?”, “how do they feel 
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about learning using the platform” and etc. These questions drive me to conduct a 

research on Edmodo to explore if the site will be beneficial in learning language or it 

will be just another failed form of e-learning which attempts to garner Generation Y‟s 

and Z‟s attention. This memo serves as the first inquiry process in regards to Edmodo 

which leads to the study. 

 

Edmodo as a social learning platform is an interesting area of study itself. Upon 

having too many questions regarding feelings, views and perspectives of students; I 

decided to conduct a qualitative study that particularly looks into perceptions. My 

interest stems from reactions of the Form 4 students and their explanations behind it, 

however the reason why I did not choose secondary school students are mainly due to 

accessibility to the research site, availability of participants and the advantages that 

my participants of this study may offer as they are both learners and future teachers of 

English.  

 

Qualitative methodology for this study allows the views and responses of participants 

to be presented in a natural manner by giving them a voice without changing any 

critical part of their participation. I have adopted constructivism paradigm as a 

guiding epistemology in this study as it states, meaning is constructed by those who 

experience a phenomenon firsthand. Besides that, hermeneutics and symbolic 

interaction are the branches under constructivism framework which emphasize on 

construction of perceptions without my interference, as well as participants and I both 

comprehend own surroundings by examining aspects around us (people, facial 

expressions, gestures and others). Alongside these theoretical frameworks, 
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interpretive approach is involved as it allows me to make meaning out of the data and 

able to present it from participants‟ and my understanding of the phenomenon.   

 

1.6 Scope of Study 

This study focuses on exploring the perceptions of 3
rd

 year Teaching English as 

Second Language (TESL) students in University of Malaya towards Edmodo; a social 

learning platform. The research draws heavily on qualitative study, with constructivist 

view navigating the process alongside hermeneutics, symbolic interactionism and 

interpretative which all of these frameworks suggest the process of meaning making 

has to come from individuals themselves as they may have different views according 

to their respective experiences. Data is collected by means of naturalistic approach 

that proposes some of the following methods in this study; interviews, photographs 

and concept maps. In addition, to help guiding the researcher in a straight path during 

interviews, an interview protocol is developed according to a step-by-step method by 

Yin (2011) and Jacob and Furgerson (2012). In this study, four (4) 3
rd

 Year TESL 

students from University of Malaya are chosen based on purposive sampling because 

they are deemed to be most suitable in yielding data. Interpretivism approach is highly 

accommodating in the data analysis stage after I managed to get the coding done 

because it stresses on interpreting data based on what resources I have and my 

understanding on the matter as I was profoundly involved with the study itself. 

Narrative analysis is adopted as a method to deliver findings in order to give voices to 

the participants‟ perspectives as accurately as possible. Simply, I aim to discover what 

opinions do the students have on Edmodo and in what ways it can be implemented to 

aid in teaching-learning processes along with its reasoning of how and why.  
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1.7 Significance of Study 

This study has produced promising verdicts that will add value to the number of 

researches in the country. It has presented ways that Edmodo can be helpful in 

shortening the gap between students to their education and the approaches that can be 

implemented in order to make lessons more student-centered. Additionally, the 

research resulted in novelties of new knowledge as it highlights the conducive 

environment Edmodo provides, its features and functional buttons are given proper 

emphasis as it is illustrated in details, it is also one of the first studies that examined 

Edmodo‟s usage in language learning and the only study in Malaysia thus far that put 

Edmodo as the main tool under study. Furthermore, possible drawbacks of Edmodo 

are given equal prominence as no other literature I had perused elucidated this area of 

apprehension. In light of all its findings, this study adds volume to the limited number 

of studies done pertaining to students‟ perceptions as well as proving that evidently 

Edmodo is deemed suitable to be executed as a supplementary tool in Malaysian 

educational institutions.   

 

Further, Malaysian educational institutions probably have spent millions of monetary 

funds in their quests seeking for the best technological tools available on the market to 

cater for learners‟ needs. Edmodo does not only impose zero fees, it is also a famous 

social learning platform in the United States. Malaysian educators must be made 

known of its existence and its effects. This study is imperative to be looked at because 

of the contributions it may offer to our stakeholders in education. In this vast 

progressing era that relies so much on technology, it is vital for education to infuse 

one of the e-learning tools into classroom environment. When it comes to computer-

generated classrooms, virtual universities and Smart Schools may benefit from this 
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study as it supports the idea of implementing Edmodo as one of the supplementary 

tools to compensate physical absence. 

 

Other than that, 21
st
 century skills are becoming increasingly significant for the 

current job market. There are jobs created now which nobody thought would exist, for 

example administrative personnel for social media, website designer, marketing 

personnel for social media and so forth. According to Krathwohl‟s Taxonomy (2002) 

which was originally coined by Bloom, the taxonomy begins with cognition, 

remembering and continues upward to a higher level of cognition known as applying, 

analyzing, evaluating and creating. In relation to 21
st
 century skills, students need to 

be able to do more than just remembering and absorbing knowledge because they 

need to be educated on how to apply and create more with the existing knowledge 

(McClain & Brown, 2013). Thus, it is highly significant that educators use proper 

applications that would suit the needs of today‟s generation.  

 

Apart from that, Edmodo can be recognized as an e-learning tool where it aims to 

make lessons using internet livelier and better for both students and educators. It can 

be a tremendous help in assisting learners‟ if used correctly. In learning process, 

Edmodo is an aid that would help ESL learners to learn English interactively and 

lively via online discussions and forums. Additionally, parents too can be included in 

children‟s lessons by having an access via Edmodo. Instead of leaving the 

responsibility to educate children at the hands of educators completely, parents can 

now be involved in children‟s academics and obtain a bird‟s view of the lessons. 

Teachers also may create and find a community to discuss, collaborate and get ideas 

to make lessons more impactful. By using the current technology and its available 
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application, it is hoped that Edmodo will capture and attract students‟ interest. This 

application is deemed to be helpful and should result in better condition for students 

to learn English.  

 

Moreover, normally primary and secondary schools in Malaysia do not have specific 

teacher-students‟ online portals that can be used as an advantage in learning 

processes. If Edmodo is perceived to be user-friendly and fancied by the students, 

perhaps this application can soon be introduced to teachers. It is presumed that 

students in urban areas who are technology savvy would welcome such online 

website. On the other hand, even though in universities, lecturer/tutor-students portals 

do exist, a number of lecturers still prefer Facebook, Twitter and other social media as 

a channel to cultivate student-centered activities. Edmodo too is anticipated to be a 

better channel to serve the purpose mentioned because it is a specific network made 

especially for secured educational purposes. Therefore, I hope by providing promising 

results, this study will bring some light upon the issue and soon inject a sense of 

confidence for educators to use the online platform. 

 

Ultimately, Ravenscroft (2001, p. 134) aptly asserts that “we cannot truly transform 

educational practice for the better through implementation of new technologies unless 

we examine the roles that computers can play in stimulating, supporting, favouring 

innovative learning interactions that are linked to conceptual development and 

improvements in understanding”. This connotes technology needs to be adapted and 

adopted with critical cautions and preparations, despite its positive claims and 

enthusiasm to avoid the loss of money, investment, time and energy of many people 
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involved. Therefore, this research has its significance to be conducted and the findings 

will be beneficial to many stakeholders in education.  

 

1.8 Limitations of Study 

A study is neither flawless nor able to shed lights on every aspect completely. This 

research is not exempted as it has its limitations too. First of all, the number of 

participants presents a drawback to the study because it cannot be generalized in a 

larger scale. Further, the findings are leaned towards TESL students or students who 

are studying English courses because assessments are done pertaining to English 

subjects. Unknown impacts could happen if the learning materials on Edmodo were to 

be other subjects besides languages; for example Mathematics, Biology, Arts and 

others. Next, University of Malaya is the only site chosen to conduct the data 

collection. In this case, we would not know how other students from various 

universities will respond to the same application. Finally, time constraint is another 

limitation because if given longer time, probably more effects or opinions can be 

obtained. Future studies should look into Edmodo in longer period of time with 

students from several institutions as well as having more number of participants and 

researchers from other fields besides language. Last but not least, perceptions of 

teachers should also be an interesting realm of study related to the implementation of 

Edmodo. 

 

1.9 Operational Definitions of Key Terms 

 Edmodo is a social learning platform for teachers, students, and parents. It is 

normally thought of as the Facebook for schools, as called by pupils and 

teachers alike. 
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 Facebook is an online social networking service established in 2004 by Mark 

Zuckerberg.  

 Generation X encompasses people who were born between the mid 1960‟s and 

the early 1980‟s.  

 Generation Y/Millennials/Netizens comprise of people who were born 

between the 1980‟s and the year 2000. 

 Generation Z covers the generation of children born after the Year 2000 

 3
rd

 year TESL students are the undergraduates in Bachelor of Education in 

Teaching English as a Second Language (TESL), University of Malaya who 

become the participants of this study. 

 ICT is an acronym that stands for “Information and Communication 

Technologies”. It refers to technologies that provide access to information 

through telecommunications. This includes the internet wireless networks, cell 

phones, computers, websites and others.  

 E-learning is associated with activities related to computers and interactive 

networks. It is made possible via the application of ICT. 

 

1.10 Report Organization 

This research report consists of eight chapters. The following chapters are organized 

as follows; Chapter Two highlights the background and related works to the research 

along with the discussions on Edmodo and perceptions. Chapter Three discusses the 

methodology of the research which covers epistemology and its theoretical 

framework, research procedure, research instruments, data analysis procedure, and 

population and participants. Chapter Four explains the journey during data collection 

and analyses. Chapter Five illustrates a prelude to the phenomenon studied. 
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Meanwhile, Chapter Six and Seven present and discuss the results and findings 

obtained in this research. Finally, Chapter Eight discusses and summarizes the 

research as well as talks about novelties of the study and recommendations for 

future‟s researches. 

 

1.11 Conclusion 

In this section, I have illuminated what are the background of the study and problems 

in the area of concerns which led to the research objectives, questions and 

frameworks. I have also included the scope, significance and limitations of the study. 

Additionally, operational definitions of key terms are also given for readers‟ perusal 

along with the report organization so that readers may know what to expect in the 

remaining chapters.  
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CHAPTER TWO 

LITERATURE REVIEW 

2.0 Introduction 

In investigating the perceptions of ESL learners towards Edmodo; it is imperative to 

look into the current e-learning phenomenon which later shaped social learning 

advancements, definition of Edmodo and discussion on studies found related to the 

platform, limitations of traditional approaches which are not adequate to equip 

learners with relevant skills for future‟s use, importance of assessments and new 

pedagogies to equip 21
st
 century learners, implementation of online social platforms 

as latest teaching approaches in interdisciplinary, definition of perceptions from 

various views, studies found on perceptions of students in learning, and discussion on 

research gap that leads to this research. In short, this chapter will be highlighting 

previous works by various researches along with the synthesis pertaining to this study. 

 

2.1 Introduction to E-Learning 

In order to understand where Edmodo stems from, we need to take a quick look at 

what branches are available in technology‟s tools these days. Frequently, many 

educators and scholars get confused on the definitions and features between e-

learning, distance learning, and online learning. In this study, I attempt to provide 

brief definitions to those terms based on literary works found to avoid confusion. 

Failure to comprehend the differences between these three types of learning reflects a 

poor understanding of available alternative solutions in education (Tsai & Machado, 

n.d). Hence, it is highly significant to recognize the key differences because Edmodo 

is related to one of the channels mentioned. 
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2.1.1 Definition of E-Learning 

As of now, there are three well known distinctively different types of learning 

involving technology which many educators and scholars alike may easily get 

confused in defining it. First of all, distance learning is often described as an effort of 

supplying access to learning for students who are geographically distant (Moore, 

Dickson & Galyen., 2011). For instance, students in Malaysia may enroll in a 

programme offered by a university located overseas through distance learning with 

the help of online communication, lectures, assessments and others. Meanwhile, 

online learning is defined as an access to learning curve through the implementation 

of some technology (Conrad 2002; Carliner, 2004). Usually online learning is a type 

associated with readily available learning materials directly accessible from within 

core application (Tsai & Machado, n.d). For example, students may learn using 

computers and resources online which have been downloaded earlier; therefore one 

does not need to have a constant internet connection as online materials are readily 

available in the computers.  

 

On the contrary, e-learning is frequently associated with activities related to 

computers and interactive networks (Tsai & Machado, n.d). According to the 

European Union, e-learning is defined as „the use of new multimedia technologies and 

the internet to improve the quality of learning by facilitating access to resources and 

services as well as remote exchanges and collaboration‟ (European Commission, 

2001). Various researchers claim that e-learning is a vast and detached area of inquiry 

which draw attention from diverse disciplines, such as education, computer science, 

psychology, management, communications and others (Bell & Federman, 2013). Due 
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to its flexibility in catering for many fields, e-learning has been gaining more 

popularity.  

 

E-learning does not necessarily entail a computer to deliver learning contents, 

however both computer and networks need to simultaneously involved in learning. In 

addition, Imel (2002) defines e-learning as instruction and learning experience 

delivered through electronic devices and technologies such as the Internet, audio and 

videotape, interactive television, virtual classrooms, web-based learning and satellite 

broadcast. Obviously in this case, Edmodo belongs to e-learning‟s dimension because 

it is a social learning platform where users need to be online and active on the site at 

the same time for learning to happen. Even though if it is only for a submission of 

assignment or a simple quiz which can be done whenever and wherever, inevitably 

internet connection and a device (computers, laptop, mobile phones or Ipads) need to 

be simultaneously connected. 

 

E-learning has proven to be an essential advancement in both education and 

technology. To understand e-learning, is to first comprehend what definition does it 

hold, how does it work and why is it important to look into the subject mentioned. 

Above is the brief explanation on what educators need to know about e-learning. In 

summary, e-learning is an enormous umbrella in which it has many branches; 

including Edmodo that exists within the paradigm of e-learning. This study aims at 

understanding Edmodo and the impacts in has on participants involved, however 

before I start to look into Edmodo on micro level, I must review it from a broader 

context in order to comprehend its connection, which category it belongs to, where 

does it stem from and how the network works.  
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Figure 2.1. The Interrelation between E-learning and Edmodo 

 

2.1.2 E-Learning in Malaysia 

We have established the definitions of e-learning, but now a glimpse of definitions on 

ICT will be given due to its relevance to this research. ICT is an acronym for 

„Information and Communication Technologies‟ which denotes the lowest level of 

connection in the use of computer technology. In my personal view, ICT has the most 

general idea on any form of information connected to communication technologies. It 

takes place with the assistance of internet, gadgets, computers or any technology 

devices which support information and communication to interrelate. Meanwhile, e-

learning is associated to ICT when it applies the use of ICT to deliver learning 

experiences. Though e-learning has been mentioned as an umbrella which has many 

branches under its model, e-learning itself falls under ICT‟s paradigm. The flow chart 

below helps to simplify the connections:  

 

Figure 2.2. The Broad-spectrum Links between ICT, E-learning and Edmodo 

 

 

E-LEARNING 

EDMODO 
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As I have presented briefly in Chapter 1 regarding the implementation, guidelines and 

government‟s agenda concerning the use of ICT, in this particular section, I 

elaborated more on those areas of interest. The Malaysian Ministry of Education has 

formulated three policies for ICT in Malaysia; the first policy is in regards to using 

ICT as an enabler to reduce the digital gap between schools, be it in urban or rural 

areas. The second policy puts an emphasis on the role and function of ICT in 

education as a teaching and learning tool. In schools these days we have classes that 

teach students on how to be computer literate, manage functions that are available as 

well as how to look for materials online. Meanwhile, the third policy concerns the use 

of ICT to increase productivity, effectiveness and efficiency of the management 

system in schools (Chan Foong-Mae, 2002). The Ministry knows the importance of 

ICT in today‟s era and thus enforces such policies to empower the education system. 

Computers are equipped in universities and schools in Malaysia, be it in urban or 

remote areas. These educational institutions now are provided with internet 

connection to explore the virtual world without borders.  

 

To look deeper into Malaysia‟s initiatives on ICT and e-learning; Smart Schools was 

successfully established as the former Prime Minister; Tun Mahathir could predict 

that ICT will have incredible value in the future. Due to Malaysia Multimedia 

Corridor, it opens up more windows of opportunity for education and e-learning to 

take place. As quoted from the Ministry of Education‟s blueprint on the project, 

below are the Smart School‟s concept, vision and mission: 

“Malaysia intends to transform its educational system, in line with and in 

support of the nation‟s drive to fulfill Vision 2020. This Vision calls for 

sustained, productivity-driven growth, which will be achievable only with a 
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technologically literate, critically thinking work force prepared to participate 

fully in the global economy of the 21st century. At the same time, Malaysia‟s 

National Philosophy of Education calls for developing the potential of 

individuals in a holistic and integrated manner, so as to produce individuals 

who are intellectually, spiritually, emotionally, and physically balanced and 

harmonious‟. The Smart Schools initiative is one of the seven flagship 

applications that are part of Malaysia‟s Multimedia Super Corridor (MSC) 

project. The Government of Malaysia aims to capitalize on the presence of 

leading-edge technologies and the rapid development of the MSC‟s 

infrastructure to jumpstart deployment of enabling technology to schools.”  

(Smart School Blueprint, 1997). 

 

Smart schools particularly are aiming at moving away from memory based learning 

engineered for the mediocre pupils to a shift of education paradigm that stimulates 

thinking, creativity and caring in all students as well as caters to each person‟s 

abilities and learning styles. Students will be required to carry out bigger 

responsibilities for their own education, and it also hoped to seek for more active 

involvement by parents and community. In short, Malaysian Smart Schools can be 

defined as a learning institution that has been systematically reinvented in a sense of 

teaching-learning practices and school management to equip children for information 

age. Therefore, the significance to look into Malaysia‟s aspiration for employing ICT 

in education is to comprehend how Edmodo may be a supplementary tool in many 

situations in today‟s educational institutions, especially for assisting teaching-learning 

process.  
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To add further, Boettcher & Conrad (2004) say universities frequently look for online 

tools as methods to deliver instructions. Malaysia pioneered virtual universities in 

support for technology and education almost a decade ago. Dzakiria (2008) reports 

most public universities booming in offering distance learning since the 1990s, 

however was first pioneered by University of Science Malaysia in 1970s. Distance 

learning was then followed by Universiti Kebangsaan Malaysia, Universiti Putra 

Malaysia, University of Malaya, Universiti Utara Malaysia and Universiti Institut 

Teknologi Malaysia (UiTM). Undoubtedly, pedagogical shift from teacher-dominated 

role to the students centered was necessary and made possible with the presence of 

ICT that offers open and distance learning. These thriving conditions in ICT and 

distance learning made me wonder though; through which mediums are distance 

learning made possible and most effective, is it via university-students‟ official 

website, Facebook, emails or other available platforms? With emerging solutions for 

this form of education, it is time for Edmodo to be considered as well.  

 

E-learning is already a trend in education, especially for open and distance learning 

which definitely are gaining benefits from the advancement of internet and web-based 

applications (Rais & Hashim, 2004). As Malaysia moves forward, stakeholders in 

education are searching for the best platform which may work with the students we 

have today. Therefore, how Edmodo may assist in this quest? Edmodo is rated with 

high successful rate in other countries, especially in the United States. However will it 

be effective in Malaysia? Will our learners see it in the same light? These are the 

questions which I ponder upon and subsequently attempt to discover. Malaysia is 

already investing a vast amount of monetary fund; will Edmodo be one of the possible 

answers in lowering costs? My concerns are mostly on how the participants share 
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their views on making Edmodo an effective tool in schools and universities, and the 

views they hold after experiencing Edmodo. 

 

Malaysia is visibly moving forward refusing to be left behind in the progress. 

Nonetheless, this country‟s educational institutions can surely do better in on campus 

education and e-learning by having proper infrastructure, support from faculty 

members, maximum and effective utilization of e-learning and so on. Ozden, Erturk 

and Sanli (2004) argue, integration of technology requires close collaboration of not 

only the academicians, but the technical units too. In addition, to receive and create 

positive student perception; instructors and institutions should make an attempt to 

spend time, money and effort on the intended goals. As such, Emodo might require 

the same commitment in those aspects mentioned. However, despite the claims and 

emphasis on efforts from educators, technical units, principals/leaders and others, the 

perceptions of students should not be overlooked too as they are the ones who ensure 

the merit of its implementation.  

 

2.2 Introduction to Edmodo 

Upon understanding e-learning is the category which Edmodo belongs to, we need to 

focus on the history of Edmodo itself and its reported outcomes found in news, 

articles, websites, studies and others. Edmodo was founded in 2008 by Nic Borg and 

Jeff O‟Hara. The company is located in California, America. In November 2014, 

Edmodo has more than 46 million active users comprising of teachers, students and 

parents. As mentioned earlier, Edmodo belongs under the e-learning paradigm where 

it branches out from the idea of e-learning which connotes; „activities related to 

computers and interactive networks‟. When Edmodo was launched in 2008, the 
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company decided to implement “bottom up” approach by targeting individual teachers 

to use the application rather than getting entire educational institutions to sign up 

(Geron, 2011). This means teachers have the liberty to choose instead of forcing them 

into using an unfamiliar social learning platform.  

 

2.2.1 Definition of Edmodo 

According to Edmodo (2014), the site is known as „Facebook for schools‟ or 

„Facebook look alike‟ due to its layout and design. Edmodo (2014) from its report 

explains lengthily its exact missions; “Edmodo‟s mission is to connect all learners 

with the people and resources they need to reach their full potential. On Edmodo, 

teachers are at the center of a dynamic and engaging network that connects them to 

students, administrators and parents, and surfaces the world‟s best resources and 

formative assessment tools that contribute to better learning outcomes. Founded in 

2008 and used by 91 of the top 100 U.S. school districts, Edmodo was designed to 

protect the privacy and security of students and teachers by providing a closed, 

private platform in which they can collaborate, share content, and leverage 

educational apps to augment in-classroom learning. These powerful capabilities 

enable teachers to personalize learning for every student. Edmodo is free for teachers 

and students and always will be”. Essentially, the founders strive for suitable, 

effective, comprehensive and innovative education for students of today. 

 

Dalsgaard (2008) claims; the integral point of social network is the mixture of 

personalization and socialization. While having Dalsgaard notion in mind, the greatest 

invention of e-learning is when social network is blended into education; therefore 

Edmodo is one of the best platforms for social network and academic affairs 
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(Akbar, Purwarianti & Zubir, 2013). Cauley (n.d) who teaches in a school in United 

States and also runs a blog site gives a definition on what is Edmodo. According to 

him, Edmodo is an educational website which adopts the idea of a social network and 

transforms it into a refined site suitable for a classroom regardless of students‟ ages or 

levels of institutions. In addition, students and teachers may reach out to one another 

and connect by sharing ideas, current issues and helpful tips. With the advent of 

technology, it is only wise to look into social learning platforms as mediums of 

interaction.  

 

Teachers favor Edmodo because it has up to twelve (12) subject communities which 

provide a safe environment for interaction with thousands of educators worldwide in 

the same subject field. Edmodo provides a channel for educators to receive feedback 

on latest ideas, ask for support, discuss teaching plans, solve problems and collaborate 

for projects or academic papers. Trust (2012) asserts, teachers engage on Edmodo to 

expand their networking, grow professionally, enhance knowledge and contribute to a 

community. Teachers can solicit assistance and support, exhibit knowledge by 

assisting others and interact about newest piece of information, particularly when 

Edmodo offers a safe setting for learning platform, inquiries and sharing of resources. 

Its simple layout, a range of tools and easy notification feature claimed to have drawn 

teachers‟ attention. In addition, Edmodo has updated insights on how often a resource 

is shared by a member; subsequently it motivates the rest of the members to share 

valuable resources as well. In any case, will Edmodo become a potential channel for 

teachers to be creative and expand their knowledge, especially in Malaysia? 
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Based on a survey conducted in 2013, 96% of students these days admitted using 

internet access for social networking strategies and 50% of discussions on social 

online platforms are schoolwork-related (Rivero, 2013). These figures show that 

students are constantly online using social platforms while at the same time discuss 

about assignments given with peers via internet chatting. Nevertheless, despite the 

enthusiastic use of social network in education (for example: Facebook, Skype and 

Twitter), educational institutions are still struggling with issues pertaining to privacy 

and security of educators and students (Electronic Education Report, 2014).  

Additionally, many schools simply keep social networking blocked due to the fear of 

those platforms are lacking adequate control and monitoring mechanisms (Rivero, 

2013). In fact some institutions do not permit the use of social network within its 

compounds. Edmodo on the contrary is well known for its safe and private 

environment as well as incorporates the involvement of parents as they may 

participate in the community to bring a level of transparency. It may be prophesied for 

Edmodo to receive encouraging feedbacks, given the proper execution and positive 

perceptions by students and teachers.  

 

In this section, we are familiar with Edmodo‟s missions which can be assumed to be 

compatible with teachers‟ that consequently will lead to desired results. However, 

what if Edmodo‟s missions are too ambitious or non-obtainable? Thus far, it has 

gained much popularity in the United States, yet is not famously adopted in Asian 

countries, including Malaysia. Does this condition happen because lack of publicity or 

effectiveness? Are educators in Malaysia oblivious in regards to its existence? One 

assumption is that our educators choose other platforms available as solutions in their 

teaching-learning delivery dilemma. However, these questions prompt for further 
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research involving current educators we have in educational institutions. As of now, 

we need to first and foremost, investigate what do our 3
rd

 Year TESL students in 

University of Malaya think of Edmodo and why do they have such views pertaining to 

the site.  

 

Besides the concerns on teaching-learning process, Edmodo has gone the extra mile in 

hosting a world conference through its platform. EdmodoCon is an online conference 

that has been held by Edmodo with thousands of attendees coming from different 

countries, backgrounds and educational institutions (Flanigan, 2011). Such event 

provides teachers with improvement and expansion opportunities. Despite having a 

large scale conference, stakeholders in Malaysian‟s educational institutions remain 

absentminded on its existence. Based on my limited knowledge, the number of 

educators in this country who are aware of and implement Edmodo in classroom is 

scarce.  

 

Other than the mentioned criteria, the advantages of using Edmodo are the 

unnecessary need of using computer labs and the ability to stay connected using 

laptops, smart phones, iPods or iPads. Teachers therefore do not have to go through 

the hassle of booking or struggling over the chance to use computer labs; which 

commonly a school in Malaysia is usually equipped with only one or two computer 

labs. Edmodo that offers such an advantage should be appealing to teachers in schools 

especially. The opportunity to make tasks easier is wonderful for teachers in 

Malaysian context as they are entrusted with other responsibilities besides teaching 

designated subjects, such as in charge of curriculum and co-curricular activities.  
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From this introduction, we now fathom that Edmodo is a form of social learning 

platform intended to enhance enthusiasm of communicating and learning while at the 

same time retaining atmosphere similar to social networking channels. It is specially 

designed for teachers, students and parents. It offers security, cost-effectiveness, 

networking openings among teachers, appealing assessments, interactive 

communication and lively online conference; which many of these statements are 

expected to be explored on its legitimacy. Thus, in this research I wish to implore 

participants‟ insights and discover whether they see it in the same light.  

  

2.2.2 Edmodo’s Placement/Ranking/News 

Since its inception in 2008, Edmodo has been housing millions of users worldwide 

comprised of teachers, students and parents. As end of 2014, over 46 million of users 

have been actively working together in regards to academic affairs on Edmodo. 

Edmodo is headquartered in California, United States of America. Edmodo organizes 

online global educator conference known as; EdmodoCon that attracts more than 30 

thousands virtual attendees annually (Edmodo, 2014). The conference caters for idea-

sharing and collaboration among some of the world‟s most creative educators. 

Additionally, EdmodoCon is a free, live-streamed eleven-hour event highlighting 

innovative educators who wish to showcase various ways in employing Edmodo with 

other digital tools into classrooms. 

 

Based on the demographic review on Edmodo.com Site Overview (Alexa Internet, 

2015), Its implementation in classrooms is very well accepted and known in United 

States with 74.1% visitors to the site, followed by Spain with 2.6% of visitors, trailed 

by Indonesia and Canada with less than 3% of visitors. Edmodo is visited commonly 
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by females with internet average of „above‟ level. According to education category, it 

is equally visited by students of all levels of institutions (primary, secondary and 

tertiary). Finally, the site is browsed mostly from home with internet average beyond 

„above‟ and from school with „slightly less‟ internet average than home. 

 

As we may observe, the trend of using the site from home where users get an access 

to their education or submit assessments without having to be on campus or in school 

compound is evidently showing how education in today‟s world has evolved. 

Therefore, perceptions that participants reserve on this trend is worth noting and 

investigating. Besides that, it is only logical for the United States to have highest 

number of users as the company is located in the country. However, surprisingly 

Indonesia made into the ranking of users while Malaysia is not well versed with the 

application yet, despite both countries are equally progressing towards modernization. 

 

In this modern age, technologies immensely assist in developing applications that aim 

to help English learners, especially the non-native speakers. Android smart phones 

can now download applications for free such as offline dictionary, grammar check, 

pronunciation guide, vocabulary bank and etc. Meanwhile, online websites have been 

put up to aid English learners in becoming better speakers. VOA Learning English, 

British Council, BBC, CNN, English Club and countless others are some of the 

available sites for both educators and learners to view and download its materials, 

especially for speaking, reading, writing and listening skills. A number of educators 

opt to use social media as a platform such as Facebook, Twitter, Blog, Wikis and 

others. 
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Nevertheless, a number of schools in certain countries blocked the use of Facebook, 

Twitter and some other social media within the school compound (Kist, 2013). The 

limitations to only several online platforms can be accessed in schools prompted Nic 

Borg and Jeff O‟Hara to design and launch Edmodo in 2008 as one of the escapisms 

for this issue because they wanted to connect students to the world outside of school 

while maintaining the same environment on the web site. Some platforms are not 

mobile friendly as the desktop version is more optimized, however Edmodo enhanced 

users‟ experience on mobile and that particular area should be explored to confirm 

whether students enjoy the learning experience via the use of smart phones.   

 

By now we have established the fact that Edmodo is a social learning platform for 

teachers, students and parents. It is normally thought of as Facebook for education 

purposes as it has the interface, layout and design similar to Facebook (Maguth & 

Harshman, 2013). This is due to an attempt to make students feel familiar in using it 

because most students do have a respective Facebook account and it is hoped that they 

will feel comfortable to communicate via Edmodo as well. Edmodo is very user-

friendly, easy to navigate and has multiple useful functions for learning purposes, 

including Reading, Assignments and Paper-studying (Tomassini, 2013). The theme of 

familiarity is a subtopic which should be looked into because on the contrary, some 

students may get along just fine with new applications that offer completely different 

layout and outlook as they feel it is more authentic and refreshing.  

 

In the world of modernization, we are required to embrace technology as part of our 

daily lives (Bennet, 2008). The assimilation of technology in our lives is inevitable. In 

this 21
st
 century, we are looking into the best methods to equip our learners with the 
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best skills and knowledge, one of the approaches worth implementing is through 

Edmodo which creates a complete 21
st
 century learning space (Hewes, 2012). Many 

scholars agree that educators use Edmodo to engage digital native students, to post 

assignments and videos as well as to teach them good citizenship (Gonzales & 

Vodicka, 2012), though it does raise a question pertaining users who are not digital 

natives, for example postgraduate students who were born before the Y-generation.  

 

In a survey done in United States‟ schools, numerous participants agreed that the 

module designed in Edmodo was clear, easy to follow and effective. In addition, 

many have come to a consensus that they are very familiar with online networking 

and therefore, using Edmodo as a platform for learning is an excellent choice. This 

situation proves that Edmodo as a social networking site can be incorporated into the 

curriculum and within teachers‟ locus of control (Anbe, 2013). Besides that, it has 

found that participants were able to go beyond what was expected and explored other 

tools due to the user-friendly interface. It is unknown nonetheless on their schools‟ 

area; urban versus rural, because students in urban area might be better equipped with 

technology skills and devices while rural students might face the opposite situation.  

 

Students consented that they managed to use the functions of Edmodo easily and 

quickly. They benefited from the quizzes, submission of work, feedback from the 

teacher, reviews of lessons posted by the teacher, group discussions and many others. 

According to Kongchan (2008), her study concluded that Edmodo appears to be an 

amazing learning network that is very stress-free to handle as it received 

overwhelming level of acceptance and response by the non-digital-native teachers.  
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Pintor (2012) came to a conclusion that Edmodo introductory training was designed 

following the Mayer‟s (2010) twelve principles or multi-media design. There are three 

categories in the principles, those are; Principles for Reducing Extraneous Processing, 

Principles for Managing Essential Processing and Principles for Fostering Generative 

Processing. These three categories are much related to the processes in Edmodo 

where it reduces lengthy processes in a lesson, has its own efficient management and 

is able to foster learners via its interactive portal. In addition, students who 

participated in an Edmodo study showcased fours skills namely remembering, 

applying, evaluating and creating (McClain & Brown, 2013). These four skills are 

prominent in effective learning according to the infamous Bloom‟s Taxonomy. 

Extensive studies on participants‟ views are equally essential after knowing Edmodo 

has direct relations to the Bloom‟s Taxonomy which affects teaching-learning 

process.  

 

Edmodo too allows extended discussions when time in class are not sufficient, 

cancelled or there is a public holiday (Chandler & Redman, 2013). Typically, in 

traditional classroom setting, sometimes the allocated time is not enough, thus 

Edmodo provides a solution to this issue. Furthermore, students frequently are given 

credit for their attendance in regular class meeting despite they may not be actively 

participating or contributing in the class discussions. Meanwhile, during an online 

discussion, students have no choice but to participate and contribute to the discussion 

to be considered present for the class. In conventional university classroom, the 

system dictates that as long as students‟ attendance is 80% or higher per semester, 

they will not be barred from examination and it also does carry a weightage in 

semester‟s grade while the adoption of Edmodo will be the opposite as students have 
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to contribute to be considered present. Besides that, students who are normally shy in 

class will get the opportunity to express their ideas more freely when they are online. 

These students are usually afraid of judgments, prompt feedbacks and fear of being 

the center of attention whenever they throw an idea in class. Therefore, I wonder if 

Edmodo can provide escapism for such students according to the views of 

participants. 

  

Another advantage of Edmodo is the leniency for students to be mobile while at the 

same time participating in class online discussions (Chandler & Redman, 2013). Thus 

it strengthens the sense of belonging between students when they are not on campus. 

In our globalized society, netizens need to be able to collaborate and interact 

excellently; hence Edmodo is one of the practical ways to prepare them towards that 

direction. In retrospect, Malaysia is moving towards in embracing technology 

especially in education field. Nonetheless, to investigate whether students welcome 

the idea of being mobile while attending an online class is a feasible idea, we need to 

first introduce them to a platform where such condition may take place. Edmodo can 

be an example from a bigger umbrella, which may be a topic to kick start a serious 

consideration of such technology in a wider scale.  

 

This is driven by the fact that netizens these days prefer the convenience of being able 

to study in the privacy of their homes and on own schedules. Therefore, many 

educators decided to set up discussion sites so that students may respond to questions 

and they are expected to facilitate discussions on their own (Kist, 2013). Engaged 

students in a lesson will result in sharing of own collections in terms of personal 

experience, new input that they encounter, photos, documents and many others as 
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there is a sense of trust in the online community (Anderson, 2010). As students 

facilitate their own discussions, teacher‟s role is to monitor the progress and ensure no 

students fall out of the topic or use inappropriate language. As we march into the 21
st
 

century, rote learning is no longer relevant and we must look into every possible 

solution to enhance learning that will fit future generations.  

 

Additionally, Edmodo engages young learners with the subject and connect 

synchronously with schoolmates and students from other schools (Schacter, 2011). In 

fact, appeared in an educational newspaper issue (Kid to Kid Connection, 2011), a 

Science teacher has been using Edmodo to encourage his students to discuss their 

observations on topics such as characteristics of different animals and adaptations. 

Such article presents an example of another subject which can adopt the use of 

Edmodo in classroom. I am interested in applying the application in language learning 

of English. Though Science and English are two different subjects with diverse 

methods, topics and models, it is however belongs in education‟s realm and the 

creativity of a teacher actually determines the amount of feedback receive on the site. 

Thus, this research investigates views and strategies of the 3
rd

 Year TESL students in 

University of Malaya after experiencing learning via Edmodo as they are the soon-to-

be-teachers of English. 

 

On another note, according to Electronic Education Report on 31
st
 January 2014, 

Edmodo is becoming extremely popular and well received by educators and students. 

As the schools are commencing earlier 2014, the report tracks down what are the 

famous online applications for users on iTunes, Amazon and Google stores. These 

online stores show that Edmodo appears on the list of “Popular Education Apps” 
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under the “Most Popular Free” label. This is a piece of evidence indicating Edmodo is 

becoming known to the public as more studies showing its effectiveness and benefits. 

The fact that Edmodo is gaining popularity must be driven by some factors which I 

aim to explore as an application will only be famous when it is perceived in a good 

way by the users. I am intrigued to find out the causes of the rising reputation.  

 

The need to propose novel online methods to support interaction between students and 

educators has made a number of lecturers from Vietnam and Finland to look into 

Edmodo and they found that it is a portal which has modest features, intuitive 

interface, more media richness and does not need hosting nor server (Thien, Phan, 

Van, Loi, Tho, Suhonen & Sutinen, 2013). These features are available in other 

learning platforms, however Edmodo hosts the features altogether and easier to be 

recognized. It can include multiple sources which made it easy for educators to attach, 

share, post or link any materials found on other websites to Edmodo. This application 

can potentially be applicable in different courses, lectures and departments. These 

easy use interfaces are hoped to produce good impressions on the platform by 

participants in University of Malaya. The findings above were found in other 

countries and hopefully will yield the same outcome when participants test Edmodo‟s 

usage in language learning.  

 

An article written by Steinman (n.d) who implemented the use of Edmodo for his 

class finds that at the end of the semester, students‟ grades increased by 4%. As 

opposed to his previous classes, he never used any technological tool but after using 

Edmodo; discussions became profound and more student-centered as they managed to 

navigate the progression of the dialogues with less interference by the teacher. This 
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proves that Edmodo promotes co-operative learning which results in better 

understanding of topics in their enrolled courses. As students work together toward 

the same goal which is to communicate and exchange knowledge, students‟ 

participation obviously will increase drastically as well (Baumbach, 2009). Even 

though results are substantial, we are not provided with students‟ opinions on the use 

of Edmodo. It could probably be because of the grading system which made students 

responded to questions on the site as opposed to genuine interest to work via the 

channel.  

 

Nevertheless, besides gaining benefits for the students, educators too will be able see 

the perks of using Edmodo for their classes. As human beings, it is only normal to 

sometimes forget, thus it is inevitable for teachers to occasionally miss out on several 

students. For example, instead of having to sort assignments into its category on their 

own, Edmodo offers to classify it for them in categories of; all, ungraded, graded, not 

turned in or late. Hence, Edmodo simplifies tasks for the teachers and makes their 

lives easier by helping to keep track of students‟ progress (Pop, 2013). In addition, 

students‟ productions can be viewed effortlessly and the „progress‟ feature will help to 

generate the whole class roll. In Malaysia, there is no doubt teachers‟ career is piled 

with taxing tasks which take up much time. This case contributes to negligence, loss 

of interest in creativity and fatigue that makes teaching quality drops. If participants 

who are TESL students may see Edmodo as one of the future solutions to the current 

problems, maybe the implementation of Edmodo is not impossible after all.   

 

The presented inputs above pertaining to ranking, news and placements are gathered 

mostly from blog, newspaper reports, educational magazines, site ranking, 
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demographic overview, websites and experiences shared by teachers who 

implemented Edmodo in their classrooms. These findings are genuine, original and 

authentic as it comes from mostly the teachers themselves, and facts and figures 

accumulated from rankings and newspaper cuttings. These results however stem from 

teachers and writers outside of Malaysia and in addition, none of the articles were 

written by students. Therefore, it is interesting to investigate the views students have 

on Edmodo, especially in one of the most prestigious Malaysian universities.  

 

2.2.3 Edmodo’s Roles in Education 

Technologies are advancing rapidly and causing education to experience a student-led 

revolution (Rivero, 2013). This notion suggests students are now being the center of 

attention and obtaining the ultimate focus in education. In a way, it ensures students 

are receiving the best quality of schooling through the paramount pedagogies 

accessible and technologies ever invented. Unlike the olden days where teachers used 

to be the only resources available for knowledge acquisition, at this instant learners 

are being resourceful and responsible of their learning curve. Edmodo is an excellent 

example of student-led revolution because of its existing features being an interesting 

medium for knowledge sharing. Nevertheless, some possible solutions are not the 

only solution to the issue nor can it be „one size fits all‟. On this section, we will look 

into some of the claimed advantages of implementing Edmodo in learning and its 

relations to education in Malaysia.  

 

Peer-tutoring is an eminent approach in learning because individuals have different 

pace of learning and capabilities. Obtaining knowledge from friends and learning in 

healthy condition are significantly vital for resulting students with holistic growth. 
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Not only they learn from one another, they are given the chance to be independent and 

create a strong bond among peers. In this case, Edmodo provides support in class, 

outside communication and collaboration opportunities. It is a learning space worthy 

to be explored and evaluated for its contribution as Redman and Trapani (2012) claim, 

Edmodo is a portal that presents information in an engaging and motivating way 

which in return becomes a controlled environment suitable for peer tutoring.  

 

Through Edmodo, students will be working with peers and inevitably required to 

collaborate with others (Buescher, 2010); regardless if it is a pair work, in small 

groups or within the class. Furthermore, Dobler (2012) finds that while two teachers 

from dissimilar schools located in geographically different states in America, 

collaborate to bring their students together via Edmodo combined groups, students in 

both classes were using the site to carry on an online conversation, discussion, 

compiling main ideas and exchanging of opinions while at the same time listening to 

the guest speaker‟s presentation which was streamed live via Skype. Though distant, 

collaborative work in education with peers from other places is now possible. This 

advantage provides means for effective teaching-learning process, however it is 

unsure if similar results are obtainable in Malaysia‟s learning environments. 

 

Moving on to the next point, Edmodo helps students to become aware of their 

surrounding that causes adjustment of responses they give based on the audience they 

have on Edmodo. Subsequently, this practice instills a good habit in minding their 

manners when they communicate with people. While looking at a wider picture, it is a 

good preparation in producing fine global citizens with qualities such as being 

considerate and kind to others. Buescher (2010) asserts, students adapt and adjust 
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their replies on Edmodo as they learn their audience consists of teachers and 

classmates, consequently students will learn how to respond to tasks appropriately 

with the correct tone, formality, grammar and punctuation.  

 

Harnessing students‟ potentials in making the most out of social networking which 

also combines education will prepare students to be global citizen. It has the ability to 

cultivate skills, empathies and attitudes needed for online civic involvement (Crowe 

& McDonald, 2013). Introduction to Edmodo at a young age may help to foster the 

habits of the mind that are important for students to be good digital students as they 

progressively learn how to use appropriate language, speak kindly, to be supportive 

rather than critical and to inquire thoughtful questions (Rubin, 2013). Cultivating 

critical thinking is essential in today‟s fast-paced digital world. Therefore Edmodo is 

a great route for a private social learning network to put digital literacy and 

citizenship lessons into practice (Pr, 2012). Even though nurturing such skills does not 

ensure effective learning outcomes, it may be an intrinsic motivation for participants 

who are studying in a renowned local university in Malaysia. This purpose further 

stresses on the importance of investigating the 3
rd

 Year TESL students‟ views.  

 

Education these days are depleting in its impacts and values whereby rote learning 

and memorization have been condemned to cause hindrances and unsuitable for 

learners of today. Thus, will Edmodo help to curb the issue? Having high educations 

will not be adequate to survive the 21
st
 century; students should be equipped with the 

appropriate skills as we currently have stiff competition for jobs, education, 

healthcare and many more. Cultivating good skills should start at an early age in order 

to generate students who can make personal and worldly connections in learning and 
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everyday life. Via Edmodo, students are able to make use of the information that they 

are learning and discussing to make connections to interrelated subjects and situations 

beyond the classroom (Buescher, 2010); for example, debates on world crisis, current 

issues, human rights, volcano eruption and others. On another note in regards to 

making personal and worldly connections through Edmodo; novelties of tasks, 

interactivity of the site and platform friendliness are some of the key-points students 

prefer to have when completing assignments (Pop, 2013) which later may draw them 

in to be more involved and connected. 

 

Student engagement is rather similar to peer-tutoring but with a slight difference, that 

is; student engagement refers to collaborative work in accomplishing tasks whereas 

peer-tutoring refers to students learning from one another. Edmodo provides an 

interactive channel for discussions and interpretations of assignments where it 

becomes an engaging alternative to hand-writing homework questions (Buescher, 

2010). Moreover, it serves as a „social‟ space that fosters interaction and cooperation 

among students (Crowe & McDonald, 2013) which can be hard to achieve in a 

physical classroom. As mentioned earlier, Edmodo emphasizes on student 

collaboration, sharing and learning (Chandler & Redman, 2013; Lu & Churchill, 

2013). Exchanging of ideas can be done easily via online grouping (Ratcham & Chen, 

2013), whereas in class some students might feel left out during discussions. In terms 

of Malaysian students‟ context, we already have platforms such as the infamous 

Facebook, however researches indicate that it is not the most suitable channel as users 

might get confused between social and academic matters. Edmodo perhaps can be a 

salvation, but first and foremost a study on students‟ perceptions about how it may 

assist to be an effective tool needs to be conducted to affirm previous findings.  
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Next, critical thinking is one of the skills that teachers these days are attempting to 

foster. There is no purpose in education if students simply memorize contents without 

being able to create something new out of it. Another contribution of Edmodo in our 

present education is students are capable at developing higher order thinking skills to 

analyze and respond to tasks posted on Edmodo while teachers facilitate the process 

(Buescher, 2010). As students type, they have more room to ponder upon their ideas, 

organize their thoughts, think critically and have more time to work through the best 

response (Paper Clip Communication, 2012). Hence, a topic in discussion on Edmodo 

can be analyzed more by using critical thinking technique because Generation Y of 

today should be taught on how to be independent and able to contemplate on any 

existing issues. Our Malaysian education system has been said to be like factories 

producing human robots who only know how to execute repetitive routines. Educators 

globally are proposing methods and tools to change the vicious cycle because similar 

situation persists worldwide. Students in University of Malaya are comprised of 

individuals who possess tremendous potentials, by introducing Edmodo, we will see if 

the platform can at least hone on critical thinking skills and the potentials they have.    

 

In these challenging times, numerous possible solutions have been introduced to 

prompt educators‟ initiatives in changing the face of education. Nevertheless, not 

every solution is perfect for all situations; depending on the location, culture, beliefs, 

types of students and many more. Therefore, it is only logical to introduce the use of 

Edmodo to TESL students who can judge its effectiveness and suggest ways on how 

to implement it wisely. A number of students who do not prefer to speak in front of an 

audience may find Edmodo beneficial and convenient. Further, due to diversity and 
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large number of students, Edmodo offers a channel for each student to have a voice 

within the classroom while collaborating and interacting with their peers in an 

engaging atmosphere (Redman & Trapani, 2012). As a result, an authentic out of class 

experience can be obtained. Students who do not prefer to voice out their opinion may 

find Edmodo to be less frightening because typing is less intimidating than speaking 

one‟s thoughts (Paper Clip Communication, 2012). Besides offering other advantages, 

Edmodo is hoped to be capable in assisting students with such difficulties.  

 

Redman and Trapani (2012) posit, ICT and multimedia skills of students improved 

during the learning process because they developed the knowledge to share photos, 

links and videos on Edmodo. Other than that, Buescher (2010) claims Edmodo is 

within students‟ and teachers‟ locus of control because it merely needs basic computer 

skills with less use of equipment. Commonly, one of the fears that teachers have is 

lack of multimedia skills required to operate an online system and at the same time 

giving assessments for students. Nonetheless, Edmodo requires minimal multimedia 

skills with its simple features and easy navigation, therefore teachers are able to 

control and conduct a class online using the site as well as executing assessments 

online without much worries, preparation and hassle. TESL students might perceive 

Edmodo to not only be effective in language teaching, perhaps it may assist in honing 

one‟s ICT skills. This area proposes an investigation on their views about how a tool 

such as Edmodo can be of any help to students.  

 

Besides, concerns over students‟ dependency towards teachers and spoon feeding 

have always been a major issue. Many are inquiring on how to make a learning tool 

effective. We are provided with countless methods, yet nothing is ever absolute. Will 
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Edmodo be helpful in this quest? These questions can only be answered by the 

participants I have chosen for this study. Edmodo  claims to encourage students in 

making own initiatives for their learning by posting notes, uploading learning 

materials to the personal digital library, writing comments and many more (Lu & 

Churchill, 2013). Dobler (2012) additionally asserts, learners are keen to participate in 

the learning process when they are allowed to explore the multimedia resources which 

compatible with their learning preferences and needs. Apps available on Edmodo 

facilitate collaboration and virtual teamwork among students to accelerate on the 

learning process (Edmodo, 2013), making students proficient in handling tasks online. 

Similar to the proverb, “killing two birds with one stone”;  Edmodo helps students 

and teachers in enhancing teaching-learning experience and gaining multimedia skills 

needed in today‟s vastly paced world.  

 

Government and schools are investing a large monetary sum every year in course 

management software (Marchewka & Kostiwa, 2007), however to what extent does 

the software is effective? Ministry of Education and schools in various countries, 

including Malaysia are not omitted in getting trapped in similar scenario. Stakeholders 

have spent millions of monetary funds each year in order to purchase what they deem 

to be effective technology integration such as; online tools, websites, software, CD-

ROMs and others. Yet, these tools are not proven to produce high rate of success and 

such condition causes loss in monetary investments. In addition, students‟ and future 

educators‟ views are often overlooked. It has always been a top-down approach rather 

than bottom-up, this situation leaves the stakeholders at the bottom of the pyramid to 

simply obey but cannot voice out their opinions. 
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In order to minimize the loss of financial aid and to maximize positive impacts, we 

should look at other learning platforms that offer lower maintenance cost or do not 

require any charging fees at all. Edmodo conversely does not charge teachers, 

students, parents, schools or any stakeholders for its usage and therefore it is cost-

efficient despite many advantages it offers (Buescher, 2010; Pop, 2013). Not only 

Edmodo is convenient to be implemented, it will always be free and a safe channel for 

students-teachers communication (Rivero, 2013). Also, teachers now have the 

freedom to choose on the implementation of Edmodo in the classrooms. Thus, it is a 

better option than forcing them to utilize a purchased tool which they do not wish to 

execute.  

 

One of the major appealing factors of Edmodo is its functions pertaining to 

assessments. Edmodo allows teachers to assess and create poll, multiple choice 

questions, quizzes, fill in the blanks and other types of assessments which garner 

students‟ attention (Buescher, 2010). Pop (2013) similarly posits, Edmodo caters for 

pools, alerts, quizzes, homework, grammar sheets, reading materials and sub-groups 

where all of these can be done effortlessly and be accessed by students at any time. 

Edmodo is a proof that using new technologies may create a profoundly high 

enthusiasm from students (Chandler & Redman, 2013). While the traditional model 

assigns homework or revision and the time in class is spent on lectures, Edmodo on 

the other hand inverts this practice by allowing students to undertake discovery 

learning independently (Wallace, 2013). Until this day, assignments are submitted in 

paperwork form while environmentalists have been chanting „save the nature‟ and 

„reduce papers‟ slogans. In Malaysia, submission of work online is not vastly 

practiced and subsequently, will Edmodo bring about the slightest alteration? Hence, 
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what the students perceive when it comes to digital form of work submission is highly 

imperative because they are responsible for making revolutionary changes. If they 

prefer to use Edmodo in doing assessments, undoubtedly educators will not hesitate to 

implement its use.  

 

Furthermore, Edmodo is perceived positively as a formal learning platform with high 

interactivity capability, interaction with peers, sharing of information and 

collaboration on group projects (Lu & Churchill, 2013). Edmodo is an open access 

virtual learning network where transparency on grading can be assured because 

assessments strategies and marking format may be seen by all students and parents. 

Besides that, in order to maximize students learning experience, Edmodo has been 

working with Audioboo that “allows smartphone digital recordings and accesses 

thousands of pre-recorded audio programmes within Edmodo‟s online environment” 

(Audioboo, 2013). This enables students to have holistic learning experience 

especially during audio-learning lessons, conversations and debates. Presently, 

students can be assessed in a holistic manner via Edmodo and exercises may be given 

online too. Learners these days might have various channels which they subscribe to 

for diverse reasons, for example Skype for listening and speaking activities while 

Facebook for writing and reading assessments. On the contrary, Edmodo caters for all 

skills needed in language learning. However, the mentioned statements are 

assumptions of what it may do when the extent of effectiveness or positive 

perceptions remain questionable and investigable.  

 

Other than varieties of available assessments on Edmodo, it is a site where students 

will get the chance to revise their drafts until they are satisfied with the final 
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outcomes. Evidently, the possibility to re-record and revise written replies until one is 

satisfied is among the driving reasons for Edmodo‟s success implementation in 

classroom (Pop, 2013). Moreover, students may see their progress in a long run as 

Edmodo helps to keep a track on their replies and submitted work which can be 

accessed at any time; this condition represents an essential aspect for learning a 

second language. Paper Clip Communication (2012) reports, teachers may still be 

able to enforce classroom rules, such as proper spelling, grammar, no „text speak‟, 

mutual respect and correct punctuation while students accomplish tasks on Edmodo. 

Enforcement of such rules persist students to keep checking and correcting their 

replies or recording before submitting them.  To ensure findings are not biased in this 

study, participants unraveled the learning experience and discovered the perceived 

advantages and weaknesses on their own. Feedbacks by the 3rd Year TESL students 

are gathered after its execution which involves a number of assessments‟ postings. 

 

Generally, easy access is what drives students these days to use an online platform. 

They welcome the idea of accessibility no matter where they are or through any type 

of devices. Laptops can be taxing to bring, mobile phones on the other hand will 

always be with students. An online platform which allows accessibility through 

mobile application is highly preferred by students. A winning feature of Edmodo is 

that it enables seamless learning opportunities in different situations as it is available 

on mobile phones, iPods, iPads or any other smart gadgets as well (Lu & Churchill, 

2013), thus students do not necessarily have to access Edmodo from their computers 

or laptops. TESL students in University of Malaya are constantly on the move 

attending one class after another, perhaps Edmodo will be a preferred platform for 

assessments and interaction. Moreover, these students are comprised of active 3
rd

 year 



54 
 

TESL students who would have much to say when applications as such are 

introduced.  

 

Due to Edmodo‟s nature being a site for education and social networking, students 

have already developed a sense of familiarity in using the portal. Thien et al. (2013) 

claim “social presence support learners to understand their roles in the community, 

project them online, and form relationships with others by projecting their 

personalities. Edmodo, with the User Interface similar to Facebook, encourages this 

sense of social presence by groups, Q&A, opinion polls and so on”. Therefore, 

familiarity encourages enthusiastic participation from students because as soon as 

they logged in, they already feel comfortable learning using the site. As I have stated 

earlier, some students however favor social learning platforms which offer refreshing 

interface and layout while some others fancy the idea of familiarity. This dilemma can 

only be answered by students themselves.  

 

Students‟ perceptions undoubtedly impact the execution of a tool in teaching-learning 

processes. Even though traditional teaching remains to be coveted by educators of 

previous generations, stakeholders in current education field need to be firm and 

notice the urgency in changing the pedagogies and delivery methods. By 

implementing Edmodo, teaching on the other hand converts to be more interactive, 

effective, immediate and relevant to today‟s learners who are equipped with 

technology availability (Redman & Trapani, 2012). Technology incorporation has 

taken social factors in conveying impactful e-learning programs into consideration 

because those are linked to the manifestation of technical factors (Wu & Hwang, 

2010; Ratcham & Chen, 2013). Further, pre-service teachers envision integrating 
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Edmodo into future classroom lessons due to its advantages. Buescher (2010) 

postulates Edmodo is an easy way to integrate technology into teaching process and 

students assessments. Participants of this research are 3
rd

 Year TESL students who 

will soon become future English teachers, therefore their opinions and advices on 

Edmodo definitely will be substantial.  

 

In addition, Edmodo is one of the best known products of teachers‟ desire for social 

network design to complement the curriculum (Tomassini, 2013). At times, teachers 

wonder if they can be categorized as effective teachers who manage to accomplish 

teaching goals. With the help of technology incorporation; such as Edmodo, teachers 

are progressing towards that category where teaching aims can be obtained when 

students reach their full potential in learning. On top of that, Edmodo‟s user-

experience is geared to teachers, particularly when they can manage classroom and 

give assessments at the same time. These benefits will produce effective teachers who 

create impactful teaching outcomes. Edmodo is a social learning platform which may 

be anticipated by teachers, and through this research we may get beneficial opinions 

from future teachers who might implement it in their classroom to make their tasks 

more organized. Going down this path will either confirm or revoke previous 

findings. 

 

Looking at another relevant idea on Edmodo‟s contribution to education world, 

Edmodo is a revolutionary tool which permits teachers to participate in a teaching 

methodology conversion because classrooms and engagement with students are more 

structured. Moreover, teachers agree that Edmodo acts as a catalyst and a motivator in 

transforming traditional instructional models by permitting learners to involve 
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actively in their learning during in and outside of the classroom (Wallace, 2013; 

Dobler, 2012). A few studies reported, Edmodo is extremely useful in replacing 

regular lecture when it was previously cancelled and it was difficult to gather all 

students for a replacement class (Chandler & Redman, 2013). These studies are 

mainly conducted in overseas meanwhile the outcomes could be different as we apply 

it into the Malaysian education context.  

 

Meanwhile, Lu and Churchill (2013) comment, Edmodo can be used by non-

technology savvy teachers because it is easy to post links and files into a library for 

sharing, track learning progress, create subgroups for different classes, set deadlines 

for assignments, create quizzes and many more. In addition, Google Docs can also be 

integrated into Edmodo conveniently. Educators now have an online space to interact 

with students in a social learning settings that cater for individuals different opinions 

and answers on tasks given (Schiller, 2011). In traditional classroom setting, teacher 

is the center of activities while on Edmodo, it shifts the attention to students while 

teachers take the role of a tutor (Schiller, 2011). Clearly, it is an example of 

revolutionary in teaching pedagogies and instructional methods. This study attempts 

to find out reasons behind liking or disliking Edmodo by future teachers of English, 

thus hopefully they may provide valid reasoning along with suggestions on how to 

help making Edmodo effective.  

 

Moving on, advancement of technologies has made the creation of global teacher 

community possible where social learning platforms, for example; Edmodo provides a 

channel for educators worldwide to interact and form a group. Kavcic, Pesek Bohak 

and Marolt (2013) and Dobler (2012) postulate, Edmodo assists in connecting 
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teachers with other educators worldwide to the learning materials in an immediate, 

comprehensive and collaborative manner. This site has the potentials to be a mediator 

for different courses with different lecturers, or in different institutions (Thien et al., 

2013). In United States, parents who home school their children find Edmodo to be 

very engaging and helpful in finding appropriate lessons to keep up with the school 

curriculum (Rubin, 2013). Malaysian parents on the other hand do not practice home 

school as they prefer to send their children to either private or public schools. Despite 

such condition as the case, Edmodo might still be able to allow parents‟ participation 

and assist teachers.  

 

Besides that, Edmodo offers wider community interconnectedness and involvement to 

create authentic projects for students (Redman & Trapani, 2012). Exchanging lessons 

can be done effortlessly while retaining the private and safe environment, while at the 

same time technology tools can be discovered easily in Edmodo‟s new application 

store (Tomassini, 2013). Also, teachers may have the „Digital Citizenship‟ community 

whenever they need some ideas on how to engage safely and efficiently with 

technology while „Common Sense Media‟ provides a chat room for teachers to 

discuss about topics ranging from internet safety, cyber bullying, plagiarism and so 

forth (Pr, 2012), these two sub-channels have been partnered with Edmodo for the 

comfort of having holistic experience in one channel. Manifestly, Edmodo‟s priority 

concerning teachers is the facility to create a global community where educators may 

exchange input and work collaboratively. This feature poses a question in the study, 

does it take a long time for future teachers to find the community or does it require a 

great amount of effort and interest to collaborate online? 
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 “Time is gold” is an English expression to emphasize the importance of making the 

best out of one‟s precious time. Through Edmodo, time saving can be done by 

stakeholders involved in education. Group works that would have been taxing and 

time consuming to be carried out in classrooms can now be done on Edmodo. It has 

successfully revolutionized classrooms in terms of students‟ engagement (Electronic 

Education Report, 2014), resulted from the effectiveness of online tasks that can be 

carried out effortlessly. Edmodo helps to makes educators‟ lives easier and saves 

them time (Schiller, 2011) by helping to check students‟ progress, monitor the 

submissions of assignments and others. These features exist to contribute in saving 

teachers an ample amount of time in which the extra time gain can be invested in 

planning lessons and others. Regardless, it remains natural to be skeptical in order to 

explore the perceptions of students further because if I am influenced by the findings 

of previous studies, I could be biased in this research and to avoid such condition, all 

findings can still be questionable, especially in Malaysian context.  

 

Security is an issue for many educators which hindered the use of social networking 

platforms in classrooms. Nevertheless, Edmodo has taken the issue into consideration 

and thus provides a solution to it. Likewise, Thien et al. (2013) assert, Edmodo 

provides an answer pertaining the pressing need for students and teachers to have 

communication solutions in order to support interaction between them. It was created 

in response to teachers wanting more access to easily share contents of lessons with 

their students (Schiller, 2011). Not forgetting, the site is favored because of the 

security feature it has which allows teachers to monitor user activities in preventing 

inappropriate behavior and the options to enable or disable private message and friend 

suggestion (Crowe & McDonald, 2013). Irrespective, security is a controversial issue 
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due to the preferences of teachers and students. A number of them do not see security 

as an obstacle because it helps to remove a barrier, particularly when they get to know 

one another closer. Meanwhile, a different opinion states that security is an issue that 

needs to be addressed accordingly because private and academic lives should be 

separated.  

 

Buescher (2010) posits, Edmodo is a channel in which parents may keep an eye on 

children and monitor their academic progress. Parents are in favor of Edmodo because 

it helps to connect, collaborate, share and explore tasks assign to their children as well 

as to monitor their children‟s progress (Paper Clip Communication, 2012). Presently, 

there are a number of cases where teachers being put to blame for students‟ 

misbehaviors and low academic performances. This situation is unfair and not 

supposed to be happening to teachers because they make contacts with students only 

for a few hours in a week while students mostly spend their time at home with 

parents. Therefore parents are the ones who should be monitoring their children‟s 

progress. With Edmodo in the picture, it becomes a bridge for parents‟ active 

involvement in their children‟s academic growth. The participants in this study could 

agree or think otherwise and I am keen to discover their stand on this matter.  

 

Last but not least, Edmodo contributes to dynamic collaboration between teachers, 

students and parents because Edmodo is a closed and private community where access 

can only be obtained from teacher‟s class code, which can also be given to parents 

who may want to have a bird‟s view on the instructional activities taking place within 

the site (Dobler, 2012). In short, teachers, students and parents alike will have the 

opportunity to work together (Redman & Trapani, 2012) by means of this interface. 
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Based on researcher‟s knowledge, Edmodo is the only social learning platform that 

provides an access to teachers, students and parents alike. This application may get 

many kinds of reaction from participants of this study who are both students and 

future English teachers. Their opinion on this matter will be imperative for future use 

and ideas on how to utilize Edmodo to its fullest potentials shall assist other pre-

service teachers.  

 

Thus far, we have discussed Edmodo‟s roles in education based on multiple studies 

found on the implementation of this interface. Some of the roles are peer-tutoring, 

multimedia skills, critical thinking, global citizen, personal and worldly connection, 

student engagement, cost-efficient, mobile application, instructional transformation 

and many others. In a nutshell, Edmodo has enormous potentials as it features social 

networking, communication and education altogether. These are the summaries of 

studies found, however all findings are not yet confirmed to be compatible with this 

study‟s outcomes as responses and perceptions of 3
rd

 Year TESL students in 

University of Malaya may vary as well as their ideas on how to make Edmodo an 

effective tool for language learning could be different than the suggested ones in 

literature. Edmodo poses many questions that need answering and causes controversy 

on issues such as effective implementation and perception of students in Malaysian 

context. Nevertheless, based on my limited knowledge and findings, this study has 

covered almost all of the articles, studies, news and posts related to Edmodo‟s 

literature found on these databases since 2008 until currently; MalCat, ERIC, 

EBSCOhost, IEEE Xplore, JStor: Arts & Sciences, SciVer - ScienceDirect and 

Google Scholar. 
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2.2.4 Edmodo in Malaysia 

Up to date, according to MalCat; a website housing literary works conducted by 

researchers in Malaysia, there are only two studies done pertaining to Edmodo. The 

first article was published in 2011 by Education Journal, University of Malaya. The 

authors, Looi and Yusop (2011), investigate the features of social network sites, with 

emphasis on Edmodo. They embark on a journey of identifying key themes 

contributing to successful learning via such social learning platform. Both researchers 

noted that concerns embedding social network into lessons is making students 

uncomfortable because the issue is on the use of public versus private use of 

technology. Therefore, Edmodo is suggested because of its safer platform that allows 

students to be academically involved such as discussing, sharing views, critiquing, 

reflecting and raising questions. Moreover, it is not publicly open to the global 

community, especially without the teacher‟s consent and approval. 

  

Three themes have been identified connected to the potential use of social networking 

sites in improving reading comprehension among young adult learners of English. 

Those themes are; encouraging positive attitudes and perceptions among learners, 

improving learners‟ performance and developing sense of community and 

engagement among learners. Even though this article has found significant themes 

related to the advantages of using social learning platform, it does not conduct a 

complete study on Edmodo. Rather, this study focuses on extensive reading of 

previous literary works done by various researchers. After having recognized the 

themes, this study links it to Edmodo and proposes Edmodo to be a potentially 

advantageous site for learning while retaining the social network structures. In short, 
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this study does not conduct a full research on Edmodo, but merely discussing the 

potentials and similarities that Edmodo has by connecting it with previous literature.  

 

The second article found in Malaysia which is associated to Edmodo is written by 

Hamidon (2014). The aim of the study is to observe and examine the pattern of 

communication between the eight participants. However, Edmodo is not the only 

instrument employed because it uses Skype and MyVLE as well. This study does not 

aim to compare the three mediums as its objective is to look at frequency, when and 

how these platforms are being used by the students.  Hamidon (2014) finds that 

Edmodo does become a place for interaction between the participants besides the 

other two tools. He concludes, the numbers of interaction on Edmodo are higher and 

better than both Skype and MyVLE. He adds, Edmodo is a social learning platform 

which has the concept of “always there whenever there is a need”. 

 

As a conclusion, the two studies found in Malaysia regarding Edmodo provide more 

rooms for improvements and investigations.  These two studies did not utilize 

Edmodo as the main instrument nor did Edmodo become the main highlight of the 

findings. Further, none of the studies involved students‟ perceptions in regards to 

Edmodo‟s usage. Ergo, this research aims to provide better insights on Edmodo which 

has the attention of more than 46 million users worldwide comprising of educators, 

students and parents. Opinions and views are gathered from the eyes of 3
rd

 Year 

TESL students in University of Malaya highlighting main features of Edmodo, its 

advantages and weaknesses as well as how it can be an effective tool in Malaysian 

education context according to their perspectives.  
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2.3 Limitations of Traditional Approaches 

In this world of technology, it is only wise to look into recent pedagogies and tools 

which will equip teachers in their goals to impart knowledge and inculcate critical 

thinking. We have discussed some of the presumably advantages of implementing 

Edmodo in classrooms, however it is also imperative to have an insight of what may 

have forced us to shift our methods from traditional to the current ones. As many have 

known, digital natives are the students we have today in educational institutions, 

whereas digital immigrants are the previous students who view technology as an 

innovation and nurtured in an analogue world (Presky, 2001). Subsequently, digital 

immigrants are mostly the teachers, professor and educators in today‟s institutions 

who still choose to practice traditional teaching.  

 

Traditional teaching can be defined as a situation where an expectation emerges that 

students will learn because teachers tell them to (Schrader, 2013), for example; force-

feeding information when students have not yet identified the use for it. Traditional 

approach in recent years has raised concerns among educators, researchers and 

parents alike. Unfortunate potential consequences might take place especially when 

there are mismatches of learning and teaching styles (Felder & Silverman, 1988; 

Lawrence, 1993; Oxford, 1990). Teaching students who are encompassed of 

Generation-Y and Z calls for a turning in education approach from traditional to a 

more comprehensive, communicative and technological ways. The concerns of 

practicing traditional methods alone can be seen on students where they tend to be 

uninterested and negligent in class, turn out to be discouraged about the course, may 

get bored, stop trying in accomplishing tasks given, do poorly in tests and many 

others (Felder & Silverman, 1988; Godleski, 1984; Oxford, 1990; Smith & Renzulli, 
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1984). These are some of the consequences in practicing traditional methods alone, 

while in my humble opinion, we should attempt at incorporating technological tools 

(insert Edmodo) to assist and ensure a more effective lesson.  

 

Even though studies have reported severe disadvantages of traditional learning which 

is neither relevant nor suffice to equip the students of these days, a number of 

educators still resist changes. This is because they claim new approach, such as 

communicative language teaching; hinders the compatibility success of the approach 

with exam-oriented setting that is still being carried out (Gorsuch, 2000). Due to 

situation of getting caught up in between, teachers eventually feel discouraged and 

later seldom implement newest teaching approaches. Meanwhile, the pressure of 

allowing students to gain control over their learning is increasing. Materials that are 

selected by students may exert a positive influence on certain aspects of language 

skills (Graham, 1982) as Carroll (1997) posits a balanced literacy program that 

emphasizes students‟ self-select materials will in return develop critical thinking skills 

because their willingness to learn should leave an encouraging impact on learning 

process (Moss & Hendershot, 2002). 

 

A question which should be asked by stakeholders of education is; will memorizing 

contents be adequate for students to apply it in real life situations? Many are familiar 

with the traditional methods where lecture becomes a central medium for imparting 

knowledge from teachers to students. In such classrooms, students learn English via a 

traditional lecture that ends with question-and-answer format and during the lecture, 

the teacher writes on the blackboard and students simply jot down whatever that is 

written on the board (Markee, 2002). Leopold (2012) postulates, lectures serve as a 
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predominant mode of instruction contribute to mismatch between teachers‟ and 

learners‟ preferred styles. Another limitation to lecturing method is that it leads to 

students passively follow line of inquiry which hinders problem-solving cognitive 

skills (Etherington, 2011). In this case, students are learning nothing but a list of 

topics and its contents to be remembered and spilled during examinations.  

 

Next, a very popular choice of instruction in traditional teaching is the learning of 

grammar rules versus meaning where grammar rules get the upper hand in teaching-

learning processes. In language acquisition classroom, the focus is typically on form, 

practice and repetition of structure (Elley, 1983). Memorizing English grammar rules, 

vocabularies and translation skills are what the students have been asked to do (Wang, 

2001). Wang (2007) further comments, instructions are highlighted on grammatical 

rules, analyses and translation instead of allowing the process of make meaning of a 

context to take place. Teachers who emphasize grammar rules believe that this 

generative basis will eventually assist learners when they wish to use the language, 

while in actuality students may know the rules perfectly but are incapable of applying 

those (Al-Mekhlafi & Nagaratnam, 2011) because memorizing is completely different 

than implementing the knowledge learned.  

 

Sadiq (2010) finds that students in UAE University are heavily exposed to ESL 

grammar since early schooling which causes them to face serious problems in 

utilizing grammar correctly in executing academic tasks in the university. Thus, the 

problem lies within the design of curriculum where it does not deviate from 

peculiarity of the traditional design that makes an assumption that teaching the rules 

of grammar without its usage is more effective than teaching how to make use of the 
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grammar rules in actuality (e.g in productive skills). In my years of schooling 

experience, I remember having single lessons on grammar. The teacher would draw 

tables and write the grammar rules along with its details, yet never once I fully 

understood the way grammar works nor have I ever applied it regularly in my writing 

and speaking skills. Upon entering university, that was the time when I learned 

grammar by communicating with peers, writing more academic essays, reading extra 

input for the sake of assignments and listening to conversations of others. 

 

In addition to grammar emphasis, teachers normally opt for having a separate lesson 

for teaching grammar rules. It presents a grammatical structure model which suggests 

once students acquire the knowledge of its structure, they will speak and write with 

correct grammar. This approach stems from behaviorists‟ belief about reinforcing and 

rewarding acceptable habits or performance (James & Vanpatten, 1995). Crystal 

(2004) claims, the instruction and place of grammar within the traditional approach as 

a „discipline for the mind‟ because it is taught to ensure accuracy and precision of 

sentences and utterances, where learners are supposed to remember the rules during 

grammar lesson and apply it when necessary. However, this is not completely true, 

especially for producing grammatically correct utterances spontaneously (Ellis, 1997).  

 

Teaching students in a separate lesson for grammar is a common approach (Ellis, 

2006) and Borg (2006) also says teachers generally testified that they valued and 

encouraged grammar in their work by giving it a strong emphasis. Hinkel and Fotos 

(2002) both claim that grammar teaching has been a thorny problem among teachers, 

educators, ESL/EFL professionals and methodologists. Grammar should not be taught 

in a-stand-alone lesson as students are not able to imagine its usage when speaking or 
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writing spontaneously. It is recommended that traditional teaching of grammar be 

incorporated in a more communicative or collaborative approach. My experience in 

Malaysian education system obviously resonates with previous studies. Instead of 

teaching grammar via the conventional way, perhaps teachers should infuse a pinch of 

technological use into classrooms. Take Edmodo as an example, grammar can be 

taught creatively using quizzes, fill in the blanks and multiple choice questions.  

 

I believe, it is a norm for non-native speaking countries to adopt traditional 

approaches in teaching English. For instance; Iwai (2008) along with Butler and Iino 

(2005) claim students in Japan study English for the sake of passing university 

entrance examinations which make up of mostly grammatical and analytical skills of 

reading instead of communicative and oral skills. This approach is one of the reasons 

why students in developed countries (example; Japan and South Korea) and rapidly 

developing countries (example; Malaysia, China and others) are facing problems with 

learners who are equipped with English language, yet are unable to speak fluently. 

Despite having admirable reputation in developments, language barriers do present 

several drawbacks, such as in tourism, communication, economy, education, politics 

and many others. Bottom line is, we need to avoid the situation where despite having 

years of English education,  students still face the lack of fluency, errors in grammar 

and inability to converse the language learnt (MacGowan-Gilhooly, 1991). 

 

Moving on to the next limitation of traditional pedagogies is the restriction it poses 

when teachers plan the exposure to the targeted language instead of allowing it to 

happen in a natural manner. Planned, restricted, gradual and artificial are the types of 

exposure to the second language learning (Elley, 1983). Instead of permitting students 
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to acquire targeted language using natural and communicative approach, teachers 

emphasize on teaching sounds where the goal of instructions is to acquire native like 

pronunciation (Wei, n.d). Comprehension of persisting issues in current traditional 

practices is vital in order for us to find possible solutions. How can we expect students 

to speak like a native of English when the exposure to the language itself is in a 

confined, restricted and deliberate manner? The studies found thus far present 

findings and the loopholes of traditional approaches. I am a believer of face to face 

interaction in learning, however the exposure to the language should not be unnatural. 

Learners should be fed with input and subsequently are allowed to embark on their 

independent learning, produce new information and have more opportunities to use 

the language in daily life/lessons.  

 

Forcing students to demonstrate knowledge and testing content via a test can be a 

jeopardy for them because they only have minimal control over this matter (Teemant, 

2010), this is due to what they produce will not be of what they know about the 

language, instead it will be of what they memorize. Teachers believe that the most 

appropriate and efficient approach for English language learning is by repeating 

language items in drills (Tang, Lee & Chun, 2012). Krashen (1989) states, the best 

language learning pedagogy is not when lessons are grammatically sequenced and 

provided abundantly, rather the input supplied should be arousing, comprehensible, 

relevant and accessible. Taking what Krashen said into consideration, we need to 

search for better pedagogies which will allow learners of second language to access 

and experience the targeted language in a natural manner. Through this way, students 

are subconsciously learning and such knowledge will be retained for longer time.  
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Apart from the mentioned limitations of traditional teaching, a mismatch of preferred 

teaching-learning styles presents a threat to the whole education system itself. This is 

due to the danger of mismatch between students and teachers preferred styles which 

will lead to students‟ discontent and impaired learning (Brown, 2009; Schulz, 2001). 

Teaching methods may vary; lecture, demonstrate and discuss, focus on principles, 

emphasis on memory and understanding (Felder & Silverman, 1988), while students 

learning styles may vary as well. It is a situation that teachers need to be wary of 

because if students fail to comprehend the contents intended, the teaching goals 

cannot be achieved as well. Students too need to know and explore more about their 

preferred learning style to stand a higher chance at succeeding (Syed Mohamad, 

2004). Evidently, the advancement of technology has presented a gap between the 

Generation X (most teachers we have today) and Generation Y/Z (students we have at 

present). Such a gap makes teaching-learning styles to collide and desynchronized, 

which in the end results in students‟ poor academic achievements, inattentive in class, 

discouraged, perform poorly on tests, low self-esteem and become bored easily. 

 

In order to survive in this competitive era, we must attempt at working collaboratively 

with all the stakeholders in education. Changes must be made to suit the needs of 

students nowadays; infusing technology into education perhaps will be able to equip 

our learners with crucial skills to endure the working world, principally after they 

leave formal education. Lamboy (2003) criticizes how universities have been slow in 

planning for students‟ diverse learning styles and adopting new technologies for 

teaching tactics. Supported by Dille and Mezack (1991), technology does have a 

tremendous relation to students‟ learning style preferences which consequently leads 

to their academic performances. Another reason why we should not neglect students‟ 
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preferred learning styles is that they are most likely to learn when placed under 

suitable educational conditions (Pasch, Langer, Gardner, Starko & Moody, 1995).  

 

The reason why it is imperative for us to make an attempt at infusing technology into 

lessons is because researches and results of students‟ achievements have indicated 

that every learner has own learning style and strategy. Learners do not learn 

excellently when that style is thwarted (Lamboy, 2003). One of the methods to fix this 

issue is by changing teaching style in a way that students feel contented. Even though 

teachers might not be able to cater for all students‟ needs, an effort to test what 

strategy works is worth trying because students might change attitudes and 

perceptions toward learning which in turn will produce excellent academic results. By 

tailoring classroom activities to attend to learners learning styles, each student will 

have the chance to learn in the way that he/she studies best. 

 

Apart from that, occasionally teachers‟ aptitude profile developed based on primarily 

theoretical studies while it might clash with the practical expectations of students and 

later cause a significant mismatch between the two. An effective teacher should be 

equipped with digital skills especially in the recent developments in the information 

and communication fields of technology. Modern education systems must not remain 

indifferent towards all of these advancements, especially if the countries wish to move 

forward and have global citizen who are able to think and act critically and 

independently.  An excellent example of education system is one that authentically 

integrates aspects of information and communication technology in its structure. In 

addition, Park and Yang (2013) posits incorporation of technology in educational 
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environments has largely been considered as a distinctive trend in education 

worldwide.  

 

Meanwhile, assessments in traditional teaching have always been drilling on reading 

and writing, especially on sets of questions similar to examination formats. Writing 

assignments in many traditional compositions might not be sufficient to prepare 

students for real academic writing in tertiary level or for reports on the job (Shih, 

1986), for example students are given short-essays tests, personal essays, summaries, 

grammar exercises, reading comprehension tasks and others. On the contrary to real 

life situations, employees are usually asked to write reports, prepare paperwork or 

compile documents. Rather than providing students with academic skills, which may 

not be useful in actuality, we need to supplement them with proper assessments that 

will be beneficial as they leave educational institutions. Integrating some of the e-

learning tools available today (insert Edmodo), may have a direct impact and drastic 

positive outcomes compared to the traditional ways of giving students assessments.  

 

Wrong set of assessments undoubtedly may cause severe consequences, for example 

students get the tasks done for the sake of getting marks and drilling for the 

examinations. Whenever language is concerned, application is far more important as 

we learn a language because we would like to converse, understand and make use of it 

in many life‟s situations. However, due to poorly designed courses and set of 

assessments, students become disinterested in learning and are likely difficult to be 

retained (Bista, 2011). Jahin (2012) posits, writing assessments have been treated 

more likely as a product rather than a process. Assessments in traditional settings do 

not provide room for application of the language to take place, for example oral 
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assessments or listening activities. In fact, assessments which can be found in 

textbooks are various, however little attention has been given on pronunciation 

(Derwing, Diepenbroek & Foote, 2012).  

 

Next is about corrective feedback which is a practice where teachers write 

commentaries on students‟ assignments, hoping that students will read and learn from 

their mistakes. Nevertheless, Truscott (1996) concludes, corrective method is an 

ineffective method because if teachers write commentaries without addressing and 

explaining the mistakes made, students still might not be able to grasp the meanings 

of those commentaries. Thomas (2010) also adds, students usually do not even read 

the comments left by teachers because they were only concerned about submitting 

assignments successfully. In retrospect, teachers should be addressing the mistakes 

made by students instead of circling grammar errors, missing punctuation and others. 

Explaining what they have done wrong will help them to rectify their mistakes and 

improve learning experience. Using a site such as Edmodo will give teachers a bird 

view on their progress, if students commit errors, it can be addressed using the site 

and later updates on their newly submitted assignments can also be seen, that can be a 

way for teachers to keep up with the students‟ progress.   

 

The problem with ineffective corrective feedback is due to excessive concern for 

grammar rules that make teachers tend to believe that errors committed by students 

during productive skills should be corrected (Al-Mekhlafi & Nagaratnam, 2011) 

without paying attention to the meanings that students wish to deliver. Moreover, 

teachers correct errors and change students‟ language according to what they perceive 

learners should or want to express, but while doing so teachers‟ assumptions might 
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not be correct after all (Ferris, 1995; Gass & Selinker, 1994). Conversely, Woroniecka 

(1998) finds that students prefer corrective feedback in terms of comments regarding 

content and ideas of their submitted work rather than grammatical, structural and 

surface errors. Educational sites on the other hand put an emphasis on formative 

assessments and the amount of knowledge students are able to acquire rather than 

focusing on perfect grammar rules, the proper way to utilize the language and rectify 

surface errors. Such sites encourage application of knowledge learned in a natural 

way without pressing students so much on the technicality.  

 

Besides, opportunities to discuss are scarce in a traditional classroom because students 

are geared to read, write and memorize in an English class. Due to these methods, 

students fail to produce correct and clear utterances of the language learned because 

teaching is largely stressed in the lessons but the opportunities for communication are 

infrequent (Wang, 2007). One of the reasons why discussions‟ opportunities are 

occasional is attributable to the presence of textbook in lessons (Fleming, Bangou & 

Fellus, 2011), because it limits the chances of having a group work especially when 

tasks assigned are more individuals-centered.  

 

Apart from that, fewer discussions occur because content is divided into small chunks 

of topics which then taught according to prescribed lesson plan (Norman & Spohrer, 

1996) instead of allowing students to digest the whole contents and respond to it. 

Lack of discussion is a drawback in traditional classroom for second language 

acquisition because students no longer speak the targeted language as soon as the 

lesson is over, while in class the opportunities are already scarce. We need to find a 

way for students to use the language even outside of the classroom and school 
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compound. On educational sites, a discussion can take place 24/7 as there is no limit 

to it, the only hindrance will be the availability of internet access. Discussions by 

typing comments may not be similar to face to face conversations, nonetheless a 

chance to enhance learning curve is better than none. 

 

One major key-point in identifying the quality of traditional method is teacher-

centeredness. Teachers who become the main focus of a lesson make the learning 

process less interactive between students (Wang, 2007). Moreover, students are asked 

to sit passively while listening to the teacher explaining content of the lesson in front. 

This results in teacher‟s dominance during the activities of the whole class. Also, this 

type of teaching process has the notion of teachers know everything while students 

know nothing (Friere, 1972). Truthfully, the whole process of instructional delivery 

becomes mundane and dull as throughout the lesson the teacher narrates, prescribes 

and sums up information which students need to receive, register into their memory 

bank and repeat (Eryaman, 2007). These days, there have been movements on shifting 

the attention of lessons to student-centered activities. When lessons revolve around 

the students, they will be required to conduct independent learning and retain more 

information. Through integration of e-learning site, teachers will act as facilitator 

while students will have to rely on their skills, knowledge, opinions and deliberate 

effort to accomplish the tasks assigned.  

 

Other than that, in order to increase good grades in examination, teachers promote 

individual competition rather than collaborative group work (Slavin, 1995), this 

examination-oriented approach causes students to be self-centered and only good at 

scoring exams but fail in real life application. Reading, grammar rules and 
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memorizing vocabulary stem from traditional examinations which guided teaching 

methods (Wang, 2007; Chu, 2001).  Examinations and tests normally evaluate the 

memory power of students (Mathema & Bista, 2006), but do not provide a room for 

creativity and application in real world context. Measuring effectiveness of lesson 

learn through test scores is not perfectly accurate because it declares the amount of 

knowledge one has, yet does not address the depth of understanding nor the skills one 

has acquired (Norman & Spohrer, 1996). Sometimes, it becomes common for students 

to be selfish and stingy in sharing knowledge with peers caused by fear of friends 

scoring higher in examinations. Meanwhile, if we supplement students with lessons 

revolving around technology, they will be asked to work collaboratively. Such 

activities stress on teamwork, communication and cooperation which in the end 

produce fine global citizens. Moreover, it strengthens the bonds among peers and 

knowledge learned too will be remembered for longer time.  

 

In addition to traditional teaching classroom, students at times are affected by test 

anxiety. The term „test‟ refers to formal tests, examinations and all situations where 

the intellectual abilities of students are evaluated (Stipek, 2002). Students are at a 

brink of failing in academics when threatened with extreme test anxiety due to the 

examination oriented practice. In fact, 20% of students who have high test anxiety 

characteristics might quit school or university due to academic failure (Spielberger, 

1966). The research by Spielberger was carried out 5 decades ago does not merely 

mirror the conditions of education in olden days, evidently it is still relevant as it still 

reflects on the trend of education these days, yet presumably with a higher percentage 

now as traditional assessments require students to experience numerous complicated 

summative tests (monthly tests, yearly examinations, semester examinations), 
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consequently some students in Malaysia stop schooling after Form 3 or withdraw 

from tertiary education after experiencing tests‟ difficulties.  

 

Besides the practice of rote learning, Mantero and Iwai (2005) later add grammar-

translation method is normally implemented in reading of English texts. This 

technique hinders learning ability as students usually stop when encountering 

unknown words until they are able to clarify its meanings, or else they think that they 

do not comprehend the text. In addition, Kitao and Kitao (1995) comment on 

grammar-translation method as a threat to students learning of English due to the 

inability to understand the intention of authors or failure to grasp the real message in 

its context as they are busy thinking about meanings of each word. In several 

encounters I had with my previous students, they thought they did not understand the 

passage simply because there were some words which they had no understanding of 

its meanings. This scenario happens regularly in Malaysian school context, while 

conversely students should be taught to understand the passage as a whole and be 

informed that understanding word by word is not as important as they think it will be, 

especially in real life situations.  

 

Translation technique involves mostly intervention of native language. Studies have 

found that teachers still practice translation method (Awasthi, 1979; Shrestha, 1983). 

The approach is carried out when knowledge transfer from teacher is followed by 

students copying the piece of information into notebooks, while during question and 

answer, students and the teacher both speak in either English or native language, 

whichever is convenient (Markee, 2002). Intervention of native language in English 

learning is a common issue in non-English speaking countries, for example in Nepal 
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students speak Nepali language regardless of what levels of institutions they are in 

(Bista, 2011). Despite the argument that translation method helps in making learners 

feel secure, oriented and a sense of belonging, a held notion by various researchers 

claim translation approach is a hindrance on their way of language acquisition 

(Ebrahimi, 2008).  

 

Another challenge presented in conventional teaching is when a gap exists between 

teacher-learner beliefs in learning. Subsequently, students‟ confidence in and 

satisfaction with the class as well as participation in activities will be decreased. 

Teachers‟ beliefs play a major role in teaching process as they contribute the impacts 

of teaching outcomes (Williams & Burden, 1997). Extensive studies have been done 

on what contributed to traditional teaching, indeed one of the main factors is teachers‟ 

prior belief which is coloured by their experience as a learner and act as a selective 

filtering mechanism to their classroom practices (Pennington, 1995; Gebhard, 2006).  

Teachers whom we have today are not familiar with many of the technology tools, 

websites, gadgets and its features. They were taught with traditional measures and 

they found it beneficial, however in times of recent years, knowing and having 

knowledge alone are not adequate to help learners endure the vast-paced world 

outside of the four walls classrooms. This hindrance needs to be overcome; one of the 

escapism is by incorporating technological methods even by small amounts of it.  

 

The problem persists because many teachers find computers as a foreign object in the 

classroom and some do not have basic skills in operating a webpage, creating an e-

mail account or using a computer (Black, 2002). Therefore, they stay firm with their 

old methods. Despite having innovative ideas about incorporating e-learning material 
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in classes, some teachers lack skills needed in ICT and are unable to create new or 

improvise existing materials to make learning process livelier and more appealing to 

students (Kavcic et al., 2013). Attitude too is a motivating factor that comes along 

with training, support, access and age of an educator (Blakenship, 1998).  

 

“Research supports the idea that teachers teach in a reflective manner of their own 

experience”, (Niederhauser & Stoddart, 1994). Professors resist change and teach as 

they were taught and are not willing to spend more time on revising curriculum and 

pedagogy (Gardiner, 1998). As a result, many educators opt for traditional lecture as 

their instructional strategy. In conventional teaching, teachers are often to be heavily 

influenced by their prior beliefs which came from past experiences, philosophical 

views, personal stance and the way they were previously taught. Educators too may 

be excessively critical of students while at the same time demotivating themselves in 

the process (Syed Mohamad, 2004). A set of views hold by classroom teachers 

pertaining language teaching and learning are personal, experiential, normative and 

particular (Light & Gnida, 2012), which results in teachers‟ assumptions about what 

might work best in their classrooms using traditional approaches compared to 

analytical, intellectual, universal and theoretical views promoted by researchers. 

Nevertheless, a question emerges from this scenario, until when will we be 

implementing the same practice? We should combine forces and moving forward, not 

backward.  

 

Many remain oblivious on the purpose of traditional teaching. It was an approach 

invented decades ago to suit the needs of people in that particular era, it is no longer 

relevant to be the sole pedagogy in teaching-learning delivery in our time. Further, 
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traditional teaching is a style affected by behaviorist where teachers design lessons 

based on what they observe in students‟ learning condition during early stages of 

learning (Wang, 2007), while students at that time might not be ready to open up yet, 

therefore making the preliminary assumptions by teachers invalid. Traditional 

teaching has come to the extent where trainee teachers are trained to follow their 

predecessor in education field to practice the same way they are taught (Pajares, 

1992), that leads to refusal in taking risks of implementing innovative lesson plans 

(Gywn-Paquette & Tchon, 2003). Tang et al. (2012) later conclude, trainee teachers 

have a difficult time in coping with uncertainty about an innovative approach; 

therefore they have the tendency of reverting back to traditional approaches, which 

they also went through as learners.  

 

Nonetheless, not all hope is lost when most traditional teaching strategies can be 

transformed to be more receptive towards e-learning approaches in order to produce a 

healthy teaching-learning environment (Mamat & Yusof, 2013). Transition from 

traditional to e-learning gives a room for improvement and transformation in 

educational paradigms to happen naturally which will create a new culture pertaining 

to learning and execution of technological evolution in education. Infusion of e-

learning into classrooms should be given immense consideration as it may be the 

solutions to various issues we are facing in education world at present. The significant 

rationale in exploring the limitations of traditional approaches is to allow us to 

discover the loopholes and hindrances it created in order for us to search for suitable 

methods that will be useful in today‟s new age. Difficult times call for different 

measures; hence stakeholders in education must make an effort to ensure students 

receive the best learning experience for the benefits of everyone in future.  
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Nonetheless as of now, the debate should not be about which approach is supreme 

than the other, instead it should be regarding what potentials technology tools have in 

education and how to leverage on the potentials to accommodate various types of 

students by identifying their perceptions on preference of learning style, especially 

whenever assessments are concerned so that teachers may make the best use of e-

activities (Simuth & Sarmany-Schuller, 2014). There is clearly no silver lining on 

which method is most effective that will guarantee ultimate success, but in the world 

we live in today, it is best if we make use of resources and technological devices 

available by fashioning and blending it into traditional approaches. Especially after 

the lengthy discussion in this section, obviously traditional teaching has numerous 

limitations to it that educators of today must overcome. It is imperative that educators 

use proper tools that would suit the needs of today‟s Millenials.  

 

2.4 Importance of Infusing Technological Tools into Assessments  

Educators and researchers are urged to provide learners with effective teaching 

delivery, to ensure students‟ success in becoming practical employees and global 

citizens. According to Krathwohl‟s Taxonomy (2002) which was originally coined by 

Bloom, the taxonomy begins with cognition, remembering and continues upward to 

higher level of cognition known as applying, analyzing, evaluating and creating. In 

relation to 21
st
 century skills, students need to be able to do more than just 

remembering and absorbing knowledge because they need to be educated on how to 

apply and create more with the existing knowledge (McClain & Brown, 2013).  

 

Supplementing a face-to-face instruction with web-based activities will increase the 

interaction and creativity among students and consequently increasing student interest 
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