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ABSTRACT

Research in textbook and materias evaluaion which was the mgor focus in many ELT

published articles and books in the 1980s are il lacking, even though one cannot deny its
important role when choosing an appropriate text for any particular language course. Inthis
thesis, | will present the outcome of my attempt on using a forma evauative checklist

(based on Tucker's (1975) and William’s (1983) textbook evauation scheme) with the
Mdaysan teachers on sx different Form One textbooks. The mini textbook evauation
survey ams to find out the values of the new English textbooks (which are written and
published under the recently implemented KBSM curriculum) and how they compare with
one another, after being used for about six years with the Form One pupils (hence, a
summative evauation).

33 teachers from 12 different schools throughout four states in Mdaysa have participated
and give thar full cooperation by completing a Textbook Evduation Form-cum-—
Questionnaire. 35 criteria in the checklist serves as the main evauative framework which
have been adapted to suit the Malaysian educational context.

On the overdl, this research has been a very rewarding experience for me, as it not only
finds out how the Form One KBSM English textbooks fare with one another in the
assessment, as well as shedding us with some light on the communicative potentid of the
books with the pupils needs. The research, which in away, is an experimenta application
of Tucker's evauative scheme, has aso taught me much on the development of textbook
evaudive framework and its importance to teechers, even though they may not be actively
involved in the selection of their textbooks, as Maaysian teachers are.

i<



ACKNOWLEDGMENTS

Frgly, 1 would like to express my utmost gratitude to dl the academic daff of the
Department of Language and Linguigtics, University of Essex, especidly to Chris Shaw, my
MA supervisor, for his advice and encouragement to proceed with my topic. Also, a specia
word of thanks to Dr. Roger Hawkins, Dr. Louisa Sadler, Jo and Steve Mc Donough, who,

a some stage of the dissertation, have assisted and shown me their concern.

| would dso like to thank Universiti Utara Maaysia for sponsoring me to pursue my M.A.
a United Kingdom. To al the following schools (with regards to the Principals, Heads of

the English Department, and participating teachers):

1 Menengah Changlun, KEDAH

2 Menengah Pulau Nyiur, KEDAH

3 Menengah Seberang Perak, KEDAH

4 Menengah St. Nicholas Convent (Alor Setar), KEDAH
5 Menengah Sultan Abdul Halim, KEDAH

6. Sek Menengah Sultanah Asma, KEDAH
7

8

9

1

1

PELLLY

Maktab Mahmud (Puteri), KEDAH
Sek. Menengah Agama Melor, KELANTAN
: Sek. Menengah Beaufort, SABAH
0. Sek. Menengah Keb. Gadong, SABAH
1 Sek. Menengah Bukit Bandaraya, KUALA LUMPUR,

| am greetly indebted to al of you for your cooperation in providing me with the data
necessary for my thess.

My words of appreciation also goes to al those who are, either directly or indirectly,
involved in the data collection/questionnaire digtribution, i.e. Hafidzah Omar, Noor Hafidzah

Omar, Hadzrawiah Abu Kasm. Nur Hanim Khdili, Mutiara Mohammead, Zahyah Handfi,

Cikgu Rodli, Saodah Subhi and Ustazah Sopiah. Mutiarh, who is an Engllsh KBSM textbook
writer for Form Five, has aso been resourceful for furnishing me with valuable information

and indghts of the contemporay scene of Maaysan English textbooks and their
development.

To Sharon Goh and Kak Liza - abig thank you for adl your help, and to Nilufer Demirkan,
thanks for ingpiring me initidly to do the (mini) textbook evauation project in Mdaysa

Lagt, but not least, to my parents (Abah & Mak), my husband (Mahreez) and my beloved

+ daughters (Izreen & Aleeya), no words can adequately express my appreciation and
graitude for dl your love, support and encouragement that have seen me through my
‘student-mother year' - TERIMA KASH.

- v



MALAYSIAN TEACHERS EVALUATION OF FORM ONE (KBSM)

ENGLISH TEXTBOOKS: A COMPARATIVE ANALYSIS

CHAPTER 1 - INTRODUCTION

With the plethora of coursebooks available a present in the market for English language
learners, it is not surprising if teechers, or course planners dike, find the task of selecting
the appropriate book for their sudents difficult  be it a proper coursebook or only as a
supplementary. This is because, as most ESL/EFL (English as a Second/Foreign Language)
teachers are fully aware, the role of textbook is actudly very important as it embodies the
core of the English language course itsdf - the content/syllabus, aims, values, and perhaps,
most importantly, the current pedagogica gpproach and learning theories behind it. (Dubin

1978; van Els, et a, 1984:Low, 1989).

This is especidly more evident when the published materid is intended to be the core
textbook, and not merely as a supplementary. Teachers, as well as students, are known to
be quite dependent on the use of textbook as their point of reference, ether in classrooms
or for revison, as ther English syllabus usudly revolves around it. It is not surprising then
when Dubin (1978: 128) describes the textbook as the “basic ingredient in language courses’.
This consequently requires teachers (and whoever is in the textbook sdlection committee)
to be exceptionally sdective when choosing a textbook, especidly when there is a wide
selection to choose from. The book selector has also to consider many factors that the book
must meet such as the objectives of the course and the curriculum, the needs of the students,
the course duration, the alocated budget, and many more. To sum it al up, choosng an
gppropriate textbook can be likened to making a sound investment, as highlighted by

Sheldon (1988:237):



“The sdlection of particular core volume signa an executive
educationd decison in which there is consderable

professond financia and even politica investment.”

Hence, in order to ease the task of assessing and selecting any particular textbook, a
systematic evauative checklist of criteria is considered to be necessary in guiding one's
assessment of the many textbooks available. Among the proposed evauative checklist which
have received much publicity are the ones by Tucker (1975), Williams (1983) and Sheldon

(1987).

In this thess, | will present and andyse the findings of my experimental atempt on
conducting a textbook evaluation procedure with the Maaysian Form One teachers (33 of
them) on their current English textbooks (for Form One) under the new KBSM (Kurikulum
Bersepadu Sekolah Menengah) curriculum.  The curricullum (Integrated Curriculum for
Secondary Schools) started out officidly in 1988 and has gradudly been implemented
through al Maaysian secondary schools starting from Form One to Form Five (by 1993).
The textbook evaluation procedure is based on Tucker’s (1975) original work, aswell as
Willians  (1983). The main objectives of this research would be further detailed in Chapter
3 (ASPECTS of the RESEARCH) but basicdly the primary am is to get a kind of a
preliminary summétive evauation on the Form One English textbooks from the rdevant
+ teachers as the books have now been in use for quite some time since they were first
introduced in 1988. As there are quite a number of different textbooks being used by
different schools throughout Malaysia, it would also be interesting to find out how the books
compare to one another (though they are dl more or ]‘es}s the same as the writers have to
follow common specific guidelines laid by the Ministry of Education) and to see whether
they match the end-users needs (that are, the teachers and the pupils), as wel as the

specified curriculum and syllabus objectives. -~



However, before we can go into further details of the research itsdlf, let usfirg of dl, learn
more about the contemporary. Maaysan educationd system, with specific regards to the
English syllabus, which like many other current language courses, has aso been influenced
by the communicative approach trend. Some relevant aspects of the communicative

approach would aso be highlighted in this chapter.

1.1 The Contemporary Pedagogicdl Scene  Communicative  Approach.

Communicative gpproach is very much the ‘in thing' of today’s English Language
Teaching pedagogical practice and thisis best described by Stern when he says:

“the communicative approach has so profoundly influenced
current thought and practice on language teaching strategies
that it is hardly possble today to imagine a language
pedagogy which does not make some alowance at al levels
of teaching for a non-analytical, experiential or

participatory, communicative component. "

(1993: 473 cited in Waldemar, 1989)

It is not actudly a completely new,revolutionary approach and in fact, is based on
the concept of ‘communicative drategy’, which is defined as “attempted
communicetion in the target language’ (Waldenar, 1988: 34) However, it must be
dressed here that both the above terms (‘communicative approach’; and
‘communicative drategy’) are not equaly smilar. Communicative gpproach is a

comprehensive concept, covering not orly a certain teaching strategy but also other



pedagogica matters such as a certain set of objectives, methodologica principles,
a certain detalled teaching techniques and others.  On the contrary, the
communicative teaching strategy, according to Wademar, concerns only on “a
certain generaly conceived teaching procedure which is supposed to trigger a
definite, psycholinguidticaly definable strategy’ of language acquistion”. (ibid)
However, the' latter is nonetheless, compatible with the current dominant trend,
where direct communicative involvement in the target language is seen as the

essantid learning activity.

There are actudly many ramifications that derive from the concept of the
‘communicative gpproach’ like the ‘functiona-notiond’ (Wilkins, 1976), but
bascdly it is primarily manifested in the 1970s,. and has since, evolved and been
refined through the past two decades, while gtill maintaining its central principles.
The main reason for the rise of communicative approach back then, was criticaly
due to the growing dissatisfaction in the language teaching professon of the
inadequate traditiond ‘grammar/trandation’ methods, as well as, the 1950s
‘structurd’ methods. (Mitchell, 1994) Both of the mentioned methods stressed on
grammaticad competence of the language learner but not on hisher communicative
competence: a key language theory of the communicative approach, popularised by

Hymes (1972, cited in Mc Donough and Shaw, 1993).

Hymes view on ‘communicative competence’ is that, a good language learner
. would have a good command of the grammar and vocabulary (linguistic knowledge)
of the TL (target language), as well as kn?ws how to apply the knowledge
appropriately in different socid Stuations. Michadl Canale’s definition (1983, cited
in Mitchell, 1994) of what congtitutes communicative competence, perhaps offers

the best one among others who have tried to do so, and there are four components:



L Grammaticd  competence
(Linguigtics knowledge ~ pronunciation, syntax and vocabulary)

2. Discourse  competence
(Knowledge of the discourse governing rules)

3 Sociolinguistic ~ competence
(Knowledge of using the correct speech and writing styles according to
different Stuations, rules of politeness, etc.)

4, Strategic  competence
(Knowledge of coping drategies, which can keegp communication going
when language knowledge is gill imperfect ~ eg. negotiating meanings,
clearing misunderstandings).

We dhdl not be looking specificdly a the higoricad development of the
communicative movement in this paper, but during the earlier sage, the emphass
was more one Syllabus design, “with a concern for specifications rather than
organisation of the specified elements’. (Brumfit, 1986). (The most profound work
on syllabuses'is perhaps the functional - notional one, developed by Wilkins, 1976)
The communicative language teaching then, was Hill relatively traditiona-based,
“presentation-practice-exploitation” (Mitchdl, ibid). As illustrated by Brumfit
(1980 : 121) in Figure 1 beow, the primary red change brought about by the
communicative gpproach is basicadly the smple reversal of the traditiond teaching

procedure:

/5.’



Figure 1

Traditiond:

I II I

Present | == | Drill = | Practise in Context

Communicative:—

Communicate as far as Present  languege Drill if necessary
possible with all items shown to be
available resources == | necessary to achieve | ey
effective

communication

Huency is given the centrad emphess as the second one is more pupil-centred
rather than the traditiona teacher-centred. At present, the interest has shifted
progressively towards the application of the approach itself in classroom processes,
which involves a better language learning theory, as apposed to the earlier emphasis
on syllabus specifications. According to Mitchdl (ibid: 37), the language learning
. theory has now also stressed on the use of role plays and simulations in classrooms,
ingead of the usuad spesking and listening aptiviti&s This is done in order to
smulate red-life Stuations in the TL according to what is gppropriate to the pupils
context. In addition to this, ‘communicative is not only confined to ord kills

done, but al the four language skills £Mc Donough and Shaw, 1993 : 26). Each



skill should not be treated in isolation but integrated well with one another, like the

new Maaysan KBSM.

Furthermore, ‘naturaness should be accepted as second/foreign language learning
process is increasingly viewed as Smilar to LI acquisition. Hence, meaning should
be emphasised rather than form. As Mc Donough and Shaw puts it:
“*Communicative’ implies ‘semantic’, a concern with the meaning potentia

of language. "

(ibid)

However, this does not mean that grammar should be neglected. For teaching
purposes, the communicative syllabus would have to be specified grammatically
(Brumfit, 1984:50) as syntax is the mogt systematic generative system so far. The
grading of taught items in the syllabus would be something like a cross-breed
between functiond and grammatical categories, while the generdtive system should
be the foundation. Hence, the syllabus would Qe conceived as a grammatical ladder

with af\unctiond-notiond spira around it. (see Figure 2 below)

Fig. 2
(Brumf it, 1984)

Functions e



Now, let us for a moment look at the typica characteristics of the communicative
approach. Trudgill and Hannah (1982, cited in Maley, 1985 : 16 1) have summarised

the minima features that it should have as follows

- Concentration on use and appropriateness rather than smply on language
form (i.e. meaning and grammar)

- A tendency to favour fluency - focused rather than smply accuracy
focused activities.

- An atention to communication tasks to be achieved through the language
rather than smply exercises on the language.

- An emphasis on gudent initiative and interaction, rather than smply on
teacher-centred  direction.

- A sengtivity to learners differences rather than a “lockstep™ approach (in
which dl students proceed through the same materiads at the same pace).

- An awareness of variaion in language use rather than amply attention to

the language. (i.e. recognition of the many Englishes).

Some of the characteristics above have been touched upon previously but basically,
any particular communicetive teaching approach should at |east festure afew of the
above, if not dl.

There are actudly many pedagogicd implications of the gpproach which will not
. be elaborated here (see Waldemar, 1988 and Mc Donough and Shaw, 1993, for
further explanation). However, some of the inevitable effects as a result of the
implementation of the gpproach are firdly, the changing roles of the traditiond
teachers and learners. Teachers are no more the dominant roles, but will now have

to act as facilitators for learners who have more autonomy and are more active in



1.2

the English classrooms. Pupils interaction should be more emphasised and this can

be done through small groupworks or pairworks.

In terms of materias, “diversty, and especidly, authenticity have been the key
concerns...” (Mitchell, 1994) The latter is very important, especialy in didogues
presentation, as it Smulates the ‘red-life English to the language learners. It can
be motivating, as well as can be the perfect model for them (the learners) to use and

learn how to speak English. Also, the materias will be task-oriented (or ‘skills—
based” as in the Malaysian context) instead of the traditional exercise-centred. The

fours skillswould dso be integrated instead of isolated when taught to the learners.

Malaysian Contemporary Educational Scene - KBSM and the English Syllabus.

KBSM (Integrated Curriculum for Secondary Schools) is actualy a consequence of
KBSR (Integrated Curriculum for Primary schools) which is developed after
studying the proposd for change in the Mdaysan educationd system, dtated in
Laporan Jawatankuasa Kabinet (Cabinet Committee Report) (1979) (Kem.
Pendidikan Walaysia, 1988a). The proposed changes are initialy to upgrade and
improve on the then educationd system in order to meet new chalenges st by the
rapid growth of Maaysian industrial and economic development. KBSR was first
implemented in 1982, gtarting from Standard One, and worked its way up to
Standard Six in 1987. In 1988, it moved on to Form One and this marked the
beginning of the KBSM. Its implementation has just been completed with the

gradud covering of al formsin secondary SChPOlS (1993).

Its introduction in every subject focuses on the main gods of education as dated in

the Maaysian Nationa Education Philosophy :-the spiritua, emotiond, physicd and



intellectud development of the Maaysan students [Kern. Pendidikan (1988a)] The
NEP aso dresses on developing the potentid of the individuad in a holigic and
integrated manner through education. The Educationd Philosophy ams in a way,
reflects what Breen and Candlin (1979) suggests as the suitable purpose of a

communicaive curriculum.

The overdl objective should be on: “the devebpment of the
learner’ s communicative knowledge in the context of persona-and
socid  development”

(ibid:9 1)

Thus, al subjects should be related to one another in gtriving to achieve the above
am. A vey important aspect of the new curriculum is the inculcation of good
mora vaues, especidly through the language subjects - Bahasa Madaysa and

English. This forms the centra organisng core of the language subjects.

121 The KiBSI\/I English Syllabus
English has long played a sgnificant role in the Mdaysan educationd
scene. Even though it is not accorded the same status as Bahasa Maaysia
(whichisthe officid nationd language), and has somewhat lost some of its
glory dfter dl the schools in Mdaysa shifted to Bahasa Mdaysa as their
medium of indruction in the 1970s, English ill remains as “a strong
second language’, and is made a compulsory foreign language subject in the
educationa sysem. There is recently a move from the government to
condder using English as the medium of ingruction at the tertiary level for

al technologica and science subjects. Without doubt, itsimportance is

S~
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undisputable especially among the school leavers to gain stronger academic,

socid and economic mohility.

Bearing this in mind, successve revisonsin the Madaysan school curricula
have taken place in order to prepare the would-be-school |eavers with at
leest Some basic communicative English killsto hdp them with their future
lives. The key personnd in the Ministry of Education have tried to make
language learning more relevant and more accessible to sudents, and the
new Integrated curriculum, both for the primary and secondary schools is
the most current attempt in achieving the aforementioned purpose. In order
to provide a range of teeching and learning syles to maich differing
abilities and levels of proficiency, the KBSM in particular, tries to reconcile
the two dominant gpproaches in language learning, and they are what the

Kementerian Pendidikan (1989) termed as.

i- the academic (‘ivory tower’) gpproach - the conscious learning of
grammar bascdly; and

ii— the practical, communicative (‘market place’) approach

The new combined approach resultsin the KBSM (Integrated Curriculum)

(and KBSR) where:

“(it) rgects a narrow agpproach to English and instead
advocates a ‘whole person’ integrated approach which
views learning a language as one aspect of a sudent’s

personal  development.”

. (ibidkxii)

11



However, as a word of caution as put forward by Plait and Weber
(1980:201) on the use of English in Malaysia, is that, real life
communication would normally take place much in the urban settings

only.

Integration of the four language kills, including the language content is the
man emphass in the English syllabus and dl the skills are equdly

important. The integrated language dements are as follows.

Language Skills: Language Content:

Ligtening (aurd) Phonology (Pronunciation)

Speaking  (oral) Lexis (vocabulary)

Reading Grammar

Writing Discourse (language use above the
sentence level)

’

;AII the above are closdly linked to one another and that iswhy it would be
rather gppropriate to integrate them in the English language tgeching,
ingtead of teaching them in isolation. For example, when we write, we are
not only concerned with writing skills per se, but aso the grammatica
aspect, correct vocabulary to be used, and we also need to be able to read
whet is being written. There must also be a“cydlicd progression”;content
should be trested s0 as to maximise learning when repestely and constantly

used throughout the learning process in a different manner.

12



CHAPTER 2 . EVALUATING ELT TEXTBOOKS - AN OVERVIEW

With the recent advent of the communicative approach and the considerable popularity that
it has gained worldwide, it is not surprising to see such an abundance of ELT materias
everywhere (either localised or universaly usable). The dominant role for coursebooks has
been much greater than before. For many teachers and pupils, the textbook (coursebook)
is redly crucid asit is “the main teaching and learning ad” (Matthews, 1985 : 202), and
isusudly a representative of the syllabus as it determines much of the daily classwork and
homework. Idedly, it is the concrete reflection of the current language pedagogy and the

objectives of the intended English syllabus, and the schoal curriculum on the whole.

Even though it is strongly suggested in many language teaching courses that teachers should
not rely solely on their textbooks in order not to be a ‘servant’ to them (Cunningsworth,
1984; Sheldon, 1987), the stark redity is that, ‘home-made’ teaching materials consume too
much of the teachers time cost and energy, and quite often, are not much welcomed by the
sudents. This is so because, students, who are frgm more conservetive educationa
traditions, stronély prefer to have *solidly bound’ textbooks than teacher’ s loose handouts,

as to them, “the book spells knowledge’. (Dubin 1978:129).

Given the centraity of textbook in any language courses as have been pointed out above,
it is now becoming increasingly more important for teachers (and anyone relevant), to know
how to select their books appropriately and on what criteria must their judgements be based
upon. -Also of consequentia importance, is the development of appropriate techniques on
materials/textbook evaluation, so as to assist and simplify the task of those who are involved

in the textbook sdection.

13



There is, a the moment, no single al-purpose approach to textbook evaluation (Low, 1989)
asmost ELT courses arelocalised to suit one's own particular needs (due to different goas
of syllabuses and different levels and needs of language learners). However, the essentid
thing that one must know before evaduating any materids, is to ask oneself appropriate
rdevant questions, as well as sufficient amount of information to help him/her determine
what isit that he/she expects from the textbooks. As defined by Mariani (1980), these are

the four main stages that would help one when considering a coursebook:

L Define your locd teaching Stugtion;

2. Define your programme;

3. Evaluate your coursebook;
4, Devise suitable adaptations.
2.1 The Context of Evaluation

“The &bility to evauate teaching materids effectively is a very

important professiond activity for dl (ELT) teachers. "

(Mc Donough & Shaw, 1993 : 63)

s Evauating textbooks has gradudly gained in importance, especidly in the 80s, and
more and more teachers are being made aware of this. It is one of the two means
of resources that are available to the teacher to arrive at a good selection of books.

(van Els, et d, 1984:298). The other one is ‘te?ubook description’ - the collection

and description of data on the form and content of the textbook itself. The latter

will not be daborated here as it is usudly unavalable, or inaccessble to most

teachers throughout the world, and ~anyway, much of the exigting textbook

14



decriptions published in ELT journds in the forms of textbook reviews or
publishers information are only for certain types of textbooks which are not

applicable/usable in most teaching contexts,

As have been highlighted previously, there can be many reasons why there is a need
for teachers (or just anyone in the ELT profession) to assess materials and textbooks
in the first place. However, basically the reasons can usualy be subdivided into two
types of scenario which determine why the teacher is involved with evauating

materids initidly. The two Stuaions are:

1) where the ‘open market’ prevails,
2) where the books are ‘prescribed” (or ‘semi-prescribed’ as in Maaysia).

Both of the above scenarios entail different natures of the evauation process.

In the ‘open market’ Situation, quite often most of the teachers are actively involved
in the textbook sdection as they are free to choose (within certain guidelines and
framework, of course) among the many published materids the ones that match
appropriately to their own teaching needs.  The teachers have to redlly be able to
sdect and discriminate effectively as it does not necessarily mean that the ones
avalable on the market are totadly faultlessflavless. Another point that these
teachers have to remember is that professond and financid factors have to be
serioudy consdered as textbooks can sometimes affect the success or fallure of a
. certain language teaching programme, due to their (the books') prominent role.
Generally speaking, a good textbook should be "(interesting, motivating and useful,...
easy to use, and needs little preparation”, says Jane Revell, an award-winning
textbook writer in the local New Straits Times (9/4/1994) but of course, there can

e many other criteriato be considered as well.

15



Asfor the other teachers who are in the second situation, most of them, have very
little choice open to them, except to make the best out of their books. However, in
some cases, like in Maaysia, some teachers are able to work together with their
Heads of English Department and other state key personnel when selecting the texts
for their schools. For these teachers, they ill need to know how to evauate
materids asit is seen as an awareness raising tool (Sheldon, 1987) to make them
understand the way the materids are organized and the learning and teaching
theories behind them, aswell as to keep them abreast of the latest development in
materias design and methodology that they are using. In return, it would assst
them very much with adapting their books to suit the needs of their pupils and

teaching, in redigtic ways whenever the needs arise.

Anocther point that needs to be highlighted here is that, evaluating process, according
to Mc Donough and Shaw (1993:66) is never a static procedure as it not only
involves the usud preiminary evauation done when first sdecting the texts, but
aso should be carried out after the textbooks have been used for quite sometime in
the classroom, and this is know as the summative evauation. This second type of

evaduation is the one that is being conducted in the research presented in thisthesis.

Both of the above types of evduaion would normdly include two stages the
externd evaluation of the textbook, and the interna assessment. For the externd
evauation, one would usualy look at the generd overdl criteria of the text, which
. involves looking a how the book first impresses the sdector with the contents
organization, cover desgn and generd quality,. (sometimes knower as the ‘flick’
test). If the book passesthisfirst stage, then only one would proceed into looking
with more detailed of the interna contents - the presentation of taught items, the

sequencing of content, etc.  Here,~'the evauative criteria would be more

16



comprehensive, covering dl reevant aspects of the textbook that are usualy based
on pedagogica framework - the skills covered, the objectives of the syllabus and
the teaching/learning theories behind the materid.

To illugrate dearly the stages involved in the evauation process Mc Donough and
Shaw (op cit) -have come up with Figure 3 below to help us understand the usua

procedures when assessing a textbook:

Macro-evaluation ----- > ingppropriate/potentidly  appropriate  ————>
(Externd)
|
l
l
Vv
Exit
Micro-evauation ————> inappropriate/appropriate —-————> adapt/select
I
v
Exit
Figure 3

{
There are many research and aticles that have been published on the different

types/procedures of textbook (materias) evauation, like Tucker (1975) which uses

Comparative Display Form (as | will be using for my research purpose), Williams (1983),

17



Sheldon (1988) and many more. However, the interest, especialy in the late 1970s and
1980s, was very much focused on suggesting different methods and evauative criteria
checklists to be used for ELT materids evaluation. None that | have come across so far,
has been done on the actud application of the schemes suggested in actual red Stuations.
This has been admitted by van Els, et d (1984), and Sheldon (ed.) (1987) in hisbook “ELT
Textbooks and Materials: Problems In Evaluation and Development” And thisisjust what
thisthesis attempts to do, to see what are the problems faced and how reliableis Tucker's
evauative scheme would work when gpplied in Madaysan teaching Stuation, gpart from

andysing the evauation results of the different textbooks used.

It is important to point out here that with regards to evauaing materids, there is no
particular underlying theories as one would normaly expect, except for its evaudive
framework. Thiswill be discussed and further elaborated as we go aong on the aspects of
the' research, as well asin the findings analysis (Chapter 3 and 4 respectively) with specid

reference to Tucker’s origind work (as thet is the basis design for my research) which has

been dightly adapted for calculation analys's purposes.

As an overview, even though it is not explicitly stated, the impact of the current trend on
communicative gpproach has aso influenced the Mdaysan new English syllabus, as has
been discussed earlier. In summary, the main perspective on English language tesching in
the Maaysan syllabus can be sad to be a culmination of the ‘communicativeé and ‘skills
perspectives (that is, which views language as the mogt important medium for
communication, and to redise the view, the four skills should be equally emphasised) - two
of the three main English languege teaching perspec‘tives that have been identified by

Cunningsworth (1984:5).
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CHAPTER 3. ASPECTS OF THE RESEARCH

After looking to the theories and existing frameworks on materia S'textbook evauation, as
well as the current Maaysan educationa scene, including the implementation of KBSM
(Integrated Curriculum for Secondary Schools), we are now going to turn our attention to

the important aspects of the research. This chapter will be subdivided into severa aspects:

i) context of the research;
ii) methodology (which includes the didribution of questionnaires, data
collation and problems encountered);

iif) the Questionnaire.

3.1 Context of the Research

Firg of dl, let me gate the aims and purpose of why this ‘mini textbook evaluation
project’ is carried out. Primarily, the research is intended to find out and to compare
what the Malaysian teachers feedback would de (namely, the Form One teachers),
on the vaues of the different Form One KBSM English textbooks that they use.
Thereis not much information at present, on the ‘application-type’ of research like
the one | propose to do in the area of evaluating textbooks as admitted by van Els,
et d (1984) and Sheldon (1987, 1988). Much lessis even known in the Mdaysan
education context on the locd teachers perception (including the effectiveness) on
the texts which are in use.
(
Hence, | think it is rather timdy that a research attempting to evoke the above
mentioned response from teachers should be conducted, with a specific focus on the

English Form One textbooks under the: newly implemented KBSM (Kurikulum
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Bersepadu Sekolah Menengah), or the Integrated Curriculum for Secondary Schools.
Although the issue on the effectiveness of the current approach employed in the
KBSM and the book perseis not directly addressed in this research (as that is not
my main focus a the moment), a few relevant questions which are thought to be
appropriate, have been included in the questionnaire. Thisis done so, just to gauge
the genera perceptible responses from the teachers involved on how they view the

text, as well as the success and effects of the new gpproach toward their pupils

English proficency levd.

As has been discussed in the earlier chapter, the ‘integrated approach’ of the new
curriculum in many ways, reflects the commonly known * communicative approach’

~ the contemporary of the ELT pedagogy. The KBSM is.

“skills based, with emphasis on the integration of the four skills as
wel as language aress, and is amed a enhancing students

communicative  competence’.

(Kern. Pendidikan Maaysia, 1989: xii)

The gradud implementation of the Integrated Curriculum which began in 1988 for
secondary schools has just recently been completed in 1993, covering inclusvely
Form Ones to Form Fives. As the new Form One English textbooks have been
. .around and used for quite some time now (since 1988) compared to the upper
secondary texts, | think it would be redly apt and appropriate if an evauative
feedback from the Teacher-users on the different texts is conducted, albeit on a
mini-scale. This is done as a kind of a (comparative) “in-use evauation” (Grarnt,

1987), or a "summative evauation” (Me Donough and Shaw, 1993), which literdly
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means an assessment which is done after textbooks have been sdected and been

used in classrooms for quite some time.

Secondly, another am of this research is an atempt to use a formd evduative
checklist, which has been adapted from Tucker (1975) and Williams (1983), on the
local Form One teachers, and to see how rdiable it is as an evauative tool in
assessing and comparing different textbooks used. Much discontent and grouses
over the educational change on the local curriculum, have been voiced by practising
teachers, especidly regarding the pedagogical gpproach in English. However, most
of the time, these are confined in the teachers common rooms only, and sometimes,
a few of these comments do reach the printed mass-media, but no other sirong

evidence in the form of research, has been proved.

Hence, in may opinion, with the use of a proper evauaive scheme like the one
advocated in this research, one can a least try and gauge what the teachers
perception would be of the loca textbooks, as they are “one of the mgor
determinants of what gets taught” (Low, 1989:136) in the English syllabus as

specified in the curriculum.

Coming to the practica Sde of the research, initidly it was planned thet at lesst,

one secondary school from each 14 dtates in Malaysia would be approached at

random S0 as to get a baanced comparative view on the textbooks which are
available throughout this country. There are currently about ten Form One English
textbooks being circulated and used in Form Qne classrooms. According to one
reliable source, these book (which have been sdected and commissioned by the
Textbook Bureau of the Ministry of Education), are divided and distributed equally

according to the ‘textbook regiona zoming system’. All the 14 States are divided
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into their geographicd regions of North, South, East, West and the East Mdaysa
This is done in order to give equal share of the profit to al the textbook authors and
publishers. That iswhy it can be difficult a timesto find certain textbooks in other
dates than the ones designated for the book origindly. (I am uncertain of the
details concerning the zoning system as the correct information on this is difficult
to access and not been made public, i.e. which books are for which states, and for

which schools).

Thishasin away, affected my initid plan and thet iswhy, in the end, | only select
schools which | have easy accessto (the ones near my homein Alor Setar, and the
ones where | have friends teaching there). At the onset, 15 secondary schools were
gpproached and 55 questionnaires were distributed, either personaly or through
formal  correspondence. Asl| did not have any idea which books were being used
in these schools (or, in any other schools), the location of these schools were done
at random (urban and rurd) in four different states according to the reason given
above (i.e. of easy accessihility). Again, ‘red tape problem was the reason why my
choice of fifteen schools were limited to four states only. Proper gpprovd letters
from the central Minigtry of Education, plus gpprovd letters from the locd State
educational authorities are needed before one can go into any schools to conduct any
research/survey. As | had quite alimited time and could not gpproach the schools
in other gates in person, | had to rey on my teaching colleagues (in some of the
schools of those four states) who had agreed to give their cooperation without much
adminigrative paperwork fuss. As for dl the schoals in the town of Alor Setar, |
had approached and seen their Heads of English Department persondly.

In the end, only 12 schools had given their cooperation through the 38 returned

questionnaires | received from the teaehers. (The other three schools (in Sabah,
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3.2

Sdlangor and Wilayah Persekutuan) had, for some unexplained reasons, falled to

return the questionnaires.
M ethodol ogy

The main source of primary data which forms the base of this research is through
what | cdl, Textbook Evauation Form-cum-Questionnaire (which will be referred
to as just ‘Questionnaire heredfter). As explained earlier, 55 questionnaires were
distributed to 15 schools but only 38 from 12 schools were returned. Out of the 38,
only 33 are consdered to be ‘valid' or usable, i.e. fully completed. (see Chapter 4
for further explanation). Initidly, about 5 questionnaires were alocated for each
school, thinking that it would be easy to get responses not only from the current
Form One teachers (depending on the school size, there are normally about two to
four Form One teachers per school), but also from other teachers who have used the

textbook before but are presently not teaching the Form Ones.

Howevé, not‘ many teachers in the latter position were willing to be involved as |
found out later and aso, as had been cautioned by most of my teacher colleagues
during my pre-research correspondence with them. As a result, with the exception
of SM Seberang Perak, only Form One teachers are mainly involved in this research
and this has led to an uneven number of evaluators (teachers) representing each

school. Below is the ligt of schools involved, including the number of teacher

. evauators:
L SM Changlun, Kedah - 2
2. SM Pulau Nyiur, Jitra, Kedah - 4
3. SM Seberang Perak, Alor Setar; Kedah - 5
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33

4, SM St Nicholas Convent, Alor Setar, Kedah - 2
5, SM Sultan Abdul Halim, Jitra, Kedah 3

6. SM Sultanah Asma, Alor Setar, Kedah - 3

1
[I%)

7. Maktabh Mahmud (P), Alor Setar, Kedah

8. SM Beaufort, Sabah - 3
9. SMK Gadong, Sabah 2
10. SM St John, Beaufort, Sabah - 2
11. SM AgamaMelor, Kelantan 2

12. SM Bukit Bandaraya, Kuaa Lumpur,

Wilayah Persekutuan 2

3

All the teachers were given about two to three days time to complete the

questionnaires before they were collected and returned to me.
The Questionnaire

The questionnaire which is used in this research is 7 pages long, and conggs
bascdly of two main parts, the evduative checklig form and 5 other reevant
generd questions regarding the teachers comments on the new curriculum, the

textbooks and their usage. It may seem quite long but actudly 3 pages done are
devoted to ingructions. (please refer Appendix 1). The rubric part (including brief
explanation of the research) is deemed to be important asiit is anticipated that the

two rating scles (Weight (weighting) and Rating columns) could be confusing to the
teechers as not many are familiar with this kind of forma evauative checklist.
Furthermore, | redly need their in-depth evauative assessment on their textbooks,

and to do o, they must firgt of dl, understand what is required from them.
7.
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The main part of the questionnaire is the textbook evauation form and it is based
on a combination of Tucker's (1975) Comparative Disolay Form and Williams
(1983) evauation checkligt. (note that Tucker’s Vadue Merit Product Graph is not
included in the questionnaire; it will be used however, in the results andyss). Most
of the evaluative criteria have also been adapted to suit the Malaysian context. The
technique of evauation proposed here is quite Smilar to many others which
involves two phases: recording and evauating the data. To do these, the teachers
must have the textbooks with them (as instructed in the questionnaire) and they then,
have to skim through the whole textbook content in order to get an idea about the
objective, organization and layout of the book. Then, going through the ligt of
criteriain the evauation form, they have to carefully examine and rate the book(s),

and the criteria according to the two scales.

The two rating scales which are positioned on the left-hand and right-hand columns
of the form ded with two different aspects, each with its own separate scales, and
serve as the basis for the rating scheme.  For the first column on the rating form
(the WEIGHTING), Tucker has named it the VS column (Vaue Score) and uses a
numerical scae ranging from 0O to 5. Williams, on the other hand, who aso based
his evauation checklist on Tucker's, just smply cdled it “Weighting” and used the
same letter scales as mineg, i.e. A ~ Vay useful; B - Quite useful; C -~ Farly
Useful; D - Not useful. Both of the two terms pointed out above are smilar in
function, and the scale is used to measure the weighting (or importance) of each of
the listed criterion according to how a teacher sees it. The weighting would of
course depend upon the pupils level and needs, as wel as the curriculum

objectives.

The relative weights in the Weighting seale are “arbitrarily assigned” (Tucker, ibid)
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and tries to cater to a broad comprehensve vaue scale. However, it is up to
anyone to either broaden or narrow it down as Williams (op cit) has done (including
ming).  Looking back retrogpectively, | think it would have been better if the scde
is decreased to only three (A = Vey UsHful; B - Quite Useful; C = Not Useful),
especidly in the context of my research, as the latter seems to be more’ well-defined
and not as mideading as the one suggested in the questionnaire. Thisisto do with
the vague differences between the termsfor ‘B’ (Quite) and ‘C’ (Fairly), which are

not very clear cut.

The reason why | use letter - assigned weighting scae ingteed of a numerica one,
as proposed by Tucker, isto differentiate it with the other scale (the BATING) on
the right-hand column, in order not to confuse the evauators. These four letters,
however, do have numerica vaues but these are not indicated anywhere on the
questionnair as they are meant for later caculation purposes on the comprehensive
comparative andyss of the evauations. The numericd vaues of the four letters
can bereferred bein Table 1 below.

Table 1

| WEIGHTING (Left-Hand Column)/Value Scde ||

- the importance of each criterion in the
evauation checklig to the Teacher-Evauator.

&) A - Vey Usful
()] B -~ Quite Usful
(1) C - Fairly Useful
()] D Not Useful

|
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The numericd Rating Scde (or the Merit Scde) on the right-hand column of the

questionnaire is for the teacher to express higher assessment of the textbook as

measured by each of the criterion. In other words, it is the awarded merits of the
book itsdlf on satifying the criteria listed in the eyes of the evduator. A range of
0 through 4 is used in this scale (refer Table 2 below). As pointed out by Williams

(1983), this numerical scde is suitable for ether absolute or comparative

evaluations of textbooks.

Table 2
RATING (Right-hand Column)/Merit Scale

—> the extent to which a given textbook sttisfies
each criterion on the checklist:

4 - To the greatest extent
3 - To a large extent

2 - to some extent

1 - Just bady

0 - Not at dl

(On the_questionnaire, the teacher needs only: to tick the appropriate column that
he/she thinks the textbook deserves for the ‘Rating part, but for the Weighting

(Weight), he/she has to record the appropriate letter in the space provided).

3.3.1 Evauaive criteria Checklist

As gtated earlier, in order to assess and record the merits of the Form One
textbooks being used, the teachers need to measure them based on certain
criteria which serve as the framework for the evaluation procedure. These
criteria can be varied and evolved to suit on€'s teaching needs and
gpecifications if one wants the evauation to be more precise and refined.

The criteria are the questions that one can ask onesalf when ng any

27



particular book, i.e. “what qudities do | expect from the book?’ Many
common-core criteria have been suggested to be used as checklist items
(Matthews, 1985; Sheldon, 1988; Mc Donough and Shaw, 1993), and some
of them could be universdly gpplicable. (It must be highlighted here that,
a the moment, most evaudive criteria are usudly localised, and none of
the widdly suggested criteria are yet to be totadly universdly gpplicable due
to the “isolationist nature” of ELT contexts worlawide (see Sheldon, 1988.

241).

For my research purposes, | have adapted and used quite alengthy list of
35 criteria which are quite comprehensive (but are by no means exhaustive)
to suit the contemporary Maaysian educational demands. These 35 criteria
can be categorised into 11 mgor headings Aress of Criteriac Practicd
Congderations, Physcad Characterigtics, Subject & Content; Language
Type ActivitiesExercises, Skills Grammar; Vocabulary; Pronunciation;
Writing; Reading. This suggested framework atempts to cover the four
main agpects put forward by Williams in a scheme for evdudion ~
linguigtic, pedagogical, generd and technicdl (ibid:25 1). Instead of using
questions for the evauetive criteria, | have employed idedised statements
relating to the qudities being assessed as they would be easier for rating
recording purposes. Mogt of them are sdf-explanatory (and that is why
they are a bit lengthy) to assst the Teachers understanding (as | was not

around) during the evauation of the textbooks.

(N.B. Please refer to APPENDIX 1 for following explanation):
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=>

Practica Congderations (6 Criteria)

This is to do with the cogt-effectiveness of the textbook
with regard to its durability. (Qudity is not the reaive
factor to cost as it would be assessed separately). Thisis

quite an important factor to consider taking into account
that the book will be used quite often throughout a school

year. In Mdaysa pupils have to bring the English
textbook nearly every day (four times per schooling week)
to school. Therefore, the books must not be too pricey and
be able to withstand the *normd’ wear and tear of being

frequently brought to school, and in and out of their school

bags.

Another important factor to condder, given the young age
of Firg Formers (twelvelthirteen years old). they usudly
need some kind of fun and atraction in order to get their
interest going in learning something like English, which can
actudly be an ‘dienating’ experience to some as the leve

gets higher.

Under the Nationa Educeation Philosophy the man
priorities that need to be emphasised in the KBSM English
Language Programme  Curriculum are : the Mora and
Spiritud aspects, and the Intellectua aspects. (see Kern.
Pendidikan Maaysia, 1989: Chap. 1) These aspects must

be integrated into, dl the four main skills activities via the
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teaching of mora vaues and increasing sudents learning
autonomy, as wel as active participation from them.
Therefore, the textbooks should ideally take into account all

the above notions to ensure its educationd vaidity.

The Teacher guide mugt act as a useful guidance to the
teachers, in not only providing the answer keys and tape
sripts but aso sufficient open advice on how to

exploit/supplement the course books.

Are the usua attendant aids/extras to a coursebook
available to the Form One teachers? (the most important
one is normdly the audio tapes, to be used for the

Ligening activities).

The materids in the texts, &s wdl as indructions and the
general layout, must be clear and easy to follow, especialy
for the pupils to find their way through the book. This is
very important as pupils usudly rely on the texts, not only

for doing their homework, but also for revison purposes.

=> Physical Characterigtics (3 criteria)

thisis part of the ‘flick~test” done initialy when assessing
a textbook. It covers bagcdly everything technicaly
related to the book which initiate out first impresson -

effective typefdce, absence of typographicad errors and
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=

Subject

10 -

11 -

misprints, attractive choice of colours (if used) and

illugtrations, as well as well-designed covers.

This is focusng specificdly on the actud generd
layout/appearance of the presented materias on’the pages
of the text. Idedly, they (the pages) should neither be too
dense nor too sparse, and labdling of the different
subtopicg/activities under one unit must aso be distinct so

as not to confuse our young learners.

Even if theilludrations are not in colour, they mudt idedly
be used to its maximum effect so as to portray/clarify the
taught items concerned, and not for cosmetics purposes.
(In brief, the illugtrations should be used for pedagogica

reasons).

i

and Content (4 criteria)

This criteriais especidly vitd for newly presented items or
goecific skills, such as invitation letter-writing.  Pupils
should be guided and introduced, not only on new language
Sructures but dso new sKill items that they may not be

familiar with.

As the textbooks are intended for Mdaysian pupils, these
factors (culture and urban/rurd environment) must be taken

Into account and- reflected in the content of the textbooks,
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and snce Mdayda is a multi-racid country, the above
become more important to be emphasised. All aspects of
the different cultures and races should be included without
gereotyping on only one racid group in order to portray
the ‘uniqudy hamonious living environment that dl
Malaysians are blessed with.

Also, the content must not only focus on the living aspect
of the urban people (i.e. urban-related materids), as the
books are also intended for the rural pupils who may not be
very familiar with the urban lifestyle. Idedly, the content
should deal with both to create a balanced outlook that will

be familiar to both end-usars.

12 - Actudly, this criterion depends on the teacher’s own

13 -

initigtive ether to adapt or to Smply stick with the way a
paticular item or sKkill is presented in the textbook.
However, the book must aso try to accommodate the
practical congraints that are common to most Mdaysian
teachers like class sze, lack of technicd equipment and
time. In other words, the content must not be too rigid in

format, structure and approach. (Sheldon, 1988).

The content should idedlly be graded according to what is
being specified by the KBSM English syllabus. The

emphasis on ‘Integration’” should be evident as “it is one

way of trying to-make language learning in classroom more
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like red-life communication outside...’

(Kern. Pendidikan, 1989:76)

Hence, dl the language content and skills should be
integrated to help teachers to revise and reinforce
previoudy taught language by recyding it in a different
way (ibid). In short, the materids should be given a
“cumulative and spird trestment’.

(Yunus & Fernandez, 1987).

Language Type (2 criteria)

14 -

The language used and taught must be pitched at the target
learners appropriate level, and aso, must consder the

urban and rura factor of English exposure.

15 - Thisis an important factor as the language should reflect
the *communicative gpproach’ advocated by the syllabus,
hence, the use of ‘red-life ‘English, and not atificd
language, especidly in the diadogues festured.

ActivitiesExercise (3 criteria)

16 - A vey important criterion as pupils will learn and

understand better through activities that enable them to

communicate like in red life
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17 -

18 -

Related to the above, the communicative activities/exercises
should be adequate so that the pupils can redly make full
use of ther English periods to practice their English (the

only time for most pupils to do o).

The avallability of revison exercises/units are important
for pupils to consolidate what they have learnt, either on

their own or in large-group Situations.

ills (2 Criteria)

19 -

Again, this criterion is included to check on the Integration
of the four main skills which is srongly emphasised under
the new English KBSM syllabus The languege items
should be wdl-integrated, and not taught in isolation.
Also, equa emphasis should be given to al skills, which
include aspects of pronunciation, vocabulary and grammar.
This equdity and the integration of the skills should be

clear throughout the text.

20 - What is meant by ‘appropriate skills here are the extra

skills which are useful and rdaed to English language
learning, like how to use a dictionary and, skimming and
scanning. A good textbook should idedly include these
types of skills as they are thought to be appropriate for the

pupils a this Form One leve.
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[For reasons of brevity, the 15 criteria of the remaining four main
language skills would not be detailed here as they are quite self-

explanatory and can be referred to from Appendix 1 - pp 5 to 6]

3.3.2 Cloe Quedtions

4 close questions and 1 open question are dso included in the find part of

the questionnaire. They are bascdly on the teachers own generd

opinions’comments on the textbooks that they are using, as well as the usage

of the books in their classrooms. These questions are included o as to

provide a back-up support (and in a way, validify) the evaluations that they

have done formerly, as well asto provide us with more informeation on the

textbooks themsdalves. The questions are regarding:

)

2)

the Teacher's overd| satisfaction with their textbooks;

the Teachers opinions on the success of communicative approach
toward:

(a) improving their pupils English, and

(b) encouraging the pupils to use English;

the problems they face when using therr texts;

the frequency of using ‘outsde’ materids

additional comments from the Teachers, either on their textbooks,

or, on the textbook evaluation task itsdlf.

f
i

These questions would be elaborated in the analysis of the research findings

(Chapter 4).

35



CHAPTER 4 - FINDINGS OF THE RESEARCH

This chapter will discuss the results of the questionnaires distributed to the Teachers based
on their evaluation of the textbooks that they are usng. The andyss will condst of two

main parts.

i) Compardive Display Forms Andyss,
(based on the 6 textbooks used by the teachers)

ii) Generd comments/opinions of the Teachers about their English textbooks and their

usage.

From the 55 questionnaires distributed to 15 secondary schools (through my acquaintances
who are teaching there), only 38 were returned from 12 schools. Out of the 38, it was
found that 5 respondents did not actudly fully complete the questionnaire as requested,
especidly of the textbook evauation form. Three filled in the MS column only, one just

filled in the VS column while the other one left the form only haf-completed.

Even though | have tried my best to give dear indructions a the beginning of the
guestionnaire, as well as to my ‘representatives (either to my colleagues or the Heads of
English Department), | have actualy anticipated that the above problem would till occur
. despite the fact that all the evaluators (respondents) are fully quaified teachers. One of the
evauators, who was aso the Head of English Department at her school, stated in my brief
interview with her that, many teachers, especidly those who are teaching the Form One
pupils, are not actudly familiar with the task of critically evauating the textbook that they
are usng (like the one in the questionnaire). She added that, dthough they are quaified and
are locdly trained in teachers colleges, they are not much exposed in aress like textbook

evaluation, as the upper secondary teachers (of Forms 3 to 5) are, who are mostly university
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graduates, either localy or from oversess, Furthermore, athough many do voice out their
disstisfactions over their textbooks, this is usudly done informaly, and very seldom, are
they being given the chance to formally discuss criticaly, and at length, about the problems
they face, and the suitability of a particular text for their classoom needs.  Several
evauaors dso mentioned that it was difficult for them to fill the VS column especidly, as
they were uncertain of the importance of each criteria. To them, al the criteria were

equdly important, but the irony was that none of them indicated so in their evauations.

4.1 Comparative Display Forms

As has been discussed earlier in Chapter 3, the textbook evaluation advocated in this

research ismainly influenced by Tucker’s origind work, which appearsin his 1975
aticle entitled “Evduating Beginning Textbooks . Briefly it is based on two rating
schemes, each with its own separate scales, i.e. Vaue Scale (VS)/Weighting - the
importance of each criterion to the Teacher; and Merit Scde (MS)/Rating - the

extent to which a given textbook satisfies each criterion listed.

To present the results of the two rating schemes, Tucker (1975) has suggested on
using a comparative Display Form, which congsts of :
a) aVScolumn
b) alig of criteriain evduation
(smilar to the ones usad in the questionnaire)
) an MS column
d) aVMP (Vdue Merit Product) column.

e) a VMP graph

‘(please refer to Appendix 2)
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The reaults of the text evaduation which are plotted on the graph, are termed Vdue
Merit Products, i.e. the products of VS scores time MS scores, for each criterion

accordingly.

For example, if a Teacher think that the firgt criterion (‘offers overdl vaue for
money’) as Very Usgful (A), thiswould be equivaent to 3 (refer back to Appendix
1 - pg. 3), and isthen multiplied by the MS score of the book itsdlf asrated by the
teacher, say 2 (‘' To some extent’). hence, the VMP score would be 6 for Criteria
1. The scoreis then transferred on to vertica line number 6 on the graph. For the
odd -numbered VMP scores, they are dotted midway in between the even—
numbered vertical lines. A line is then drawn, connecting dl the dots of VMP
scores on the graph. This line graph, which isin blue colour is the actud rating (or

‘profile’) of atextbook as evaluated by its eva uator.

This profile, will then be compared to the Ided Profile of the textbook in order to
show the extent of difference (or smilarities) between the actud text rating and the
ided oné Th;a latter is achieved by multiplying VS (Vdue Score) as ranked by an
evaluator for each criterion by a perfect MS (Merit Score) of 4. Smilaly as
before, the VMP score will be transferred and plotted on the graph and a line

connecting dl the dots of scores will be drawn. (This is the line graph in red).

411 How toread and interuret the VMP graph

This section is congdered essentid before one can actudly proceed to the
textbook anayses because for one who may not be familiar with Tucker's

Comparative Display Form (CDF), he/she can actualy find it difficult to
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interpret the two line graphs displaying the VMP scores of the text anayses

and the ideal one.

Thisis because, unlike the other ordinary graphs, where the rise and fdl of
the graph lines on the horizontal axis are eadly indicated and interpreted,
the graph lines in Tucker's CDF are not actually meant to be turned as such
(the ‘risg and ‘fdl’s). The purpose of Tucker's digplay graph is different.
Here, the main objective is to compare the book’s evaluation with its idedl
profile, which means that one would expect to see how far or how near the
distance in between the Text Andysed (T.A.) Profile and the Idedl one. In
addition to this, note that the two axes, i.e. the VMP scores and the criteria,

are aso pogtioned differently than the x and y axes of the usua graphs
(refer Fig. 4 ). This is most probably due to convenient purposes, as it

would be esser to lig out the criteria verticaly than horizontally. The

outlook, however, remains the same.
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In terms of interpreting the graph, | am left on my own to make my own
reasonable deduction as no details have been widely published anywhere,
either-by Tucker (1975) himsdf in the article where his firss CDF appeared,
or by anyone e<e in the English Language Teaching field, on this matter.
The only information that has been much written, is on other related
matters, such as. how to evauate materiadsitexts (e.g. Breen & Candlin,
1987); different types of checklists [e.g. Harmer (1983), Sheldon (1988)];
and, how to develop the checklist criteria to suit on€'s own Stuation
(Williams, 1983). The list goes on but none on the actua gpplication of
Tucker's Comparative Display Form for any particular textbook evaluation.
(If there was any, most probably the‘ work has not been made widdy

available).
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However, this does not mean that it is impossble for one to deduce
logicdly of the interpretation of the graph. A careful andysis and a clear
underganding of the function of the graph and its components, are

necessary before a possible deduction can be made.

Before | proceed to eaborate on the basic terms (which | have coined
mys=lf) used quite frequently throughout later discussons, let me just
highlight again that two profiles would be compared in the andyss - the
Text Andysed (T.A.) profile and the book’s Idedl Profile. The position of
the Idedl Profile on the graph would aways be on the outer side (or can be
amilar a certain points) of the T.A. Profile. This is so because the idedl
VMP scores would dways be more (or Smilar) to VMP scores of the text
(the ideal VMP scores involve the highest possble/perfect Merit Score of
4).

When the ided VMP score meets the books VMP scores, at the same
points, this can mean either an ‘overlapping’ point/‘ideal’ Criteria, or a ‘least
important’ criteria, if it has a VS of 0. (How this happens will be explained
further later). The latter is S0 called because, just as its name suggedts, the
criteriais consdered as the most unimportant one by the evauator, and so
has given it a O for its VS. As for the ‘ided’ criteria, which normaly
happens when it is awarded the highest possble MS of 4, it means, a
criteria which is congdered the best one (or one of the best ones) for a
book. The criteria has reached its optimum score and this Stuation is

sometimes being referred to as having a nil (0) profile difference (or a

‘zZer0’ gap).
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The size of gap between the two profiles is also another point that we would
be andysing when looking a the VMP graph. The criteria which has or
have) the narrowest gap (which measures from more than 0/>0) is
consdered the strongest point for any onetext, i.e. quite near reaching the
ideal. On the other hand, any criteria which has the widest gap or biggest
number of profile difference for aparticular VMP graph, it istermed asthe
weakest area for the text in analysis. Only criteria which are of significant
difference (either ‘weak’ or ‘strong’) will be highlighted in the textbook
analyses later on (as sometimes, there can be along list of ‘weak’/*strong’

criteria, i.e. when many fdls under smilar category of ether one).

The overal postion of the T.A. VMP scores is dso important. Generdly,

the VMP scores (as liged in the VMP column) would fal between the
range of O (the possble lowest) and 12 (the possble highest). This is
derived from multiplying both the lowest VS (0) with the lowest MS (0),
and the highest V'S (3) with the highest MS (4). 6 isregarded as the VMP
midpoint. Any points which fal below 6 are considered as low evauative

scores and anything above 6 is vice-versa.

The above are the terms which | will be usng when describing the graphs
for each of the textbook. However, before this section ends, | would like
to highlight the importance of the Vdue Scde (VS). It plays a mgor role
as it can influence a criterion performance, which in turn, would affect a
particular book’s overall outlook. Thjs is so because the calculation of

Vaue Merit Product, for both T.A. and Ided Profile, involves the VS for

each criteria. Therefore:
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(i)

i

if VS = 0 (least important), but say, the book deserves MS = 3 for
aparticular criterion, the T.A. VMP would be 0 (VStimes MS).

Similarly, the Ideal Profile would adso be 0 (VS 0 times Perfect MS
4).  As both profiles score O, it is conddered as the, ‘least

important” ~ criteria

Bdow, further examples of other possibilities are given so as to

illugtrate clearly what one can expect from the VMP graph:

if VS = 3 (highest), but book does not merit anything (0) for a

particular criterion, then:

” TA. VMP score = VS X MS "

03X O0); butfor

Ided Profile VMP Scére = VS x Pefect MS

If

12 (3x 4)

This will creste a very wide gap with a profile difference of 12 -
a WEAK criterion.

1
In other cases, say VS = 1, but book scores highly for a certain
criterion, say MS = 4 (highest possible), then,

V.
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T.A.VMP score=4 (1 x 4),

and, for Idea Profile=4 (1 x 4) (milar VMP scores for both).

This consequently leads to ‘overlapping points where profile
difference is 0. Thus, we can say that the criterion has reached its

ideal score. (an ‘ided’ criterion).

\Y) Now, say we change VS to 2, and MS = 4.
Then,
TA. VMP score = 8 (2 x 4)
and, Ided profile VMP score = 8 (2 x 4).
Also smilar VMP scores for both, which means an overlapping
point/ided criterion. In sum, what can be concluded here is thet:
if a criterion scores the highest possble MS, i.e 4, it would
autometically be the Ided criteria with nil profile difference, BUT
provided the VS is more than 0. (Otherwise, it would be a ‘least
important’ criteria, as not only it has a nil profile difference, but

dso a NIL VMP score for both profiles).

412 Pre-Analvss

As the main purpose of this research is to find out how the Maaysian Form
One English textbooks are evaduated by the teachers who are using them,
the analysis of the Comparative Display Forms will be the important part
of this paper. There are many ways actudly to use the display form,
especidly if the evauation is of severa different books and of severd

different people’s opinions. One of them, as suggested by Tucker, is to
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display the opinions of severad evduators who are assessng one smilar
textbook, on the VMP graph, and these will then be compared to the Ideal
Profile of the textbook. Another way is that, if several books are evauated,
different coloured graph lines can be employed to show the profiles of those
different books. Smilarly, the different profiles will be then contrasted to
the Ided graph lineto find out how far or how near the books are from the

ided on any criterion.

(For the purpose of this research however, | have done some dight
adaptation to the ones that Tucker has suggested and this will be explained

soon.)

Basad on the 33 responses from the questionnaires distributed, it is found
that only 6 different textbooks are used by those teachers from the 12
different schools; there are actualy about four other textbooks which are
available for Form One pupils. However, a few of the 6 textbooks used are
not well-represented as the questionnaires were distributed at random. It is
aso difficult to predetermine which actud English textbook is used by
which school as no informetion is available to the public on this matter.
Although there is the zoning digtribution of textbooks to ensure equd
market for dl the Form One textbook writers by the Ministry of Education,
some schools do not adhere to the prescribed texts due to unforeseen

problems like the book’s availability in the market or suitability for thet

particular year of pupils.

Bdow istheligt of textbooks which would be andlyses in this research and

also, the number of schools usiig the books:

45



1) TITIAN BAHASA INGGERIS by Koh Sua Chin
- 5 schools

2) LAUNCH INTO KBSV ENGLISH by Khong, Lee & Chan
~ 3 schools

3) CREATIVE ENGLISH 1 by S.C. Teoh & C. Nesamalar
- 1 school

4) HEADSTART 1 by Noor AZlinaYunus & A. Fernandez
- 1 school

5) INTEGRATED APPROACH to ENGLISH by Bernadeite Koay-
school

6) KBSM NEW WAY ENGLISH by Tan Bee Young

- 1 school

As can be seen from the list, “TITIAN" happens to be the most represented
one but this does not necessarily mean it is the most popular one among the

12 schools.

To andyse the evaluation data of the Six textbooks, a comparative display
form like Tucker's (1975) would be very useful as it can show us clearly
on graphs, how the books are rated. Most importantly, comparisons can be
made to see which book () is further or closer to each of its Ided Profile.
Tucker’'s graphic method and rating schemes are dso flexible and can be
adapted to suit one’s particular needs, be it for a large group of evauators,
or asmdl one In my case | have dightly adapted his method of
presenting the 33 responses and scoring by using mean evauation instead.
I will outline here briefly how their opinions are dedt with, before

presenting them on the display forms, as well as the problems encountered.
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After glancing through the evauative responses of those 33 teachers it is
found that, for saverd schools, some of their responses were totaly smilar
to one another. This does not reflect individud critical evaluation as | had
hoped for initidly. Even the open-ended questions have absolutely smilar
responses. This supports the assumption made by the Head Teacher which
is raised previoudy, that clams many Form One English teachers are not
actualy very much exposed to evaluaing textbooks or materias in general.
Most of them, especialy the young ones, appear to be very inexperienced
when it comes to giving individuad own opinions of the subject they teach
or the text that they are usng. A colleague of mine who acted as my
medium, informed me that she redly had to go through in details with the
Form One teachers at her school on what was actualy requested from them
for each and every criterion evauated, as they just could not make anything

out of the textbook evaluation task. It seems that they just take for granted
the text that they have to use and try to rush through the given syllabus

before the exam comes.

In the end, | have decided to use mean evauation in deriving VMP scores
for each school, as well as for each textbook so that the books can-be easily
compared. Another reason to justify why | resort to usng mean in my

andyss is tha, it would be dmost impossble and difficult to actudly

compare how the books are rated if the 33 opinions are not narrowed down
(decreased) in some way as we are dso going to evduate the performance
of 6 texts smultaneoudy. There would be so much data that we need to
andyse that one could actualy lose track of the textbook evauation

objective.
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The comparisons would not be clearly illustrated due to the differing
weights (VS) and ratings (MS) that one can possibly have from the opinions
of 33 people (dthough some do give dmilar evauation results).
Furthermore, in my opinion, Tucker's Comparative Display Form (CDF)
is quite flexible and one can adapt it to suit one's needs appropriately. The
six textbooks form the subjects of this paper and hence, it would be clearer
if we are able to compare the differences of how the six books are evaluated
with ther Idea Profiles through mean evaduation of 33 evduators, dl
displayed on six separate VMP graphs. Presentationwise, | think the focus
of our andyss would neither belost(or ‘blurred’) nor chaotic through this

adapted method.

4.1.2a) Mean Evauation Process

This section will explan how the mean evduation is used in the
process of narrowing down the opinions of the 33 respondents to
12 schools, and to findly, to :6 textbooks presented on 6 CDFs.
(refer to Fig. 5) “Launch Into KBSM English” by Khong, Lee
and Chan will be used as an example to illustrate the process which
will be outlined below. 3 schools are usng this text, i.e. SM
Seberang Perak (5); SM Gadong (2); and Maktab Mahmud (P) (3).
The following steps are applied to transfer the 10 evaluators
responses on “Launch Into..” onto aCDF:-
=>1. The VS scores and MS scores from the returned
guestionnaires are entered into their respective columns on

the display form for each of the respondent.
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55 Quedtionnaires Didributed to |5 schools

l

38 Questionnaires Returned from 12 schools

ONLY 33 USABLE

Reaults of 33 Andysdand Tabulated Onto

33 Display Forms

MEAN EVALUATION |

(according to schools)

l

Transferred to 12 CDFs

(for each school)

MEAN EVA. 1I

(accor. to textbooks)

Transferred to 6 CDFs

(for each text)

Fg 5 - How Data Is Processed and Analysed Through Mean Evauations.

e
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=3,

=>4,

=3.

V'S scores are multiplied by MS scores (for each criterion)
to get VMP (Vaue Merit Product) scores. These are listed
in the VMP column accordingly.

These VMP scores are then plotted onto the graph. Blue
line is drawn to form a line graph.

Ideal Profile scores are next calculated, i.e. VS x Perfect
Merit Score (4). These are directly plotted onto the
corresponding graph lines; there is no Ided scores column
provided. Red line is used to represent the Ided Profile

VMP scores.

Now, to find the mean (MEAN EVALUATION 1) of 10
respondents to represent their school’s VMP scores. Let us
take SM Seberang Perak as an example which have 5
evauaors. The VSfor the 5 evduators are dl totalled up,
and then are divided by 5 to find the VS mean for this
school. Smilar mean caculation method is gpplied for the
MS scores. VS mean scores are then multiplied by MS
mean scores to get new VMP mean scores. These, are then
plotted onto a new graph and blue line is drawn again to
connect al the scores: this would now be SM Seberang
Perak’s (mean) evauation profile. An Ided Profile for the
book based on the school’s VS means x Perfect merit Score
of 4 are also drawn up to compare this with the former
mean profile in order to see how the school’s textbook is

evaluated by the teachers.

50



=>6.

The same process of finding Mean Evdudion | (of
evauators) is gpplied to the other schools which are using
amilar textbook. This will consequently lead us to 2 other
mean CDFs of Maktab Mahmud's and SM Gadong's

respective evaluators.

Hence, we now have 3 mean graphs of 3 different schools
for “Launch Into KBSM English”. In order to further
narrow our scope of andyss, we now need to find the
mean for the 3 different schools (Mean Evauation I1) for
the textbook used. To do this, the means for al the scores
(VS, MS and VMP) of dl 3 schools are calculated and
tabulated onto another form. And again, through the same
processas Mean Evdudtion |, the Ided Profile is
cdculated. The line graphs, for this (the Ided), and the
former (the 3 schoolsS mean scores), are plotted and drawn

with different colours to show comparison.

This process of finding the means of al the other schools is

amilarly repested for the other 5 textbooks. It must be noted here

that 4 of the textbooks do not undergo ‘MEAN EVALUATION Il

process as thelr evauations are each represented by one school

only, i.e. 1 school per textbook. Mean calculation is only done to

the respondents’ evauations of; those 4 schools. The 4 textbooks

are
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1) CREATIVE ENGLISH | -~ SM Bukit Bandaraya, K.L.
- (Teoh & Nesamalar)
2) HEADSTART | -~ SM Sultan Abdul Halim, Kedah
- (Yunus & Fernandez)
3) INTEGRATED APPROACH to ENGLISH - SM St John,
Beaufort.
(Bernadette Koay)
4) KBSM NEW WAY ENGLISH - SM Convent, Alor Setar

(BY. Tan)

413 The Andvss

At the end of our Pre-Andyss, 6 Comparative Display Forms (graphs)
have resulted, based on six textbooks used by the respondents of the twelve
schools involved. The graphs, each representing one particular textbook,
would be andysed separately in the following section, specificdly focusing
6n arées of ggnificant difference and interest between the mean evauative

scores and the ideal ones.

However, prior to that, thereis one point that needs to be highlighted here.
As the overdl objective of this research is to find out how the Maaysian
teachers would evauate and rate their Form One English textbooks using
my adapted version of Tucker's CDF, detalled anaytica description on the
textbook per se (for example, content, skills covered, grammar items taught)
would not be included as one would normaly expect from the usud
textbook review. Instead, only matters which are of relevance to certain

criteria (the ones highlighted) weuld be discussed. Brief factua information
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on the textbooks would be given prior to anaysing each graph to ‘acquaint’

the readers with each of the books, as well as two genera facts (which

follows shortly) reating to ail the books concerned:

b)

The only accompanying materid available with the text’is the audio
casstte (usudly made available to schools only). All textbooks are
supposed to have the accompanying audio cassettes with them (as
evident in the Teacher guides) but they are now not widey
avalable. Not many of the teachers who are involved in this
research knows of its existence in their schools. This shows that
the cassette which is meant for listening activities is under used or

not used & all.

ALL accompanying Teecher guides have of late been made
redundant, that is made out of stock since early 1990s. No more
copies of these are available from the book stores and the only ones
that may be around are the old-copies that can till be found in the
English Department of secondary schools. No one knows for sure
why this has been so but according to one textbook supplier, the
Minidry is in the process of phasng out the current Form One
texts, and new ones of better quality and standard (dtill under
smilar KBSM syllabus) would be introduced, perhaps in the next

five or 9x years time.
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TITIAN BAHASA INGGERIS (1988) by Koh Suat Chin

Publisher : Delta
Prise RM9
No. of pages 281

No. of evauators: 14

[F6)

SchoolsUsing Text: i) S M  Sultanah Asma ~

i) SM  Agama Melor - 2
lif) SM  Pulau  Nyior - 4
iv) SM  Changlun - 2
v) SM Beaufort - 3

The didinguished title of this textoook — “TITIAN BAHASA
INGGERIS’, which is in bahasa Maaysia, implies the idea of a
bridge as a stepping stone to the Maaysian pupils when learning
English. (‘Titian' means ‘bridge’). Language learning, specificdly
English, is seen as “a stepping stone to the acquisition of knowledge

in other disciplines’ (Koh Suat Chin, 1988 : vi).

Looking a the VMP graph of the book’s mean evduation (see
Appendix 2), one can clearly note the absence of any ‘ overlapping
point’ or ‘least important’ criteria as the gap is quite obvious
between the two profiles. It measures between the range of 2 (the
nearest to the Ideal scores) and 6 (the farthest one) VM P scores.

None of the scores for the T.A, profile goes beyond the mid-score
mark (6). They are al either below 6 or a 6. This indicates that

the book has generally scored quite low and is quite far from

54



reaching the ided profile, though none of its criteria reaches the

lowest VMP point, which is 0. (The lowest scored is 2).

Three criteria, or areas, have been identified as the weakest points
for"TITIAN" (the ones which have the widest gap) and they are:
a) Avallability of supplementary materids (Criteria 5);

b) Guidance of language item and ills (Criteria 10);

¢) Appropriate progression (Criteria  13)

The last two have been given the highest possible weighting by the
teacherswho use “TITIAN”, as seen from their VS scores (3), but
not for the book’s merits. This shows that the two Criteria are
thought to be important for an English textbook as pupils in
Madaysia, who mostly view English as aforeign language, do need
some detalled guidance on English and its usage, and a good
progresson of teaching, from smple, common English structures
to more complicated ones, is essentid to ensure the pupils success
in learning English. However, it seems that the book fals short in
these areas as proved by its low MS of 2. Meanwhile, what can be
sad for Criteria 5, i.e. ‘avalability of supplementary materids), is
that, it supports the fact that no materids are actually provided to

act as backup supports for the text.

As for the book’s postive (or {‘strong’) criterig, that is, where the
gap between the two profiles is a its narrowest, there is no specific
criterion that can be highlighted and this is because, there are too

many criteria which fails, under this category. Out of 35 criteria
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listed, about 12 have a gap difference of 2 for the text being

andysed. They are as follows:

a)
b)

<)

d)

g)

h)

)

1)

k)

)

Vauefor money (Criteria 1);

Reflects KBSM objectives (Criteria 3);

Adequate guidance for Teachers (may be based on the old
copy which is dill available) (Criteria 4);

‘User friendly’ (for Pupils) (Criteria 6);

Good content layout (Criteria 8);

Culturally related to Pupils (Criteria 11);

Posshility for modification & exploitation (Criteria 12);
Wdl-integrated (Skills) (Criteria 19);

Completeness of presentation (Pronunciation) (Criteria 27);
Related to taught structures & vocabulary (Writing)
(Criteria 28);

Avallability of different types of comprehenson (Criteria
32); ‘

Sdective Passages with gppropriate vocabulary level.
(Criteria 34).

The obvious dividing gap, no ‘ided criteria and the fact that dl of

its evaluated VMP scores are just at or below 6, show that, in

general, Koh Suat Chin's textbook is not actually very popular with

the teachers in Al the 5 schools which use this text as thair main

source of teaching reference.
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CREATIVE ENGLISH (1987) by Teo S.C. & C. Nesamalar

Publisher : Pena Modal
Price RM7.20
No. of Pages : 220

No. of evauators: 2

School Using Text:  SM Bukit Bandaraya

Thisis one of the four textbooks that does not go through MEAN
EVALUATION Il process as it is unfortunately, represented by one
school. Again, the graph presents us quite a Smilar picture to that
of “TITIAN'S’, where there is a considerable gap between the two
profiles. It dso does not have any *overlgpping point” and the gap

measurement here is from 1 to 6. (see Appendix 3).

The area which has the widest gap (profile difference of 6) is again,

Criteria S - ‘Avallability of supplementary materids (Imilar to
“TITIAN"). Here, the criterion is consdered as ‘ Quite Ussful’ by
the evaluators (VS -3) but the book deserves only on MS 2 when
evauated. This indicates that the evaduators are not actudly very
satisfied with the qudity of the materid, i.e. the audio casste,

abat essentid for English language learning. Other weaker areas
of the book which are worth mentioning here as having a profile
difference of 5 are: ;

a) Criteria 17—~ Adequacy of practice and exercises

b) Criteria 18 -=-"Awvailability of consolidation exercises
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c) Criteria 24 -~ Appropriate word load (Vocabulary)

d) Ciiteria 25 ~ Appropriate (vocab.) presentation in
meaningful context

€) Criteria 30 -~ Adequate step-by-step guidance
(Writing)

0 Criteria 35 - Various styles of passages (Reading)

On the other hand, Criteria 1 (‘VVaue-for-money’) isthe only area
that the book excels in as it has the smdlest number of profile
difference - 1. (The statement ‘vaue-for-money’ means a book
which offers qudity, in terms of durability and price). The book
is actudly quite chegp compared to other books in the market but
in terms of durability, the qudity is actudly quite smilar to the
others (i.e. of average high qudity) This is further supported by
Criteria 7, where the book aso offers ‘good editing and publishing’
qudlity. Criteria 7 is one of the other three areas which have the
next narrowest ggp, measuring a profile difference of 2. The

remaining two are:

a) Criteria26 ~ Adequacy of (pronunciation) practice.
b) Criteria 27 - Completeness of (pronunciation)

presentation.

Generdly, most of the VMP, scores are of a mixture, mostly
ranging either below or at midpoint 6. Very few exceeds VMP 6;
there are only four criteria that do (refer back Appendix 3). This,

coupled with the presence of the considerable wide gap for dmost
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dl of the evduative criteria, actudly conclude that, Teoh's and
Nesamdar’'s “Cregtive English 1" is dso not very much favoured
by its evduators, hence, a smilar low evauative outlook to that of

“TITIAN".

LAUNCH INTO KBSM ENGLISH (1987) by Khong, Lee&

Chan

Publisher Eastview

Price RMS.60

No. of Pages 272

No. of Evauators : 10

Schools Using Text : i) Mdctab Mahmud (P) - 3

i) SM Seberang Perak ~ 5
iii) SM Gadong -2

From the VMP Graph of this textbook (see Appendix 4), the gap
that exists between the T.A. Profile and the Idedl one is not as
digtinct asthat of the previous two, as the gap range varies from O
to 4. It is worth noting that the zero difference mentioned here
must not be mistaken as an * overlgpping point’ as has been defined
previoudy. Here, the scored VMP point is actualy O, and it is for
Criteria 5, i.e. ‘Avalability of supplementary materids. The
criterion scored nil for itsVS (asit is regarded the *least important’

one by the teachers), and very jow for itsMS. i.e. 1.

With regards to the VMP scores of the textbook profile, they are
quite smilar to “CREATIVE ENGLISH”, where nearly dl lies
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below, or a, the midpoint 6, except for Criteria 3 and 7: ‘reflects
KBSM objectives (8 VMP score) and ‘qudity of editing &

publishing’ (9 VMP score).

Criteria 7 is actudly one of the strong points of the textbook,
together with Criteria 13 (‘ gppropriate progression’), as both have
aprofile difference of 1. In other words, these evaudtive aress are
where the gaps are at their narrowest. As for the text’s weakest

area, the criterion concerned here is Criteria 25 - *Appropriate
presentation in meaningful contexts for Vocabulary, where the gap
measurement is 4. This is then followed closdy by these 3 other

criteria, which have a profile difference of 3:

a) Criteria 12 - ‘Possibility  for (text)
modlificetion’;

b) Criteria 19 - ‘(Skills) well-integrated

c) Criteria 20 - ‘Availability of other useful

- communicative kills.

| am actualy uncertain why the criteria above, especidly Criteria
25, is evaluated as the weakest area for this particular textbook, as

the words taught are dl related to the themeftopic of each learning

unit, and are not presented in isolation. In this text, the words are
introduced fird in each unit's reading passage where they are
underlined in order to show the pupils their usage.

(It is worthwhile to note here that, it is actudly difficult for me to

comment and prove whether the above type of results are true or
not, as they are evauated by the Teachers. They are the ones who

use and know the books-thoroughly. This is considered as one of
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the wesknesses of this type of sysematic close checklist.
Quantitetive data is eadly collated but there is no prove or
additiona information to check the truth of the data. Compare this
to Hamer's (1991) materid evauaion form and Sheldon's (1988)
textbook evaluation sheet where spaces are provided for evauators
to give comments. Then again, evauaors may not make full use
of these provided spaces, and moreover, this kind of subjective data
may be difficult to quantify. Another possible dternative which is
actudly time-consuming, is to do follow-up interview—cum-
discusson with the teachers concerned in order to find out the

judtification of ther evauation).

On the whole, “Launch Into KBSM English” has quite alow VMP
scores as evaluated by the 10 teachers, dbeit not very far towards
reaching the Ided Profile for some of its criteria. Compared to
“CREATIVE ENGLISH”, this one is dightly better as the gap

between the profilesis narrower.

HEADSTART | (1987) by Noor Azina Yunus & A. Fernandez

Publisher Faar Bakti

Price RM7.20

No. of Pages 187

No. of Evaluators : 3

School Usng Text ; “SM Sultan Abdul Haim, Jtra

A narrow gap, measuring between 1 and 4, like that of “Launch
Into...",is evident from' .the VMP graph of “HEADSTART I',
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Agan, there is no ‘ided criteria and no ‘least important’ criteria

for this text. (see Appendix 5 ).

Three criteria which have been identified as the weakest areas of

the book for having the biggest score of profile difference of 4 are:

a) Criteria 13 - ‘Appropriate  progression”  (Subject
& Content)
b) Criteria 23 - ‘Clear examples of required

responses  (Grammar)
c) Criteria 24 - ‘Appropriate word load’

(Vocabulary)

Glancing through the text content, | am again uncertain here whey
the above three have been listed as the weakest points, especialy
for Criteria 23 and 24. All the grammaticd items in the book,
which are termed ‘Language Points’ by the authors, have al clear
examples & the beginning of each exercise which guide the pupils
of what they are expected to say and do. @lease refer to Appendix
8 )

Asfor the Vocabulary load of the text, one can look of the sample
(partial) vocabulary list in Appendix 9 and judge of on thar
appropriacy to Maaysian pupils & this level. In may opinion,
nearly dl of the words lised are quite easy and of every day
common words, compared to “KBSM NEW WAY ENGLISH" by

B. Y. Tan (which will bé-discussed later on). Anyway, dl textbook

62



writers which are commissioned by the Ministry of Education, have
to follow a amilar specific guiddine for eech area covered in thar
book, including the new vocabulary that should be taught, (refer to
Appendix 10 p. 15). It is then, up to the writers to choose the
number of words from the list so as to incorporate those words into
their didogues and reading passages for each unit. In other words,
the vocabulary taught in one book, may be more or less smilar to

another one.

The same could be said of Criteria13. All Form One text writers
have to cover amilar sructura items and it is again, up to them to
decide which one should be in Unit One and so on. The syllabus
should steer away from the traditiona steeply graded syllabus and
be progressvely integrated instead. The new curriculum (KBSM)
places emphasis on communicative approach and dl current texts
have units which are thematicdly linked. The four languege sKills,
which aso include the sound system, grammar and vocabulary, are
taught integratively through these thematic units. These skills are
then, to be “built up cumulatively and tregted in a spira manner so
that repetition and congant use will maximise learning”. (Pusat
Perkembangan Kurikulum, 1987). Even though the language
materid in this book is given a “cumulaive and spira trestment:
(Yunus & Femandez, 1987 : iii), thereis actudly a*“ careful control
of theleve of difficulty” (ibid).‘ And this therefore, should not lead
to a problem of ‘ingppropriate progresson’ as clamed by the

teachers.
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As for the book’s points of strength, these are the ones which have

been identified:

a) Criteria 4 - Adeqguate guidance for Teachers.
(Perhaps, this is based from the old
one which may dill be avalable
and is

used by the evaluators)

b) Criteria 10 -~ Guidance of language items and
skills. (Clear step-by-step
guidance is given for nealy dl
kinds of exercises) - refer

Appendix 11

9] Criteria 18 - Availability of consolidation
. exercises.  (Evident from the

Revisgon Units).

d) Criteria 27 - Completeness of presentation.
(PRONUNCIATION)

(The book covers similar
pronunciation items as the others
(BUT it aso provides brief but
good explanation on how the

sounds are made and stressed
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(which should be pat of the

presentation) - refer Appendix 11.

e) Criteria 32 - Availability of different types of
comprehension.
(READING)
(a vaiety of comprehenson
exercises ae avalable, ranging
from ‘fill-inthe blanks, short
Questions, ‘True//false’  statements,

multiple choice Qs, and €tc.)

Findly, the VMP scores for the andyses text is dso of a mixture
of below, at, and above 6. There are three criteria which score
above 6 VMP score, and only eleven which score below 6, much
fewer than dl the previous books discussed. Thisindicates that this
book is much better compared to the other three books, though it
dtill cannot be conddered as one of the best yet, as it does not

have any ‘ided criterid at dl.

KBSM NEW WAY ENGLISH (1987) by Tan Bee Young

Publisher Jacaranda  Buku

Price RMS.60

No. Of Pages .,269

No. Of Evauators : 2

School Using Text : SM Convent Alor Setar
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The displayed evauation of this textbook as can be noted from the
VMP graph (see Appendix 6) seems to be improving compared to
the previous 4 graphs that have been analysed. Thisis so because,
gpart from the discerned narrow gap between the T.A. Profile and
the Ideal one, which measures from 0 to 2, this book has 6 ‘ided’

criteria (the ones with ‘overlapping points’) and no ‘least important’

criteria

The sx ided ones, which score the highest possble MS point of 4

ae

a) Criteria 4 - Adequate guidance for Teachers

b) Criteria 6 - ‘User-friendly’ (for Pupils)

C) Criteria 8 - Good content layout

d) Criteria 14 - Appropriate language level

e) Criteia 16 = Mesningful communicative
activities

f) Criteria 33 Passages related to pupils

All, are some of the very important criteria which should be
considered when evauating a textbook, and it seems this textbook

has nearly quite achieved the ided outlook of how a good text
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should be (though this is not conclusive yet). As for Criteria 4,
what can again, be assumed here isthat, the Teacher Guide (which
| could not get access to) must be actualy very good to achieve
such a high MS score, and may il be used by the school Form

One teachers.

This text, however, has no specific weak points (the ones with the
bigges profile difference) as dl the remaning criteria can be
conddered as to fdl in this category, i.e. have a profile difference
of 2 (which is actudly quite smdl, and thus, not very sgnificant).
As for the VMP scores (for text andlysed), they are overal much
better than the others so far, asnearly_al are aove or a midpoint

6, and only three criteria are below the VMP middle score.

ENGLISH - AN INTEGRATED APPROACH (1987) by

Bernadette  Koay

Publisher - Longman

Price RM7.80

No. of Pages 197

No. of Evauators : 2

School Using Text : SM &. John, Beaufort

The outlook for this book is quite similar to the “KBSM New Way
Englid” when we compare, the two VMP graphs on the

Comparative Display Form (see Appendix 7 ). The narrow gap

between the two profiles measures between 0 and 3. The book has
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no ‘least important’ criteria but 8 ideal ones, and they are as
follows

a) Criteria 3

Reflects KBSM objectives

b) Criteria 8 - Good content layout

c) Criteria 11 - Culturaly related to Pupils
(SUBJECT & CONTENT)

d) Criteria 13 - Appropriate  progression
(SUBJECT & CONTENT)

e) Criteria 22 - Adequacy of structura mode and
pattern display

f) Criteria 23 Cler examples of required
responses.  (GRAMMAR)

g) Criteria 30 - Adequate step by step guidance.
(WRITING)

h) Criteria 31 - Exposure to different types of
writing.

(Some examples to illugtrate certain criteria of the above (Criteria

22 & 30) can be referred to from Appendix 12).

The weskest criteria which has a profile difference of 3 is Criteria
20 - ‘Avalability of other useful communicative skills’ Again,
like Tan's textbook, nearly al VMP scores are above or a 6
(midpoint). 12 criteria are below 6 while 8 criteria are above 6.
This may actudly seem that this text is dightly below the standard
when compared to Tan's “NEW WAY”, it has more below-six

criteria. However, as we will see from the tota of dl MS scores
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for the Six textbooks, it is Koay's text which stands out to be the

best among dl. This will be further elaborated in the next section.

(N.B.: Truthfully spesking, the results of the andyss (of the
ratings) are a bit surprisng as | persondly would have
thought “NEW WAY ENGLISH” would be the best as
there is strong evidence of this throughout the content of
the book, which covers dl the listed evauetive criteria
However, as have been mentioned many times before, the
results are subjected to the participating teachers

evauation, and NOT of my persond opinion.)

Summary of Andings

To sum up what has been discussed in the andyss above, please refer to
the list below to see the genera outlook of each book’s performance. It

must be stated that:

i) the size of the gap between the Text Analysed and the Ided
Profiles

i) the number of ‘overlapping points or ‘ided’ criteria;

lif) the overdl positions of the VMP scores (of T.A), either below, &,
or above 6, including the total number for each category (<6/6/>6),
are dl taken into consideration, when deciding the rating postions
for the Six textbooks. Below is the summary in the best ascending

order:
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Sixth -

Ffth -

Fourth -

TITIAN (K.S. Chin)

a clear dividing gap, measuring between 2 (the
narrowest and 6 (the widest).

clearly ALL VMP scores for text is below or at
midpoint 6. (< 6)

thus, no ided criteria and no ‘least important’

criteria (where VS = 0)

CREATIVE ENGLISH 1 (Teo & Nesamalar)

a dmilar gap to TITIAN's is present, ranging
between 1 and 6 (which is quite wide).

however, VMP scores for text are dightly better, as
they are amix of either below, at, or above 6.

[< 6 - 14 criteria; > 6 - only 4 criterig]

no ided criteria and no ‘least important’ criteria

LAUNCH INTO KBSM ENGLISH | (Khong, Lee

& Chan)

quite a narrow dividing gap, measuring from O to
4,

0 because of 1 ‘least important’ criteria, where its
VS = 0, and NOT as an ided criteria

VMP scores for text analysed is also a mixture:
below, at, or above 6.

[< 6 - 29 criteria (quite a lot); > 6 - only 2
criteridl

7
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Third

Second -

Frg¢ =

HEADSTART I (N.A. Yunus & A. Fernandez)

Also a narrow gap like “Launch Into...“. measuring
from 1 - 4 VMP scores.

no ided criteria and no ‘least important’ criteria
VMP scores for Text Andlysesis dso a mixture of
below, at, or above 6. However, the number of
‘below €' criteriais fewer than “Launch Into...”.

[< 6 - 11 criteria > 6 ~ only 3 criterid]

KBSM NEW WAY ENGLISH (Tan Bee Young)

a narrow gap is evident, between 0 and 2.

no ‘least important’ criteria but have ¢ ided
criteria

VMP scores are much better than dl the previous
texts as nearly dl criteria have points of &, or
above 6.

only 3 criteria are below the midpoint.

[< 6 - 3 criterig; > 6 - 6 criterid]

INTEGRATED APPROACH TO ENGLISH

(Berdanette Keogvy)

a narrow gap can alos be discerned, measuring
between 0 and (“s

no ‘least important’ criteria but have 8 ideal ones.
nearly al VMP scores are dso at, or above 6.

[< 6 - .12 criterig > 6 - 8 criterig]
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The find point made above of “INTEGRATED APPROACH" may
seem to present us with a poor outlook as it has more ‘below 6 -
criteria than “KBSM NEW WAY ENGLISH”, and in fact, even
more than “HEADSTART 1”. However, as has been
aforementioned, dl aspects of the graph would be taken into
account, and in the end, it seems that the one with the more idedl
criteria has the advantage, and this, consequently, put Koay's

textbook as the best one evaluated among the six.

To actualy prove whether the above book rating, which is solely
judged by andysing the graph disdlay and the evauative scaes
involved, | have attempted to caculate the total of Merit Scale

points for each book, and have discovered that the above is true.

(refer to Table 3).

“Integrated Approach to KBSM” is the best book evaluated as it has

the highest total M S scores, as well as the best VMP Scores. The
second best book is “KBSM NEW WAY ENGLISH", followed by
“HEADSTART” by Yunus and Fernandez. On the fourth position
is “Launch Into...” with a totd MS scores of 87.5. “CREATIVE
ENGLISH” is Number 5 and finaly, “TITIAN” comes out as the

most poorly evaluated book, as well as the one which has the lowest
MStotd. The results of this rating ae based only on the
evauations of the teachers who participate in this research, which
are actudly of asmal number and do not represent the evaluations
of dl teachers in Mdaysa who are using the same six textbooks.
Therefore, the rating that is presented in Table 3 should not be

generdised for similar-textbooks in other contexts or situations.
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TABLE 3 : RAW TOTAL OF MS SCORES AWARDED TO EACH TEXTBOOK ANALYSED
(in ascending order)

Textbook LAUNCH NEW INTEGRATED
Area TITIAN CREATIVE INTO... HEADSTART WAY APPROACH
of Criteria
PRACTICALITY

(6) 15 145 135 17 20 185
PHY SICAL

3) 7 8 95 9 9 105
SUBJECT AND
CONTENT

4 10 10 11 11 12 14
LANGUAGE TYPE

) 4 5 55 6 7 65
ACTIVITIESEXERCISE

3) 6 6.5 7 9 10 85
KILLS

@ 5 55 5 6 6 6
GRAMMAR

3 6 7 75 7 7 1
VOCABULARY

2 4 4 55 5 6 65
PRONUNCIATION

@ 5 6 45 5 6 65
WRITING

(4) 9 85 8 12 12 145
READING

C) 10 9 105 12 13 105

TOTAL

(140) 81 84 875 99 108 113

6th 5th. 4th. 3rd. 2nd. 1 st.
4
N.B i) The totd Perfect Merit Scale Scores for ALL 35 Criteria are 140 (4 x 35 = 140)

i) f For convenience purposes, the 35 Criteria on the Comparaive Display Form have been Decreased to | | (tota

main Area of Criteria).
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The judtification is quite obvious of why total scores of the books

MS scores are used. These are the actud merit points that are
awarded for each book according to the criteria in evaluation. They
indicate to us wha a book desarves in the judgment of its
evauators. Vaue Scae scores, contrarily, are irrdlevant in a way,
as they do not give us any indication whatsoever, of the book’s own
performance. Although the teachers have to weigh their (criteria)
importance in relation to the book evaluated, V'S scores are not,

actualy subjected to the book per se, asMSis.
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4.2

Comments on the Textbooks and Ther Usage

In this part, | would present the percentage results of the responses from the
evaluators (teachers) to the questions posed at the end of my questionnaire. They
were included in order to provide me with more information on the teachers
generd fedings toward their textbooks and the usage. Basicdlly, there are four
questions asked, in which the teachers have to tick the appropriate responses given,
and to give some of their comments as well, in the spaces provided. The lag, fifth
guestion (an open-ended), is just to give them more space (and opportunity) to
voice out other points which might not have been touched upon previoudy. (please

refer Appendix [ - pp.. 6 to 7) The four questions mentioned above are regarding:

D the Teachers overdl satifaction with ther texts;

2) the Teachers opinions on the success of communicative approach toward:
a) improving thelr pupils English, and
b) encouraging the pupils to use English;

3) the problems they face when using thar texts;

4) the frequency of using ‘outsde’ materidsin the Teachers English classes.

The results of these four questions will be eaborated individualy below, but as for
the *additiond comments - question, only 3 out of 33 evauators have responded;
the rest have left it blank. Even though these 3 responses may seem too negligible
for one to make an overal generalisation, | will, neverthdess, highlight them in my

overdl conclusion of this second part of the chapter later.

Also included here, are the findings to one of the genera details queried a the

beginning of the questionnaire which asks on who actualy sdects the textbook for
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the school concerned. (At the time of designing the questionnaire, | did not know
about the textbook regional zoning system, as this is made known only to those who
are involved directly with the textbook production and distribution). Given the
responses from the teachers, dmogt dl (except for two) do not involve any English
teachers in the selection of the textbooks, apart from the English key personnel, eg.
Heeds of English Depatment.  The texts are either determined solely by the
local/state education authorities, or with the school Heads of English.

This perhaps reflects clearly the aforementioned zoning system, where even though
few books have been pre-determined by the centrd (and state) educationa
authorities to be used, say, in the Northern region, the schools (via the English
Heads) can il have a find say to choose between the limited few dlocated for
their region. However, two schools claim that their English teachers, together with
the Heeds of English, and the local educationd authority, are actudly involved in

the sdection. The findings are as follows:
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SM Sultanah Asma

2. SM St John's

3. SM Beaufort LOCAL EDUCATIONAL
4, SMK  Gadong AUTHORITY

5. SM Agama Melor

6. SM Changlun LOCAL EDUCATIONAL
1. SM Convent AUTHORITY &

8. SM  Seberang Perak HEADS OF ENGLISH
9. SM Sultan Abdul Halim DEPARTMENT

10. Maktab Mahmud (P)

11. SM Pulau Nyior ALL THE ABOVE
12. SM Bukit Bandaraya + ENGLISH TEACHERS

(A summary of which textbook is used by which school, as well as the number of
evauators, can be referred to from Table 4 . This should act as a guide to the
readers as | will be referring to the texts and the schools frequently in my next

section.)

421 Teachers sdtisfaction with textbooks

[Q: Are you overd|l satisfied with the textbook and its use in the

classroom, with regards to yout own pupils?

The reason why this question is asked directly after the textbook evaluation

task, is that, it is to check and pfove whether the response that is given here
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——> poorly rated)

78

School No. Of = > (Total) Textbook Used
Evaluators
SM St. John, Beaufort 2 = 2 Integrated Approach to
English (B. Koay)
SM Convent, Alor Setar 2 =2 KBSM New Way English
(Tan Bee Young)
SM Sultan Abdul Halim, Jtra 3 =>3 Headstart 1 (Noor AZina
Yunus and A. Femandez)
Maktab Mahmud (P), Alor Setar 3 Launch into KBSM English
SM Seberang Perak, Alor Setar 5 = 10 (Khong, Lee and Chan)
SMK  Gadong, Sabah 2
SM Bukit Bandaraya, Kuaa 2 => 2 Creative English
Lumpur (Teo, SC. and C.
Nesamdar)
SM Sultanah Asma, Alor Setar 3 Titian Bahasa Inggeris
SM AgamaMelor, Kelantan 2 (Koh Suat Chin)
SM Pulau Nyior, Jitra 4 => 14
SM Changlun, Kedah 2
SM  Beaufort, Sabah 3
=12 =33 =6
TABLE 4 : A SUMMARY OF THE TEXTBOOKS AND THEIR EVALUATORS (ranked from highly rated




would in any way, indicate some Smilarity to the evauation of the textbook
completed previoudy. The presumption here is, if the evauator feds
dissatisfied with higher textbook, then the text evaluation scores would have
to be low. If the answer is posgitive, then the text evaduation scores would

be viceversa

On the whole, a mgority of 57% of the teachers who complete the
evauation expresses their satisfaction toward the textbooks that they are
using, while the other 43% do not. There is actudly, some discrepancy
here about the percentage figures because logicdly, those who should fed

satisfied are the ones who have given high evduative scores to the
textbooks that they are usng. These texts can be roughly termed as the
three best scorers from dl the analyses that have been made before.

However, the number of evaluators who assess the top three books are only

7 out of 33. (refer Table4 ) Thisonly makes up about 2 1%, and not 57%
as pointed above. Certain number of evauators of some schools must have

‘deviated’ or give contradicting response to what they have just eva uated.

It is discovered that the total number of those who ‘deviate' is 12, and this
explains why there is such a big percentage of those who are satisfied, when
the actud redity is different. 7 “TITIAN" evduators, 1 for “CREATIVE
ENGLISH" and 4 for “LAUNCH INTO.", have dl clamed to be sttidfied
with their textbooks; their textbooks are actudly the bottom three scorers.
No plausible reason can be given to sppport this evidence as there is no
comments a al given by the evauators who have ticked * YES . What we
can assume here is that, perhaps these evaluators do not actualy realise that

their overal evauation (both fof VS and MS scores) outlook would turn out
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to be low as there isarange of scale that they can choose from, ether for
the VS weighting or the MS rating. None of them has actudly given a
constant low score of say, 1, for al the criterialisted; most of the time the

SCOres vary.

As for the 43% who have responded ‘NO’, most of them have given the
reasons of “insufficient exercises’ and “unsuitable content” for their
dissstifaction. Two contrasting opinions on the same textbook of
“TITIAN” are found to be quite interesting as they show that the text is
actudly not very suitable for both rurd and urban pupils.

Here are the two opinions given:

SM Beaufort : “Not suitable for rurd pupils or those
(arurd school) who lack basc grammar.. . . will benefit certain level
of sudentsonly”. (It implies that the book is quite

difficult).

SM Sultanah Asma:  “Content not too challenging and
(an urban schooal) language used quite easy.. exercises ae too

smple. "

Of course, these are only part of individuas comments from two different
schools and the comments they make are not necessarily representatives for

al urban and for dl rura schools in Mdaysa

The success of communicative approach according to the Teachers

[Q: Do you think that the current ‘communicative’ gpproach reflected
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in the textbook has been successful toward:
a) improving your sudents English on the whole?
b) encouraging them to use more English (indde/outside

classroom)?]

There are two parts to this question as stated above and we shall be looking
at them one by one. This question is asked to the teachersin order to find
out what they think of the learning concept behind the new syllabus and
curriculum.  The approach itsdf is not actudly very new as the new
curriculum of KBSM (and KBSR - for primary schools) itself. However,
in the New Integrated Curriculum for Secondary Schools (as well as for the
Primary), the gpproach is being more emphasised through the integration
of teaching the four language kills in English. Proficiency in English,
egpecidly in basic, everyday stuations is the target am of the new

curriculum.

However, ever since the implementation of the KBSM, many teachers have
criticised on its credibility, as wdl as its suitability in the Mdaysan
context of learning English. Although English is seen as “the second most
important language” (Kementerian Pendidikan Maaysa, 1988b) to Bahasa
Madaysa, its importance is only evident in urban settings. To many pupils
and people who are living in the rurd, and even in the semi-rura aress,

English is more like a foreign language to them.  They just could not
imagine themsalves as to having to ek in English when deding with
basic, every day situations as featured in the new KBSM English textbooks.
To prove whether the above clam istrue or not, we will now see what the

teachers generally feel about the adopted ‘communicative approach’, and its
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effects to ther pupils English.

a)

b)

Improving Students English

Surprisngly, 57% agree that the approach reflected in ther
textbook does help their sudents to improve their English, while
39% say it does not. (and 1 person say ‘| don't know’) However,
many of those who view the approach postively say that the
improvement is actudly not that much (average) and only affects
those pupils who are dready good in English and those who have

interest.  As for those who claim that the approach in the new
KBSM does not actudly have any effect on ther pupils English,
the generd comments that can be gauged from their responses is
that the gpproach is basicaly successful in their pupils ord skills,
but not the others (especidly writing). Their pupils performance
in English is viewed as not as good as the ones before the KBSV

(& KBSR) isimplemented because the current gpproach does not
focus soldy on the ‘basics, i.e. grammar rules as it was done

before in the traditiona method.

Encouraging The Pupils To Use English

There is an equd response to this question as 50% have sad -
“Yes, it does’ and 50% have said “No, it doesn’'t”. One of the
teachers who gives a poditive response comments that pupils are

encouraged to use English, eveniif it isonly in the dlassroom during
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the English lessons, because there are many extra activities in the
textbook that help them to practise their English. (The teacher is
from SM Beaufort, Sabah (a rurd school) and is using “TITIAN").
This comment is echoed by the teacher of SM Pulau Nyior, (a
semi-urban) which is aso usng smilar textbook, when she says
that more discussons are hed with pupils due to the activities

avalable in the text.

On the other hand, one of the comments given by the other haf
who responded ‘NO' to the question, is that there are inadequate
examples of didogues in the text that can be used as an
exanplemodd for the pupils to use English in dass.  (This
comment is from Maktab Mahmud (P) which is usng “Launch
Into..."*) And another comment form SM AgamaMelor, which dso
voices the same overtone over the dialogue models available in their
textbook (“TITIAN") states that “the model used in too easy and

atificd”.

Overdl, the responses to the two questions are quite surprising and
interesting as they show the teschers pogtive outlook and
confidence in the new integrated (or familialy known as
‘communicative approach’) advocated by the KBSM. It contradicts
the generd Mdaydan, teachers sentiments on this matter which
have been written and published many times in the local
newspapers, especiadly when comparing their latest PMR (Lower
Secondary Assessment) exam English results to the previous year's.

In terms of pupils English improvement, amajority agrees that the
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‘communicative approach’ does help them to improve to some
extent, whereas for encouraging the use of English, the response is

equaly divided on the matter.

4.2.3 Problems/Constraints When Using The Textbooks

[Q: Do you have any particular problems/congraints that may, in any

way, redtrict you to use the textbook effectively with your pupils?]

This question is posed in order to investigate the usage of the Form One
textbooks in the classroom, specificaly looking for any problems that the
teachers might face during their teaching. | have given some ideas asto the
kinds of problems that can occur but the teachers are free to add/substitute

with other problems that have not been listed in the answer.

75% of the teachers admit that they do face some problems when using

their textbooks and the mgjor problems seem to be as follows:.

) due to time condraint

2) classistoo large (too many pupils per class)

3) lack A.V.A. equipment, like Overhead Projectors, cassette players,
and even power mains socket.

4) pupils poor language proficiency.

[Most of the above problems are similar to the ones encountered by teachers

interviewed by Mitchdl (1988) in her, study on the problems they faced

when trying to implement an communicative gpproach syllabus]
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The first problem given above, which isthe most popular problem cited by
the teachers involved in this research |, is actudly a traditional, common
renowned problem faced by many teachers in Malaysia. Especially with the
recent emphasis on developing pupils communicative competence through
the suggested activities in the textbooks, and coupled with the dill

influentid exam-oriented system (under the new curriculum, we are now
gradudly steering away from too much relying on it), time condraint is ill

one of the most crucid demands experienced by many English teachers.

Malaysian education system has long been known to be very exam-oriented.
There are usudly two exams during a school semester (year) which are the
mid- and the find exams, and in between there are usudly a number of
class tests given out monthly. Usudly, the teachers main priority would

be to cover as much of the syllabus as they can in order to prepare their

pupils for the yearly find exams. However, in the rush of their doing o,
quite often the pupils' needs and understanding of the content have not been
taken into account, and in the end, the pupils are lost and are left behind.
Now, with the new Integrated Curriculum, the number of language items to
be taught have al been standardised, as can be seen from the Content pages
of al the textbooks concerned, as well as from the Form One English
Syllabus Specifications. However, as our results have shown, the teechers
dill find that there is not much time to cover the average 24 units
thoroughly with their pupils, ether for those who are teaching in the rurd

or in the urban schools.

And | think this can be atributed to the problem of low English proficiency

among the pupils, which in away, impedes the smooth teaching of the units

85



as prescheduled. From the details given by the 12 schools regarding their
1993 fir¢ PMR (Lower Secondary Assessment) exam English results, which
replaces the former SRP (Lower Certificate of Education) exam, very few
actualy have high percentages of passes. Out of the 12, only five can be
said to have good, strong results in that subject. The ret, glanerally, reflects
low English level among their pupils as indicated by the low attainment
percentages. The lig of the schools with ther respective 1993 PMR

English results are as follows:

1. SM Sultan Abdul Halim (HEADSTART) -~ 100%

2. SM Sultanah Asma (TITIAN) - 100%
3. Maktab Mahmud (P) (Launch Into...) - 98%
4. SM Bukit Bandaraya (Creetive English) - 95%
5 SM Convent (NEW WAY) - 82%
6. SM Pulau Nyior (TITIAN) - 57%
7. SM Seberang Perak (Launch Into...) - 45%
8. SM Changlun (TITIAN) - 43%
9. SM St John's (Integrated Approach) - 40%
10. SV Beaufort (TITIAN) - 33%
11. SM Agama Melor (TITIAN) - 27%
12. SMK Gadong (Launch Into...) - 12%

[It is interesting to note that, crudely, there is no strong correlation between
the textbook used and the PMR English percentages if we compare the
above lig with Table 3 previoudy (on our textbook rating).

7.
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However, one must remember that there can be many other factors, such as
school environment, learning and teaching factors, etc. (which will not be
discussed here), that can be attributed to. Anyway, this research only
focuses on Form One texts, and not the Form 2s and Form 3s as well,

which are dl included in the PMR|]

Another mgjor problem isto do with the large size of English classes, and

again this problem is faced by both rurd and urban schools. The ided ratio
of students per teacher should be around 25: 1, and this is important,
especidly for language classes like English, where communication between
pupil:pupil and teacher:pupil is much being practised. However, many of
the English classes in schools which | have been to, and from what the
teachers told me, have about 40 to 50 pupils per class. Obvioudly, ora pair
works, or even group discussions would be almost impossible to do in such

a big cdlass. The ‘communicative gpproach’ which features these type of
activities in classrooms, has to be abandoned and most teachers, in the end,

resort to the traditional approach of'teacher-dominated classroom’ instead,

which is more practicd in this circumsance.

The third reason which is given, is badicdly to do with the technica
problems of certain schools, which in a way, has affected the success of
implementing the new approach in English classes as outlined in the new
curriculum. It can vary from not having the proper OHP equipment to
more serious basic problem of lack of infrastructure, a mentioned by the
teachers of SM Beaufort, a (quite) rura school in Sabah. The main
problem that they are facing is to do with the unavailability of dectricd

main sockets. The accompanying audio cassettes that the pupils can listen
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to when usng the textbook and other ‘outsde ligening materids, like
relevant, appropriate songs, are ‘denied’ to the pupils as there is amply

insufficient power sockets for the classsooms at SM Beaufort.

Finally, one problem (mentioned previoudy) faced by SM Seberang Perak
teachersis to do with ther pupils overdl poor language ability, which has
in away, redrained them from doing more communicetive activities in the
classsooms. (Their last PMR English results : 45%). Hence, on the whole,
the generd outlook posed by this question isthat: ‘YES - the mgority of
teachers do face some kinds of problems when using their textbooks, while

only 2 1% says ‘NO'.

The Frequency Of Using ‘Outsde Materids

[Q: How often do you use ‘outside’ materias (either to supplement or

to subgtitute) the materias in the textbook, when teaching English?]

The response to this question should actudly taly with the response to the

question posed in 4.2.1, and it is found, that, to some extent, it does. Mot
of the people who have said that they are not generaly satisfied with their

textbooks, have given the reasons of “insufficient exercises’ and “unsuitable
content”.  And, hence, logicdly if they are not satisfied with ther texts,
they should do something to rectify , the situation, and look for other
materids to ether subgtitute or supplement the ones in the texts. From the

responses given, the above assumption is found to be true.

e
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A mgority of 53.6% admits that they do SOMETIMES use ‘outsde
materids S0 as ‘to dimulate pupils interests (main reason given) and ‘to
give more practice - writing skills and grammar’. 42.9% meanwhile, says
they OFTEN or regularly use their own supplementary materids, and these
are those who strongly fed dissatisfied with ther texts. The man reason
for usng ‘outsde’ materids quite often in the classrooms is because ‘the
content (and the exercises) in the text are not simulating nor chalenging
enough for ther pupils. Some say that there are just Smply insufficient
suitable exercisesin the textbook for their pupils (SM Gadong & SM Pulau

Nyior).

(It is interesting to observe that dl the schools which use the three best-
rated books have responded ‘SOMETIMES ,as opposed to ‘OFTEN’, when
asked about the frequency of their teachers usng ‘OUTSIDE materids.
This shows that they are quite satisfied with the content in their textbooks
and do not redly need to look esewhere for other materials, except
occasondly. Also, Smilar reason is given as to why they use non-textbook
materidsin their dassrooms, and it is basicdly to ‘ creste/simulate interest’

or ‘to bresk monotony’ among the pupils).

Only 1 person (or 3.6% has indicated ‘RARELY"’ in higher response and
no comment is given as to why this is so. Therefore, on the overdl, a
mgority of the evaluators DO use their own ‘outsde materias, which can
either be taken/adapted from other texts or the ones that they have made
themsalves in order to suit the ability of their own pupils.
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425 Summary On The Teachers Generad CommentsOpinions

On the whole, the questions which have been added at the end of my
guestionnaire, have to some extent, shed us some light on the teachers
overdl fedings toward the textbooks that they are using and their usage in
classrooms.  The firgt and the last questions (on frequency of ‘outside
materids) have given some proof that the textbook ratings, which has been
andysed previoudy, are actudly reiable as supported by the teachers

responses and comments from these questions.

Even though none of the evaluators have much bothered to answer the very
last question asked in the questionnaire (i.e. for ther additiond
comments/suggestions), three teachers from three different schools do
provide some comments which are quite worthy to be highlighted here.
One of them, who is from SM Convent, Alor Setar, clams that ther
textbook (“NEW WAY ENGLISH") is dready ‘appropriate with their
students and is satisfied with it. This.comment hes indirectly jusified the
overdl evduation of the textbook by the teachers of the school concerned,
in which the book has been rated as the second best out of the 6 texts

evaluated.

Another contrasting comment, which nevertheless does judtify the rating of
the textbook concerned, comes from SM Bukit Bandaraya Kuala Lumpur,
which uses “CREATIVE ENGLISH” ‘(the fifth best book). The teacher
comments that the new KBSM integrated approach which is reflected in the
textbook is not very good as it is unsystemdtic a al. The pupils are not

taught the basic grammar rules-as the way it was done before, and hence,
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they (the pupils) are left ‘to grope around to deduce the rules for
themsalves. Hence, afeding of dissatisfaction is voiced out here by one of

the evauators who is using one of the poorly rated textbooks.

Ladly, alengthy comment of dissatisfaction is again voiced by one of the
teachers at SM Beaufort, Sabah (a“TITIAN” - user) who has eaborately

pointed out that:

“Activitiesin the text should cater to dl leve of pupils and
not only to certain levd. Texts should include lots of
grammar exercises, sentence patterns and drills as the
Teachers are al SL speakers themselves. Teachers need to
have alot of samples/exercises themselves before they can
teach pupils. Teachers need to have a ‘modd’, i.e a
textbook especidly for rura students. AsEnglishisan 1.2,

therefore, there should be more examples provided.”

His comments might be biased toward advocating for the traditional method
of teaching grammar, but the main point is there, in which he strongly feds
that the current texts do not actualy cater very well to dl pupils, especidly
for those in the rurd. Again, the rurd/urban dichotomy is raised here, and
this is actudly a recurring lament of many experienced teachers over the
new textbooks (and the syllabus, on the whole) as has been highlighted, for
example in the New Straits Times (1/ 12/1993). The current texts generdly
are found not to be very suitable for the use of rurd pupils as the context
and the level of language taught seem to be a hit too advanced for them and

‘unredistic’. <
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But then again, would it be possble that this gened feding of
disstisfaction toward the new implemented curriculum for the Madaysian
education system is actudly due to the teachers own reluctant atitude in
accepting the change? This is because, it has been proven that teachers are
actudly the least susceptible to change whenever there is a curriculum
innovation, such as the new KBSM curriculum in Mdaysia, and this is

because:

“teachers attitudes are a product of values and attitudes

within a particular culture.
(Young & Lee 1985 184)

The results which have been andysed and discussed in the second half of
this chapter, nevertheless, have shown a quite postive outlook in terms of
the teachers acceptance and confidence in their textbooks as well as the
curriculum on the whole (despite the few odd strong comments highlighted).
It does not mean here that these comments should be discarded or taken
lightly but the feding of dissatisfactions would dways be around. The

positive overd| outlook may actudly indicate that these groups of teachers
(of 12 schools) do have some faith in the new KBSM and generaly accept
it asthey can see that there is some potentid in the new curriculum toward

cregting better English learners in the future.  Hopefully, the current
problematic Stuations that many of th‘em are facing would be improved

very soon.
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CHAPTER 5 - CONCLUSION

From the results of the findings brought about by this research, it seems that a number of
conclusions can be drawn regarding the importance of textbook evaluation, as wel as the
use, and the Form One textbooks themselves throughout the seven-year of KBSM

implementation in the Maaysian educational scene. Firg, it is proven in this research that,
with the use of an adapted version of Tucker's textbook evaluation scheme and Comparative
Display Form, the evauation of sx of the Madaysian Form One English textbooks by the
rdevant teachers who are usng them is possble and has been quite a worthwhile

‘experimenta”  experience.

A textbook rating based on the Form One teachers evaluations has resulted, though it must
be stressed here that this rating of the six texts should not be considered as the ultimate

textbook guide for those who are interested to find out which is the best Form One English
text in Mdayda Thisis only a smdl-scae research which only uses the evduations of 33
evauaors from 12 schools, and hence, the findings (and the rating) does not actualy
represent the generd evauation of the whole Maaysian Form One teachers population.
What is more important here is not the rating, but the implication of the evauation task
itsdf, which shows that Tucker's origind work on textbook evduation is generdly
workable, and if adapted to suit one’s loca needs can be a worthwhile exercise to gauge the

local teachers perception about their textbooks.

Secondly, in terms of the current Form One textbooks themsalves, the overdl evauation
scores (based on the total MS scores) are actualy low and not very impressive, despite the
genera postive outlook drawn by the teachers comments in this research. Even the best
one, which is“ENGLISH ~ An Integrated Approach” (Koay, 1987) only scores 113 out of

the highest possible 140. And, looking at all the scores (refer back to Table 3), there is
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generally, not much difference between them. Perhaps, this can be attributed to the reason
that snce dl of the textbooks have to closdy abide by specific guideines pertaining to the
content and language items taught (specified by the Maaysian Ministry of Education), they
are, more or less, quite smilar to another (though not quite). What can be generdly
concluded here, however; is that al the textbooks do actually match the current pedagogical
demands, as the pupils learning needs and interests (to some extent) despite the relaively

low scores.

Nevertheless, whatever the scores may be, the issue on the unsuitability of certain textbooks
(regarding their contents) to rurd pupils as has been highlighted in the discusson of the
findings, must not be forgotten. As evident in the previous 1993 PMR results (the first one
replacing SRP exam which was abolished in 1993), there is quite a wide gap between the
performance of rural and urban pupils about 50 per cent for the former and 70 per cent for
the latter (New Straits Times - 1/12/1993). This may be due to severd other factors, but
there is no denying that the content of the English syllabus, taught and relayed through the
textbooks can be one of the attributal factors as well, as portrayed by the genera lament of
lower secondary school teachers in the media (including the comments of one particular
teacher which is highlighted in Chapter 1V). Although the reason has not been publicised
yet, the Minidry is presently, in the process of ‘revamping’ dl the current KBSR (for
Primary) and KBSM (Secondary) textbooks, particularly for the subjects of Bahasa Melayu
and English. This is done for the sake of improving and upgrading the qudity of exiging
texts, and turning them into hopefully, a better textbook package, which will incorporate:
1) Textbook; 2) Exercise & Activity Book; and (3) Teacher's Guide. (Kern. Pendidikan

Maaysia, 1993).
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The third point that should be raised here is concerning the importance of textbook
evauation. Even through the issue of materids and textbook evauation my not be the rage
anymore in the present '90s as it was two decades ago, [when many articles have been
published on cregting and improving materids checkligs for the wide use of al ELT
practitioners e.g. (Tucker, 1975; Van Lier (1979); Mariani (1980); Breen & Candlin
(1987)], the issue should not be left neglected. With the abundant published ELT materids
around, plus the fact of learners preference toward the use of textbooks, it is becoming
more important for teachers to be able to scrutinize and evauate for themsdlves those

published materids before any selection is made.

Even like in the case of Maaysia, where most of the time the mgority of the teachers are
not actudly involved in the textbook selection for their schools, as this is usudly done by
the Heads of English Department and/or the local education authorities, they (the teachers)
must be exposed to the various textbook/materials assessment schemes and methods, perhaps
during their teacher training courses or through practica workshop sessions (post-training
courses). The key objective is not only to update their knowledge on the current
developments of this issue, but aso force them “to examine in-a pogtive light the views of
language learning which inform their teeching. * ~ (Hutchinson 1987:44). And.especidly
with the new curriculum innovation or change, like the Integrated Curriculum of Secondary
Schoolsin Malaysia, a consstent eva uation approach and constant evaluation exercise are
vitd in order for one to judge

“the wisdom of the initid sdection, in terms of how well

things have worked in practice, and whether the book has

provided an adequate link with subsequent materids,

textbooks or courses’. (Sheldon, 198735)

Here, the teachers' feedback and evaluation as one of the main users (pupils are the other
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main users) are important and should be heard, as they can give a more reliable and realistic

judgment based on their teaching skills, knowledge and experience.

Although in the Mdaysan case, al of the current school textbooks are ‘prescribed’ and

published with the approva of the Ministry of Education, this should be no reason for the
local teachers to merely accept and rely on the texts for classroom use without questions.
Thereis actudly an urgent need for constructive textbook evaluetion by all teachers, which
should be made public (especidly among those who are involved in the education
profession), as their assessment is actudly related to many of what Sheldon (1987) terms
as “chdkface grievances’ voiced by the teachers themsdlves, as well as by concerned
parents on the effectiveness of the new KBSM curriculum. (Of course, this does not mean

that ‘blind condemnation’ on the current textbooks: with particular reference to Engligh, is

suggested here).

As dl the secondary school texts are actudly gearing up toward and preparing the
Maaysan teenage pupils for their PMR (Lower Secondary Assessment) examination in
Form 3, and SPM (Maaysian Certificate of Education) in Form 5 — the two most important
secondary school exams before entering the tertiary learning indtitutions, teachers and
parents (especialy), are becoming more and more concerned as to whether the change
brought about by the new curriculum will have any improvements or benefits to the pupils
educationd performance (with reference to English, in our case) or vice-versa. And here,
the textbooks used would play a mgor part as they are the most tangible reflection and

means of what is being taught to the pupils at schoals.

Fourthly, and most important of dl, is regarding the textbook evauative techniques
themselves.  Various eaborate and sophisticated assessment sirategies like the one by

Tucker (1975) (which | have adapted for the ‘purpose of this research), Cunningsworth

96



(1984) and Williams (1983), do not actudly result in “a foolproof formula by which dl
materials can be unerringly judged” (Sheldon, 1957 : 5). Just like what have been observed
in the findings of the evauations in this research, there are a times, doubts, which are
raised asto why certain points are being evaluated so and so by the evauators involved, as
there is no obvious congruence between what the text actudly is and the evauative scores
gven. A more detalled and comprehensive gpproach combined with sophisticated,
systematic checklist may be the answer but this, again, my not lead us to unquestionable
solid quantitative data.  What is more essentid here is actudly a consstent gpplicable
framework in the textbook eva uation exercise so as not to confuse teachers who at times,

may need to be able to make the selection and judgement for themselves.

More future research on the issue of evaluation materials or textbooks for English Language
Teaching should be carried out, not merely on the issue of improving the exigting techniques
and approach, but also on the implications of these techniques (and the new ones) when
goplied in red Stuations. This kind of experimenta application should be widely published
S0 as to inform teachers, in generd, the effectiveness and reliability of these evauative
drategies, and aso to expose them to various types of evauative schemes in order to
develop a more critical congtructive mind toward their local textbooks (or any available

published materids in the market).

AsFauzi Shamin (1992) proposes, the existing materias checklists, can actually be used as
“awareness raising tools’ in teacher training courses, “not only to identify “fit’ between
materials and courses, but to explore WHY the materials are as they are, and what learning

and teaching theories lie behind them” (ibid).

In my opinion, the above SUMS up nicely why materids evaluation is So important, especialy

to teachers in countries like Maaysa, which are .undergoing a curriculum change. Hence,

97



perhaps future researchers who are interested in the issue of materias/textbook evauation,
should concentrate on developing “a common criteria grid and scoring system” as suggested
by Sheldon (1987 : 6) which could be widdy applicable to suit al kinds of teaching
contexts.  The system should be teacher-friendly and be made known to al practising
teachers so that the text evauation task would become something which is routine and
familiar to al. It must be stressed here that textbook evauetion is not a ‘once-in-awhile
exercise for the teacher-users. Idedlly, the task should be done on an ongoing basis, not
only on the onset of sdecting the textbooks, but also during and after using the texts.
Therefore, | would like to suggest here that, if would be a good improvement if all teachers,
with specific reference to Maaysa, are made more involved in this important issue of
evauating ther textbooks in the future. | am amost certain that there will be a lot to be
learnt from this exercise which can be implemented initidly on individua schoadl levels. Of

course, as Sheldon, (1988:245) has admitted, textbook evaluation is actualy:

“a subjective, rule-of-thumb activity, and that no neet
formula, grid or sysem will ever provide a definite

yardstick. "

Nevertheless, as has been pointed out before, there are actually many important reasons why
teachers need to know and use formd textbook evaludtion regularly in their teaching

careers.

Findly, the findings and andyses discussed in this research may initidly seem to be
beneficia and relevant only to the Maaysian secondary school teachers, particularly to the
Form One teachers, and other relevant educational practitioners. However, if looked at a
wider application leve, the evauaive framework and scheme used in this paper, can

actualy be adapted and evolved to suit different’ levels and types of materiasin other local
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Malaysian teaching contexts.

On the overdl, the main objective of this research, which is a kind of experimentation to
find out and analyse the Maaysian Form One teachers comparative evaluation on the values
‘of the KBSM English textbooks, has been quite successful (albeit a smal number of
participants and, who are largdly, not very familiar to an evaduation checklist). Though not
detalled, it has dso shed us some light on the generd ‘communicative potentia’ of the

textbooks now thet the new curriculum is in full swing.

To conclude, it is hoped that the discussion and analyses forwarded in this paper, would
generate further research on methodological development to be studies and applied, with a
wider teaching audience. Thisisto profit, and to assst the teachers worldwide, in making
relevant assessments of their books as wel as providing them with ingght into the
underlying organisationa theories and principles of those printed materids.  Specid
emphasis on finding universa evauative parameters would perhaps be the crucia next step
forward towards the advancement of materiads development and evauation as it would
develop “a more coherent, thoughtful enterprise” (of textbook evaluation) (Sheldon,

1988:245) then what it is to teachers, a present.
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APPENDIX 1. QUESTIONNAIRE

| am currently conducting a research into evaduating the new (KBSM) Form 1 English
testbooks and would be very grateful if you could spare some time to assist me in assessng
the Form 1 textbook that is currently used at your school.

From your responses, | would be particularly interested to find out the answers to these
questions:

How Well Does the Textbook MATCH :
- YOUR own sudents learning needs and interests (taking into account
language level and urban/rurd school factors);
and
. the underlying principles and communicative objectives of the KBSM-.—
gyllabus.

Pease note that this in NOT a commercid survey aming to promote any particular
textbook/author/publisher but, puredly an academic one with the man objective of diciting
honest, evauative responses from Maaysan English teechers, specificdly
the Form One English teachers,
and
- those who may be familiar with the book (and may not necessarily be teaching
Form 1 a present).

| would greatly appreciate if you could give as much thought and be as criticd as possble
when completing the Textbook Evauation Form-cum-Questionnaire.

BEFORE YOU PROCEED, PLEASE! ! :

s HAVE THE FORM 1 TEXTBOOK WITH YOU
(It would help you to complete the questions much quicker)

2) NOTE THAT THE TEXTBOOK EVALUATION FORM REQUIRES YOU TO
ASSESS TWO ASPECTS::

(P.T.0)



a) *WEIGHTING of criterion
(on the left-hand column)

b) ** RATING of textbook
(on the right-hand column)

4 3
To the Toa
grestest large
extent extent
YES eemcemeccemcmiiin e

As you go down the ligt, please indicate the
importance of each criterion/statement
about the textbook, to YOU, as a teacher,
by choosing any of these letters :

A . Veay Usfu
B - Quite Usgful
C - Fairly Useful
D - Not Ussful
Then, write the sdected letter in the left-

hand column, i.e. before each criterion /
Statement.

- With regard to esch criterion/Statement,

B

please tick () in the appropriate numbered
columns, on how satisfactory the textbook
IS, in meting the liged criteria

The rating continuum is as follows:

3 1 0
To some Just Not
extent bardy a al



TEXTBOOK EVALUATION FORM

(As a few other schools are dso involved in this survey, please ensure that dl detals are
completed for easy data collection).

Name of School © ...

Currently teaching English to Form One ? YES/NO
Who actudly sdects this textbook for your school ? (has / have the find say)

loca sate education authority / Headmaster or Headmistress or The Principd / Head
of Department / Others, ie ..o v

(plesse delete the inapplicable)

TEXTBOOK FACTUAL DETAILS

AUhOr(S) oo

Publisher @ ...

For your convenience, below is the summary of wha you have to do. You can do the
evaluation for both WEIGHTING (of crireriaj & 'RATING (of the textbook) either
smultaneoudy, or, one a a time.

* WEIGHTING (Left-Hand Column) ¥ RATING (Right-Hand Column)

Please indicate by letters, the importance | Please tick (v) in the appropriate numbered
of each criterion to you, as a teacher, on | columns, the extent to which a given

the checklist below : textbook satisfies each criterion on the
A - Very useful checklist.
B - Quite useful 4 - To the greatest extent YES
C « Fairly useful 3 - To a large extent
D - Not useful 2 - To some extent OK
1 - Just barey
0 - Not a 4l NO

[If you dill find the evduating task confusing, please concentrate on the RATING column
fird].



“WEIGHT | - This textbook: **RATING
A/B/C/D |+ PRACTICAL CONSIDERATIONS 413121 ]o
- offers overdl ‘value for money’ (in terms of durdbility -
& price)
- is lneh and stlmulatlng to the students
. reflects the ObJeCtIVES of the current gyllabus under the T 1
KBSM
- has adequate guidance in the Teacher's guidebook to
use the textbook
. has avaldale accompanylng materids (eg. workbooks, | |
audio tapes, etc.)
- . is ‘usar-friendly’ (i.e. clear for pupils to use it on ther
own for classwork/homework)
» PHYSICAL CHARACTERISTICS 413121 0_
- shows quality in editing and publishing (cover,
graphics, illudrations, ec.)
- has good generd layout of content presentation (not
too dense or too sparse or cluttered)
. has good |Ilustmt|ons WhICh ae usa‘ul in danfylng the
teaching items
. SUBJECT AND CONTENT 413 121(11]0
- gives introductory gutdance' in the presentation of
Ianguage items and <Kkills
. relates content to the learners culture and envi ronment
. dlows teecher to modify and exploit the content
¢ whenever possble with teachers own materias
- has aopropnate progrulon of ‘new’ language items
(mple -> difficult)
LANGUAGE TYPE 413 (2110
. has the appropriate language level for your students
. has authenticity in language and syle, i.e. like red-life
English




*WEIGHT | « This textbook: *RATING
A/-BIC/D - ACTIVITIES /EXERCISES 41312|11|0
» promotes a variety of meaningful communicative
activities in the classroom
. provides aufficient activities and exercises for pupils to| | | | |
practice the taught items / ills
. Offers effective consolidation exercises for revison in
the book itsdf
- SKILLS 41321110
- integrates the four individud skills wedl with one
another (i.e. Reading, Writing, Ligening and Spesking)
- indludes appropriate ills which may be useful for the
pupils when usng English
+ GRAMMAR 4132|110
- stresses meaningful situations and a variety of
communicaive techniques for teaching grammatica
items
- provides adequate modds featuring the structures to be “
taught (via examples, dldogua tables etc)
. shows clear e\amples of lhe klnds of responses
required in practise drills and exercises
- VOCABULARY 4 1312|110
- has reasonable vocabulary load appropriste to your
sudents level e |
) . pr@mts vocabulay in approprlate meani ngful cont&sts |
to fadlitate underganding (intead of as isolated
% .
vocabulary i terns)
- PRONUNCIATION 4 13 |2 |10
- stresses the  importance of correct  English
pronunciation with enough pronunciation exercises for
students to practise on '
. Suggest ways of demongtrating and practising speech
items (eg. the correct pronunciaion / intonation of
particular sounds / words / sentences)




*WEIGHT

This textbook:

**RATING

A/B/C/D

- WRITING

41312

1

- relates written work to structures and vocabulary
taught before

i ...‘.‘.‘..‘.‘.‘....‘.‘.‘..‘.‘.‘...\..............‘..‘....‘..‘.‘..‘..m..‘.‘..‘..‘;__-‘-._-_-__-"-,;_ ___________

- relates written work to the pupils age, mterests, and

environment
X_X----e-

- demonstrates techniques for handling aspects of
compogdtion writing through guided practice in the
ealy sages

- provides prectice in different types of written work
(e.g. dictation, writing reports, narratives, €etc.)

READING

- offers different types of exercises to develop
comprehension skills (eg. True /| Fase satements,

smple short Qs, inferent-type Qs)

sudents (i.e. not too difficult / too smple)

- sdects passages W|th|n the vocabulay range of the

. selects passages reflecting a varlety of styles of
contemporary English (eg. newspaper aticles, letters,

dialogues, €tc.)

--------

weere,

Findly,

- Are you overdl satisfied with the textbook and its use in the classroom, with regards to
YOUR own pupils?

NoD COMMENT ..o

ves[]

successful toward :

@ improv ng your students English on the whole?

Y(E‘SC I

No D COMMETE

Do you think that the current ‘communicative’ approach reflected in the textbook has been



b) Encouraging them to use more English (indde or outside classroom) ?

Yes D No I:] COMMENTE ..o

- Do you have any particular problems / condtraints that may, in any way, redrict you'to use
the text book effectively with your pupils ?

Yes[:l physcd - class too large / technica - no mains socket or A.V.A

equipment/  time condraint / Others, ie ...,
(pleese underline the applicable)

NOD

» How often do you use ‘outsde materids (either to supplement or to subgtitute) the
materids in the textbook, when teaching English ?

Oftm[:] Sometimes D Why doyou do SO ? ..o

.............................................

Raly [ ] WHY NOE SO 2 oo

- Any other additiond comments (postive/negative) about the book and/or the evaduation ¢
(Suggedtions for further improvement for future Form 1 textbooks / evauation survey
would be most welcomed).

(The information given in this questionnaire will be trested with strict confidence).
THAN-K YOU VERY MUCH FOR YOUR TIME AND FO-OPERATION.

IZA/MASX/UUM



APPENDI X 8

E 3 In pairs, ask and answer questions like these about Scok Mei's day
What does Sook Mei do at (give time)?

What time does she (give name of activity)?
When

Don't forget to use: , , , efc.

ﬂ A Now quickly write down your daily routine. Write what you do and the time you do it.
A ke this:

* ORTUR &Y 530
R cdnath ok @

Mention what time you have your meals, do your homework, play sport, help your
parents, watch TV, etc. Take turns with your partner to ask about his/her day.

Example

Tial-t

Pec]d?,is 'H‘a'bi'}sl. Advarbs c—‘): 1:'13 w@NCL

q E In pairs, ask and answer questions like these about the table. Answer truthfully!

- Do you get up early?
Yes, always do.
or Well, I usually/often/sometimes do. or No, | never get up early.

Do you
¢ 100% g\ WayS get up early clean the car
help your mother read COMICS
\:;’ucl\\ﬂ tidy your room listen to cassettes
) read the newspaper go to a movie
cheq feed the cat water the plants
watch television help clean the classroom
somebhmes | go to bed late ; wash the dishes
do your homework help cook the meals
0% never ride. your bike look after your younger
sing in the bathroom brothers and sisters

43



»5‘/6, Work in small groups

Say whatyou always have for breakfast.
usually have for lunch.
often do on Saturday morning.
sometimes  do on Sunday evening.
never do at night.

Write six sentences about yourself. Say what you always/usually/often/sometimes/never
do.

Talking about interests and hobbies ot free $me -

E 8 Match the nictures with the words

>, - p"‘) 3
- .’1./ =25 |
— 4 . 3 i : ;l

R, \ ]
2

N /

S

a swimming

5 taking photographs
¢ collecting postcards

d playing footbail

e fishing

f making paper flowers

E; 9 Practise this dialogue n pairs.

. w7 What do you do (n your free time,
Hasnina? Have you got a hobby?
sasn 1a Well, | sometimes (1)

siafa.r Do you collect anything?

¢
asrine No, but my sister collects

Do you play a game?

aran

(4) ;.- mies
‘What do you like to do on the

. r.Yes, | usually play (2) ¢ 5 u: snaran
with my sister in the evenings. weekend?
iharzr Are you interested in music? Hasnfna  Well, 1 () """ " and
~asnna | like listening to (3) ine races but | (6) vatcn W v o, and
(O] RS

don’t play a musical instrument.

44
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APPENDIX 9

s Word List

This list shows you the page on which each new word appears. Words in the
Form 1 list are in italics.

A to arange 76 a beach 84 a brake 113
a ! an arrangement 128 5 beak 157 brave (adj.) 56
able (adj.) 17 to arrive 36 a bean 35 bravery (n.) 56
to accept 126 art (n.) 31 a beard 64 breadman 113
an accident 81 an art gallery 84 to beat 68 breakfast (n.) 30
across 33 ashamed (adj.) 57 beautiful {adj. ) 64 to breathe 156
an actor 70 to  assemble 73 because 58 brick (adj.) 91
an address 60 an athlete 136 abed 45 a bride 141
an adventure movie 26 athletics  (n.) 54 a bedroom 11 a bridge 92
an  aeroplane 41 attap (adj. 92 a bee 15 bright  (adj.) 57
after 27 attractive  (adj.) 26 beef(n.) 35 to bring 37
an afternoon 23 an aunt 2 a beetle 99 a brother !
again 26 to award 56 to beg 122 brown (ady.) 36
age (n.) 59 awful  (adj.) 53 to behave 60 a brush 48
ago (adv.) 10 behaviour  (n.) 160 J bud 158
air (n.) 113 8 behind 4 to  build 71
an  air-conditioner 19 a belief 160 a bunch 37
an arport 89 s baby ! to believe 46 a burger 19
an album I back (prep.) 26 a bell 36 Burma 68
all 19 bad (adj.) 17 a belt 67 a bum 120
all right 34 a badge 45 beside 4 burnt (adj.) 149
along 17 badminton 26 better (agj.) 38 to burst 58
dways 43 a bag 147 between A a bus-stop 28
am ! baggage (n.) 99 a bicycle 15 a business 49
am. .73 baju kebaya (n.) 63 big {ad}) 35 a businessman 74
among 67 to bake 7 d bird 5 busy (adj. } 76
an amount 76 to baker 7 d biscuit 45 but 3
an  amphibian 134 bald (ad}.) 64 black (adj.) 60 a butcher 91
an L1 a balloon 58 a blouse 63 a button 114
and 1 5 balsam 158 blue 63 to buy 35
angry (adj.) 27 a bamboo 35 a boarding school 36

an animal 6 a banana 35 d boat 46

dnnouncenen 't 135 d band 73 to  boil 154

an  announcer 73 a bangle - 67 boiled (adj.) 17

another 113 a bank 35 3 book 11 c

an answer 48 a bank, of a river 36 a hookshelf 11

to answer 48 a barber 82 boring  (adj.) 51 a cabbage 18
an ant 99 to bark 35 to be bom 27 a calculator 15
an anthem 161 a basket 76 to borrow 127 a calendar 14
any 39 a baskethall 19 abottle 87 to call 21
anymore 79 a bhat (in sport) 165 bottom (ad}. ) 37 a camel 18
anything 39 3 bathroom 11 to bowl 89 to camp 59
an  aguarium 15 batik (n.) 64 a box 3s can 55
an area 78 a baton 138 a boy ! a canary 18

179



a pam

a pan

pants (n.)
paper (n.)

a parade

a parent (n.}
a pak
parliment {n.)
a parot

a part

a party

to pass

d passenger
past {adv.)
a pastime
a path

a patrol

a paw

a pedal

a pedestrian crossing

a pen
a pencil

a penfrrend

a penknife
people {n.)
pepper (n.)
per cent (n.)

a period

a person
personal (adj.)
a pet

a petal

a photo(graph}
photography (n.)
aplano

to pick
apicnic

a picture

aple

aplece

a pilot

a pineapple

a place

a plan

a plant

a plantation
plastic (adj.)
~a plate

"~ to play

4 piayer

a playground {(n.)
please

pleased (adj.}
plenty {adj.)
p.m.

a poem

35
35
118
44
135

35
89
59
16
125
168
108
33
38
35
81
157
113
95

41
15
105

79
34

3s
160

41

15,

56
131
41
35
15
74
105
23
13

105
50
39
19

169
a4
17
51

147
29
58

a poet
poetry (n.)

a point
poisonous (adj.)
a policeman
a policewoman
a police-sta ron
polite (adj. )
pollen {(n.)
the poor (n.)
popular (adj.)
population (n.)
a porch

a port

a postcard

a poster

a pot

a potato

to pour
powder {n.)
to practise

a prawn

a prefect

to prefer

to prepare

a present
pretty {ad).)
a price

a priest

a prince

a principle

a prize

to produce
a programme
aproject
proud {(adi.)
proudly {adv.)
to prove

to pull

to puncture
a pupi
purple (adj.)
to push

to put

to put on

to put back
a puzze
pyjamas (n.)

Q

a quantity
a quarter to
quickly (adv.)

70
150
169
78
4
73
81
25
160
49
25
115

118
73
46

135
56

117
17

20
120
70
160
at
78
41
a8
56
140
88

114
kil
158

76

39
58
67

110
42
17

a quiz

R

a rabbit

a radio

a railway station
rain (n.)

to rain
afat

rattan {n.)
to reach

to read
really {(adv.)
to rear
recess {n.)
to  recognize
red (aqj.)

a referee

a refrigerator
a relative

& relay iracei
a religion

to repair
to repeat
a reply

to reply

to report

a reporter
a reptile

to respect
a rest

a rest house
a rhinoceros
a ribbon
rice (n.)

to ride :

on the right

a nng
to nng

a river

to rock

a roof

a room

a foot
arose

a roundabout
a row (of chairs)
to row
rubber (adj.)
rude (adi)
rugby (n.)

a ruler

to run

a runner
rural (adij.)

to rush

a7

54
11
29
49
58
45
16
37
10
16
46
31

158
45

169
15

19

141

115
74
15
59

56
46
161
140
148
134
63
a7

67
36

17
11
45
30
73
36
150
67
25
165

37
141
105

36

safe (adj.)

safely (adv.)

a sailor

a salesgirl

a salesman

salt {n.)

sandals (n.)

a sandwich

a sari

a sarung

Saturday (n.)

sauce {n.)

a saucer

a saw

a saw-mill

to say

scaler; (fish)

a scarf

a school

a scooter

to score

to scream

a screwdriver

a sea-shell

seaside (n.)

a season

second

secondary

a section

a seed

to sell

a  semi-detached
house

a semi-Final

a set

several (adv.)

to sew

shall

shampoo (n.)

to share

a sharpener

a shawl

she

a shelf

a shift (nigh/

morning/afternoon)

shining (adj.)
aship

shoes (n.}

to shoot

a shop in)

a shop-house
short (adj.)

to shorten

6

6
37
49
74
arl
64
101
5
64
19
al
154
99
120
27
157
67
29
96
141
36
99
50
19
99
95
31
13
arl
37
12

170
160
4]
45
23
a’
11
50
118
38
39
73

130

97
38

6
48
12
66
98
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APPENDI X 10— F)i%%ré)tt))from FORM ONE ENGLI SH SYLLABUS SPECI FI CATI ONS

6.0 Word List for the English Language Programme for Secondary Schools

Form I |

I The word list consists of items which need to be taught in the
contents under which they are Listed. Tjhege items can be also
be taught in other relevenr coutents. Words with asterisks (*)
are words not iound in the Suggested Vocabulary List for the
Primary School English Language Programme nor in the Form | word

list.

2. Words derived from the same root word, and having the same
meanings arc listed as one tern.
2.3, drink, drinks, drank drinking.

Adjectives and adverbs chat are formed by adding prefixes and

sufflxes are Listed as one iten.

e.g. unclean, slowly,

3. Words that have the szme form but have different meanings are
listed as separate terns. e.yg. ‘present’ as in birthday present’

and ‘present’ as in 'presencagift’.

4. A verb with an asterisk is given in its root form, followed by its
third person singular present tense form, its simple past tense form,
its participle form 1f ic is not the same as the simple past tense form,
and i t s -ing form and other selected parts pf speech.
e.g throw (v) (throws, threv, thrown, throwing) (throw (n)
4 n$oun with an asterisk is given in its singular form followed
hy its plural form and other selected parts of speech.

e. g book {n) (books) {v) .

5, Wrd. endings such as - ed (passed), — ied (studied),

» s (meets), and = ing (meeting)can be added to verbs,

6. Sone itens have nore than one word e.g. line up, on the left,

I'd like to cone.

1. Sentences that followitens with asterisks give examples of

' the vays in which these items can be used,

i



4.1 CGames in school

baduinton (n)

*baton (n) (ba tons)
Pass the baton to the nex runner.
catch (v)
drop (v)
* firmly (adv)
Hold the racquet firmly in your hand,

football (n)

* friend (n) (friends)
My _friend and 1 play badminton in the evening.

* game (n) (games)
The game | like to play is badminton.
* goal (n) (goals)
Kick the bail into the net and score a goal for your team.

goalkeeper {(n)

* hit (v) (hits, hit, hitting)
Hit che shuttle-cock over the net.

hold (v)
+ kick iv)
* mark (v) (marks, narked, marking)
Mark your opponent and stop him from getting tde ball.

net (n)

* opponent {n) (opponents)
Do not iet your opponent get the ball.

* pass (v) (passes, passed, passing)
Do not keep the ball too ltong. Pass the ball to your friend.

%
play (v)

p%ayer (n)

* point {n) (points)
She won the match by five _points.

* racquet/racket (n) (racquets/rackets)

* relay (n) (relays)
R&hid was the first runner in the 400 mettes relay.

ring (n)
referee {(n)

yrun (V)




—y—

g,

* runner (n) (runners)
He is the fastest runner in the school.

school (n)
score (v) (n)

* service (n) (services)
The game starts with a service by Johan.

* shuttle-cock (n) (shuttle-cocks)
Don't hit the shuttle-cock into the net.

* singles (n)
dhmad is a singles player in the team.

team ()

throw (v)

2. Directions - places in school.

across (p)
along (p)
at (p)
before (p)
behind (p)
be tween (p )
!t canteen (n)

* corridor (a) (corridors)
The principal 's office is at the end of the corridor.

* direction (n) (directions)
Follow my directions and you will find the place.

first (adj.) (adv.)
kY floor {(n)

* go down (v) (goes down, went down, gone down, going down).
Go down the stairs to the ground floor.
The canteen is on the right.

R g

5 * go up (v) (goes up, went up, gone up, going up).
;7 Gé up the stairs to the principal's office.

* ground (adj.)
£ The canteen and office are on the _ground floor.

in front of (p)

Library (n).




near (p)
] next to (p)
pl ace (n)
office {(n)

. on (p)
My classroomis on the first floor,

. on the left (p)
The small room on the left is the study room.

* onthe right (p)
The library is on the right. Next to it, is the art room

opposite (p)
second (adje)

* staffroom (n) (staffrcoms) )
The staffroom is on the first floor of the bullding.

. stairs (n)
Go dovm the stairs

straight (adv.)

* tumleft (v) (turns left, turned left, turning |eft)
At the end of the corridor, turn |eft.

*  turn right (v)
(turns right, turned right, turning right)
Walk down the stairs and turn right.
3. Message
¢ can (v)

. invite (v) (invites, Invited, inviting)
£ | invited himto ny house on Hari Raya Day.

~¢ neet (v) (neets, net, neeting)
Pl ease meet me in the library,

nmessage (n)

pl ease (imper.)

tell (v)

. thank (v) (thanks, thanked, thank&)
I gave him a present. lie thanked mefor ite




Informaticn - nlaces in schoo

4,
big (adj.)
*  book (n) (boaks)
, There is a pook on Malaysian birds in the library.
borrow (v)
card (n) :

clean (adjs)
(1) (drains)
The drain behind the canteen is very deep.

drain

draw (v}
dustbin (n)

eat (v)
keep (v) (leeps, kenrt, keeping)
Wle must kern the library clean and neat.

large (adj.)
[ining up)

My scnool nhas = large canceen.
Evervone has to line up to buv fcod in the canteen.

linge up (v) {(lines up, lined up,

~

here are many xinds of books in the libprarye.
———t Tt

° many (adje)
T -
nezt (adje.) neatly (aav.)
noi se (i)
{pages]
vrite on the nages of the books.
back, Pputting back)

’ (n)
Do not wi
nack {(v) (puts back, put
nawspapers after reading them

i

b1
¥ Put bad:: the
T
quiet (adj o)
rubbi sh {n)
dictlonaries and atl ases.

shel f (n) (shel ves)
library has a shelf for

L]
Qur  school
smal | (adj.)
° tear (v) (tears, tore, torn, tearing)
Do not tear any pages fromthe bockse

wite (v)
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‘5. Furniture
bathroom (n)

. bed (n) (beds)
There is a bed in ny rocm.

bedroom (n)

. bench (n) {benches)
We sit on benches in the canteen.

chair (n)
classroom (n)
cupboard (n)
desk (n}

* dining room {(n) (dining roomns)
There is & table With six chairs in the dining rocm,

« furniture (n)
The only furniture in ny room isa bed and a chair..

kitchen. (n)

- living room (n) (living rooms)
There is a sofa in the living room,

sofa (n)

. stool (n) (stools)
VW sit an stools in the science room.

table (n)

6. Labelled pictures

bottan (adje)

centre (adj.)

pi cture (n) (pictures)
This is a picture of a busy street.

t Op (adjo)
In the picture, there is a building. On tep of the building,
there is a bird.
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7., Timetables = class, personal

afternoon (n)

] class (n) (classes)
titer the assenbly the students went back to their classes.

evening (n)
fourth (adj.)
Friday (n)

. hormrewor k (n)
| do nmy homework at nine o' clock every evening.

. interval (n) (intervals)
VW have an interval at ten o'clock everyday.

. | esson (n) | essons
The history lesson starts at nine o'clock on Mondays.

Monday (n)

. morni ng (n){(mornings)
V¢ have assenbly every Honday morning.

ni ght (n)

* period.(n)  (periods)
We have an English period everyday,

. personal (n) ,
1 write the things | want to do in ny_personaltimetable.

* recess (n)
The class goes fat Physical Education before recess.

Sat urday (n)

. study (v) (studies, studied, studying)
| study from eight to nine o' clock everyday.

Sunday {(n)

third (adj.)

* tinetable (n) (timetables)
VW wite all the lessons for the wesk ' in‘the timetable,

Thursday (n)
Tuesday (n)
Wdnesday (n)




~no
(8]

Lables ~ packages, tins

content (n) (contents)
The contents of this tin weigh.

Kilogram{me) (n) (kilogrammes)

label (n) (labels)
The | abel on this tin of biscuit

litre (n) (litres)
This tin contains one litre of c

made in

This packet of biscuits is nade

package (n) (packages)
Thi's package contains fifty pack

poi son (n)
This pacize: contains rat poison.

tin (n) (tins)y

100 grans.

s tells us where ghe biscul ts are nmade.

ooki ng oil,

in Malaysia.

ets of sweets.

The contents of t-his tin nust be used within two days.

weignt (n)

Description 2f oeople

"y,

pald (adj. )

My grandfather has No thair on his head. He is bald.

beard (n) {beards)
The old mm has a beard.

beautiful (adj,.)
black (adis)

careful (adj.) (carefully)(adv.)

4My sister looks left and right before crossing the road.

She is a careful person.

careless (adj.)
He is a careless boy. He often

curly (adj.)
The baby has curly hair.

ear (n)
eye (n)

fat (adj.)

| oses his noney.
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greedy (adje)
Alil shares his food. He is not greedy.

grey (adj.)

hair (n)

handscme (ajd.)
har dwor ki ng (ajd.)
hel pful (adj.)
honest (adj.)

inmpolite (adj.)
The boy was inpolite. He spoke rudely to his father

kind (adj.)

lazy (adj.) lazily (adv.)
That student was lazy. He did notwant to do his homework.

l ong (adj.)
nose (n)

old (adjf.)
peopl e (n}
polite (adje)
pretty (adj.)

proud (adj.)
He isa proud person. Hetalks to only a few people,

.round (adj.)

sharp (adj.)
short (adj.)
shy (adj.)
tall (adj,)

thick (adje)
thin (adj.).
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.10, Cccupation - shopkeeper, pol i ceworman

buy (v)
cocking oil (n)

del i ver (v)

flax (n)
Puan Ramlah sells flour and rice in her shop

goods (n)
The shopkeeper delivers goods in a van.

gun (n)

occupation {n) (occupati ons)
Hs occupation is selling notor cars.

direct (v)(directs, directed, directing)
Hss Cnin is a policewoman, She directs traffic at a road junction.

policewoman (n) (policewomen)
The policewoman helps to direct traffic on the road.

police station (n)
sell (v)

shop (n)
shopkeeper (n),

traffic in)
Traffic on the road is heavy during the rush hour.

uniform (n)
wei gh (v)
weighing scale {n) weighing scal es).

The shopkeeper uses a weighing scale to find out the welght of
a packet of rice.

o~

11. Vehicles =~ bicycle, boat

. bell (n) (bells)
The bicycle has a bell

bicycle (n)
boat {(n)

brake {(n) .
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; ‘ » chain (n) (chains)
He cannot use the bicycle as the chain isloose.

: cycle (v)

engi ne (n) (engines)
The boat has an engine which nakes it go fast.

handl e bar (n) bandle bars)
She has a bicycle with a red handl ebar.

lamp (n)

v oar (n)(oars)
e oars are used to row the boat.

passenger (n) (passengers)
The boat can carry six passengers,

0 pedal (n) (pedal s) (V)
The bicycl e has two pedal s.

roi (v) (rows, rowed, row ng)
He rows the boat with oars,

seat {(n) (seats)
There are ten seats on the boat.

things (n)
The boat also carries things such as boxes and food packages.

tyre (n) (tyres)
The bicycle has two tyres.

vehicle (n) (vehicles)
People use vehicles to nove from one place to another.

wheel (n) (wheels)
H s bicycle has coloured wheel s.

12. Description =~ places in schoo

counter (n) (counters)
The canteen has a counter for drinks.

o : librarian (n) (librarians)
The librarian | ooks after the libraryd

magazi ne (n)

newspaper {n)




. noti ce board (n) (notice boards)
The instructions are written on the notice board.

. rack (n)(racks)
i The nagazines are kept onarack

13. Description = flowering plants, animals as pet6

ani mal (n) {(animals)
The cat is an aninal.

beak (n)

brown (adje)

bud (n)
claw (n)

feather (n)

fin (n)
flower (n)
four (n)
fur (n)

* gill (n) (gills)
A fish breathes through its gills.

green (adj.)

. l eaf (n) (I eaves)
The | eaves of this plant are snall.

leg (n)
orange {(adj.)
paw (n)

’ pet (n) (pets)
The rabbit is kept in the house. It is a pet.

petal (n) (petals)
The hi biscus flower has five petals.

pink (adj.)

pl ant (n)
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pot (n) (pots)
Some flowering plants are grown in pots.

purple (adje)
red (adja.)
root (n)

scal es (n)

’ seed (n) (seeds)
The bal sam plants grow from seeds.

smell (n)
The rose has a sweet snell.

soft (adjed
The rabbit's fur is soft.

stem (n)

tail (n)

tharn (n)

two (n)

whi skers (n)
white (adj.)
wing (ns

yel low (adj.)

14, Description - Sports Day, Teacher's Day

announcenent (n) (announcenents)
The sparts teacher made an announcenent that Azmi was the best runner,

bal | oon {(n)

band (n) (bands)
The school band played the national anthem .

cake (n)

captai n {n) (captains) :
The captain of Bl ue House received the trophy.
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cheer (v) (cheers, cheered, cheering)
All the students cheered the runners.

clap (v)

: crond {n) (crowds)
! A large crowd canme to see our school sports.

dance (v)
decorate (v)
drink (n} (v)
flag (n)

food (n)

. fun (n)
We all had lots of fun at the party.

. guest (n) (guests)
The Menteri Besar was a guest at our school sportse

House {(n)
nmarch {y)

. party (n) {(parties)
All the teachers in the school came to the party,

present (n) (v)

prize (n) (prizes)
Rosli received the first prize in the 100 metres race.

speech (n) (speeches)
The school captain gave a speecChes

Sports Day (n)
The students are preparing for Sports Day.

song (n) (songs)

* stage (n) (stages)
Mr. Lee, our games master, went up the stage and sang a song.

talk (n)

Teachers! Day (n) ‘
Teaghers' Day vis celebrated on May 16th.

tent (n)

variety show (n) (variety shows)
The students had a variety show on Teachers' Day.

winner (n) (winners) .
The winner of the cross country race received the gold medal.
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15. Language functions - greetings, introducing, thanking, inviting,
accepting, refusing

Hello,

Hie
Good man-ing’

Good afternoan,

';
i

God eveni ng,

. Good TR Y 1=

o« Meet
. Please come to
Thank you,
« I'd like to come.
* I'm sarry I can't come.

' Let's,

16. Letters = infornal

Dear

Yours Sincerely

En Forms

age

s Sorrower's name

class "

* date of birth

. da!:abormd
* date returmned

s female
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male

name
sex

signature

Key
n - noun
Y = verb

ad). - adjective
adv. = adverb
P - prepositicn

impez. - Lmerative
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_ APPEND X 11
Vi Writing

Planning @ com position
Students usually do not like to write compositions. They say, ‘I do not know what to
write.” ‘Is this the right answer? ‘Is this what the teacher wants?’
\Write what you know and what you feel. Be honest and do not worry what your friend is
writing about. Your composition becomes interesting if it is your own and different from the
others.

Collecting mabesia)

Writing a composition is like building a house. You need materials. To build a house you need
— bricks, cement, tjles, wood, etc. To write a composition you need ideas. To get ideas, let’s

play a game.

WORD GAME
wWhern | say ., what do you think of? rain? warm clothes? air-conditioner? monsoon?

ice-cream? snow?

\Whem $ay -.:, what do you think of? pet? fur? Siamese? fish? dog? rat? scratch? tree?
When | say - ‘, what do you think of? Quickly write down the words.

Check your words with mine. You may or may not have some of the words.

|
¢LI3DUOD {UN) $8SI0U (PNO| {WBYAA (UOSHIR [SBUDIA /320y ¢SWnio ;ieund ;joueld

b}%{inj 2 comPosH’ion
My mother
Write a composition about your mother. Write as many sentences as you can. First
quickly write down all the words that come to your head when you think of mother.

Good. Now you have got some ideas.
Than go back 0 page %2 arid page 44 and look at the sentences you used in "Sook Mel’s Day’

and ‘Talking about irterests and hobbles’. Use sentences like these. Thirdly, here are some
questions to help you

1 What does your mother do? 3 What does she do at home?
Sheis a housewife. or She sells things in a She cooks.
clerk. shop/market. | washes.
teacher. works in a factory cleans.
nurse. does business. P
4 farmer. rears  chickens.
salesgirl. makes things. 4 What does she do in her free time?
She plays badminton.
2 What does she do at her place of work? listens to the radio.
She looks after her family. watches television.
teaches  English. visits ~ friends.
looks after the sick. helps the poor.
plants padi. joins the Women’s Club
| sells clothes in a shop. makes cakes.

49



‘ Poing your own correction

Mother'. Copy and complete the following checkilist.

ﬁ/ You have to learn to check your written work. Look at your composition on ‘My

POINTS

YES NO

2 all the capital letters clearly written.

3 all the words properly spelled.

1 all the full-stops at the end of the sentences.

4 all the ‘s’ added to the verbs, e.g. cleans,
likes, works.

Now correct these sentences. There is one mistake in each sentence.

1 Rahim collects school badges and enjoy going to school parties.
2 Hee Keat his father and brother go fishing on Sundays.

3 School finishes at twelve forty-five

4 Does Sharan collect anything
5 Mother usually watch television in the evening.

Enrichment

Starking a collection

»] Why not start a collection?

Look at

these collections.

1 Brian Selvaratnam, a thirteen-
year-old boy from Kuala Pilah,
collects badges. So far he has
collected 56 badges.

2 Maggie Lim, thirteen years old,
She started her

loves combs.

4+ collection in 1984 and she now
has 30 colourful, plastic combs.

2 Ideas for collections: erasers, pencil sharpeners, bottle tops, sports badges, football

stickers,
coins, old bus

soft drink
tickets,

tins, stamps,
etc.

postcards,

cigarette

packets,

50

matchboxes, autographs, sea shells,



E 1 2 Now say what you've got in your room.

- I've got a.
'] Have you or your family got any of
these? Write sentences like these: penknife
1z 0ot a football. 8 “Galendar

" a plano.
a bicycle

badminton®
racket

telephone aquarium

E »] 4 Whose radio is this? Look at the pictures of the bedrooms on page 14

Now look at these pictures. Work in pairs. Ask and answer like this:

s Whose radio is this?
3 It's Mat Nor's

Jh3

g g

D

. i
I}

Whose desks are these?
: They're Noni and Nona's.

5

o
i

8 gz

) e
Listening
Pronunciation practice bn, cty, dsh, fsh, n, s, Ink, Ive, s.ng,
tn,thn,ths
34/
1 Thisis a long sound. Let your lips make Read these sentences aloud. Be very
, a wide smile. 3 careful with the sounds in colour. Put
’ more stress on the words or syllables ‘with a
1h:m, sh: ,
.2 bee, fast, meot, ==, shep, st 4, sweet, stress mark ('} before them. An arrow means
£ ' P y that the word or syllable I1s stressed and the
3 :z5y, cheap, east, ice-Craem, n2at, repact, tone of the voice goes up or down in the
4n =g puce, si=ve direction of the arrow.

5 ¢iling, s=ze
1 She says that it's a v b.. _.

2 | think she’s going to . Sk=p.
3 ‘Do you ‘want ./ th s?
4 ‘Where do you i | ve?

=
This is a shorter sound. Say these words

quickly. Repeat them.
15
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APPENDIX 12

Writing@

a) Durai went to the home of his friend,
Seng Leng, to invite him to go on the
outing. Seng Leng was not at home, so
Durai wrote this message for him.
Complete Durai’'s message.

b) Fatimah went to Swee See’s house to tell
her about the outing. She wanted to invite
Swee See to go with her. Swee See was
not at home. Pretend that you were
Fatimah. Write a message to leave at Swee

See’s home.

c) Pretend that vour class is going on an
outing. Your friend is absent. Write a
message to leave at your friends house.
Say who are going, the place, date and
cost of the outing. Tell him/her when
he/she must let the teacher know.

&iving an opinion

Tomorrow five boys will run in the 100 metres race at
school. They have practised at school. Their fastest
times in practice races are shown in the box at the right.

ajeng Zeng,

Would you ke fo g
ooonext. ... 2A/ . ...~
our.... are gomg M 0.... 0N

#th Moy.

Jhe . . . /584 Fease
fell me if you wan? . . . . .
Jhen you must . . . . 7uesday.

D

Practice Times d
_ J
Seng Leng: 14.2 seconds
Jamali: 13.8 seconds
Peter: 14.4 seconds
Moh_d Isa: 13.4 seconds
Sabki: 13.7 seconds




‘g Writing;@

a) Salmah collects stamps. Look at these pictures. Then write out the sen-
tences in the right order.

HSSE
P

® She leaves the wet stamps to.dry.

e Then she sticks the stamps in her stamp album.
< e She puts the stamps on water.

o First Salmah cuts stamps from envelopes.

« She fastens a stamp hinge to the back of a stamp.

o She takes the stamps off the wet paper.

b) Write about “My Hobby”,
or:
Pretend that you were Mrs. Tan. Write about the stamps you gave to
Saimah and the money Encik Yusof gave to you.
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ﬁ Making comparisons (1)

Look at the ‘family tree’ in 1.
older Mr. P. Chin is older than Mr. S. Chin.

younger Mrs. K. Lam is younger than Mrs. S. Chin
a) Make up more true sentences with ‘older than” and vounger than’

b) Now answer these guestions:
1. Who is the youngest child in the Chin family?
2. Who is the oldest child in the Chin family?
3. There are four adults in the Chin family.
() Who is the oldest?
(i) Who is the youngest?

¢) Look at the ‘family tree’ of the Chin tamily in 1 again.
1. Draw the family tree of your own family.
2. Make up true sentences about people in vour familv. You can make
comparisons.  You can write about family relationships as in the

answers in 1.

ﬂ Making comparisons (2)

a) Look at these two children.

Do you agree with these sentences?
Ramli is older than Karim.
Karim is younger than Ramli.
Karim is shorter than Ramli.
Ramli is taler and thinner than Karim.
Karim is fatter and heavier than Ramli.
Ramli is lighter than Karim.
Ramii is not shorter than Karim.
Karim is not taler than Ramli.

O N OAWwN

Karim

age: 12
height: 1.58 m
weight: 52 kg

age: 13
. height: 1.64 m
weight: 48 kg

. b) Two shtdents can stand at the front of the class. They can say their age,
height and weight. Another student can wrte this on the board.

Then make up sentences like 1-S.
Change the students severa times.

o1



