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Abstrak

Bacaan bersama merupakan strategi yang efektif bagi meningkatkan literasi membaca
dalam konteks pembelajaran bahasa pertama dan kedua (ESL). Namun, ia masih tidak
digunakan secara efektif oleh guru-guru Bahasa Inggeris dalam bilik darjah sekolah
rendah di Malaysia. Penyelidikan tindakan secara kolaboratif telah dijalankan untuk
membantu dua orang guru Bahasa Inggeria melaksanakan bacaan bersama dalam empat
kitaran yang berterusan dan rekursif. “Systematic Assessment of Book Reading”
(SABR) oleh Zucker et.al (2010) telah digunakan untuk mengenal pasti amalan bacaan
bersama guru dalam kitaran pertama. Versi terubah suai SABR yang dikenali sebagai
Systematic Assessment of Second Language Book Reading (SABRL2) pula telah
digunakan untuk membimbing guru-guru melaksanakan bacaan bersama dalam tiga
kitaran seterusnya. Alat ini mengandungi 7 konstruk iaitu: 1) pemilihan bahan bacaan,
2) susun atur fizikal bilik darjah, 3) perkembangan bahasa, 4) pemikiran abstrak, 5)
elaborasi, 6) penggunaan bahasa pertama secara selektif, dan 7) iklim sesi. Data telah
dikumpul melalui temubual, refleksi kumpulan, pemerhatian dalam bilik darjah, dan
jurnal reflektif. Pola telah dikenalpasti melalui proses penyesuaian data, pengkodan
data, dan pembentukan tema berbantukan perisian penganalisisan data kualititatif
Atlas.ti. Dapatan dalam kitaran pertama menunjukkan guru-guru mempunyai
kefahaman yang kurang tepat tentang prinsip-prinsip bacaan bersama dan tingkah laku
pengajaran mereka tidak menggalakkan kemahiran membaca aras tinggi dalam
kalangan murid. Guru-guru juga jarang membina persekitaran yang mesra dan
menyokong bagi bacaan bersama dan cenderung untuk mendominasi perbincangan
semasa perbualan berkaitan teks. Bahasa pertama (Bahasa Melayu) turut digunakan
secara berlebihan sepanjang sesi bacaan bersama.

Walau bagaimanapun, pemahaman dan kebiasaan tingkah laku pengajaran guru telah
berkembang secara signifikan kesan daripada bimbingan yang diterima menggunakan
SABRL2. Kajian ini menunjukkan SABRL2 boleh digunakan bagi membantu guru-
guru meningkatkan kualiti pengajaran literasi bacaan dalam bilik darjah ESL.
Penyelidikan tindakan secara kolaboratif dapat membawa perubahan dalam bilik darjah
dengan memberikan guru kefahaman yang mendalam dan meluas terhadap amalan
pedagogi mereka sendiri.

Kata Kkunci: Literasi bacaan, Bacaan bersama, Penyelidikan tindakan Kolaboratif,
Pengajaran Bahasa Inggeris sebagai bahasa kedua.
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Abstract

Shared reading is an excellent strategy to enhance reading literacy in both first and
second language learning context but has not been effectively utilised by teachers in
Malaysian primary ESL classrooms. This collaborative action research aimed to support
two English teachers’ implementation of shared reading through four continuous and
recursive spirals. A Systematic Assessment of Book Reading (SABR) by Zucker et.al
(2010) was used to examine teachers’ existing shared reading practice during the first
cycle. The modified version of SABR called the Systematic Assessment of Second
Language Book Reading (SABRL2) was used to guide teachers to conduct second
language shared reading during the three subsequent cycles. The tool consists of seven
constructs which are: 1) materials selection, 2) classroom physical arrangement, 3)
language development, 4) abstract thinking, 5) elaboration, 6) selective use of the first
language, and 7) session climate. Data were collected through interviews, team
reflections, classroom observations, and reflective journal.

Patterns were identified through a process of data familiarisation, data coding, and
theme development using the computer-aided qualitative data analysis software Atlas.ti.
Findings for the first cycle showed that the teachers have an inaccurate understanding of
the principles of shared reading and their instructional behaviour did not promote higher
order reading skills among pupils. The teachers also rarely created a warm and
supportive setting for shared reading and tended to dominate the discussion during text
related conversation. The first language (Malay Language) was also used excessively
throughout the shared reading sessions. However, the teachers’ understanding and
nature of instructional behaviour developed significantly due to guidance received using
the SABRL2. This study suggests that SABRL2 can be used to help teachers increase
the quality of reading literacy lessons in the ESL classroom and a collaborative action
research can bring about changes in the classroom by giving teachers greater breadth
and depth in understanding their own pedagogical practice.

Keywords: Reading Literacy, Shared reading, Collaborative action research, ESL
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CHAPTER ONE

INTRODUCTION

1.1 Background of the Study

Bismillahirrahmanirrahim

'Read! In the name of your Lord Who has created,
He has created man from a clot,

Read! and your Lord is Most Generous,

Who has taught by the pen,

He has taught man which he knew not.

(Quran 96:1-5)

The first blessed verses (ayat) revealed to Prophet Muhammad (PBUH) in the Qur’an
(Qur’an 96: 1-5) began with ‘IQRA’ or read. This indicates that the first duty in
Islam is to ‘Read’, thus to acquire an understanding of the written text to acquire
knowledge. Reading provides us with access to information, and in today’s world,
information is power. Thus, reading promotes the development of “meaning making”
and information processing abilities that are valued in the current technological and
information age.Therefore, it is important to promote reading literacy as early in life
as possible to produce a knowledgeable and informative society. Research findings in
applied linguistics and reading have consistently show a strong relationship between
reading proficiency and greater general knowledge at all ages, from the primary

school right through to university level (Pretorious, 2000; Heath, 1983; Elley, 1991).

One of the the most researched approaches to promote reading literacy among

children is shared reading. The approach, which was also referred to as interactive
1
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Appendix 1

Systematic Assessment of Second Language Book Reading

Construct Codes Definition
1. Language la.Describe Story Teacher discusses perceptual-level story events and/or actions
Development Actions depicted in illustrations or in the printed text
1b.Label/Locate/ Teacher provides or asks for a label/name/ notice a noun
Notice Noun depicted in the illustrations, the printed text, or tangible
objects referenced during reading.
Teacher asks child to locate a noun.
lc. Describe Characteristics | Teacher describes characteristics of a noun or requires
of selective analysis of a noun/noun parts.
Nouns
1d Word Teacher asks for or provides a word definition.
Definition
le Expands/extends Teacher recasts, expands, or extends child’s utterance.
child’s utterance
2.Abstract 2a Teacher models or asks children to compare and contrast
Thinking Compare and Contrast aspects of illustrations/story events

2b

Judgments,
Evaluations, and
Inferences [I]

Teacher models or asks children to make judgments,
evaluations, or inferences about the text, events, characters, or
illustrations.

2c Teacher models or asks children to hypothesize what will
Prediction occur next in the text or the outcome of a particular event.
2d Teacher models or asks children for reasoning, explanation,
Reasoning, Explanation, or or analysis.
Analysis
3.Elaborations 3a Teacher asks for or provides a wordelaboration through
Word contextualization or dramatization
Elaboration
3b Teacher models or encourages children to link text content
Text-Life directly to past, present, or future personal experiences of the
Connection teacher or children.
3¢ Teacher encourages children to pretend or to represent an
Dramatize/ action/event/ state/feeling/etc. depicted in the text.
Pretend/Imitate
3d Teacher follows the topic of child’s spontaneous
Follows child’s initiation with a contingent verbal response that continues the
lead child’s topic or the teacher gives child an opportunity
to repeat/clarify their spontaneous initiation, thus
acknowledging the child’s contribution by giving the
child the “floor” to speak.
3e Teacher uses feeling words to discuss characters’feelings, to
Emotion highlight emotion words in the text, or to model her/their own
Modeling emotive responses to text.

4 Selective use

Scaffolding pupils without

of mother displacing English as the
tongue main medium of discussion
5. Session 4a Teacher models respectful
Climate Models Respect language or respectfully
responds to a student’s
signal.
4b Teacher offers students
Positive positive feedback on their
Feedback input.

Maintaining inspiration and
enthusiasm

Teacher’s ability to add feeling and emotion to the text/ to
convey the writer’s feeling through the use of prosodic
features and non verbal language
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Appendix 2

The Systematic Assessment of Book Reading (SABR) tool by

Zucker, Justice, Piasta, & Kaderavek (2007, 2010)

1. Language Development

The Language Development construct examines the extent to which the teacher highlights words during reading

and discusses word meanings.

This construct includes instances of expanding on a child’s verbal contribution.

Codes Definition Specific coding notes & examples
la.Describe Story Teacher discusses Question/Request/Comment about events and
Actions perceptual-level story actions related to the initiating events, problems,
events and/or actions solutions, and/or goals of story plot.
depicted in illustrations or  T: What are they doing?
in the printed text  T: What’s happening in this picture?
« T: It is raining.
1b.Label/Locate/ Teacher provides or asks 1b (1)Question/comment/requests that provide a

Notice Noun

for a label/name/notice a
noun depicted in the
illustrations, the printed
text, or tangible objects

referenced during reading.

Teacher asks child to
locate a noun.

label for an object or character in illustration or
encourage children to notice an object/character.

* T: What is this?/What are these?

» T: Who’s that on the stairs? (Note: noun label request
+ prepositional phrase)

* T: That’s a watch.

* T: See the giraffe?

* T: That’s not a giraffe

1b(2)Request for child to locate a simple noun in
illustration

* T: Find the...

* T: Find the. ..+ prepositional phrase(s)

* T: Where is...?

* T: They are in the + prepositional phrase(s)

1c Describe
Characteristics of
Nouns

Teacher describes
characteristics of a noun
or requires selective
analysis of a noun/noun
parts.

1le(1)Questions/requests that require children to
locate a modified noun in an illustration.

* T: Show me the biggest tomato.

* T: Where is the white flower?

« T: Is that the fast one? (Note: “one” functions as
pronoun here)

* T: Show me one word on this page. (Note: “one”
functions in the numerical sense here)

1e(2)Questions/requests that require children to
locate an object defined by its function or
characteristics.

« T: Find the one that is... (Note: this determiner
requires selective analysis)

* T: Find the one that is... and is ...

* T: Do you see one that...?

* T: See the outside edge?(in this case, “outside” is an
adjective modifying edge)

1c(3)Questions/requests/comments that describe
attributes of object, including colors, shape, quantity,
properties, or possession.

* T: Does the cheetah have spots?
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* T: That one is soft.
* T: Tell me its shape/size/color/quantity/possession/etc.
* T: See the red one

1d Word
Definition

Teacher asks for or
provides a word
definition.

1d (1)Definition requests/comments occur when a
teacher asks for or provides a word’s meaning.
*T: Whatis a...?

 T: What kind....is this?

« T: Itis a ...+ category/essential qualities

+ T: What does... mean?

* T: Do you know what “furious” means?

* T: That means....

* T: This is like....

* T: This refers to....

« T: This stands for....

« T: This is a kind of + category

1d(2) Requests/comments that establish a category
include a superordinate category or explain this is
one group/type/kind.

* T: Cheetahs and tigers are both members of the cat
family.

* T: The occupied sign is a kind of signal to tell
others....

1d(3) Requests/comments with examples/non-
examples include a demarcation of the word’s
meaning for vocabulary development.

* T: Some other enormous things are elephants,
skyscrapers, eighteen-wheel trucks, and whales. But, a
needle and your pinky finger are not enormous.

* T: Find the ones that are not vegetables.

* T: Name something that is a vegetable and not a
fruit.... (Note: Also code 2a)

* T: Name something that can...but is not a....(Note:
Also code 2a)

 T: Angry is more than mad. (this demarcates how
these words relate on a continuum)

1d(4)Requests/comments about purpose of a word
include the function/purpose of an object.

* T: Tell me its purpose....

* T: What is it used for?

* T: A bulldozer helps you to tear down and move
things.

* T: A scale is used to figure out how heavy something
is or how much it weighs.

le Expands/extends
child’s utterance

Teacher recasts, expands,
or extends child’s
utterance.

le (1)Teacher expands or recasts child’s utterance
with correct grammar or a longer form.

e C: Chair broke. - T: The chair is broken.

 C: Mean lion. - T: Lions are mean.

* C: Her’s happy. - T: She’s happy.

le(2)Teacher extends child’s utterance by
adding/clarifying an idea.

* C: Chocolate cookies. - T: You made chocolate
cookies. (added idea that child

made the cookies)

* C: He’s hurt. - T: He might be hurt and that could be
why he’s using a

wheelchair. (added idea/possible explanation)

* C: Dog. - T: That is a brown dog. (added color)

* C: Why? - T: Well, why do you think he is confused?
(clarified idea by stating
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| character is confused)

2. Abstract Thinking

The Abstract Thinking construct examines the teacher’s use of modeling and open-ended questioning to engage

children in predicting, hypothesizing, remembering, reasoning, summarizing, and inferencing about aspects of the
book’s content. All of these codes include an inferential level of demand.

Codes Definition Specific coding notes & examples
2a Teacher models or asks Questions/Requests/Comments that require children to
Compare and children to compare and consider similarities and/or differences between pictures,
Contrast contrast aspects of characters, stories, life events, or functions/purposes of
illustrations/story objects.
events  T: What’s different about the tiger and the cheetah?
* T: How are these garden tools similar?
* T: How are these the same?
« T: These frogs are the same color, but they are not the same
type.
* T: This one is like this one
« T: Do you do this with your friends too? (listen for “too” as a
comparison/highlight
similarity; Also code 3b. Text-Life Connection)
2b Teacher models or asks 2b(1)Questions/Requests/Comments that include
Judgments, children to make judgments or evaluations about story ideas,

Evaluations, and
Inferences [I]

judgments, evaluations,
or inferences about the
text, events, characters,
or illustrations.

non-perceptual qualities, events, illustrations, or the text as
a whole.

* T: Do you think he’s cool?

« T: Do you think he’s embarrassed now?

* T: Is he really hungry?

* T: Find the scary part.

» T: What a beautiful landscape.

* T: He shouldn’t be afraid.

« T: I like this book.

 T: He’d better... + judgment/evaluation

* T: You ought to... + judgment

* T: Even the words on this page look sad.

* T: That was the best soup they’d ever had.

* T: He is old/young.

* T: Ew! (as in “that’s gross”); (Note: Do not code “Uh oh” as
evaluation as this is too

vague.)

2b(2)Questions/Requests/Comments that model or request
inferences about a characters’ role/feelings, events, or
things not perceptually present in text.

* T: What could he say?

* T: Do you think that was a good idea?

* T: He’s eating, but he’s not really hungry.

* T: I think the author wants to show us....

« T: I think...+ judgment/evaluation/inference

 T: I bet... + judgment/evaluation/inference

» T: What did you think the title of the book was?

2¢
Prediction

Teacher models or asks
children to hypothesize
what will occur next in
the text or the outcome of
a particular event.

Questions/Requests/Comments/Complete-the-Sentence
about events subsequent to a scene or predict the outcome
of an event/entire text.

* T: What will happen if it gets wet?

* T: Do you think it could be noisy on the plane?

» T: What’s the next noise going to be?

« T: What’s going to make a noise on this page?

» T: What will happen next?

* T: Do you think that will work?

* T: Was Jill’s prediction correct?

* T: Show me what you think will happen if....

* T: I think his mom will find out.
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* T: I wonder what will happen....

* T: Let’s see if... will....

* T: I think he will do this again.

* T: That will become a butterfly.

 T: What do you think they’re going to find?

* T: If he can be very careful it might....

* T: Then what will happen...?

* T: Then, the seeds become .

* T: Do you think this book is going to be about a duck or a
bear? (Although a closed

question, this is a prediction)

* T: Is he going to eat the trash? (Although a closed question,
this is a prediction)

Let’s see + what animal is on the next page.

 T: Let’s see + where he will sit.

* T: Let’s see + who Arthur will meet.

* T: Okay, let’s see + what it says about the lion (in this
example, note the teacher’s

explicit statement of what they will be looking for when
reading).

* T: Let’s read about + why she’s frustrated (in this example,
note the teacher’s explicit

statement of what they will be looking for when reading).

2d

Reasoning,
Explanation, or
Analysis

Teacher models or asks
children for reasoning,
explanation, or analysis.

Questions/Requests/Comments that model or request
explanations of story events, concepts, or explain an
inference drawn or a judgment made.

* T: Why is everything missing?

» T: What else could he do?

» T: Why can’t they...?

» T: How can you tell...?

* T: Why wouldn’t he...?

* T: Why will...?39

» T: Why do you think that happened?

» T: When the engines turn they make a loud sound and it
scared the boy.

 T: What happens when...?

* T: The water is coming out of the top of the whale because
that is his blowhole.

* T: This happened because/since/so. ..

 T: When this happens..., but when....

* T: This must be a make-believe story because....

* T: They could do...to solve their problem.

* T: This is shown in the picture because....

« T: If this happens...then this happens...

¢ T: Gerard found he couldn’t dance like the others, but he
could dance in his own way.

» T: Why do you think the little brother took all their things?
* T: So, thrusters have something to do with speeding up the
plane.

» T: When the gardener pulls the weeds her plants can get more
light and grow better.

» T: When you put together letters they can make a word.

» T: We need to look up that word in the dictionary. (explains
solution to unknown

definition)

* T: The author’s job is to write the words of the story.
(explains author’s role)

4. These formulations often indicate explanation or analysis:
* Because...

* .../so that...

« Since...

o If...

Answers to “why” questions

* Explanation of “why it would/wouldn’t” —
essential/nonessential elements
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+ ...have to... or ...got to have... — Explain necessary
conditions

* Explanation of “what made/makes it happen” — causes of
events/feelings

* Explanation of “what you/they could do” — another’s
perspective

* Explanation of “how we can tell” — explain inference from
observation

3. Elaborations

The Elaborations construct examines the extent to which the teacher elaborates on word meanings, expands on
children’s own topics, or encourages children’s dramatic expansions of the text. This construct also assesses the

extent to which the teacher elaborates on characters’ emotions and ways the text link to children’s own lives.

Codes

Definition Specific coding notes & examples

3a
Word
Elaboration

Teacher asks for or 3a(1)Contextualization provides accurate,

provides a word contextual information about a word or phrase,
elaboration through including, (a) the time, place, or circumstances in
contextualization or which something occurs or develops, or
dramatization (b) utterances that sheds light on the word’s
meaning.

* T: Doctors use this word.

* T: You can find these (trowels) at the hardware store.
» T: Maybe he’s jealous because he didn’t get a toy he
wanted.

* T: Like we took a boat through the marsh and we saw
lots of birds and alligators.

 T: You might have felt jealous before when a brother
or sister got something for

Christmas that you wanted.

» T: You can get this vegetable in the winter.

* T: Brian was excited when he went to Chuck E
Cheese’s. (Uses text-life connection

to contextualize a word)

3a(2)Dramatization provides the meaning of a word
through a teacher’s gestures and imitation, or a
request for the children to act out a word’s
meaning. The dramatization must be linked to a
particular, focal word in the text or a teacher
utterance.

 T: Show me how you look if you feel drowsy.

» T: Show me an angry and furious face.

« T: Tremble like you’re afraid.

3b
Text-Life
Connection

Teacher models or Text-to-Life relates teacher or student(s)’
encourages children to link previous/current/future episodes, possessions, or
text content directly to preferences to story concepts, including inter-

past, present, or future textual connections to other books or cultural
personal experiences of products.

the teacher or children. « T: It says Violet’s (character) favorite color is purple
and Madison’s (student)

favorite is purple too.

« T: That’s like what happened at our classroom
science center.

» T: Your name starts with A too, Amy.

» T: We have an alphabet strip in our classroom too.

* T: You did some planting yesterday.

* T: We’ll see pumpkins when we go to the farm on
our field trip. (Note it would not be

a text-life connection if T referred to a hypothetical
future event like this - T: We

would see pumpkins if we went to the farm on a as this
phrasing is hypothetical.)
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 T: Who’s seen a dandelion before?

* T: Does anyone have a bike like this?

* T: Who likes soup? (Note: links to personal
preferences)

 T: Who has brown eyes like this character? (Note:
links to personal characteristics)

* (C: I have a backpack.) In response to C’s utterance,
T: You do have a backpack like

this character, but your backpack is a Sponge Bob
backpack.

* T: This reminds me of The Snowy Day because it is
winter in this book too.

* T: This reminds me of the other book we read about
penguins.

« T: I have seen a boa constrictor like this on Animal
Planet.

3c
Dramatize/
Pretend/Imitate

Teacher encourages
children to pretend or to
represent an action/event/
state/feeling/etc. depicted
in the text.

3¢ (1)Dramatize occurs when the teacher’s
comments or requests encourage children to
represent emotions/actions of animals, characters,
or events in text.

» T: Show me a ferocious and scary face. (also code 2b
judges scary and 3e emotion)

» T: Make the chimpanzee’s sound. (also code 1¢
describe noun — possessive)

« T: Can you act out what happened in the beginning
of the story?

* T: You can really open your jaws as wide as the lion.
» T: He’s so angry he just wants to do like this (teacher
stomps on floor).

3¢(2)Pretend Talk occurs when children are
encouraged to pretend to talk or interact with
characters in text or when teacher pretends to be a
character in the text.

« T: Say hello to Mr. Hippo.

T: Get quiet so the crocodile doesn’t come and chomp
our heads off.

« T speaks in 1% person as if she is the dump truck
character in I Stink! T: No, I have plenty of gas.

3c(3)Imitate occurs when children are encouraged
to imitate/repeat actions in text

* Teacher imitates shivering. T: Let’s shiver like the
boy in the snow.

* T: Turn your neck like the giraffe is turning his neck.
* T: Put your arms up like a letter Y

3d
Follows child’s
lead

Teacher follows the topic
of child’s spontaneous
initiation with a
contingent verbal

response that continues the
child’s topic or the teacher
gives child an opportunity
to repeat/clarify their
spontaneous initiation, thus
acknowledging the child’s
contribution by giving the
child the “floor” to speak.

Teacher uses comments/questions that focus on or
continue a child’s topic of spontaneous initiation.

* Teacher responds verbally with recast, expansion,
extension, or asks for more

information about the child’s initiation.

« Teacher respectfully responds to child’s topical lead,
by explaining that they can

talk about this at a later time.

3e
Emotion
Modeling

Teacher uses feeling
words to discuss
characters’ feelings, to
highlight emotion words in
the text, or to model
her/their own emotive
responses to text.

3e(1)Teacher uses comments/questions that include
feeling words related to or contained in the text.

* T: Why do you think Henry is sad?

» T: How does Mudge feel?

* T: Look at that word “excited.” (highlighting a
printed emotion word is appropriate for

this code)
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* T: It looks like he’s embarrassed and that’s why he
put the bag over his head.

(3e(2)Teacher uses comments/questions that
include her/his own emotive responses to text.

* Does anyone else feel sad when we get to this page?
* T: That lion is scary!

* T: I feel anxious for Arthur because he might not
make the bus.

4.Session Climate

The Session Climate construct examines the extent to which the teacher demonstrates enjoyment of reading and
respect towards the children during reading. This construct also examines the extent to which the teacher invites
children to manipulate the book during book reading and teacher’s reading delivery and behavior management

approaches.

Codes

Definition

Specific coding notes & examples

4a
Models Respect

Teacher models respectful
language or respectfully
responds to a student’s
signal.

4a(1)Questions/Requests/Comments that include/model
respectful or polite language (i.e., these key words).
» Key Words: Please...; Thank you; You’re welcome.

4a(2)Teacher demonstrates respectful behavior to
students when they signal (verbally or nonverbally)
that they want/need the teacher’s attention. Respectful
responses are warm/sensitive and prompt, meaning the
teacher does not allow the situation to escalate before
responding and/or does not ignore the child’s signal.

* Teacher responds warmly and promptly when a student
calls the teacher’s name.

o C: Ms. DiBella! Ms. DiBella! T: Yes, Mark. What do
you want to tell us?

o C: Teacher, look! T: What do you see?

* Teacher responds warmly and promptly to a student who
is upset/tired/hungry/crying/demonstrating physical
need/etc.

4a(3)Teacher responds respectfully when a child points
out a teacher mistake/error/omission. Examples:

T: I was wrong. You (the child) are right.

C: That’s not a girl, it’s a boy. T: I’'m sorry. It is a boy.

C: Ms. Smith, you forgot to tell the title! T: You’re right.
The title is xxx.

C: That’s an apple, not a tomato. T: I see why you’d think
that, but I can tell it is a tomato because it is growing on a
vine. (Note: The code is marked even though the teacher
did not actually make a mistake because she responded
respectfully)

C: No. It says “tadpoles wriggle.” T: Oh. “Wriggle.”
Thank you.

4b
Positive
Feedback

Teacher offers students
positive feedback on their
input.

Teacher comments indicate positive feedback/praise for
student(s) verbal or nonverbal behaviors.

« T: I like how you are looking at the details

* T: I can tell you are doing some good thinking.

* T: Good job reading with me.

« T: That was a smart way to solve the problem.

* T: Your prediction was correct.

« T: I love how you are paying attention while I read.
« T: That’s right.

* T: You’re absolutely right!

+ T: Fantastic!
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Appendix 3

Teachers’ Interview Protocol
I appreciate your letting me observe your class. I have some questions I’d like to ask
you related to this lesson. Would you mind if I taped the interview? It will help me
stay focused on our conversation and it will ensure I have an accurate record of what
we discussed.
1. Describe your typical book reading session.
2. Can you define shared reading?
3. Can you describe the seating position?
4. What kind of text do you read to your pupils?

5. Do you allow them to ask question when you are reading?

6. Do you ask question as you read?
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Appendix 4
Students’ Interview Protocol
. Do you understand the text read by your teacher?

. Did you ask questions?

. Did your teacher ask questions?

. Did you respond to her question?

. Did you answer in English? Why? Why not?
. Did you enjoy the session?

. Do you like the text? Why? Why not?
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Appendix 5

Teachers: Questions for Reflection and Self-Assessment

How did the activity go? Did it work with your student(s)?

How do you think it helped to improve your student’s English: in
recognition, production and/or usage?

. Were there any results that surprised you?

. What modifications could be made so that it would work better?

. What do you think are the basic principles involved in this activity?

Try to design a new individual activity based on these principles.

Is it possible to design an activity for the whole class based on these
principles? If so, how would you do it?
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Appendix 6

Sample Teacher’s Interview Transcription
Ani 260711(1)
(Interview with regards to baselinel — 20 January 2011

Venue : SMK Ayer Itam Staff Room

Q: During your first lesson that I observed you, I noticed that there were many times that you asked
students wh questions but the answers were obvious from the text. Why is that so?

A: One is [ want to make sure that they have listened to the text when I have read it earlier and that is
one way of me checking where those information are in the text because they need to refer to the text
right so they need to answer those obvious questions. Another thing is if they are able to answer those
questions, I consider that they have understood the text.

Q: I also noticed that you read to students without allowing them to interrupt, without asking them
questions. You read and students listen. Why?

A: My first reason is that I want them to listen to really listen to the text as it is being read the whole
thing so that the learn the intonation, the stress and the way it is read ... to say correctly .. may be in a
way. Because I’'m reading it. And No. 2, when there’s no interruption, I consider that they are able to
process the text through their mind as thety read silently with me. So that is why I usually don’t allow
them to interrupt when I’'m reading the text.

Q: Would it make any different if you allow them to interrupt? In terms of their understanding of the
text?

A: It may not. But I am worried about is, it may distract their attention from the text. So if I asked
them questions while I’m reading the text or I allow them to ask me questions I am just afraid that
they will lose their focus and the story line

Q: During this lesson what you did was first you started by asking them to turn to page 49 of the
textbook and then you asked them a few wh questions with obvious answer, and then you read to them
without allowing them to interrupt and then after that you did not repeat, you started discussing the
text until the end. Also at the end you ask them to associate what ever they read about Chinese new

year you ask them to relate with Hari Raya and you ask them to draw a diagram on the pre and post
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and while Hari Raya. Ok Which part of this lesson is considered as shared reading? Is it the whole part
or certain part only that you consider as SR?

A: Tt is when I read and they listen and we shared information from the text towards the end when
they are able to discuss with me, when they are able to give ideas that they have understood what they
have read through the association of the festival that they are used to which is Hari Raya

Q: So that means the discussion that takes place after your reading aloud to them is also considered

A: Also considered a little bit there because they have to understand what I have read and they share
with me their experience.

Q: And about asking them to relate with Hari Raya, is that also SR?

A: Hmmm... I consider that a part of SR where I let them used their experience that they have gone
through for their festival and they find the similarities and the differences between CNY and Hari
Raya.

Q: How do u relate your lesson, your discussion of text with students’ critical thinking?

A: Well, they have to recall what they have done during their festival which is Hari Raya and then
they try and associate it with CNY that they have read from the text and they discuss and tell me what
is similar what is done by Chee Kiat that they do during Hari Raya, and what are the differences
during that festivals.

Q: Do you think that students are able to do this task because of the text they read about Chee Kiat or
because they already know?

A: One is of course based on their experience, so they already have that knowledge, they already
know and no 2 when I get them to compare so they will have a cleare picture that they are similarities
and they are differences. So they will need to think in a way critically to find out what are the
differences and what are the similarities. So that was my main concern during that time.

Q: I also notoce that you restate students’ answer . Why?

A: That is one way I think I can make sure that all the pupils have heard the answer

Q; Oo.. It was meant for others

A: Yes, I also want to make sure that they know that have given me correct answer.

Q: The part when you said now I want to know more....I give you 2 minutes to read again....discuss

with your friend, is this also part of SR?
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A: This is what I consider as sharing their reading with a friend because they need to read again and
discuss with a friend.. so there’s some sharing in a way although both have heard from me, I have
already read so at least I can see that by reading againn they will be able to see what they have missed
and since I stated specificall before and during the festival so they will pay attention to those partsin
the text.

Q: Was everybody able to complete this task, u said give 2 minutes..will they able to complete this
task within 2 minutes

A: Some of them were able to do.

Q: How do you gauge whether they are able to do/ not able to do?

A: T spend a little bit of time just walking around watching them, and occasionally I asked them how
far have they completed thetask although its only 2 minutes, I consider we already read, discuss a
little bit so they are able to zoom in straight away at those specific part and they are able to spend that
specific time for that particular part only.

Q: Do you think that this part is done better if done when u are reading aloud to them. U include this
while you are reading which one will be better?

A: In a way, if I had done it during reading, some of them may miss out because they may not pay
attention, they may miss out this part so when I do it this way I consider that I have already given
them sufficient time to listen to text and they focus and they should be able to get the answer.

Q: But what I notice (read memo....

A: For that particular activity I ask them to discuss with the students sitting next to them so that there
will be minimum movement otherwise it will take quite sometime

Q: And and that time you expect interaction between student and student and not between you and the
student

A: Yes

Q: I also notice that you like to ask question “what else”. What do you think is the effect of this
question to your student?

A: My rationale is that I want them to think themselves and things that they have already discussed
they should have discussed so they could help each other to give me explanation and all that but of
course when I do not give them any help whether ppictorial or visually or orally some most of them

are not able to give me what I want, only a few.
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Q: There was a part where you explain the meaning of the words. Is there any other ways that you
could do before explaining the meaning to them to make sure they understand the words.

A: If T could have given them picture because when it comes to CNY of course they know that they
have a reunion dinner and they know it’s a big affair. I could have shown them the picture and try to
get the meaning of the words feast from the picture. Or I could have given them another sentence with
that word which they can use to associate or to guess.

Q: What about the sentence itself in the text?

A: The sentence itself aa.. during that time there was one student, she used the word feast wrongly
right so that was why I wanted to explain the word and I tried not to give them the obvious answer by
asking other pupil to give the meaning..

Q: What I mean is can you use the sentence in the context of the sentence to let them guess the
meaning of the word feast

A: If T am not mistaken one of the girls said that it is a reunion dinner and everybody group together to
eat there are many people so I supposed that particular student have helped me in a way to help her
friends understand the word feast

Q: Have you ever heard of the word “thinking aloud”?

A: Thinking aloud..... aaaa... Not specifically when it is associated with reading.

Q: What do you understand by the word thinking aloud?

A: Thinking aloud I suppose literally it means that we speak as we think which we sometimes do
when we are not satisfied with something..

Q: Do you think thinking aloud can be done during SR?

A: T have never tried before and so far if I’'m not mistaken I have never heard of that method being

used during reading
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Appendix 7
Sample Observation Transcription

Transcription Ms Ani Cycle 2 — The Lion King

001 | Teacher: Ahhhh...What are you giving back? What are you giving back?

002 | Student: Book

003 | Teacher: What book?

004 | Student: El, E2 teacher

005 | Teacher: Hold on first.sit! Lets start with our lesson first.k? There’s another table over
006 there. Ok...now, today yea, we are going to look at another story k? And this
007 particular story, well I think is funny. I think is funny. [I’ll share it with u
008 afterwards and then you can decide whether it’s funny or not. Yeaaa? Ehmmm.
009 it’s also about animals, Yeaa? But this time it’s about jungle animals. Ok, now
010 in a jungle, which animal is the king?

011 | Students: | Lion!!

012 | Teacher: Why does everyone say the lion is the king?

013 | Students: | because his roar can be hear in one jungle.

014 | Teacher: ok, so the roar of the lion of the giant, the the lion can be heard in the whole
015 jungle. Ok, why else do we say the lion is the king of the jungle? What about the
016 looks of the lion? What does a lion look like?

017

018 | Students: | It looks like a cat.

119 | Teacher: It looks like a cat, yes. But what makes it so special?

120 | Student: His hair!

121 | Teacher: His hair where?

122 | Student: At his face.

123 | Teacher: Yes! Around his face! That is called the mane. M.A.N.E, the mane. Ahhh, so the
126 lion has this big mane hah. A lots of long hair around his face, around the neck.
127 Yeaa? So it looks like a king, yeaa? Have you ever seen a lion in.. on the
128 television?

129 | Students: | Yes!!

130 | Teacher: Yes!! How does the lion walk? How does the lion walk? Does he walk with the
131 head down, like that?

132 | Students: | no!!!

133 Teacher: How does the lion walk? Hahh, walks with the head up, isnt’t it? And the lion
134 looks around, right? Ok, I want to ask you one question. Does a lion live in the
135 jungle?

136 | Students: | Yes!!

137 | Teacher: Does a lion live in the jungle?

138 | Student: No! No! In the zoo.

139 Teacher: ok, in the jungle. What about in the wild? Now, try to recall the documentaries,
140 the shows that you have seen about lions. Which animals actually lives in the
141 jungle? The lion or the tiger?

142

142 | Student: Tiger! Tiger!

143 | Teacher: Tiger yeaa? Because usually we see documentaries about the tiger, ahhh, they
144 have trees around them. But what about a lion? Where does a lion actually live?
145

146 | Student:. In the forest

147 | Teacher: In the forest? Forest, then jungle is merely the same. Where does actually..does a
148 lion actually live? In which country? In which country can you find lions? Can
149 you find lions in Malaysia?

150

151 | Student: Yes!
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152 | Teacher: No!

153 | Student: Africa.

154 | Teacher: Africa..Yes! Can you imagine..ahhh. Can you...ahhhhh. In your mind, can you
155 have the picture of Africa? What you see in Africa? You see a lot of jungle?

156 | Students: | No!

157 | Teacher: No!!! What do you have in Africa?

158 | Student: Lot of animal and people.

159 | Teacher: yes, a lot of animals and people. But what about the state, the landscape? What
160 about the landscape? Bentuk bumi dia macam mana?

161 Student: Panas.

162 | Teacher: Panas, and then?

163 | Student: Luas!

164 | Teacher: Luas! Ada pokok tak?

165 | Students: | Ada!

166 | Teacher: Ada tapi...

167 | Student: Sikit..banyak...

168 | Teacher: ok, Africa is a very hot place. Very...big fields isnt’t it? Dry fields hah. But
169 usually we say the lion is the king of the jungle. So whatever it is, today my
170 story is about the lion, ok? Right..let me put up the story for you. Ok..take a few
171 minutes. Look at the story, read it quietly wih you friends. Ok...the giraffe and
172 the lion were good friends.ok? so, in this story, the lion has a good friend, the
173 giraffe. “I am your king”, the lion always told the animals. As usual you know,
174 the king! “I am your king! I am your king! “. He goes around telling all the
175 animals. ‘I am the strongest, the fastest, and the smartest!” He roar. Ok? One
176 day, what happened? Ok, soo comes into the picture another animal. Which
177 animal?

178 | Students: | The ant..

179 | Teacher: the ant. Hah..What did the ant do?

180 | Student: it was telling everyone that he was going to be king soon.

181 | Teacher: right.. so the ant was telling everyone that he was going to be king soon! So the
182 ant told the frog, ”Wait, I am going to be the king”. The ant told the hyena, “T am
183 going to be king!” The ant told the antelopes, “ I am going to be king!” So the
184 giraffe heard from all these animals. “Uuishhh, you know, the ant is telling
185 everybody he wants to be king! Ahhhh... and the giraffe is a good friend of the
186 lion. So, what did the giraffe do?

187 | Student: The giraffe told the lion.

188 | Teacher: Ok..so he reported to the lion. “Hey lion, you know what happened? The and is
189 telling everybody he wants to be king” “Hah?” and what did the lion do? He
190 went to see the ant. So the lion said, “hello ant, hello hello..ahh, I heard you said
191 you will be king soon!” Was the ant frightened?

192 | Student: No.

193 | Teacher: No. What did the ant say?
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Appendix 8

Teacher’s Consent Letter

SATIRAH BT. HJ. AHMAD
UNIVERSITI UTARA MALAYSIA

Purpose of the Project:

I am Satirah Hj. Ahmad, a doctoral candidate in Universiti Utara Malaysia would
like to get the cooperation from the teachers to carry out my study entitled,
“IMPROVING THE QUALITY OF PRIMARY ESL TEACHERS’ SHARED
READING PRACTICE: A COLLABORATIVE ACTION RESEARCH”.

The primary focus of the study is to investigate how teachers can be supported to
improve their shared reading practice during reading lesson.

Nature of Participation: We will be collaborating in an action research project.
Our aim is to explore issues in your shared reading practice. Then together we will
brainstorm possible ways to make your shared reading more interactive.

Participation is Voluntary: Your participation is strictly voluntary.

Confidentiality: 1‘ll do everything I can to keep your information and identity
confidential. In presentations and publications, we will use pseudonyms instead of
using names of real names. All interview tapes will be destroyed after a three year
period.

Benefits: This study will help you improve your shared reading practice.

s s s s s e s ot s sk ke s s s s e e s ot s o ke sk s st s e e sk st s sk ke s st st s s s st ot s o ke s st st s sk s sk st st sk sk st st stk sk sk e stokok

I have read and understand the consent letter and agree to participate in this study

Name

Signature
Phone Number:

300



Appendix 9

Pupils’ Consent Letter

SATIRAH BT. HJ. AHMAD
UNIVERSITI UTARA MALAYSIA

Purpose of the Project:

I am Satirah Hj. Ahmad, a doctoral candidate in Universiti Utara Malaysia would
like to get the cooperation from the pupils to carry out my study entitled,
“IMPROVING THE QUALITY OF PRIMARY ESL TEACHERS’ SHARED
READING PRACTICE: A COLLABORATIVE ACTION RESEARCH”.

The primary focus of the study is to investigate how teachers can be supported to
improve their shared reading practice during reading lesson.

Nature of Participation: This is like your ordinary English class with your teacher.
The only difference is I will be around to see how your teacher conduct shared
reading. The shared reading sessions will be videotaped to see the pattern of
interaction between you and your teacher.

Participation is Voluntary. Your participation is strictly voluntary. That means you
don‘t have to do this if you don‘t want to.

Confidentiality. I‘'ll do everything [ can to keep your information and identity
confidential. In presentations and publications, we will use pseudonyms instead of
using real names. All interview tapes will be destroyed after a three year period.

Benefits. Through this study, you will be have more interesting and fun shared
reading sessions with me and your teachers.

sk s sk sk sfe sk sk sk st sfe sk sk sk sk sk sie sk sk sk sk sk sk sl sk sk sk sk sk sk sl skeoske sk sk sk sk sk skeoske sk sk sk skeosie stk sk sk skeoske sk sk skeosk skeosieososkeskeoskosk ko sk

I have read and understand the consent letter and agree to participate in this study

Name

Signature
Phone Number:
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Appendix 10

Universiti Utara Malaysia
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Universiti Utara Malaysia
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12

Universiti Utara Malaysia
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Universiti Utara Malaysia
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Universiti Utara Malaysia
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