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Abstrak

Di peringkat antarabangsa termasuk China, latihan dalam perkhidmatan dalam
kalangan guru EFL tidak mendapat perhatian yang lebih di peringkat universiti dan
jarang mempertimbangkan keperluan dan keberkesanan latihan dalam perkhidamatan.
Tujuan kajian ini adalah untuk menentukan faktor mana yang menjadi ramalan antara
Kurikulum, Amalan, dan Latihan dalam perkhidmatan. Kajian ini juga meneroka
kepercayaan guru-guru EFL dan isu-isu yang berkaitan dengan latihan dalam
perkhidmatan untuk guru EFL di universiti-universiti di Yinchuan. Kajian ini
menggunakan pendekatan kaedah campuran; Data kuantitatif dikumpulkan daripada
128 guru EFL yang dipilih melalui teknik pensampelan tujuan menggunakan
instrument tinjauan dalam talian, manakala lapan guru universiti EFL dipilih secara
sengaja untuk temu bual menggunakan soalan separa berstruktur. Hasilnya juga
menunjukkan bahawa terdapat hubungan positif antara Kurikulum, Latihan dalam
perkhidmatan dan keberkesanan latihan dalam perkhidmatan untuk guru EFL. Tiada
hubungan antara Latihan dalam perkhidmatan dan keberkesanan latihan dalam
perkhidmatan untuk guru EFL. Kajian ini juga mendapati bahawa latithan dalam
perkhidmatan harus mempertimbangkan keperluan guru EFL, memberi tumpuan
kepada pengetahuan kandungan sunjek dan pedagogi, mengubah latihan tradisional
kepada cara latihan reflektif, dan juga memberi lebih banyak peluang latihan untuk
guru EFL di universiti di Yinchuan. Tujuan utama latihan haruslah membina
keyakinan guru EFL, dan menjadikan mereka lebih banyak nafsu untuk mengajar
bahasa Inggeris. Kajian ini menyumbang untuk menyokong teori teori pengetahuan
guru Shuman dan amalan reflektif Wallace, serta menyumbang kepada bidang latihan
guru EFL dalam kualiti pengurusan dan bagaimana membina keberkesanan latihan
dalam perkhidmatan untuk guru EFL di peringkat universiti Yinchuan, juga
menyumbang kepada kaedah campuran yang digunakan dalam bidang ini.

Kata Kunci: Latihan dalam perkhidmatan, Guru EFL, Kurikulum, Amalan, Aktiviti,
kepercayaan guru EFL



Abstract

Previous studies showed that the in-service training for EFL teachers did not draw
much attention at university level in China. The EFL teacher’s needs, the curriculum
designs, the implement of reflective practice, and training activities were rarely
considered in service training. Therefore, the purpose of this study is to determine the
curriculum, reflective practice, and activities of in-service training, which are the
predictors in-service training for EFL teachers as well as to investigate the teachers’
beliefs and the issues related to in-service training in universities in Yinchuan, China.
In addition, mix-method approach was employed in this study. 128 EFL teachers
were selected through a systematic sampling technique, using the on-line survey
instrument in quantitative data collection; on the other hand, eight university’s EFL
teachers were selected for interviews, using semi-structured questions in qualitative
data collection. The results showed that the curriculum, reflective practice were the
predictors of in-service training. Activities of in-service training was not the
predictor of in-service training. It also found that in-service training should consider
the needs of EFL teachers, focusing on subject and pedagogical content knowledge,
transforming the traditional training into the reflective training way, and providing
more training opportunities to EFL teachers. Interviewees showed that the key
purpose of training was to build up the confidence of EFL teachers to teach English.
The main issue was that no department was in charge of the in-service training in
universities in Yinchuan. Finally, this study contributed to supporting Shuman’s
theory of teacher knowledge and Wallace’s reflective practice as well as contributed
to building the effectiveness of in-service training for EFL teachers in universities in
Yinchuan, and providing new insights, using mix-method applied in this field.

Keywords: In-service training, EFL teacher, Curriculum, Reflective Practice,
Activities
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CHAPTER ONE

INTRODUCTION

1.1. Background

The challenges that the 21st-century poses to college students, are globalization,
competitiveness, communication and information technologies. These collectively
demand that they develop a higher proficiency in English in order to have access to
better opportunities in the labor market (Cubillo, Ramirez,& Gaubil, 2015). At the
same time, the continuation of China's reform and opening-up policy, has led to a
great increase in the political, economic, diplomatic, and cultural exchanges between

China and other countries ( Liu, 2015)

In a macro-level, the -One Belt and One Road” which refers to the Silk Road
Economic Belt and the 21st-Century Maritime Silk Road policies mentioned by
President Xi, are responses to these challenges and opportunities. Similarly, in order
to fulfill the implementation of the Western China Development strategy in Ningxia
Hui Autonomous Region, the -€hina-Arab States Economic and Trade Forum” is
held by the Ningxia government every two years. Given this backdrop of increased
globalization, _Fnglish® has been declared an issue of national interest in China,

especially for the Yinchuan city, Ningxia Hui Autonomous Region, started in 2008.

Therefore, university students are encouraged and pressured to achieve higher levels



of English before graduation. Such requirements made the Universities in China
face new challenges related to the reform of EFL (English as a foreign language)
Teaching, the changing of EFL teachers' role, the designing of in-service training,
and the professional development for EFL teachers (Yu, 2013) are, but a new reforms
is pressuring on EFL teachers in universities to increase and improve their English
proficiency; in developing their professional knowledge and skills on how to teach
English effectively. Hence, the in-service training for EFL teachers becomes more

essential than ever in the university system in China. (Chen, Yang & Li, 2013)

In addition, China‘s Ministry of Education (MOE) structured their in-service training
system like a pyramid. At the top of the pyramid, the MOE is in charge of policy
making, macro management, and state-level senior teacher training projects.
Provincial Education Commissions, under the MOE‘s supervision, carry out similar
functions. Otherwise, universities implemented the school-based training for their
teachers specifically, which is similar under the supervision of Provincial Education
Commissions. Due to the demand for teacher training, the former closed pyramid

system has to be more open (Chen,Yang &Li, 2013).



1.2. Statement of the Problem

The in-service training system for EFL teachers, focus on continuing development of
EFL teachers who are already working full-time. It aimed first at improving the
teachers® English proficiency and teaching methodology, and then at tackling the
ultimate goal of a more proficient student population (Cubillo, Ramirez, & Gaubil,
2015). EFL teachers today, need to take on many responsibilities, such as to handling
the diversity in the classrooms, incorporating the needs of individuals of different
backgrounds, and armed with an efficient use of technologies, and equipped with
constant knowledge and new learning methods (Johnson, 2016). Therefore,
in-service training opportunities can be of great help in mitigating the gap in building
in high-quality EFL teachers (Altan, 2016). However, according to Farrell, (2016)
studies, he mentioned more in-service training did not fulfil demands of EFL teachers,
lack of improving the planning of in-service training for teacher self-development
needs, because a more inclusive planning process will lead to more effective transfer

of knowledge and skills in in-service training.

In China, the system of in-service training was arranged by the MOE. According to
Xu, Zhang and Xu (2012), had mentioned there were many departments in charge of
in-service training, the MOE, the local education bureaus, the publishers and the
universities. Similarly, Pawan, Fan, and Miao (2017) stated, in-service training based
on MOE were more diversified which appeared that MOE was the main department

to design the policies and regulations. The publisher‘s companies were responsible



for disciplinary knowledge, and school-based training models were commonly
implemented by university system. It has made the in-service training only focusing
on General Knowledge for all general college teachers,with no special and specific
training referral to subject content knowledge and pedagogical content knowledge
for EFL teachers. Moreover, Zhao (2015) and Pawan and Yuan (2017) argued,
pedagogical training based on EFL teaching in the universities system is insufficient.
Therefore, lacking the reasonable training curriculum designed for EFL teachers
becomes the main issue among in-service training in the university system. These
shortfalls have an impact on improving the EFL language proficiency and teaching
skills for EFL teachers, as well as may cause a decline in English teaching and

learning.

Additionally, English teaching neglects the reflective practice phenomenon, which
was very common in universities in China now (Liu, 2015). According to Pawan
(2016) report, there were about 1,126,696 (Decision of the CCCP, 2014) Chinese
ELTs, approximately 400 million Chinese are studying English. The faculty to
student ratio comes to about 1 ELT for each 400 students. It indicated that EFL
teachers in China had more teaching workload than other countries, especially in the
university level. According to Liu (2015), overload situation had led to both EFL
teachers rarely to consider the real needs of students and neglect the reflective
practice in English teaching. However, Akbari (2007) stresses the importance of

reflection practice which can make the better learning and more efficient teacher



performance. Similarly, Chiang (2008) and Liu (2015) stated that the in-service
training programs should provide EFL teachers with opportunities in order to
develop reflective practice. In fact, the importance of reflective practice among the
in-service training still were not pay more attention by the EFL teachers and

administrator in university level in China (Pawan, Fan, & Miao, 2017).

According to Zhao (2015), the school-based training model was the main type of
in-service training in the university system in China. The activities of in-service
training for EFL teachers only had three ways to fulfil their professional
developments, which is getting a master or PhD candidate, who participates in the
special training of English teachers organized by some domestic organizations, who
selects excellent English teachers to study abroad. In addition, Pawan and Yuan
(2017) mentioned, much of the in-service EFL teacher professional development was
school-based and involved working in —taoyanzu” groups. (jiaoyanzu is translated
from Mandarin as —teacher research groups,”which are defined primarily by peer
mentoring activities in all aspects of teaching). Those three types and activities of
in-service training were very insufficient and also could not cover the huge
population of EFL teachers, especially, in the university level. In addition, Pei,
Pawan, and Jin, (2017) , mentioned, the training opportunities were very limited for a
huge workforce of EFL teachers in China. Those researches revealed that the
activities of in-service training in universities were deficient, and still problematic.

In relation to this category, these problems have caused the in-service EFL teacher



training to become more insufficient and less effective, ultimately unable to achieve
its stated goals. Thus, educators are now conducting research to determine the best
ways to revitalize in-service training for EFL teachers around the world. While, there
are some studies on the in-service training programs in China, few focus specifically
on the _notthwest* context and environment of China's colleges and universities.
Little is known about the curriculum, reflective practice, activities of the in-service
training and the in-service training for EFL teachers in this region, and even less is
known about the EFL teachers® beliefs towards the in-service training and the issues

relating to the in-service training for this region.

With this background, this research will accomplish it within the context of Yinchuan
city, Ningxia Hui Autonomous Region, China, as an example of the northwestern
regional context in China. It is the researcher‘s hope that these findings will prove
useful for the administration and leader of the Human Resource Department to create
the reasonable and efficient in-service training models for EFL teacher in university

in Yinchuan.



1.3. Research Objectives

The research objectives, formulated as guidelines for the study, are as follows.

1. To determine which of the three aspects of Curriculum, Practice, and Activities of
in-service training are predictors of in-service training for EFL teacher in

universities in Yinchuan city, Ningxia Hui Autonomous Region, China.

ii. To investigate the EFL teachers‘ belief towards in-service training for EFL

teachers in universities in Yinchuan, Ningxia Hui Autonomous Region, China.

iii. To investigate issues related to the in-service training for EFL teachers in

universities in Yinchuan, Ningxia Hui Autonomous Region, China.

1.4. Research Questions

The research questions formulated as guidelines for all further enquire, are as

follows:

1. Which aspects in Curriculum, Practice, and Activities of in-service training are
predictors of in-service training for EFL teacher in universities in Yinchuan,

Ningxia Hui Autonomous Region, China?



1. What are the beliefs of EFL teacher toward in-service training for EFL teachers in

universities in Yinchuan, Ningxia Hui Autonomous Region, China?

ii. What are the issues of the in-service training for EFL teachers in universities in

Yinchuan, Ningxia Hui Autonomous Region, China?

1.5. Hypotheses of Study

Based on the past empirical studies reviewed for this study, as well as the researchers*

personal experiences, the following alternative hypotheses were articulated:

HA1. Curriculum of in-service training is a significant predictor among the
in-service training for EFL teachers in universities in Yinchuan, Ningxia Hui

Autonomous Region, China.

HAZ2. Reflective Practice of in-service training is a significant predictor among the
in-service training for EFL teachers in universities in Yinchuan Ningxia Hui

Autonomous Region, China.

HA3. Activity of in-service training is a significant predictor among the in-service
training for EFL teachers in universities in Yinchuan, Ningxia Hui

Autonomous Region, China.



1.6. Conceptual Framework

Figure 1.1 is a conceptual framework for this study; this framework is based on the
Shulman‘s theory of teacher knowledge, Wallace‘s theory of reflective practice, and
Foord‘s theory of activities. According to the China's Ministry of Education (MOE),
the national policy requires that the in-service training for EFL teacher can be
divided into three module which are Curriculum, Reflective Practice, and Activities
(Chen, 2013). Curriculum includes 3 dimensions such as, Subject content knowledge,
Pedagogical content knowledge, and General content knowledge. Subject content
knowledge refers to knowledge that can enhance the competence of teachers® English
capability, research skills and academic proficiency. Pedagogical content knowledge
is knowledge used by teachers, to make the content of their instruction relevant and
accessible to the student. General content knowledge emphasizes scientific spirit,
human qualities, and a synthesis of knowledge with a focus on career planning,
political character, history and so on (Johnson, 2009). Reflective practice refers
generally to the use of critical analysis process for learning and teaching English,
thus encouraging teachers to take responsibilities for their teaching plans and

strategies and to work on self-improvement (Korthagen, 1993).

Activities® refers to in-service training opportunities and training programs. There are
five different kinds of these _activities‘: Qualifying programs, General programs, Job

refresher programs, Special programs, and Overseas programs. All the programs are



designed to be offered to EFL teachers in the university. Qualifying programs are
designed to train novice EFL teachers in order to obtain qualification to teach.
General programs are designed to improve and update current EFL teachers®
knowledge due to the rapidly advancing technologies in their fields. Job refresher
programs are designed to refresh professional skills needed by EFL teachers. Special
programs are designed to send the EFL teachers to a higher language study in
universities, institutions or research organization for one or two semesters, in order to
conduct EFL teaching and learning, improving their research competence or gain an
advanced degree as part of their professional development. Finally, overseas
programs are designed for excellent EFL teachers who are selected and sent overseas
for a period or study, similar to special programs (Guan, 2011, Chen, 2013, Liu, 2015,

Zhao, 2015). Figure. 1.1. Conceptual Framework

Figure. 1.1. Conceptual Framework
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1.7. Significance of the Study

At present, in the modern educational systems in the world, in-service training is no
longer seen as a remedy for deficiencies in EFL teaching, but rather is considered as
long-term, continuing education. In many countries, it is recognized as a part of
lifelong learning process. With the rapid development of societies and technologies,
it is important and necessary for EFL teachers to maintain or improve their

competence that they have acquired from a lifelong learning process (Chen, 2013).

In general, the purpose of in-service training for EFL teachers is to improve students®
English performance and proficiency by enhancing the competence and skills of the
EFL teachers (Casey& Grosso, 2013). This study makes a contribution to the field of
higher education by providing descriptive analysis on the current state of in-service

training for EFL teachers in the university system in Yinchuan, Ningxia, China.

Through this study, scholars and teachers can better understand the three areas of
in-service training, as defined by the MOE curriculum, practice, activities and the
in-service training for EFL teachers. It can further help the administrators and leaders
in various universities to create reasonable, efficient, and effective in-service training
models for EFL teachers at the university level, and it can help EFL teacher to

understand the importance of the training for their own professional development.
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Regarding theoretical significance, this study is based on Shulman‘s theory of teacher
knowledge, Wallace‘s theory of reflective practice, and Foord‘s theory of activities.
This thesis can enrich and develop the relevant theories by determining which
aspects are predictors of in-service training for EFL teachers of the three types listed
by the MOE—in the Yinchuan city university system. As in-service EFL teachers*
training can offer teachers development and improvement for their professional skills,
most EFL teachers deeply recognizes impact in-service training can have on their
careers (Chen, 2013). This study can further deepen our understanding of the ways in

which in-service training can lead to positive or negative outcomes for teachers.

Finally, regarding practical significance, this study can offer important description of
Yinchuan-based EFL teachers® belief and the issues related to current in-service
training practices in universities in Yinchuan. Due to several difficulties in
implementation of the in-service training, most EFL teachers based in Yinchuan are
not enthusiastic or willing to participate in various programs that are offered. This is
because most of the programs lack relevant practical theory to the teachers‘ contexts.
In order to strengthen in-service training for EFL teachers based on curriculum,
reflective practice, and activities, the study of improving teacher‘s quality is
important and needs to relate research to provide certain guidance and reference.
These insights can help teachers, administrators, and scholars to design more
effective in-service training models, to better meet the needs of EFL teachers in

Yinchuan.
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1.8 Operational Definition

1.8.1 In-service Training

In-service training is _a variety of activities and practices in which teachers become
involved in broadening their knowledge, improve their skills and ability to assess and
develop their professional approaches.‘ It was defined by the Education Information

Network in the European Union (EURYDICE)

1.8.2 EFL teacher

The teacher who teaches the English as a Foreign Language (EFL)

1.8.3 Curriculum of in-service training for EFL teacher

The curriculum is an organized plan or set of standards for learning outcomes that
defines the content to be learned in terms of clear, definable standards of what the
in-service teachers should know and be able to do. In this study, the Curriculum
related to the training content knowledge are divided into General content knowledge,

Subject content knowledge, and Pedagogical content knowledge.

1.8.4 General content knowledge

In this study, the general content knowledge is related to knowledge; is a wide range
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of subjects, focusing on political character knowledge, historical knowledge, and
career planning. It also emphasizes on the human qualities, a scientific spirit,

computer skills and a synthesis of other knowledge.

1.8.5 Subject content knowledge

The Subject content knowledge is referred to emphasize on enhancing or improving
the quality of the English teacher in consolidating and strengthening the
comprehensive academic level. Lee Shulman was the first person to describe the idea
of subject content knowledge. In this study, it is related to the English language

proficiency.

1.8.6 Pedagogical content knowledge

Pedagogical content knowledge refers to the English language teaching methods,

skills and strategies.

1.8.7 Reflective practice

Reflective practice related to the practice of in-service training which offers the
training to improve the EFL teacher‘s capacity to reflect on action and to engage in a

process of continuous learning and teaching.
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1.8.8 Activities of in-service training for EFL teacher

The word activities, as used in this study are referred to the different training

programs that are provided in the workplace or by the government.

1.8.9 Qualifying programs

Qualifying programs: are designed to train candidates to become the qualified EFL
teacher. The programs address the language learner who needs to get the certification

as a qualified EFL teacher, especially for the novice EFL teacher.

1.8.10 General programs

General programs related to the one training activity which is designed to enhance
teachers® knowledge of liberal arts and update their knowledge a rapidly advancing

field like science and technology.

1.8.11 Job refresher programs

Job refresher programs relates to the one training activities which are designed to
consolidate the professional skills of an English teacher, the training content focuses
on the English proficiency and teaching skills. Usually these activities are offered by

the Press or Publish Company in China.
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1.8.12 Special programs

Special programs is the one training program which involves sending the trainee to a
higher educational institution, research organization, or the higher language study
universities for a short or long visit or study, to conduct researches or language

teaching and gain an advanced degree on professional development.

1.8.13 Overseas programs

Overseas programs are the similar training program with special programs; except
that the trainees go overseas for a period of a few days to a few years. This programs

usually is provided by the government in China.

1.9. Summary

In this chapter, the researcher offers an overview of the thesis at hand. Research is
conducted based on the rising importance of in-service training for EFL teachers
around the world. This chapter further describes the attention given to the three
factors on Curriculum, Reflective Practice, and Activities in the Chinese university
system, as each comprises part of the in-service training options offered to EFL
teachers and EFL teachers® belief towards in-service training and the issues that

currently face in-service training.
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Improving the quality of English teaching and promoting the EFL teacher
professional development in universities in Yinchuan city is the purpose of this study.
This thesis, may aid in the ultimate goal of enhancing the quality of EFL teaching in
Yinchuan and assists students in obtaining a high-level for English language
proficiency. The central problem which serves as the focus of this thesis is discussed,
and narrated research objectives, research questions, and the research framework
were stated. Finally, a discussion of limitations and a list of the definitions of terms

are also included.
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CHAPTER TWO

LITERATURE REVIEW

2.1. Introduction

This segment presents a review of past studies on in-service training for EFL teacher.
It includes the concepts of in-service training for EFL teachers, in-service training
models, theories, the curriculum, reflective practice, and activities of in-service
training for EFL teacher, also includes the EFL teacher‘s beliefs towards the

in-service training, and the issues related to in-service training.

2.2. The concepts of in-service training for EFL teachers

The in-service training is a form of teacher education relating to the teaching of
teachers in a particular subject or activities. Based on Perron (1991) claimed that the
Education Information Network in the European Union (EURYDICE) defines
—in-service training as _avariety of activities and practices in which teachers become
involved in order to broaden their knowledge, improve their skills and assess and
develop their professional approach.” Similarly, Saiti and Saitis (2006) had shown
that in-service teacher training is an organized activity to improve the performance of
all EFL teachers. Finally, Altan (2016), mentioned that in-service training is
considered to be a deficit model and is usually associated with assumption that
people in authority should provide teachers with information or skills.

In relation to this category, in-service training for EFL teacher is a lifelong learning

process after teachers had received certification in English teaching and had worked
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in a professional position. It is also an effective approach to increase the skills,
knowledge, and raise positive attitudes or beliefs of EFL teachers through the
in-service teacher training (Locke, 1984). Similarly, Sapp (1996) defined; in-service
EFL teacher training is the term under the heading of Professional Development.
Through the in-service training, it will be the improvement of EFL teachers®
knowledge and it also becomes a key factor in influencing the EFL teachers*
professional development. In addition, Bezzina (2006) stated, EFL teacher training
deals with enhancing skills and knowledge for EFL teachers, fulfilling the
occupational role development of EFL teacher, as well as enabling the EFL teachers

to teach more effectively.

Moreover, the purpose of in-service training is to improve teachers® performance in
classroom through a designed methodology. The training goals can be the
identification of students’ behavior problems or to enhance English learning
capabilities (Bolam, 1981). Aubrey (1986) pointed out; in-services teacher training
provides strategies for teachers that can easily be implemented in practice teaching
methods. Therefore, Freeman (2002) argued, EFL teacher training should build the
specific EFL learning and teaching skills: such as of how to plan the English teaching
or how to teach listening or speaking skills, etc., on the other hand, it needs to focus
on the individual teacher---reflection thus change the current situation that will lead
to a better performance of their EFL teaching, achieving personal and professional

growth. The training should also address a certain immediate need that is helping the

19



EFL teacher to build up their confidence in English teaching. Finally, in order to
enhance their abilities and more effective teaching, teachers should participate in the
in-service training. The result will be a more competent teacher and a better the

quality of the student learning.

2.3. Review of in-service training for EFL teachers

Teacher training began in Germany in the first decade of the 18th century (Harish
Bansal, 2007). It has mainly and rapidly developed in the latest decades. In fact, the
purpose of the teacher training was providing the opportunity to teachers who trained
both theoretically and practically. It is an emphasis on the subjects of instructions and

the teaching methods (Dutto, 2003).

However, currently English language teacher training and education had many
factors and originated from the theory and practice of general teacher education
(JoAnn, 2000). The general knowledge educational theory and practice has a strong
impact on the direction of in-service EFL teacher training with more focuses on
practical experiences of English teaching, such as the practice of classroom-centered
with English teaching, observations, EFL teacher research, English curriculum and
materials development (Johnson, 1996, Crandall 2000, Pennington 1995, Richards,
1990), and EFL teachers® attitude or beliefs and the teacher cognitive component in
EFL teacher education (Freeman 1996; Freeman &Johnson, 1998). As a matter of

fact, using both the micro and macro levels to develop EFL teacher education, it was
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become the main trend for the development of EFL teacher training in the last decade

(Freeman and Johnson 1998, Johnson 1996, Larsen-Freeman 1990, Richards 1990).

Based on Freeman (2002), it was pointed out that the in-service EFL teacher training
emphasized on certain needs; such as how to encourage the EFL teacher to grow and
how to explore the fresh and new ideas for teachers® professional development. A
life-long learning and continuum of experience theories deeply influence the EFL
teacher training and professional development. According to this point, the excellent
EFL teacher needs have the characteristics of the practical, life experience, and
reflection. The training programs and workshop impacted on the in-service EFL
teacher training and professional development, becoming more important in
educational reforms. The point is that EFL teacher and trainer need to focus on EFL

teaching experiences, considering it as a key resource in EFL teacher training.

(TESOL report, 2002)

The Empirical study from Wang and Zhang (2008), shown that in-service training for
English teachers in Universities in Japan included two ways, one to take the training
in school, the other was training outside of school. The training in school mainly
refers to the training activities, such as teaching and research groups, group seminars;
observation of teaching; and visits to other school and etc... The training outside of
school refers to the various training courses organized by the city level education

committees, as well as various studies organized by the provinces and universities.
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On-campus training was instructed by an experienced teacher or instructor, combined
with the school's daily teaching activities, inclusive of lesson preparation, teaching,
teaching materials, class management and so on. Off-campus training focused on the
education center and other institutions in taking lectures and internship, in order to
enhance the international experience of teachers from the international exchange
opportunities. It also mentioned English teachers in university having few options to
improve their teaching skills. Some go abroad to observe English classes for
non-native speakers of English. Alternatively, they may be trained at graduate school
while studying TESOL or TEFL. Joining an English teaching seminar is another
option. Some universities offer English teaching seminars led by TESOL-qualified
teachers. However, because of their busy schedules or misguided pride, few teachers
are willing to join such seminars. Therefore, self-training seems to be the most

effective and feasible way of improving teaching skills for university teachers.

Karakas, (2012) claimed that, generally, current EFL teacher education in Europe is
mainly aimed at contributing to teachers’ professional development via
self-reflection. =~ The EPOSTL (European Portfolio for Student Teachers of
Language) is mainly viewed as a competence-oriented reflection and self-assessment
tool for language teacher education (Mehlmauer-Larcher, 2012). On the other hand,
the EPLTE (European profile for language teacher education) offers a frame of
reference, emphasizing the importance of teachers linguistic competence and

teaching practice. Both the EPOSTL and EPLTE provide lists of required
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professional competencies. In short, such European references or tools seek to

improve the quality of teacher education programs (Agudo, 2017).

Finally, Agudo, (2017) argued because of the globalization, English became the most
influential language of international communication. Thereby, the need to train
highly qualified and competent language teachers leads to the highlighting the
importance of EFL teacher education programs. However, only a few published
studies has been researched and written about the evaluation of EFL teachers training,
which is not very much and enough. (Peacock, 2009; Coskun & Daloglu, 2010;
Karakas, 2012; Akcan, 2016). Additionally, all these researches were mainly
concerned with the implementation of such education or in-service training in their
own settings. Lacking of research in wide and deep, therefore, further studies are

needed in different countries.

Concerning the central role of the reflection, Wallace (1991) highlighted the
importance of promoting the skill or reflection or reflective practice in teacher
training programs. In the same vein, Chong and Cheah (2009) argued that EFL
teachers need to develop the skills necessary to learn from experience through
reflection. Lastly, Mehlmauer-Larcher (2012) regarded reflection as an essential
component for teacher learning processes and, an overall, for professional
improvement. Generally, in-service EFL teacher training programs seem to be

especially weak in several areas. Perhaps the main weakness is the so-called divide
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or lack of connection between theory and practice. By reflecting on their teaching

practices, student teachers are able to establish the link between theory and practice.

However, Richards (2008) reminded us that EFL teachers often fail to put such
knowledge into practice, in their classrooms during teaching practices. This
_arry-over problem‘, which has long been discussed by researchers still remains
unresolved, constitutes one of the greatest challenges facing EFL teacher training and
education. Additionally, EFL teacher training programs are often criticized for being
either excessively theoretical or unpractical in the existing real current classrooms
and schools. In this respect, researchers like Lampert (2010) and Akcan (2016)
reported that EFL teachers complain that professional preparation courses delivered

too much theory and too little practice.

In this sense, Mehlmauer-Larcher (2012) recognized the demand for quality control
within EFL teacher training, which has recently been stressed in the field of language
teacher education. In short, current EFL teacher training with a strong focus on
quality control requires constant adaptation so as to be able to adapt to new
conditions and demands of a constantly changing world. Moreover, current EFL
teacher training needs to take into account teachers” extended roles and
responsibilities because, as Mann (2017), argued, _How prepared language teachers
are to fulfill all these new roles, and to carry out the corresponding responsibilities as

teachers and learners depend greatly on their training and professional development.*
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The changing reality brings new challenges, so the EFL teachers need to be able to
adapt their multiple roles and responsibilities as the new requirements and conditions
to carry out their job competently. To be able to meet the new challenges of the 21st
century, EFL teachers need to be well equipped with complex professional
competencies. Additionally, Musset (2010, p. 3) reminded us that teaching _is a
complex and demanding intellectual work, one that cannot be accomplished without
adequate preparation‘. No doubt, teachers® professional growth is essentially a
question of time and personal dedication as Kelly et al. (2004, p. 19) claimed
_language teacher education is a lifelong process‘. Finally, it can be concluded that

quality EFL teacher is the key to quality education for learners (Mann, 2017).

2.4. In-service training for EFL teachers in China

In-service teacher training system was arranged by China‘s Ministry of Education
(MOE). The MOE oversees policy making, macro management, and state-level
senior teacher training projects. Provincial education commissions, under the MOE‘s
supervision, carry out similar functions but within the provincial scope. However, the
school-based training model was commonly used in the university in China. ( Chen
& Li, 2013). Similarity, Xu (2012), mentioned many departments in charge of the
in-service training for EFL teacher, the universities, the publishers, the local
education bureaus, with some organizations focusing on the teaching skills or

professionals specialized who can hold the seminars for EFL teachers.
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According to Gu (2008), the local education bureau training was mainly aimed at
excelling teachers, so the opportunities for the participation were few; the training
projects were more generic; it was not specifically for professional training.
Although the in-service training for EFL teachers has diverse forms and abundant
contents, the professional training is less than another form of training. Moreover,
Pei, Faridah and Jin, (2017), mentioned that many pieces of in-service training had
significant gaps between expectations and outcomes which fell short of the

expectations of EFL teachers in China.

In-service training for EFL teachers based on publisher‘s companies which usually
referred to the textbook training. Liu (2015) mentioned several major presses which
made a lot of investments to preparing the national textbooks for the college students.
To make EFL teachers get better understanding of the textbooks, the presses designed
a variety of research workshops and meetings. The purpose is to guide EFL teachers
as to how to use the teaching materials efficiently. The presses would choose the
most widely popular topics for training contents which is of interested to the EFL
teachers and would invite experts in fields to be the lecturers. Actually, the training of
publishers is mainly focused on the training of teaching materials. Some also related
to the training of English teaching methods, others are just research topics for
training, e.g. Information technology, Multimedia training, and Language skills

training. This showed that the in-service training was held by the press companies
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whose target was to promote their textbooks and the usage of how their books for
English teaching purposes. It was not focused on the needs of EFL teachers, with a

lack of the subject content knowledge training.

In addition, Gu (2008) claimed the training which was held by the publishing
companies was not enough. The training time was short, and the training contents
were outlined. The training effect was not significant or effective generally. It did not
get the teachers® affirmation and also contains other issues involved. Moreover, this
kind of training lacks of the training of language proficiency. Mostly training were
used the Chinese language with small training classes using the English as the main
language. It does not involve in the EFL teachers‘ need in the training process. At

present, this project has continued to develop in depth. (Zhao, 2015)

In fact, the university commonly implemented school-based training for their
teachers. It was under the supervision of Provincial education commissions. Due to
the demand for teacher training, the formerly closed pyramid system has to be more
open (Chen, 2013, Yu. 2013,). According to Pawan, and Miao, (2017), in the schools,
much of the in-service EFL teacher professional development (PD) or in-service
training was school-based and involved working in —taoyanzu” groups under the
guidance of senior and experienced teachers. (Although jiaoyanzu is literally
translated from Mandarin as —teacher research groups,” they are defined primarily by

peer mentoring activities in all aspects of teaching.) Each group consists of six to
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eight teachers, including a head teacher assigned by the principal. Usually a
—backbone” or model teacher (moa jiashi is also in the group, that is, someone most
experienced in the subject area, and who may also be the head teacher. New teachers

are also assigned mentors from the jiaoyanzu who provided individual support.

In addition to the school-based meetings, jiaoyanzu teachers are expected to attend
district-level weekly or biweekly meetings to be updated on all aspects of teaching,
including best practices, test preparation, and upcoming initiatives at the district,
provincial, and governmental levels. In addition, during these meetings, senior
members of the jiaoyanzu group often reported best practices they observed while
attending national teaching competitions in other provinces. Finally, as part of the
jiaoyanzu, the teachers have to take part in research projects as a means of teacher
learning. Each project’s focus is determined by the principal or leader of the research
group. That is the most common way for in-service training for EFL teachers, and is

the same as for the EFL teachers in the university system. (Pawan, and Miao, 2017)

However, the school-based training has its own limitations that only focusing on
General Knowledge for all general college teachers who had no special and specific
training for EFL teachers, as well as a lacking of the training for subject content
knowledge and pedagogic content knowledge. (Sun, 2004, Guan, 2011, Gu, 2008,
Chen&lLi, 2013, Liu, 2015) Moreover, Liu (2015) argued that the University is the

main body to carry out in-service training for EFL teachers. The school-based
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training should provide the training to promote the development of English teaching;
in improving the language proficiency for EFL teachers, and to help the teachers to
fulfill professional development, as the improvement is closely related to the school ‘s
persistence of development. However, most of the EFL teachers show their attitude
that has a large gap between the effectiveness of training and the purposes of training.
In addition, Pei and Jin, (2017) argued, pedagogical training base on EFL teaching in
the universities system is insufficient. Therefore, lacking the reasonable training
curriculum designed for EFL teachers becomes the main issue among in-service

training in the university system in China.

2.5. In-service training Model for EFL teachers

According to Wallace (1991), determined the three major models of EFL teacher
training: The first one is a craft or apprenticeship model which is for the teacher who
doesn't have much experience in teaching English who can learn by watching and
observing; the second is a theory-to-practice model for in-service teacher who has
the theories and knowledge of English learning and teaching, then applied it to
English teaching; and the third one is a reflective model for those EFL teachers who
reflect, self-evaluate, and self-actualization after teaching. Similar to Freeman (1996):
—teaching as doing; teaching as thinking and doing and teaching as knowing what to
do.” All EFL teachers need these three models to fulfill their teachers® professional
development, it will be used at different levels, and it will depend on the experience

and understanding of EFL teacher. Actually, the EFL teachers needed more
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opportunities and various activities than those three-training model, to reflect their
teaching practices, their teaching attitude, and beliefs. After that, the EFL teacher
could rebuild their own personal theories of EFL teaching and learning (Sachs, et al.

1996).

_Problem-oriented® training model was mentioned by Widdowson (2003). He pointed
out the EFL teacher training as — .implication that teachers are to be given specific
instruction in practical techniques to cope with predictable events.” It refers to the
solution-oriented teacher training. Base on this theory and the theoretical principles
and particular practices, the EFL teacher training was developed to the
problem-oriented training at the present, which means the trainer only focuses on
how to illustrate the problems in English teaching, but offers fewer solutions
(Widdowson, 1997). Therefore, this kind of training model was it limitations for only

it focused on the problems or issues encountered.

In China, the school-based training model is more commonly used in universities. It
is under the Education Administrative Departments, and the universality is a basic
training unit for teachers to participate in. The main goal of this training is to
improve the quality of teacher‘s education and teaching abilities for teachers. The
universities use the school-based teacher training to improve the professional level of
training an effort to adapt to the continuous development of English teaching reforms,

therefore, some of them set the Teacher Development Center responsible for the
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in-service training but there still have many issues of the training (Sun, 2004, Xu
2012, Yu, 2013, Liu, 2015). However, the school-based training objectives are not
clear, the lack of support system for the long-term training of English teachers, the
training is insufficient, and the training effect is not prominent. On the other hand, it
is a waste of training resources; it is also difficult for EFL teachers to get the depth of
professional knowledge. In addition, the school-based training focuses on General
Knowledge for all general college teachers, without any special and specific training;
referring to subject content knowledge and pedagogical content knowledge for EFL

teachers. (Sun, 2004, Gu, 2008, Guan, 2011, Liu, 2015, Fan, 2014).

In addition, Zhao (2015), mentioned, the in-service training for EFL teachers in
universities mainly includes three modes: the first is getting a master or PhD
candidate; the second mode is participating in the special training of English teachers
organized by some domestic organizations; thirdly, the school is selecting excellent
English teachers to study abroad, which is the quickest way to improve the language
application ability in advanced teaching methods, in a short time. However, these
types of training are limited by objective conditions, which mean the limitations of

training opportunities and source of funds.

2.6. Theories
This section relates to the three theories used in this study, which is Shuman‘s theory,

Wallace‘s theory, and Foord‘s theory. These refer to the curriculum, reflective
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practice, and activities of in-service training.

2.6.1. Shulman’s theory

According to Johnson (2016), Shuman (1987) proposed to investigate a theoretical
framework that distinguished between three categories of content knowledge: subject
matter content knowledge, pedagogical content knowledge, and curricular

knowledge. Figure 2.1 Shulman‘s theory

Figure 2.1. Shuman‘s theory

Based on Shuman'‘s theory of teacher knowledge, subject matter knowledge includes
the knowledge of the content of a subject discipline, that is, the major facts and
concepts in that discipline and their relationships. Pedagogical content knowledge
refers to the representation of content knowledge by the use if analogies, examples,
illustrations, explanations and demonstrations in order to make it comprehensible to
students. Curricular knowledge refers to knowledge of the programs and available
material designed for the teaching of the topic at a given level. (Grossman, 1990

Shulman, 2004, Wong, 2012,). However, this study focuses on two: Subject matter
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knowledge and Pedagogical content knowledge. The General content knowledge

concept was from Chen* study related to in-service teacher training in 2013.

2.6.2. Wallace’s theory

One famous teachers® growth formula was mentioned by the American educational
psychologist Poser, which was _goowth = experience + reflection.‘It indicated that
the excellent EFL teacher in the process of growth cannot be separated from the
continuous reflection of teaching (Farrell, 2016). In addition, Wallace puts forward
the reflective practice model which was named Training Foreign Language Teachers:
A Reflective Approach. Wallace (1995) pointed out that teachers reflect on their own
behavior and their supportive ideas contribute to the construction of knowledge,
reflection practice is an effective way to promote teachers to learn. Given the
prominent role of reflection and its centrality in EFL teacher education program

which aims at mediation between theory and practice. Figure 2.2. Wallace‘s theory

Figure 2.2. Wallace‘s theory

With the reflective model, Wallace first distinguishes and later brings together two

types of knowledge: received knowledge and experiential knowledge. Professionals,
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in our case teachers, receive different types of knowledge - research proven,
speculative and anecdotal. They also gain knowledge from their own experience
while applying received knowledge in the profession, which Schon (1983) calls
_knowing-in-action‘. Therefore, EFL teacher undergoes in-service training to refresh

their existing knowledge and also to gain newly developed concepts.

2.6.3. Foord’s theory

Foord‘s five circles of professional development emphasizes the teachers'
professional development connecting with the development of the school a ring
within a set of a rings, the teachers' self-reflection and the collective collaboration
supplement each other, at the same time, the schools should be responsible for
creating a better platform and provide more opportunities for teacher training and
self-development. The training and developmental activities can be divided into five
categories and can be represented in five concentric circles(Foord, 2009). Figure 2.3

Foord‘s theory

You and vour professsion

You and vour colleagues

You and your
students

Figure 2.3. Foord‘s theory

Foord (2009), pointed that the teacher should be the kernel of in-service training. The
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teacher‘s development should include getting feedback from students about teaching
or trying out new materials. The third circle is about activities including peer
observations, team teaching, and staffroom support. The fourth circle is _you and
your school®, includes teachers® meetings, carrying out projects, and interactions with
the management and other members of the staffs. The fifth circle is _you and your
profession‘. Examples would be attending and presenting at the conferences, with

membership to professional communities, and paper presentations.”

According to Foord (2009), teachers need to share and communicate with colleagues
and students; to obtain the recognition from the social and leader. The teacher
development and in-service training need to encourage and stimulate colleagues to
communicate with each other, thus increasing the motivation and new ideas for EFL
teachers to fulfill the self-professional development. In addition, by working together
and interacting with each other whilst providing emotional and academic support to
each other, teachers will not feel isolated and helpless. It will make the
transformation for EFL teachers on problem-solving. Moreover, it would be
promoting the awareness of collaboration, and make the EFL teachers, students,
colleagues, and schools the total beneficiaries of in-service training. Therefore,
Foord‘s theory becomes the crucial theory for EFL teachers to participate in the

activities of in-service training to fulfill professional development.
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2.7. The Curriculum of in-service training for EFL teachers

Based on Shuman‘s teacher knowledge theory, (1987), he proposed an investigation
into a theoretical framework that distinguished between three categories of content
knowledge: subject content knowledge, pedagogical content knowledge and
curricular knowledge. However, in this study, curricular knowledge was replaced by
the general content knowledge which was adopted from Chen‘s study (2013) about

in-service training in universities in China.

Ferguson (1991) claimed that, teachers professional knowledge has a major influence
on student learning, which can be measured through students® examination
performance and the depth of teaching experience. Darling-Hammond (1993)
suggested, development of the subject knowledge learning and teaching methods are
important factors in creating an effective teacher. Borko (2004) also mentioned that,
it should emphasize the content of in-service training; as it is the main reason for the
success of in-service training. Of course, the training content should match the
development of EFL teachers‘ need. Moreover, Borg (2015) argued that, teachers
should have solid understanding on the training contents, and transfer the knowledge,
skills, and ability to the students. Teachers® professionalism will be fulfilled by

enhancing these characteristics.

According to Wang and Zhang (2008), in Japan, English is the first foreign language

in the school education, also is a compulsory course. Therefore, English learning and
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teacher training are essential. The training subjects for English teachers involved
many aspects, mostly the use of English language skills training, Education practice,
Cross-cultural exchanges, and English education. It also includes the linguistics,
phonetics, as a second language acquisition, including English literature,
Intercultural Communication. Moreover, the in-service training includes the
introduction to English education, English history and national geographical study.
According to Japan's national English education research association (JACET)
questionnaire, linguistics and phonetics has been designated as a compulsory subject.
This indicates that the teachers‘ language proficiency is considered to be the most
important factor for EFL teachers to have, as well as the MOE is attention to improve

the teachers® language proficiency and teaching ability.

Subject content knowledge

Huang and Brown, (2009) pointed out _One of the most interesting things about
English language teaching is that you never stop learning. This is shown that the role
of the EFL teachers is both in the language teacher and language learner, as well as
the need to improve their language proficiency through the in-service training for
English teaching and learning. He also mentioned that the in-service training must
consider both the expressive and receptive English communicative and teaching,
which included English listening skills, speaking skills, reading skills and writing

skills.
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TESOL (Teachers of English to Speakers of Other language, Inc.) defined, the EFL
teacher training or education are include the contents which are the applied
linguistics, education, languages and literature. It provides the subject content
knowledge base and opportunities for developing English teaching and learning
skills to the prospective and experienced teachers (Crandall 2000). Moreover,
Shulman‘s teacher knowledge theory, pointed out the subject matter knowledge,
which is a central aspect of classroom life. (Wong, 2012). Up to now, the core of EFL
teacher education applied linguistics that referred to subject content knowledge. In
China, Xu (2012), found that most of EFL teachers preferred to participate in the
in-service training which related to the English listening, speaking, reading, writing
and other comprehensive abilities, the English teaching method, and the teaching
theory. This indicated that the four skills of English studying were the main points

for the in-service training for EFL teachers.

Based on Bailey (2006), pointed out the skills are —the how of teaching” and
knowledge is the —what of teaching.” The former includes methods, technique,
activity, materials/tools, and the latter includes subject matter, knowledge of students,
and sociocultural /institutional contents. These items are the basic requirement
necessary for teachers when they teach in classrooms. In addition, Fernandez (2014)
claimed that the most important ability of English teachers in English teaching and
learning is the English listening skills, because the listening ability has direct impacts

on the understanding of communication, and oral expression. He also mentioned

38



English speaking —s the other side of the coin for listening.” It is shown that the
_listening*‘ is the process of language input, on the other side, the _speaking® is the
process of language output. These two aspects are directly related to the English
communication. At the same time, the EFL teachers‘ language proficiency will

directly impact on the their teaching effectiveness and classroom interactions.

Fernandez also mentioned about the English reading and writing skills. For English
as the second or foreign language learners, reading is a crucial skill. They need to
develop, for they are compelled to read English materials on other topics. Therefore,
the EFL teachers need to help students attain skills in comprehension and on written
materials, in order to increase their knowledge, ability to read other materials with
ease and enjoyment. Meanwhile, English writing skill is another channel for
language output. It is the output of language based on English reading. Poblete (1999)
pointed out in teaching English as a _second or foreign language‘, _writing mean the
carefully guided marks in paper that teacher assist students in making‘. This
indicated that English writing skills is to acquirement of English vocabulary in
English listening, speaking, and reading, requiring EFL teachers to have a high level

of writing skills to guide the students in write good articles.

However, Wong, (2012) pointed out, the subject matter knowledge had been very
much neglected in the research on teacher knowledge. He observed that little

attention had been paid in the methods in which subject matter was transformed from
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the knowledge of the teacher into the content of instruction, and how a particular
formulations of that content relates to what students know or misconstrues. He
referred to the lack of study of subject matter knowledge among the various research
paradigms for the study of teaching as the _missng paradigm‘. Furthermore, Chen
(2013), stated that the subject content knowledge should emphasize more than the
general content knowledge and pedagogical content knowledge for EFL teacher
training.Patreicia Cordoba Cubillo (2015), pointed out, the training courses
integrating the skills-oriental that the EFL teacher most needed are listening,
speaking, reading and writing, with a few writing tasks included in the linguistic
courses. The grammar, pronunciation, and culture included into the development and

consolidation of the language skills and proficiency.

Pedagogical content knowledge

The Pedagogical content knowledge refers to the representation of content
knowledge using analogies, examples, illustrations, explanations and demonstrations
to make it comprehensible to students. For a representation to be effective, teachers
need to understand, what makes a particular topic easy or difficult for, what are the
students‘ preconceptions and misconceptions and what strategies are effective in
dealing with these misconceptions. It is related to the classroom management,
teaching strategies and skills, curriculum development, education, psychological
development, subject instructional design, teaching capacity. (Xiao, 2012, Wong,

2012, Chen, 2013, Pawan, Fan, & Miao, 2017).
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Possessing subject matter knowledge (theoretical/applied linguistics and English
language knowledge, in the case of language teachers) is, of course, essential.
Equally important for achieving effective teaching and learning is understanding how
knowledge is communicated and understood both by EFL teachers and students, and
how context influences the transmission and interpretation of knowledge in the
classroom (Johnson & Golombek, 2003, Johnson, 2006). Smith (2008) mentioned
that the pedagogical content knowledge had to the successful teaching, namely the
transformation of subject content knowledge into forms of representation that are
accessible to learners.The transformation process requires an adequate understanding
of the subject content knowledge, knowledge of learners, curriculum, context and
pedagogy. So, the knowledge is always mixed, interrelated, and also is inseparable
from the dependent one. In China, the pedagogical training and professional
development in comprehensive universities is insufficient (Sun, 2004, Gu, 2008,

Xiao, 2012, Chen&Li, 2013, Liu, 2015, Pei, Pawan, & Jin, 2017).

Additionally, Agudo, (2017) discussions on the usefulness of practice teaching was
evident in comments like _We were encouraged to practice teaching skills® and
_Classoom practices and simulations were highly helpful‘. Several respondents
expressed that _We need more formal training in pedagogical aspects® and _We need
more resources at our disposal‘. In short, such emphasis on pedagogical competence
through training which prepares them to become successful teachers is evidenced in

these comments. Reviews discussed in Erozan (2005), Seferoglu (2006) and Coskun
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& Daloglu (2010) clarified that these programs generally appeared to lack training
opportunities. In relation to the theory/practice, the truth is that EFL teachers
continually demand less theory and more practice, namely practical implications

detailed and concrete examples of teaching activities in classroom situations.

In relation to this category, Agudo, (2017) also found that some EFL teachers
complained about the way some courses were conducted. They mentioned the
importance of teachers‘ having a good knowledge of their students, with comments
such as _Many aspects are overlooked because they are assumed as already known.*
Last but not least, there were also comments that specifically referred to the lack of
pedagogical knowledge or training, as evidenced in remarks such as _At times the
context for which we are training is overlooked‘. Researchers like Peacock (2009)
and Karakas (2012) in fact stressed the need for increasing the amount of training the

_teaching practice.*

General content knowledge

The required general content knowledge training courses emphasized humanistic
qualities, a scientific spirit and the synthesis of knowledge, such as the Chinese
historical knowledge, and the future career planning. It required basic principles of
Marxism, Mao Zedong Thought, Socialism with Chinese Characteristics Introduction
to Systems Theory, Modern Chinese History, Ethical and Legal Foundations, Current

Aftairs, Computer Basics, and Career Development, etc. In China, all in-service
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teachers in colleges should include the general education courses and the teacher

training department in arranging the class training program (Sun, 2004).

However, Agudo, (2017) pointed out that the general content training is more theory
based, however, many participating EFL teachers are in favor of a more
practice-oriented training. In this sense, several respondents expressed their opinions
on the excessively theoretical, formal and impractical nature of courses, providing
comments such as _Less theory is preferable with more useful teaching tips for the
EFL classroom®. In this respect, other EFL teachers made suggestions on _ Emphasis
on practical aspects of teaching with, more practical teaching sessions to learn the
best method to teach® and _The need for the simulation of practical classroom
situations before entering the school.® These findings showed that the weaknesses of
training general content knowledge emerged from their comments that is the

overemphasis on theory without the accompanying practical teaching.

Finally, Guan (2011), pointed out, the core of EFL teachers training is to improve the
trainees' English comprehensive ability and to enhance their English teaching ability.
Ensuring efficiency of both, building the language awareness becomes the common
foundation among the EFL teachers and administrators, with improvement the

language proficiency.
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2.8. The Reflective Practice of in-service training for EFL teachers

According to Wallances® reflective practice theory, the reflective practice is an
important feature and a key component of EFL teachers® in-service training, as well
as the key to the continuous professional development of language teachers
(Richards, 1998, Bartlett, 1990). Reflection in English teaching refers to EFL
teachers learning from the critical analysis of their own teaching and subjects to their
own beliefs and attitude of English teaching and learning, with more responsibilities
for their actions (Korthagen, 1993, Manning& Payne, 1993). Similarity, Pennington
(1995) argued that EFL teachers‘ professional development requires this awareness
of the change. _Improving classroom processes and outcome,by developing for their
own confidence and self-motivation.® In fact, the reflective practice can bring about
this awareness for change. This highlighted the necessity for EFL teacher training to

teach reflectivity.

In addition, Akbari (2007) stresses the importance of reflection practice when he
argues that the actual purpose of reflection ought to be _better student learning and
more efficient teacher performance.® The formation of EFL teacher development
group is the way that can promote reflective practice for EFL teachers. To form
groups for EFL teachers that can discuss and reflect on their own experiences, It is a
useful method of encouraging the EFL teachers to use the reflection in English
teaching and learning. Therefore, it is a good opportunity to have reflective practical

experience for EFL teachers through out the in-service training. This required EFL
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teachers to have both a deep understanding of their own teaching experiences and a
transfer of the related knowledge into their teaching. On the one hand, the
practice-based reflection can help in-service EFL teachers to promote their own
professional development and provide motivation for a lifelong learning process

(Barbara, 2012).

Moreover, the reflective activities as the term _reflection-for-actions‘, is concerned
with future actions and describes this kind of reflection as _pmwactive in nature‘. On
the other hand, the backward-oriented reflection is as _retrospective reflection‘ form
to using in training process. However, this type of reflection directed towards future
events are often neglected as the focus of interest is usually on retrospective
reflective processes (Freeman, 2002, Farrel, 2007). With reflection taking up a
central role in EFL teacher education, designers of study programs are faced with the
challenge of providing opportunities for structured reflection within EFL teacher
education and training courses, in particular in connection with integrated field
experiences of EFL teacher. However, Richard mentioned the problems of the
teacher training was the high-level capability cannot be skillfully trained; it is the
result of the long-term reflection (self-reflection) (Barbara, 2012). Therefore, teacher
in-service training programs need to provide EFL teachers with opportunities in order

to develop reflective teaching practices (Kazemi, 2014).

Based on Mann (2017), Reflection and reflective practice continue to have a central
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position in professional education and in-service training for EFL teacher. As
Grayling (2003:179) argues _thebest thing any education can bequeath is the habit of
reflection and questioning. The importance of reflective practice has been
established. It is widespread and a ubiquitous part of the teacher education and
in-service training landscape. However, Reflective Practice is often described in
ways that are elusive, general and vague, which may not be particularly helpful for
practitioners. This is largely due to the lack of concrete, data-based and linguistic
detail of Reflective Practice, in practice and its institutional nature, lack of specificity,
and reliance on written forms. However, most of the article is concerned with
establishing only capable or _lowlevel reflection® because there is a lack of
awareness of the complexity of the classroom. Which needs more concrete and

data-based accounts of how this may be managed (Farrell, 2016).

In addition, Mann, (2017) stated the relationship between Reflective Practice and
in-service teacher training is a reflexive one; reflections improved the teacher
development that in turn promotes further reflection. Reflection and development are
inextricably entwined in a professional dialectic. Mann and Walsh (2013), for most
EFL teachers, the class-based research might appear somewhat daunting — teachers
are not automatically equipped with classroom observation skills and may know even
less about how to process (Nunan, 1990). EFL teachers normally are too busy to take
on such a commitment, as most have not been trained in class-based research

techniques.
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In China, reflective practice was rarely mentioned through the in-service training.
During the training, the trainer always emphasized the reflection was a crucial step
after class, but few about how to do the reflective practice and what was the real
meaning of reflection (Liu, 2015). Another reason for teaching without reflection
phenomenon is a ratio problem. According to Pawan (2016) reported, there are about
1,126,696 (Decision of the CCCP, 2014) Chinese ELTs, approximately 400 million
Chinese are studying English. The faculty in student ratio came to about 1 ELT for
each 400 students. It indicated that EFL teachers in China had more teaching
workload than other countries, especially in the university level. The work overload
did not allow EFL teachers to consider the real needs of students and neglected the

reflective practice in English teaching (Liu, 2015).

2.9. The Activities of in-service training for EFL teachers

Based on the Foord (2009), theory mentioned in-service training relating to the
different activities designed for EFL teachers with interactions with students, in
colleges, school and teaching. Chen (2013) pointed out about the five main training
programs relating to the in-service training for EFL teachers in China. They were
Qualifying programs, General programs, Job refresher programs, Special programs,
Overseas programs. However,Peacock (2009), mentioned that all EFL in-service
training programs should be subjected to critical reviews, incorporating a procedure
for overall internal evaluation by regularly assessing its strengths and weaknesses

thus making suggestions and recommendations for program improvement.
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Freeman (2016) makes it clear that current programs are based on prescriptive
understandings of what we think teachers should know and do and how one thinks
about learning this. In general, the main components of the current EFL teacher
education programs comprise field knowledge (linguistic competence), teacher
education (pedagogic competence), general knowledge and teaching practices
(Karakas, 2012). One of the issues recently discussed by researchers in all fields of
teacher training is, as Mehlmauer-Larcher (2012) reminds us, is the actual impact
that teacher training programs has on the behavior of teachers in classroom settings.
Although there is very little research evidence available on the impact of EFL teacher
training programs (Bartels, 2005), recent research studies by(Grossman & McDonald,
2008) conducted in a variety of settings, question the value of professional education
for teachers. In fact, Grossman (2008) argues that what is taught in EFL teacher

training _nay be quite different from the immediate needs of practitioners®.

Qualifying programs

These program was designed for new EFL teacher who got the qualified certification
for English teaching. These programs addressed teacher qualifications and
certification for some new EFL teachers who were not a pre-service teachers; they
were just language students when they were in the college. The Candidates were
nominated by the school Human Resources Department and given final approval, by
the training programs that ran for about 15 days, during school vacation. Upon the

completion of a qualifying program, the trainee's certificate was an entitlement as
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entrance into EFL teachers® training in the university system (Chen, 2007 & Ye,
2008). Nevertheless, it is not enough to provide novice teachers with theories of
classroom management, lesson planning and pre-packed teacher training to
adequately equip novice teachers. In addition, teacher training programs need to
provide teachers with opportunities to develop reflective teaching practices(Gu, 2008,

Chiang, 2008, Liu, 2015, Pawan, 2016).

General programs

General programs are designed to enhance teacher's knowledge of liberal arts and
pedagogy and update their knowledge with rapid advancement in fields like sciences
and technologies. Programs are generally offered during school vacation. ICT
courses and some qualifying programs are incorporated into the general
programs(Chen, 2007 & Ye, 2008). However, the main weakness highlighted in this
training for EFL teachers was the lack of language awareness mainly due to the lack
of communicative practice in classes and with specialization. According to Liu (2015)
emphasis on this kind of training is that _theory (received knowledge) rather than
practice (experiential learning).* It is shown that the in-service training for EFL
teacher should be based on the language awareness with less theory and more

practice.

According to Birjandi and Hesari, (2010), they pointed out, the results of their study

with trainer and EFL teachers, revealing that almost all of them complained about the
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policies and programs of the Education Office. They asserted that the Education
Office mandated that the classes held quite extensively in a short periods would
undoubtedly lead to anathema and boredom which in turn could a demotivating

effect on both teachers and instructors.

Job refresher programs

Job refresher programs: are designed to refresh the professional skills of those
teaching professionals who have been absent from teaching. These programs are
offered over a set period of time and by selected training institutions.These programs
contain the workshop, discussion, forum, seminars, conferences and on-line learning
etc. 80% training projects were offered by the Publish Company of the Language
Book, for example, Shanghai foreign language Education Press and Foreign
Language Teaching and Research Press. However, these training were more focused
on the English teaching skills, and teaching strategies, Second language acquisition,
and theories learning, was usually used by the Chinese to take the training,

neglecting the language usage an issue related to language proficiency (Xu, 2012).

Agudo, (2017) found that the most interviewee expressed _our English mastery is
poor‘ and _mor communicative interaction and practice in English is needed in
classes.® In this sense, such comments made by almost a third of the respondents
suggested that the preparation for English proficiency development is not enough or

adequate.Such limitations and deficiencies in their self-perceived English
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communicative competence may be the result of the lack of the training in the EFL
the program. Needless to say, good EFL training always rests on the target language,
although this is not the only aspect that we need to take into consideration. Since a
reasonably good command of English is seen as a gateway to success, teacher
education program then need to provide more thorough preparation in English

language subject knowledge.

In the same vein, Peacock (2009) suggests increase time for English proficiency
development. Erozan‘s (2005) study concludes that the language improvement
courses are generally effective. Similarity fining from the interview by Agudo,
(2017),mentioned some EFL teachers showed that _There should be more speaking
practice opportunities for native speaker teachers to be able to use English natural
with spontaneity and with _Mote opportunities for teaching practices abroad‘. In
short, more courses addressing EFL teachers* linguistic competence are really needed.
The need for more practice component in the language improvement courses is also

discussed by Erozan (2005).

Mann, (2017) pointed out the lack of input on classroom management skills as
mentioned in interviews the in-service training weakness. Little or almost no
attention is devoted to classroom management techniques in this training. This is in
line with Eisenman et al. (2015) who recognized the lack of attention that classroom

management receives in many teachers training program.

51



Special programs

Special programs are offered to teaching professionals who have an outstanding
performance record. Training, in this case, typically involves sending the trainee to a
Chinese higher education institution or research organization, or the higher language
study universities for a short or long study tours, in order to conduct research and
language teaching by gain an advanced degree on professional development (Xu,
2012). However, Birjandi and Hesari, (2010), the findings from the interviews that
shown by twenty-three teachers mentioned that it would be a good idea to have
different training designs for EFL teachers of different levels. Visiting and studying
from other schools, would be the one way to fulfill the professional development.
Moreover, some of these EFL teachers believed that these visitations would

provide teachers with enough opportunities to exchange ideas.

Overseas programs

Overseas programs are like the special programs, except that the trainees are sent
overseas for a period of a few days to a few years. Potential candidates must have a
consistent record of notable contributions to school developments and during the
programs; they must also be involved in a study visits or an advanced degree
program. According to the National Study in fund management committee, the
overseas programs offer a different project for EFL teacher in the university system

(EPOSTL,2012).Based on empirical study from Wang and Zhang (2008), the
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implementation of the "English teachers overseas training" system was the most
popular training program in Japan, it refers to sending EFL teachers to the United
States and Britain and other countries for two to six months or one years‘ visit, for
studying and training. The government establishes the implementation of the teacher
in the graduate school "graduation training system"; so, the EFL teachers can use the

overseas system to improve language and to further their study.

Based on Xu, (2012) shown that the rank order for different training programs such
as, the overseas study, the second was the short-term in other colleges and
universities to learn; the third was the foreign teachers training regularly for school
teachers; with expert guidance under the guidance of teaching and researches. Finally
is a continue us for study masters or doctorate degrees. It indicated that most of the
EFL teachers preferred to attend the training activities which related to improvement
their language proficiency and teaching ability; moreover, they want to participant of

the in-service training which is more effective and useful in their teaching.

Finally, Kazemi, and Ashrafi, (2014) declared that the in-service training program
which they attended lacked proficiency. The EFL teachers are the vital part of the
in-service programs, so the programs should be designed for teachers. These
programs could not provide an opportunity for teachers to exchange their experiences
and opinions, as teachers had not receive proficiency training, thus making teachers

demotivated because of this. To put it in a nutshell, according to the interviews done
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teachers did not hold a positive opinion about the current in-service training
programs, they expressed that these programs were not effective nor fruitful, and

needed revision. This fact was also indicated in several researches.

However, Kazemi, and Ashrafi, (2014), revealed that the EFL teachers expressed
some inadequacies in the in-service training programs and their expectations. It can
be concluded that participants expressed negative perceptions towards the present
in-service training programs, mostly the weakness mentioning, some positive points
that should be considered as the strengths of these programs. Trainees also
highlighted many weaknesses. The participants believed that the in-service training
program was not academically adequate, and useless. They maintained that the topics
and content of these programs were not relevant to teachers® need and teachers‘ need
was not considered in organizing the program. The in-service training did not convey
any new knowledge to the teachers. Teachers were less motivated to participate in the
program, since it did not increase their level of proficiency and their knowledge.
The in-service programs were too intensive and exhausting lasting 20 hours between

2-3days. This issue should be solved in further studies.

2.10. Teachers’ beliefs toward in-service training for EFL teachers
This section relates to the EFL teacher‘s beliefs toward the in-service training,
included the importance and the purposes of in-service training, and the suggestions

of in-service training for EFL teachers.
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The importance of in-service training for EFL teachers

In modern education systems, in-service training is considered as continuing
education and a long-term process even it becomes a part of lifelong learning in
many countries. It is important for the EFL teachers to maintain or enhance the
English proficiency in the in-service training and lifelong learning (Mustafa, 2010).
Similarly, Kazemi (2014) mentioned the English have played a vital role in
international communication. Globalization needs English as an International
Language. Teaching English as a foreign language has gained considerable
importance. It has exerted itself as an educational field that is worth developing within
the general educational system. The need for qualified English teachers is felt even
more than before. Therefore, EFL teachers should improve their knowledge and skills
and adjust themselves to the new circumstances. To keep up with these changes, EFL

teachers need to be trained continuously and become more efficient in their jobs.

In addition, Abdullah, (2016), claimed that, —the challenges teachers face such as
changing interests among students, growing expectations of parents, increased needs
of stakeholders, tremendous advancement in information technology worsened by
dramatically increased current social problems among students. This creates a need
for the EFL teachers to undergo in-service training to increase their capabilities thus
making their presence in the classroom more meaningful”. Therefore, the in-service
training is very necessary and essential for EFL teachers, because it is related to the

lifelong learning and Professional development.
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In China, some policy mentioned by the government, emphasis the educational
reform in the whole country. According to the Higher Education Department of the
Chinese Ministry of Education (2007), _Colkege English is not only a language
course that provides basic knowledge of English but is also a high powered course
that helps students to broaden their horizons to learn about different cultures in the
world*‘. Therefore, Learning the English language becomes popular and crucial in
China. The EFL teachers were considered to be the key to determining the English
educational reform (Sun, 2004, Guan, 2011). English teaching and learning are
directly related to the in-service training for EFL teachers. Therefore, most of the

EFL teachers felt that it is necessary to participate in the in-service training (Xu,

2012).

With such a background, the in-service training for EFL teachers becomes the most
popular topic in teachers‘ professional development field, with more research
focused on this point in recently in China. The reasons are multifaceted and
diversified which is the high increasing of educational reform and teaching
innovation, especially for the changing of curriculum development to the
international direction; appearing a large number of experimental research and the
new theories were mentioned (Pawan, 2016). Most EFL teachers realized that the
current knowledge does not meet new challenges. Moreover, new situations and new

language teaching theories conflict with EFL teachers® ideas. It is a necessity and
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urgency for EFL teacher to develop themselves in all aspects. Therefore, EFL
teachers always seize the opportunities to participate in the in-service training,

because it is the teacher's own needs (Liu, 2015).

The purposes of in-service training for EFL teacher

The major purpose of the in-service training for EFL teachers is to improve English
proficiency and teaching skills and aims to cultivate students who need knowledge
and skills in the globalization era (Herlina Wati, 2011). However, Ali Kazemi (2014),
stressed that, updating teachers English teaching is the real purpose of the in-service

training, which should help EFL teachers get insight into these issues.

The other purpose mentioned by Abdullah (2016), most of the EFL teachers
expressed —the aspect of planning the in-service training has a significant relationship
with increasing teachers® professionalism. It is proven that the in-service training
contributes to enhancing teachers® professionalism by improving the teachers’
knowledge, skills and their daily routines within the classroom. The training given is
effective in giving teachers opportunity to obtain lifelong learning thus enhancing their
professionalism in teaching”. Therefore, the in-service training is the best way to help

the EFL teachers to fulfill the Professional development.

The suggestions of in-service training for EFL teacher

The purpose of in-service training for EFL teachers become more diversified and
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plural, but still some new improved and well developed suggestions mentioned by
researchers and teachers. Freeman and Magerko (2016), suggested that in-service
EFL teacher training should focus on a single subject content; concentrate on the
EFL teachers‘ needs; be sustained; solve the _rwal-life’ problems; provide for
meaningful engagement; help EFL teachers to build and develop collaborative
relationships; and encourage EFL teachers to reflect on their English language
teaching. Moreover, Pawan, Wiechart, Warren, and Park (2016) stressed that, EFL
teachers should update content-knowledge, teaching skills and competencies

constantly.

Duttond (2003), stated that the design for in-service EFL teacher training required
the administrators and teachers to face the challenges for them in the future. EFL
teachers must be in position to have their own personalized training or professional
development plan; not only being professionals of subject content knowledge
continually learned but also being competent and expert EFL teachers; reflective
professionals for EFL teachers developed to create the new patterns of teaching
action and continuous reflection based on their own experience; and using the
academic research, training content and valuable resources to innovate and improve
the EFL teaching and learning. In addition, EFL teacher training should be more
concerned with what EFL teachers requirement, within flexible working hours and
teaching times. The training should be more associated with EFL teachers® subject

matter and new approaches to instructional strategies and methods. (Ali Kazemi,
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2014)

Birjandi & Hesari, (2010), suggested that EFL teachers and trainers should work in
harmony. The trainers should provide the EFL teachers with sufficient feedback, and
stating their weaknesses and strengths. EFL teachers should seize the opportunity to
participate in these training to refresh their knowledge both theoretically and
practically. The trainers should make their teachers critical thinkers not to merely
think of "what" of teaching but to think of "how, & why" of teaching. The findings
also suggested that, the trainers should provide teachers with appropriate motives to
enthusiastically take part in these training, to highlight the teachers‘ weaknesses and

strengths.

Similarly, Patricia Cérdoba Cubillo (2015) suggested that the selection of a highly
qualified team of trainers was essential to make the in-service training more
successful and effective. In addition to their regular teaching responsibilities, the
trainers had to build a supportive learning environment; to motivate the EFL teacher
to participate in in-service training; to build confidence for EFL teachers to teach; to
heighten their professional image, and to build up the awareness that EFL teachers

should be appropriately trained.

Abdullah (2016) stressed that, in-service training should relate teachers improvement

on professionalism, enhancing skills, knowledge and abilities as excellent teachers.
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He also claimed that the planning mentioned by teachers for in-service training was
important for successful training. —Feachers involved with the in-service training
expressed their opinion on adding the -kands on” training where this will help EFL
teachers in sharing experiences on ways of learning. This element should be added to

the planning of in-service training.”

2.11. The issues related to in-service training for EFL teachers

Birjandi and Hesari, (2010) suggested that most EFL teachers believed that they
lacked adequate motivation to participate in in-service training programs, since they
believed that the classes that they had participated in were mainly theoretical not
practical as expected although most of them assumed knowledge,skills was added.
Most instructors were not also satisfied with the present in-service training, and they
were looking for reforms in the educational plans and programs. Moreover,
Furthermore, most of these teachers believed that these in-service classes could
ameliorate the general teaching skills such as classroom management, though they

cannot boost teachers® level of proficiency.

Similarity, Kazemi, and Ashrafi, (2014) claimed that the EFL teachers should be
motivated to participate in in-service training programs. According to their study, the
EFL teachers agreed that teachers —motivation was of great importance that should
be considered”. They believed that they were not motivated to participate in the

present in-service programs. The reason being the contents of the present in-service
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programs were not in line with teachers need. However, Abdullah (2016) discussed
that management did not fulfill demands of the teachers involved in the in-service
training.Also indicated was that the in-service training activities were general, with

non effective models; listening rather than doing, and poor reflections or feedback.

Another issue mentioned by Agudo (2017), was the in-service training relating to the
language proficiency. Based on his study, he found that nearly half of the respondents
complained about their poor level of English proficiency due to poor communication
skills and practices in classes. Many EFL teachers feedback was such as _I think we
are not sufficiently.® It indicated that the subject content knowledge and English
learning skills were not enough to help teachers to improve their language

proficiency, and the training without looking into the teacher ‘s needs.

The key issue was the teacher ‘s self-motivation. Sandholtz (2002) statement, training
topics were selected by administrators, and presented by —eutside experts” who drew
upon their own experiences. Although the training motives were good, the traditional
practice of hiring an _expert® to speak to EFL teachers resulted in unsatisfying and
complaining. Many EFL teachers believed that in-service training activities were
unimportant. Findings by Wayne, Yoon, Zhu, Cronen, and Garet (2008), —-& long
duration of training may reduce the motivation level and commitment of teachers to
complete their training. Therefore, the key issue in the in-service training involves

attitudes and motivation.
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However, in China, the _top-down® in-service training model was effect the EFL
teachers training. When the national language policy was changing, the reform of the
new curriculum becomes inevitable. The implementation of new courses cannot be
separated from the preparation and use of new teaching materials. In-service training
and education programs were often set up by the government or by a publishing
companies for the promotion of new textbooks. Because of this part, the in-service
training for English teachers are often forced rather than chosen by teachers
voluntarily (Sun, 2004). This indicated that the EFL teachers generally considered
that the in-service training activities lacked contents with relevance to special
classroom practices, and training activities lack follow-up guidance for EFL teachers

(Yan, 2014).

Gu (2008), claimed that the EFL teachers who had graduated from Normal Colleges
or Foreign language universities had received a certain degree of vocational training
in schools, where most of the EFL teachers with teaching experience have only had
some pre-service training before teaching. They lacked the system training with a
combination of theory and practice. In recent years, a large numbers of master‘s
degree students who were studied the English were joined the higher education
system. But the English teaching was not improve rapidly, the main issue was that
the EFL teachers did not get formal, systematic teaching methods training. She

stressed the in-service training provided by the publish company, which lacked the
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latest educational theories, the teaching experience, language skills, and the
capabilities to solve the classroom problems, and also provided the limited chances

to improve English teaching.

In addition, Xu (2012) discussed that EFL teachers were not very satisfied in the
evaluation of the current in-service training; especially the school-based training.
Few of the training refers to the component of skills in teaching proficiency, teaching
design ability, classroom activity design, classroom performance ability, speech

expression ability, teaching reflection ability, classroom management ability.

Liu (2015) also discussed that the workload of English teachers in universities is
generally relatively large. As the country vigorously develops higher education in
recent years, the momentum of enrollment diminished, and the number of teachers
cannot keep up with the number of students enrolled, many colleges require teachers
to 12 per week, and even more classes. And the number of students in each class
exceeds the majority of 40 people.The time of extracurricular counseling for students
was mostly within 2 hours. Therefore the overload of teaching and working pressure

cannot be ignored for EFL teachers in universities in China. .

Discussions were supported by Pawan (2016)‘s reported, there are about 1,126,696
(Decision of the CCCP, 2014) Chinese ELTs, approximately 400 million Chinese are

studying English. The faculty to student ratio comes to about 1 ELT for each 400
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students. It is indicated that EFL teachers in China had more teaching workload than
other countries, especially at the university level. These situations of English

teaching in China had many issues related to the in-service training for EFL teachers.

The —School-based” in-service training model was the most commonly used in
universities in China. It had many negative effects which hindered the teachers'
self-development, and professional development. This made the difficult for the EFL
teacher to have a deep understand training theories. It also disregarded the students'
needs about learning and emotions. Teachers adhered to the tradition in the formation
of the traditional teaching philosophy and teaching practice making it difficult to
really improve the quality of teaching, with students satisfactions (Liu, 2015, Pei,

2017).

2.12. Summary

This chapter is the continuance of chapter one which reviewed past studies on the four
variables identified in this study which were the curriculum, the reflective practice,
the activities of in-service training for EFL teachers, and the in-service training for
EFL teachers. The dependent and independent variables was reviewed and the
justification for carrying out in this study. This chapter also reviewed the previous
studies on EFL teachers® believes towards on in-service training and the issues
related to the in-service training for EFL teachers. These review revealed that the

in-service training for EFL teachers still need more researches from all over the
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world. To answer the research questions raised, the methodologies were designed in

chapter three of this study.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

Based on research objectives and research questions, this chapter discusses the
research paradigm, research design, research population and participants of the study,
research instrument as well as method or procedure for data collection and analysis,

pilot test and chapter summary.

3.2 Research Design

For this study, a mixed-method approach is adopted, including both qualitative and
quantitative methods each for their own specific study. Creswell and Plano Clark
(2014, p565) defined mixed-methods research design as:

-a procedure for collecting, analyzing, and -mixing both qualitative and
quantitative methods in a single study or a series of studies to understand a
research problem. The basic assumption is that the use of both quantitative and
qualitative methods, in combination, and to provide a better understanding of the
research problem and question than either method by itself. It consists of merging,
integrating, linking, or embedding. Finally, the data are _mixed in the mixed

methods study.”

Based on the purpose of the study, the explanatory sequential research design was

used in this study because this design used to answer quantitative method followed
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by qualitative approach (Creswell,2014). The first research question intended to
answer aspects of curriculum, reflective practice, and activities of in-service training
that were the predictors of in-service training for EFL teacher in universities in
Yinchuan, Ningxia Hui Autonomous Region, China. For investigating qualitative
research, the researcher intended to investigate the beliefs of EFL teachers towards
in-service training and the issues involved in the in-service training for EFL teachers

in universities in Yinchuan, Ningxia Hui Autonomous Region, China.

3.3 Quantitative method

A quantitative study was designed to determine the possible predictors between
curriculum, reflective practice, and activities of in-service training and the in-service
training for EFL teachers. The researcher chose to collect data to perform multiple
regression analysis. This design seemed to be suited appropriately to answer RQI,
which anchored the development of this study. Participants in the study were
randomly selected from all universities in Yinchuan, Ningxia Hui Autonomous

Region, China.

Creswell (2005) defined quantitative research as an inquiry method that was
functional for describing trends and interpreting the relationship between variables.
When employing such approach, instruments, either developed or adopted, is utilized
to collect data. In education, several instruments have been developed and adapted to

assess in-service training for EFL teachers as well as to survey general curriculum,

67



reflective practice, activities of in-service training, as types of in-service training for
EFL teachers. For these instruments, data is typically produced through self-reporting
scales and other instruments to assess consistency, to describe relationships, and

develop predictions.

For this study, a survey was utilized to capture the perceived effectiveness
participants. Surveys are helpful tools and can be used to keep academic policy
analysts informed (Weisberg & Bowen, 1977). Accordingly, using a survey can
provide the researcher with a picture of the target population and will investigate the
research problem at hand. Based on objective data, it can help to prioritize the
researcher's actions; to establish a benchmark for the results of the investigation. A
researcher can see whether target populations relative to the research problem are

getting positive or negative result (Super Survey, 2007).

This study focuses on the analysis of the statistically significant predictors, namely
curriculum, reflective practice, activities of in-service training and in-service training
for EFL teachers in universities in Yinchuan, Ningxia, China. The independent
variables in this study are the curriculum, reflective practice, and activities of
in-service training. The dependent variable for this study is the in-service training for

EFL teachers.

Due to the author‘s extensive knowledge of the region, the decision was made to
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select English teacher in universities in Yinchuan city as subjects for the
investigation. During 13 years of experiential teaching English in Yinchuan, the
researcher was able to observe the connections between the types and quality of
various curriculum, reflective practice, activities, and the results of in-service EFL
teacher training in many cases and contexts. Thus, this study continued focus on
Yinchuan as this is case for this study. The Views about the In-service Programs
Questionnaire (VINSPQ) (Birjandi and Hesari, 2010) measured the dimensions of
independent variables and the dependent variable and to perceive the in-service EFL

teacher training by 49 items.

3.3.1 Population and Sampling

The population of this study is teachers teaching foreign language at four universities
in Yinchuan city which named Beifang University of Nationalities (65 EFL teachers);
Ningxia University (80 EFL teachers); Ningxia Medical University (36 EFL
teachers); and Yinchuan University (29 EFL teachers). The total number of EFL
teacher in Yinchuan city was 210 EFL teachers based on year 2014-2016. A list of
EFL teachers were obtained from the Ministry of Education in China. The number of
EFL teachers currently employed in each university were requested from the key
personnel, with information obtained were used to create a pool of all EFL teachers

in the selected university systems.

Based on the information of the research site, systematic sampling was employed in
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this study. The sample size of the present study was 136, suggested by Krejcsie and
Morgan‘s (1970). The sample size table represented sample size in this study. Table
3.1 Population and Sampling

Table 3.1

Population and Sampling

University EFL Population Sampling
teachers (%)

1.BeiFang University of Nationalities 65 30% 41

2.Ningxia University 80 38% 52

3.Ningxia Medical University 36 17% 23

4.Yinchuan University 29 15% 20

Total 210 136

3.3.2 Instrument

This study utilized an instrument known as the Views about the In-Service Programs
Questionnaire  (VINSPQ) to measure the related-curriculum, reflective
practice-related, and activity-based in-service training that would be valuable for
their professional development. Therefore, this questionnaire contained 49 items in

total.

VINSPQ was developed by Birjandi and Hesari (2010); originally with 26 items
focusing on investigating the in-service training. The Birjandi and Hesari had an
open invitation to other researchers to use the instrument for just this purpose. The
VINSPQ adapted from Cubillo, Ramirez, and Gaubil (2015), was aimed at
investigating the curriculum design for in-service EFL training; with items adapted

from Impedovo (2016) who aimed at investigating the reflective practice in
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in-service training; Several other items adapted from Kusumoto (2008) who
investigated the training activities of in-service training; was also from Ozyiirek
(1981) who did the same investigation. Table 3.2 Total items for each Dimension &
Questionnaire Sources

Table 3.2

Total items for each Dimension & Questionnaire Sources

Questionnaires Adapted from Dimensions Items
of the factors

General content knowledge

Birjandi and Hesari (2010) (12 items)
Subject content knowledge
Curriculum Kusumoto (2008) (4 items) 19
Pedagogical content
Cubillo, Ramirez, and knowledge
Gaubil (2015) (3 items)
Reflective Birjandi and Hesari (2010) Reflective Practice
Practice Impedovo (2016) (8 items) 8
Qualifying programs
(2items)
Birjandi and Hesari (2010) General programs
(2 items)
Kusumoto (2008) Job refresher programs 10
Activities (2 items)
Special programs
(2 items)
Overseas programs
(2 items)
In-service EFL  Birjandi and Hesari (2010) 12
Teacher Ozyiirek (1981)
training
Total 49

For this study, the items mentioned in the above table were used and adapted because

it was deemed appropriate for capturing a fuller and richer spectrum of in-service
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training for EFL teachers. The questionnaire presented respondents with each item, in
turn, asked them to rate their disagreement on a S5-point scale, from Strongly
Disagree (1) to Strongly Agree (5). A rating of a great deal indicated that the
respondents perceived that he or she was capable to bringing about a positive result.

The first section of the survey collected basic demographic information, such as
name, age, gender, university, experience, and position. Section A was about
_Curiculum®, Section B was about _Reflective Practice‘, Section C was _Activities®,

Section D was more generally about the in-service training for EFL teachers.

Face Validity for VINSPQ

To ascertain the content validity of the instrument that was used in this study, three
experts in EFL education, management and test and measurement were consulted. A
copy of the questionnaire was given to expert in the field of EFL education testing
services, teaching/lecturer evaluation consultant who were either professor or
professor emeritus for validation. The researcher printed out the soft copy and sent to
them, and the experts were requested to make necessary comments on the hard copy
and send a scanned copy back to the researcher with all their suggestions for
incorporated. Later, the corrected copy was sent to 5 potential respondents to check
face validity. A copy of the questionnaire was given to each of them to seek their
opinions about the appropriateness of the items*, statement in terms of their wordings,
the instructions, general formatting, and understandability of the scales to detect if

there were any difficulties that may arise in filling the questionnaire. Therefore, some

72



of the suggestions made were incorporated in to the final copy of the questionnaire in

the pilot test.

3.3.3 Pilot Test

Before collecting data, a pilot test was conducted to examine the validity of the items
and reliability of the survey instrument (Bryman, 2004; Saunders et al., 2003, Hair et
al., 2010). 30 EFL teachers from universities in Yinchuan were selected for the pilot
test. Data collection of the pilot study was used in online survey. From 1% May 2016
to 25™ May 2016, Data collected using the online survey tool, Sojump—participants
were given the link http://www.sojump.com/jq/8172162.aspx. After the data
collection, SPSS statistical software was used to analyze the result. Problematic
items were reviewed, improved, and in some cases removed by the researcher. The
EFL teachers were given an opportunity to provide some feedback regarding the

validity and clarity of the instrument after they finished the online survey.

Reliability of VINSPQ instrument

Reliability is defined as the stability and consistency of the instrument used, and it is
one of the indicators of goodness of measure (Creswell, 2014). The Cronbach Alpha
coefficient was used to determine the internal consistency of scaled items via the
investigation of the average inter-item correlation. The Cronbach‘s alpha coefficients
calculation reveals whether the items are correlated or not, and which items should

be deleted or modified. In this regard, according to Kaplan and Sacuzzo (2017), the
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Cronbach‘s a of 0.70 to 0.80 is generally acceptable; Cronbach‘s a is among 0.8 to
0.9 is good; Cronbach‘s a coefficients® which is greater than 0.9 is excellent. In this
study, the Cronbach‘s o was used to assess the reliability of VINSPQ instrument
factors. The overall results are reported here: the value of Cronbach on curriculum is
0.95(i.e. Excellent), Reflective Practice is 0.88(i.e. good), Activity is 0.74 (i.e.
acceptable), and section on in-service training is 0.92(i.e. Excellent), and this

indicates that each of the items has acceptable internal consistency reliability.

Curriculum of in-service training for EFL teachers

24 items were used to assess the curriculum-based of in-service training that was
available for EFL teachers in universities in Yinchuan. After the pilot test, 5 items, i.e.
C2, C4, Co, C8, &C18 were additionally deleted because their Corrected Item-Total
Correlation was below 0.3, and the Cronbach‘s a value of the remaining items was
0.95 (see in Table 3.3), and this was deemed to have an acceptable reliability. In the
remaining 19 items, there were 12 positive items (C1, C3, C5, C7, C9, C11, C13,
C15, C17, C19, C21, & C23) and 7 negative items (C10, C12, C14, C16, C20, C22,
&C24). Then the researcher re-coded all these negative items. After the test, the
Corrected Item-Total Correlation showed that the values ranged from 0.4-0.8, all

considered as acceptable.
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Reflective practice of in-service training for EFL teacher

The VINSPQ had a total of 10 items as a second predictor—reflective
practice-related of in-service training. After pilot test, item P2 and item P4 were
deleted, because the Corrected Item-Total Correlation were all below 0.3. 8 items P1,
P3, P5, P6, P7, P8, P9, and P10 were retained, as their Cronbach‘s o value was 0.88
(reported in Table 3.3). Of the remaining 8 items, 5 items P1, P3, P5, P7, and P9
were positive and 3 items P6, P8, and P10 were negative. Then the researcher
re-coded all these negative items. After the test, the Corrected Item-Total Correlation
showed that the remaining 8 Practice items values ranged from 0.4-0.8, were

considered as acceptable.

Activities of in-service training for EFL teachers

Third, the section was related to the activities of in-service training which consisted
of 14 items. After the pilot test, four items were deleted (Al, A3, A6, and AS),
because the Corrected Item-Total Correlation was below 0.3. The remaining 10 items
A2, A4, AS, A7, A9, A10, All, A12, A13, and A14 were kept as an accepted
Cronbach‘s a value of 0.74, Table 3.3, and with an acceptable Corrected Item-Total

Correlation ranging from 0.3-0.5. (see table 3.3)

In-service training for EFL teachers
The final section, which assessed the in-service training for EFL teachers in

universities in Yinchuan, consisted of 12 items. After the pilot test, no items were
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deleted, because the Corrected Item-Total Correlation was all above the 0.3, and the
Cronbach‘s a value was 0.92, which was acceptable reliability. In the remaining 12
items, 6 items were positive (T1, T3, TS, T7, T9, &T11), and 6 were negative items
(T2, T4, T6, T8, T10, & T12). Then the researcher re-coded all these negative items.
After the test, the total 12 items of the Corrected Item-Total Correlation values
ranged from 0.4-0.8.

Table 3.3

Reliability analysis for Views about the In-Service Programs Questionnaire

predictors
VINSPQ Total Corrected Item-Total correlation a
items
Curriculum 19 C1.0.74,C3.0.63, C5.0.52, C7.0.44, C9. 0.82,  0.95
C10.0.54, C11. 0.87, C12. 0.58, C13. 0.89, C14.
0.58, C15. 0.87, C16. 0.59, C17. 0.81, C19. 0.73
C20.0.64, C21. 0.84, C22. 0.51, C23. 0.88, C24.
0.59
Reflective 8 P1.0.64,P3.0.74, P5. 0.66, P6. 0.44, P7.0.77, P8.  0.88
Practice 0.52, P9. 0.80
Activities 10 A2.0.39,A4.0.38, A5.0.26, A7.0.27, A9. 0.52, 0.74
A10.0.42,A11.0.52,A12. 0.40, A13. 0.52,
Al14.0.44
In-service 12 T1.0.46,T2.0.55,T3.0.76, T4. 0.59, T5.0.78, T6. 0.92
training for 0.57, T7.0.84, T8. 0.64, T9. 0.87, T10. 0.58, T11.
EFL teachers 0.82,T12.0.70
Total 49

3.3.4 Factor Analysis
Curriculum of in-service training for EFL teacher
The Curriculum of in-service training for EFL teacher instrument had a total of 19

items. They were used to measure the design of curriculum for in-service EFL
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teacher training. Table 3.4 showed that the KMO value was 0.91, a value that
exceeded 0.50 (minimum requirement), and a significant Bartlett‘s sphericity of
(p<0.5) that indicated that factor analysis is appropriate

Table 3.4

Factor loading for the Curriculum predictor

Items General content Subject Content Pedagogical Content
knowledge knowledge knowledge
C1 0.98
C2 0.93
C3 0.88
C4 0.87
C5 0.82
Cé6 0.81
C7 0.71
C8 0.64
L9 0.85
C10 0.85
Cl11 0.91
Cl2 0.73
C13 0.89
Cl4 0.88
CI15 0.81
Cl6 0.71
C17 0.53
C18 0.84
C19 0.76
Eigenvalue 10.61 3.22 1.09
% variance 53.03 % 16.08% 5.46%
KMO 0.91
Bartlett's 2504.16
p .00

Reflective Practice of in-service EFL teacher training
A total of 8 items were used to measure the _Reflective Practice® of in-service

training. Table 3.5 provides the results of the factor analysis on these items, showing
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a KMO of 0.85, which exceeds the 0.50 (minimum requirement), and a significant
Bartlett‘s sphericity of (p<0.5). The evaluated items were deemed capable of
measuring the reflective practice of in-service training for EFL teacher.

Table 3.5.

Factor loading for Reflective Practice predictor

Items Reflective Practice
P1 0.87
P2 0.90
P3 0.79
P4 0.84
P5 0.89
P6 0.85
P7 0.93
P8 0.93
Eigenvalue 1.42
% variance 51.5%
KMO 0.85
Bartlett's 1000.71
p .00

Activities of in-service EFL teacher training

Activities of in-service training for EFL teacher were measured by 10 items. Table
3.6 presented the overall KMO of 0.82, a value that exceeded 0.50 (minimum
requirement), and a significant Bartlett‘s sphericity of (p < 0.5) that indicated that the
validity of activities of in-service EFL teacher training was acceptable. Table 3.6

presented the results of factor analysis.
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Table 3.6

Factor loading for Activities predictor

Items Qualifying General Job Special Overseas
program program Refresher program program
program
Al 0.84
A2 0.70
A3 0.67
A4 0.46
AS
A6 0.57
A7 0.84
A8 0.86
A9 0.90 0.83
Al10 0.79
Eigenvalue 3.95 2.18 1.9 1.8 1.6
% 22.65% 10.43% 8.21% 4.14% 4.24%
variance
KMO 0.81
Bartlett's 1019.98
p .00

In-service training for EFL teacher

Finally, the section which assessed the perceived the in-service training for EFL
teacher consisted of 12 items. The overall KMO is 0.90 (over 0.50) and a significant
Bartlett‘s sphericity of (p<0.5) was observed. Table.3.7 shows the result of factor

analysis.
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Table 3.7

Factor loading for In-service Training for EFL teachers

Items In-service training
T1 0.85
T2 0.90
T3 0.87
T4 0.77
T5 0.86
T6 0.86
T7 0.96
T8 0.91
T9 0.52
T10 0.67
T11 0.99
T12 0.84
Eigenvalue 6.70
% v ariance 55.99%
KMO 0.90
Bartlett's 1298.34
p .00

3.3.5 Data Collection

Data collection process was conducted by mail and internet surveys. An email and/or
fax requesting participation in this study was sent to the coordinator. Then, a cover
letter and a copy of the survey were mailed by the coordinator to each EFL teacher at
a university in Yinchuan. The cover letter attached to the survey explained the
purpose of the study and invited EFL teachers to participate, informing them that
their identity would be strictly anonymous with confidential, final provided the link

to the online survey platform.

A coordinator for each university involved was appointed. After obtaining permission
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from coordinator to start the data collection, packets of survey materials were mailed
to the selected participants who would be selected through a stratified random
sampling based on the proportion of numbers of EFL teachers and gender, highest
degree obtained, age, and years of teaching experience. Each package contained a

cover letter, the questionnaire, and a stamped return envelope.

Providing respondents with the return envelope was a strategy for convenience to
speed up the process of collecting completed questionnaires. Respondents were given
three weeks to return their packets. After the given time frame, the coordinator would
also send two follow-up emails followed by telephone calls, to remind those who
failed to respond within the specified time. Appreciation letters were sent to
respondents who had returned the completed questionnaires. All questionnaire
responses were coded with their respondent number, to protect privacy and

confidentiality in this study.

3.3.6 Data Analysis

To analyze the questionnaire responses, the statistical package for social science
(SPSS) version 24 was utilized. First, factor analysis was conducted to ascertain the
validity and reliability of each item. Then, the researcher began the process of
analyzing the data to address the research questions, hypotheses and to determine
factors in the Curriculum, Reflective Practice, and Activities were predictors of the

in-service training for EFL teacher in universities in Yinchuan and what factors had
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significant or not significant influence on the in-service training for EFL teacher in

universities in Yinchuan, China.

To test the hypotheses of the in-service training for EFL teacher, multiple regression
analyses were conducted to determine significant predictors which were Curriculum
of in-service training, Reflective Practice of in-service training, Activities of

in-service training.

3.4. Qualitative method

The second study employed a qualitative method to gain a deeper insight into the
nature of in-service training currently provided for EFL teachers in Yinchuan, as well
as and the teachers® beliefs regarding the value of in-service training in universities in
general. Considering the nature of the phenomenon to be researched, this study
followed the advice of Strauss and Corbin (1998) who explained that —gualitative
methods can be used to obtain the intricate details about phenomena such as feelings,
thought processes, attitudes, and emotions that are difficult to extract or learn about

through more conventional methods.”

3.4.1 Participants and Sampling
According to the literature review and research questions, purposeful sampling
seemed to be apt for this study. In purposeful sampling, the researcher intentionally

selected individuals and sites to develop a deeper understanding of the central
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phenomenon (Patton, 1990). For this study, concept sampling was carried out. As
Creswell (2014, p 230), pointed out, —eoncept sampling is a form of purposeful
sampling in which the researcher samples individuals or sites because they can help

the researcher generate or discover or specific concepts within the theory.”

Moreover, the researcher sites in this study were the colleges or universities located
in Yinchuan city, Ningxia Hui Autonomous Region, China. Based on Creswell
(1998), it was necessary to conduct between five and twenty-five interviews for a
phenomenological study. For this study, 8 participants from the universities in
Yinchuan were invited to participate who were all full-time EFL teachers in the
university system. The first participant (P1) was an American foreign teacher with 15
years of teaching and training experience in the university in Yinchuan, and who ran
their own EFL teacher training center in Yinchuan. P2 was a Professor of English
with twenty-six-years of teaching experience at the university level. P3 was an
Associate Professor with more than twenty years of teaching experience with one
year study tour in England, funded by the China Scholarship Council. P4 was a
famous senior lecturer with twelve years of teaching experience who has participated
in many competitions of English teaching and learning, as well as in-service training.
She was the main coordinator for her department in her workplace. PS5 and the P6
were two lecturers, each with five years of teaching experience at the university level
P7 and P8 were assistant English teachers, with less than five years of teaching

experience. All participants were individuals that the researcher knew personally as
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colleagues from universities in Yinchuan. Table 3.8 present the basic information is
here:

Table 3.8

The Basic information for Participants in Yinchuan University

Status Age  Years of teaching Position
1 Foreigner 46 15 years Dr with Associate Professor
EFL teacher (teaching in China)
2 EFLteacher A 55 26 years (teaching) Dr with Professor
3 EFLteacher B 52 21 years(teaching) Associate professor
4 EFLteacher B 37 12 years (teaching) Senior Lecturer
5 EFLteacher C 34 10 years (teaching) Senior Lecturer
6 EFLteacherD 32 6 years (teaching) Lecturer
7 EFLteacher E 28 3 years (teaching) Assistant
8 EFLteacherF 26 1 year (teaching) Assistant
3.4.2 Data Collection

In educational research, the _one-on-one‘ interview is the most popular method
within the qualitative approach, and it is ideal for interviewing participants who are
not hesitant to speak, who are articulate, and who can share ideas comfortably
(Creswell, 2014). According to Fontana and Frey (2000), it is: _ore of the most
powerful ways in which we try to understand our fellow human beings‘. In this study,
one-on-one interviews is conducted with each of the 8 participants ranging in length
from 10 to 30 minutes. Each interview is recorded and transcribed verbatim to

facilitate subsequent data analysis.
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Each interview consisted of several open-ended questions designed to elicit

responses about the current situation of the in-service training for EFL teacher in

Yinchuan, and about EFL teachers® attitudes and perspective regarding their training

and professional development in universities in Yinchuan. An interview protocol was

developed to ensure consistency between interviews. It contained the project name,

time, and place of the interview, interviewee name, and position, or title, and

interviewers‘ name. It also included an explanation of the purpose of the study. The

five questions discussed in each interview were listed below:

1. According to your own experience, how do you evaluate the in-service training
for EFL teacher in your university?

2. Based on your opinion, do you think that the in-service training is important and
essential for EFL teacher in university system? Why?

3. Please describe your own experience with the in-service training for EFL teacher
and professional development in your university.

4. Regarding the three factors of curriculum, practice, and activities talk about your
views on the in-service training for EFL teacher in your university.

5. According to the present situation, what are the current issues facing in-service

training for EFL teachers? How to improve?

After the questions, the interview protocols included some closing comments, to
thank the participants and assure them of the confidentiality of their responses.

Finally, each interviewee signed and dated the protocol. The full interview protocol
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can be seen in Appendix (C).

3.4.3. Data Analysis

All data collected in the one-on-one interviews was analyzed using thematic analysis.
This was because Percy et al. (2015) suggested that generic qualitative inquiry was
best analyzed using thematic analysis. It was a process of pinpointing, analyzed
and reporting patterns with data. The themes patterned in the data sets were
important to the description of a phenomenon and were associated with a specific

research question (Daly, Kellehear, & Gliksman, 1997).

Creswell‘s (2012) process for thematic analysis was used to guide the researcher*s
first steps in developing an understanding of the data. This method of thematic
analysis involved categorizing major themes that emerged from the interviews. The
analytic process involved multiple readings of the data in identifying linguistic
instantiations of reoccurring themes that were addressed in the study's central
research question. Emerging themes (Miles & Huberman, 1994; Miles, Huberman, &
Saldana, 2013) were coded throughout the interactive process of data reduction,
verification and further data analysis. The approach was chosen because the
researcher had some predetermined themes which were taken from the quantitative
study. However, the possibility that new emerging themes were also taken into

consideration.
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To obtain information about the interviewees® beliefs regarding in-service EFL
teacher training the interviewees were first asked to describe their roles. They were
also asked about their beliefs towards the in-service training for EFL teacher. What
were the issues related to the in-service training for EFL teacher. The audio-tape
recordings of feedback were used among EFL teachers during a six-day period. The
transcripts were rated independently by the researcher. Examples from transcripts of

beliefs toward in-service training for EFL teacher were included in Appendix (D).

Within two weeks of transcribing the interviews, follow-up interviews were
conducted with all participants. To deepen understanding of the participants'
definition of in-service training for EFL teacher, they were also asked to identify
examples of these activities in transcripts of their recorded audiotapes. The written
transcriptions were returned to the participants to check for accuracy of the

researchers' interpretations.

After organizing and transcribing the data, the next steps in the analysis consisted of
exploring the data and developing codes or themes. Simple exploration was the first
step to obtain a general sense of the data. Coding was the latter step to in identifying
themes and patterns in the data. Coding was a process of segmenting and labeling
text, via identification of broad themes (Creswell, 2014). The researcher used the
Nvivoll to conduct coding on data that generated from the transcripts. This process

was guided by overarching RQ2 and 3. The final themes that emerged reflected
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evidence of the participants‘ evolving understanding of in-service training for EFL

teacher in the universities in Yinchuan, China.

3.5 Summary

Finally, this study use questionnaire-the VINSPQ and semi-structured interviews as
the primary data collection instruments. The pilot test was used to test the validity
and reliability as measures before conducting the survey. Then the survey data was
used to test the hypotheses and to fulfill the research objective of 128 EFL teachers

from universities selected from Yinchuan, Ningxia Hui Autonomous Region, China.

In addition, this chapter described both the quantitative and qualitative dimensions of
this research on the status of in-service training for EFL teachers in Yinchuan. The
beginning of the chapter showed the research design. The explanation of the
quantitative method was the second topic of the chapter. It also provided the
participants, the sample, data collection, the instrument, independent and dependent
variables, the reliability and validity used to measure the variables. The third topic
was the qualitative method procedures which explained the basic information about
the interview, interview protocol and the collection of data. It also explained as to

how the study was conducted.
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CHAPTER FOUR

FINDINGS

4.1 Introduction

This chapter presented the results of analysis both for the quantitative data that were
collected via the questionnaire designed for this study and the qualitative data that
was carried out using semi-structure interview to provide information to answer
research questions which addressed the teacher‘s beliefs and the issues related to the
in-service training for EFL teacher in universities in Yinchuan. The first aspect of the
analysis which dealt with the quantitative data collected through the responses from
the survey. The second phase of the findings dealt with the qualitative data that was
gathered through interviews, which included the five themes and 13 sub-themes in

this analysis. The last section was the summary for whole chapter.

4.2. Quantitative Findings

Regression between Variables of the Study

Normality

Outliers were identified from both a univariate and multivariate perspective. From
the univariate perspective, Z score of the variable was used for the identification of
outlier. Cases with Z score greater than 4 were considered outliers ((Hair et al.,

2010).
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Figure 4.1. Regression Standardized Residual

Assumptions Underlying Multivariate Analysis

Since this study utilized multiple regression analyses, the following assumptions:
linearity, homoscedasticity, independence of residuals, and normality had to be met
(Hair et al., 2010). Therefore, the data were evaluated for the above-mentioned
assumptions. The following section reports results of the assessment of these

assumptions for the collected data, to justify the use of regression analysis.

Linearity, Homoscedasticity, and Independence of Residuals

Residual plots were used to assess: 1) the linearity of the relationship between
dependent and independent variables, 2) if the presence of variance is constant, and 3)
if each predicted value is independent. The examination of the scatterplot of residuals

against predicted values showed that residuals disperse randomly about zero with no
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clear relationship between the residuals and the predicted values (Figure 4.2). Apart
from that, the normal plot of regression standardized residuals for the dependent
variable showed a relatively normal distribution (Figure 4.3). These observations
indicated that the assumptions of linearity, homogeneity, and independence of

residuals were not violated.
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Figure 4.2. Scatterplot of standardized residual against predicted value
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Normal P-P Plot of Regression Standardized Residual

Dependent Variable: Training
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Figure 4.3. Normal probability plot of regression standardized residuals

Factors in Curriculum, Reflective Practice and Activities are predictors of

in-service training for EFL teacher in universities in Yinchuan

The primary purpose of this study was to determine the extent of the EFL teachers*
training predictors contribution to in-service training for EFL teacher. The EFL
teachers* predictors (Curriculum, Reflective Practice, and Activities) were found to
be associated with in-service training for EFL teacher. Among the three predictors,
Curriculum (3=0.47, t=5.23, p< 0.01) had the highest and significant standardized
beta coefficient, which indicates that it was the most important predictor contributing
to in-service training for EFL teacher. The next important contributor was Reflective
Practice (3=0.27, t=0.27, p< 0.01). On other hand, Activities was not significantly
related to the overall the in-service training for EFL teacher. (B =0.005, t=0.10, p>0.)
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Table 4.1

Regression result between Curriculum, Reflective Practice, Activities and In-service

training for EFL teacher

Model Un-Std Beta Std.Error Std Beta t p
(Constant) 1.08 0.19 5.65 .000
Curriculum 0.47 0.05 0.58 9.42 .000

Practice 0.27 0.05 0.35 5.23 .000
Activities 0.005 0.05 0.006 0.104 0.92

a. Dependent Variable: In-service training for EFL teacher

Model of CRPA and In-Service Training for EFL teacher

IST = 1.08 + 0.47 Curriculum + 0.27 Reflective Practice + 0.05Activities + €
(t=9.42%) (t=-5.23%) (t=0.104)

Table 4.1 showed that the Curriculum of in-service training was a significant
predictor of in-service training for EFL teachers.(3=0.47, t=5.23, p< 0.01) It
indicated that as the curriculum increased, the level of in-service training for EFL

teacher also increased. Hence, hypothesis 1 was supported.

Table 4.1 showed that the Reflective Practice of in-service training was a significant
predictor of in-service training for EFL teachers.(8=0.27, t=0.27, p< 0.01) This
means that as the Reflective Practice increased, the level of in-service e training for

EFL teachers also increased. Hence, hypothesis 2 was supported.

Table 4.1 showed that the Activities of in-service training were not a predictor of
in-service training for EFL teachers. (B =0.005, t=0.10, p>0.) Hence, hypothesis 3

was not supported.
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4.3. Qualitative Findings

4.3.1 Curriculum of in-service training for EFL teachers

First, regarding curriculum-related in-service training, the most EFL teachers thought
that three types of content knowledge, which are subject, general, and pedagogical,
the first—subject content knowledge—is the most important, because it is related to
improve the language proficient for EFL teachers. Moreover, the good quality of
English teaching depends on the teachers themselves having high-level language
proficiency themselves. Therefore, in-service training can improve English capability
for EFL teachers. This will clearly help them to offer better classes for their students.

As T2, T7, and T6 say below:

...the training of subject content knowledge should be the most important one,
because it is referred to your language proficiency, so it should be put the first
position. (T2)

...the first and the most important is the subject content knowledge because,
without the good language proficiency, the EFL teachers could not prepare the
teaching very well. This is the foundation and basic knowledge of English
teaching. (T7)

...the training content must be closely related to the professional development.
This means that the training of subject content knowledge should be placed the
first place. After all, in China, English is not the native language and the second
language, it is the foreign language. So, the EFL teachers not only are the teacher
for English teaching but also the language learner. (T6).

Second, the pedagogical content training was considered more important than
general content, but less important than subject content knowledge. This is mainly
because EFL teaching methods, theories, and techniques are constantly changing and

improving, and also because different teachers have different needs or methods
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relative to their teaching contexts. T2, T7, and T6 elaborate below:

The second one should be the training of English teaching skills because we
cannot always use the old way to teach. We should learn the new idea and new
way to teach for our students and keep the same speed with the student, that need
us to study all the time. So, the key to improving our teaching is still learning and
upgrading the teaching skills and knowledge. (T2)

The next is followed by pedagogical knowledge. It related to the teaching
methods and skills. (T7)

...I will put the pedagogical content knowledge to the second place. This training
should consider the teacher's own situation and their English teaching methods or
teaching practice issues to carry out. Because we are talking about in-service
training for EFL teacher, it is totally different with the non-EFL teacher. In
English teaching, we do not have the relevant language environment to arouse
students' motivation and interest in learning a foreign language. We have a lot of
problems like this. We need to participate in teacher training and rely on the
in-service training to solve the problems which appeared in English teaching. (T6)

Finally, most of the interviewees expressed that general content knowledge was least
important for their development as EFL teachers, because it was useless and enough .
Another reason was the language teacher should put the language proficiency

training for the first place.

...The last one is the training of the general content knowledge. Because it is
useless. (T2)

...Finally, it is the learning of general content knowledge. The current in-service
training are full of the general content knowledge.(T7)

... The third one will be the general content knowledge. It should be less than the

subject and pedagogic content knowledge, because we are the EFL teacher, the
language proficient is our basic compatibly. (T6)

On the other hand, the interviewees thought that three kinds of knowledge are all

important; if EFL teachers have great subject content knowledge but poor
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pedagogical knowledge, it will be difficult to teach well. In general, it seems that
EFL teachers need to have a broad foundation in theoretical knowledge. Therefore,
most teachers thought that these three spheres were interdependent, supporting and
relying on each other. The subject content knowledge is foundation; without it,
teaching is truly impossible. Yet pedagogical knowledge is what helps EFL teachers
to output the knowledge to the student and to teach well. Finally, general knowledge

can enhance the concept of modern teaching for EFL teachers.

...Usually, the training will focus on the theoretical knowledge, so they might
name about the same aspect of English language. And I think they are all
important, but the professional knowledge might be more important than anything
else. I mean if you have the professional knowledge without theoretical
knowledge, it will be the problem. But the teachers need have the huge
foundation in theoretical knowledge. Some foundation is in general knowledge, it
is time for them to develop their professional knowledge (T1)

I think that all three kinds of knowledge are different, but they are all
interdependent and interrelate and also support each other. The subject content
knowledge is the foundation for all of all, without this foundation it is hard to
fulfill the teaching. The pedagogical knowledge is the method that will teach you
how to output your knowledge to the student and to show you which is the best
way to teach. The purpose of general education is to enhance the concept of
modern teaching. (T8)

To sum up, the subject content knowledge was the foundation and most essential
knowledge for English teachers, as well as the most important factor for in-service
training for EFL teachers. Pedagogical content knowledge provided important tools
and necessary methods for EFL teachers to use in the classroom. General content
knowledge was integrated into teaching English, using a variety of knowledge and
tools to achieve their vision, and enhancing and modernizing teaching for EFL
teachers. Overall, all three kinds of knowledge were interdependent and interrelated.
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Therefor, this qualitative findings explained the reason why the curriculum is the
significant predictor with the in-service training for EFL teachers in universities in

Yinchuan.

Subject content knowledge

Given the language environment of China—in particular, western China—EFL
teachers don‘t have many opportunities to use or practice English themselves. For
this reason, most interviewees believed that the in-service training for subject content
knowledge should be the top priority, as it is most closely related to improving the

language proficiency of EFL teachers. T6 elaborates below:

...So, the training must be more related to the subject content knowledge. ... the
training of subject content knowledge should be made available in the first place.
(T6)

...we should consider the language environment. We don‘t have more
opportunities to practice English, therefore, the in-service training should be
responsible for provided the training to improve the language proficiency. (T6)

Likewise, a typical EFL teacher only uses English in class; the opportunities to
practice English are very rare. Thus, the training of subject content knowledge was
necessary and important, because the regression of teachers‘ English proficiency and
the phenomenon of language degradation are both fundamental problems for EFL
teachers to face in China. Similarly, the subject content knowledge is most
foundational for student success, because of the quality of the English classes
depends on the teachers‘ language proficiency. Therefore, to maintain high-level

language proficiency, both the EFL teachers and the university should highly
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prioritize in-service training of the subject content knowledge. T7, and T2 elaborate
below:

...the most important training is the subject content knowledge. It is the
foundation and basic knowledge for EFL teachers to prepare the teaching courses
because the higher professional level will be done the better teaching. (T7)

I remember that I took part in a high-level International English Test last year.
Although I already practice it from the material of IELTS (International English
Language Testing System) and also learn some information about the exams, and
before that, I already pass the Band Four and Band Eight Examination for English
major students when I was the degree student. But it still feels awkward to do the
English listening part. Actually, I practice my English when I am teaching but still
feel deeply for lack of specialized knowledge and professional ability. So I still
think that we should continue to learn and improve our English language
knowledge and skills. (T2)

The training of English skills--Listening, Speaking, Reading, and Writing

According to the interviews, the training of subject content knowledge is most often
related to the four language skills of listening, speaking, reading, and writing.
Because the four aspects are interrelated, training or improvement of one of these can

perhaps lead to progress in the others as well. T2, T3, and T4 elaborate below:

When I was a student, we have Janguage improvement” class for one semester.
The lecturer is from America.We are all very enjoy this class, because we all
make great progress in English Listening, Speaking, Reading and Writing. It
make the deep impressions in my mind. It was not only improve my English, but
also learn some strategies for how to learn the English. However, in recent years,
I just focus on my teaching, practice it less. so I feel the regressing in English
were very serious. It is so limited when I using the English. It is a degradation of
the language, so I feel that the subject content knowledge training is necessary
and essential. (T2)

Actually, we don‘t have the in-service EFL teachers training to practice the
English listening, speaking, reading and writing. But I believe that the training
those skills are very important. We cannot separate four skills, because they are
interrelated, training or improvement of certain aspects can promote other aspects
of the progress. (T3)
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...we don't have any in-service training about English Listening for both EFL
teachers and students. (T4)

..we need more training for learning the skills of English listening and
speaking, ... the EFL teacher will improve their the language proficiency through
the in-service training, this is very important.(T4)

I did not participate in the training on English speaking, because we don‘t have
this kind of training in my workplace. But I really want to take part in it, because
I want to communicate with foreigner more confidently and smoothly. (T4)

...the training of the English reading always focus on the some smart way for
examination. ... actually, the students could not really understand what is the real
reading of English. Because the training only provides the smart way for EFL
teachers and student to deal with the exam. No one really cares about the English
reading. (T4)

... the English writing as same as the English reading. Focusing on examination
skills. In fact, the writing is based on the reading. To accumulate the reading,
there will be output for writing. But in China, our English writing is based on
reciting the template of writing. (Laugh .....)(T4)

Typically, in China, subject content in-service training focused heavily on first

reading and then listening and writing. Oral English is often completely ignored. The

interviewees agreed that the in-service training should seek a better balance of these

four skills, with less focus on reading, a similar focus on listening and writing, and

increased focus on oral practice.

Additionally, regarding reading, most current training programs seem to be focused

specifically on vocabulary and English grammar and did not actually offer

development for reading skills. Most interviewees said that skills were more

important contents because if the teacher knows more skills, they can help the

student to gain these skills and develop many different strategies to practice English
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and handle various difficulties when studying English. Therefore, recommend that
in-service training should be skill-oriented, not the content-oriented. T1 elaborates

below:

...I think they are all equaled important for English teacher. But I think in China,
in general, they are much more focus on reading than anything else, and then they
focus on listening and writing, and then the oral get ignored. I think they could be
less focus on reading, keep the same focus on listening and writing, but add more
oral practice. So it will be balanced. And in the teachers training, they always
focus on reading, that was the teachers teaching and they always get together
mostly talking about the reading, the vocabulary and English grammar, they talk
about reading most, especially for intensive reading, but they don‘t talk about
reading skills and that part is to teach student how to learn on their own. You
teach them the reading skills no matter what they read, they can read. You teach
them reading and they only can read the reading you teach them. And for writing,
it is the same. They just focus on examination, if you just teach them the
examination, what they learn is too limited. But if you teach those reading skills,
writing skills, listening skills and speaking skills, then you train them for many
different strategies. If you just teach them the content that was they learn is
limited. If you teach them the skills, that is broad, really broad, what they learning
is how much more they can learn. (T1)

Actually, if they will teach the skills instead of content, they may prepare the
student even better than the examination, because you never know for the reading

content for examination, but if you teach them the reading skills, it doesn‘t matter
what the content is on the exam, they can still pass it. (T1)

To sum up, all of the interviewees believe that training for English listening,
speaking, reading and writing are imperative, necessary and essential, as, without
them, regression and degradation of their English proficiency are both more likely
and more serious. Fortunately, as the four aspects of English are interrelated, to train
or improve one skill will often influence the other three skills in the process. Based
on this phenomenon, interviewees recommend that in-service training balance their
focus on all four skills—increasing emphasis on oral English and decreasing on

reading—and should also be skills-oriented. By developing their own skills, teachers
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can then help students to read, write, speak and listen in English. In sum, subject
content knowledge should be given top priority among the three different kinds of

knowledge, because of these language environment issues in China.

Pedagogical content knowledge

Most interviewees agreed that it is vital for EFL teachers to develop their
pedagogical knowledge, because it related to new teaching methods, processes, and
concepts. In particular, it can offer practical help for teachers, as they solve various
problems in their classes. Additionally, interviewees mentioned that EFL teachers
need pedagogical training to help them update their English teaching style and
integrate new teaching skills into their repertoire. T1, T2, T3, T4, T6, T7, and T8
elaborate below:

Last year. I was honored to be invited to participate the in-service training which
held by the Ministry of Education Information Committee. The organizers invited
some famous professors who are from Beijing Foreign Studies University and
Beijing Second Foreign Language University and to do some workshops for the
EFL teachers are from all around China. I have benefited a lot from this in-service
training because I got a lot of new ideas, new teaching methods, and concepts
about EFL teaching. So I think this training is very necessary. (T2)

I believe that the training of the EFL teaching method and skills are very
important. Because that knowledge can guide the EFL teachers how to solve the
teaching problems, and improve English teaching. We want to know some useful
and practical teaching method from the processors. We could fashion our thoughts
according to the thought of the new teaching ideas. (T7)

...I think the EFL teaching knowledge is more important. Because I am a new
English teacher, so I think I have a lot of problems in EFL teaching methods and
teaching planning, so that I need to solve those teaching problems through the

in-service training. (T3)

Yes, of course, is important, it is vital. Likes the teachers talk to each other when
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they need. They do talk about the class management and other questions they met
in their teaching and they have to try to solve the problems together. I think it
should come up, it should be planned, and it should be part of the training. It
should be a discussion that the people planned and then they reading and ask
teachers what are the problems you have in this year for everyone. What kind of
the strategies could solve the problem? It should be broader and planned. They
need more pedagogical training and more focus on teaching skills and also they
need to move focus on teaching skills instead of content. (T1)

I will put the pedagogical content knowledge to the second place. This training
should consider the teacher's own situation and their English teaching methods or
teaching practice issues to carry out. (T6)

We already have some in-service training of pedagogical content knowledge.
Usually, some famous or rich experience professor would do the workshop or
lecture for academic staff. It is good and useful for us to learn some teaching
method or skills from the experts. ...we really appreciate this kind of training (T4)

... the training of the English teaching method,which is very essential. ... without
to refresh the teaching idea and teaching method, the English teaching will
become more boring and also the students will not interest this English course. So
we need the training of this kind of knowledge to change our English teaching.
(T8)
General content knowledge
Firstly, most teachers thought that training of general content knowledge offered by
their universities were too general, covering too wide a range of knowledge. Only a
few teachers were eager to attend these types of programs. However, these remain a
requirement for the conferring of academic titles to EFL teachers. T2 and T3

elaborate below:

...the general content knowledge training is mostly design for the conferring of
academic titles. It is the one requirement for EFL teachers. The EFL teachers
should accomplish those courses and get the certification from the department of
government. Maybe only a few people eager to learn the general content
knowledge through the training. (T2)

... the training of general content knowledge was held by the university is too
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general.... it is covering a wide range knowledge, this made the significance of
in-service training becomes meaningless. (T3)

However, Some EFL teachers still believed that general content knowledge was
very useful and helpful because it could help EFL teachers increase their knowledge
and broaden their vision. The training of general content knowledge was still
necessary, it should be more appropriately proportioned given its lack of specific
relevancy to EFL teaching. And if possible, it should be more specifically targeted on
specific topics. (T5, T8, T3,T4,)

I think this kind of knowledge of the training is still necessary. (T3)

It is necessary, but do not demand too much., ...our in-service training is full of
the general content knowledge than other knowledge. (T4)

...general content knowledge could increase our knowledge and can broaden our
vision. (T5).

... It is necessary, it can be more diversification... (T8)

...sometimes the contents of the training are very broad from the general
knowledge, and sometimes the training themes are the fire prevention, disaster
prevention and so on. I believe that all kind of knowledge is useful and helpful.
(T3)

Overall, the EFL teachers interviewed have the three different attitudes toward the
general content knowledge. The first is that general content knowledge is useless,
because it is only designed for the conferring of academic titles for EFL teachers, and
also because it is too general, broad, and irrelevant for EFL instruction. The second is
still necessary for EFL teachers to participate into the training of general content
knowledge. It should be specific target-based and less frequent. The last is very

useful and helpful, it can increase the knowledge and broaden the vision of EFL
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teachers.

4.3.2 Reflective practice of in-service training for EFL teachers

In this section, the author discussed the interviewees‘ comments regarding the
_Reflective practice® of the in-service training for EFL teachers. Most interviewees
had rather critical views. Firstly, most of the in-service training didn‘t actually
involve any training for reflective teaching practices. Rather, teachers often only
created a reflective practice description for the school inspections. In terms of their
actual teaching process, many did not know how to reflect and develop their own

teaching skills and practices. T1, T2, T3, T4, T6, and T7 elaborate below:

. it makes me remind the Young Teachers Competition that I participated in
recently. This contest is divided into three areas: The first part is the teaching plan
of competitions. The second part is the teaching presentation. The third part is to
write the reflection of the teaching. In order to prepare for this contest, the school
provides a specialized teaching reflection of a template for everyone to recite; this
template is any curriculum can be applied. This is my experiences with teaching
reflection project training in recent. However, our school has not been arranged
the system training for teaching reflection aspects, even for English teaching. (T2)

...The discussion after the teaching demonstration is the only form of the
collective reflection of teaching practice. we had required the teachers should
write the teaching reflection after class, and this part will be shown in the
teaching plan. Actually, there were few teachers do a reflection of teaching most
of them just deal with the school inspection, and this kind of reflection makes no
sense for practice. (T2)

...our school's training is not involved in the reflective teaching of the training.
But, we have the one procedure in teaching plans that require us to write the
teaching reflection after we finish this lecture for each unit. In fact, the current
situation is only to handle the check from the school. It cannot really achieve its
own purpose. There is no real reflection of teaching and no training for that. We
don't know how to reflect and what kind of reflection will affect the teaching.
(T7)

... there is no collective reflection on teaching, it will not fall in essence, it is just
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one part of the teaching plan. (T7)
... we do not involve the reflective teaching of training... (T3)

Not really, in Ningxia University, they had the observation class activities. After
watching, they will get the feedback. But I don‘t think that observation class
could encourage the reflective practice. Individually, I think some teachers reflect
it and I think the teachers who come to my English corner reflect it because I ask
them to do it. It will make me reflective. I don‘t think that is really value or it
happened naturally for some people, but it doesn‘t happen naturally for no one
encourage them to really reflect it. (T1)

... it is depending on the different people, some people reflect their life, but some
people don‘t. So if you naturally reflect your life then you naturally reflect the
teacher. Probably, and if you don‘t naturally reflect on life, you don‘t naturally
reflect the teacher, you need someone to help you to reflect and no one to help
them to reflect. And now in teacher training, they always use traditional way to
train, they don‘t use the facilitate way, if they use facilitate way, they will more
focus on the reflective practice. (T1)

...the training in our school is almost not related to reflective teaching. (T6)

... the school did not provide a platform to learn how to reflect our teaching.
Teachers rarely go out to attend meetings or lectures to learn how others are
reflective and also do not offer training courses to teach teachers what is reflective
teaching, How can we really reflect on their own teaching problems, how to
improve these problems. The training is to sustain on the surface, but no more
deep change. (T6)

...the in-service training that I had participated that were not involved with
reflection teaching training. (T4)

However, most interviewees were aware of the gap in in-service training and

teaching practices. They believed that the reflection practice was very important,

because it could help EFL teachers identify and respond to problems in their teaching,

as well as gain a deeper understanding of various teaching philosophy concepts. As

T1 said, to be reflective® means to ask questions, let teachers think about it long and

hard, and then respond. Some interviewees believed that for the most part, EFL
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teachers in China need someone to help them to reflect—at least at first, it wouldn‘t
happen naturally. Thus, it could be encouraged by in-service training. The
implementation of reflective practices would depend on the teacher himself or herself.
Teacher naturally reflective in their life, they will most likely be a naturally reflective
teacher. Therefore, the in-service training could help to transform the traditional
teaching model to facilitate reflective practice more readily. So teachers think it is
necessary to emphasize the importance of reflective teaching and to strengthen

training programs in this area. T1, T3, T4, TS, T6,and T8 elaborate below:

... reflective practice is quite important. Only the reflection will make the teachers
action. (T5)

...but I think it should be quite important. Only through reflection will make the
teachers know what problems they have in their teaching. ... I think it is necessary
to emphasize the importance of reflective teaching, to strengthen training in this
area. (T3)

... To be the teacher, we should reflect our teaching after the class; because it can
help us to improve our teaching and motive the student to study and learn English.
(T6)

...Yes, it is necessary. | think the teaching reflection is still very important... (T4)

...the reflective teaching is very important. After class, teachers should summarize
their own teaching, through this reflection can deepen the understanding of some
concepts in the teaching philosophy, and ultimately achieve an upgrade. (T8)

After the demonstration class, I require them to speak it. Just ask questions, what
do you think what the work with your student, why or why not? How could you
change it to make your student change? 1 will always let them reflect their own
teaching. This is the real reflective practice ....(T1)

...the reflective is refers to the question, and you have to ask the teacher question

and let the teacher think about it. And think about it, think about it, and think
about it, this is the reflection. (T1)
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In sum, the reflective practice is vital for EFL teachers in China because it helps
teachers to know what problems that they have in teaching, and leads them to act in
response, as well as developing the understanding of various English teaching
theories and philosophy deeply. However, reflective practice is not actually
implemented in in-service training in the universities in Yinchuan city, which means
most teachers still don‘t know how to proactively reflect and develop their English
teaching outside of class. They didn‘t have the habit to asking questions to identify
and contemplate how to solve various problems. Moreover, they do write reflective
practice descriptions for school inspections as individual teachers, as well as no
collective reflective practice process. And most troubling, training opportunities for
reflective practice were very limited. Therefore, EFL teachers need training to help
them learn how to integrate reflective practice into their teaching styles. Finally, ,
in-service training have to help EFL teachers transform the traditional teaching

model to facilitate reflective practice way.

4.3.3 Activities of in-service training for EFL teachers

This section discussed the interviewee‘s responses regarding the various _Activities®
offered under the umbrella of in-service training for teachers in the Yinchuan area.
As stated earlier, these _activities include (1) Qualifying programs, (2) General
programs, (3) Job refreshing programs, (4) Special programs, and (5) Overseas
programs. As interviewees mentioned, they considered that each program were very

important and necessary for EFL teachers, because each of them focus on different

107



contents, had its own purpose. However, the limited training opportunities were the
biggest issue for EFL teachers to have. The qualitative findings explained the reason
why the —Activity” is not the significant predictor of in-service training for EFL

teacher. T1, T3, T6, and T7, elaborate below:

Based on our schools, we have some training opportunities or training programs,
but only a few opportunities for EFL teachers. Maybe, this is depending on the
different university; because my workplace belongs to the private university, so
they will consider more about the budget for training. (T3)

For training programs, ... when the teachers come back with the new ideas, they
come back with some research and also come back with the passions for teaching,
because they also get improve their English speaking. (T1)

The training opportunities are very few in my university as well as they are no
innovation for training. (T6)

..the school will invite the experts to do the lectures, workshop or seminars, and
the training contents will be surrounded by the general content knowledge or
sometimes are talking about the science and engineering. This training is not
suited for the EFL teachers. We need more practical things for in-service training.
(T6)

We already have some training programs in my workplace, but the opportunities
are very limited and the competition is very fierce. The most EFL teachers are
more interesting to apply for overseas or special programs, and they want to seize

the training opportunities for professional and teaching skills, and less for general
training programs. (T7)

Qualifying programs

All novice teachers were required to participate in these _qudifying programs,
because they need to adapt to the school work environment as quickly as possible,
and to help them meet qualifications necessary to be an EFL teacher. However, T2

mentioned, new EFL teachers were influenced most by his or her teaching mentor.
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T1, T2, T4, and T6 elaborate below:

.. it is quite necessary for the new EFL teachers, because they need to adapt to
the school work environment as soon as possible, as the same time they should
know how to become the qualified EFL teacher through the training. (T6)

...In my view, the training for new EFL teachers is very necessary. (T2)

.. when I was a new EFL teacher in my workplace, the school assigned me a
senior EFL teacher to be my mentor. She uses the observation the class from each
other to guide me how to teach. She also makes a detailed plan for how to mentor
me. After that, I learn a lot of teaching method and skills from my mentor. So, I
believe that the qualifying training that is very important and indispensable
because it can make the new teachers use the short time to know how to teach and
know everything about school teaching and teaching process. The new EFL
teachers will be influenced most by his or her mentor from the teaching. So, I
personally feel that the new EFL teacher training is still very necessary. This week,
I will present my class to the new EFL teachers; this is also a demonstration class
for the new EFL teachers. From this aspect, you will understand that the leader
also more value about the training for new EFL teachers. (T2)

...I believe that quality training program for new EFL teacher is very necessary...
(T4)

...I know some new teachers should know the policies of their university... (T1)

On the other hand, in most universities, qualifying programs were carried out by the
Human Resource Department. These training programs typically only covered the
rules and regulation of the school, and the culture or history of the university. Thus,
these typical qualifying training activities were irrelevant to teaching and do not

fulfill the real purpose of a _qualifying‘ program. T3, T4, T6,and T7 elaborate below:

...we only have the training program for new EFL teachers by Human Resource
Department at my university. The purpose of this training is to make the new
staffs clearly about the rules and regulation of the school... (T7)

Based on my own training experience, the qualified training is the process to
study the culture and history of our university, as well as to familiar with the
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regulation and rules of my workplace. (T4)

..the training only provides the regulations and rules of our university that the new
EFL teachers should obey it and not refer to career planning. (T6)

... the qualifying program was designed for new EFL teachers. Before start the
teaching, they should participate into the qualified training for five days, the
training contents are about the regulation of school management. I already
participate in this training when I was a new EFL teacher. This training is more
meaningless because it didn‘t involve the knowledge of how to teach and how to
improve your subject content knowledge or how to make the plan for your future
career. So we feel it is so boring, (T3)

Likewise, the qualifying training programs should cover not only policies study, but

also the teaching skills and content. In other words, cover the regulations quickly,

and save more time for subject content knowledge, the English teaching process,

teaching method, and teaching skills. T1, T3, and T7 elaborate below:

... I personally think that the qualified training should use the small section for
learning the regulation, it should be more related to the training of teaching and
subject content knowledge. (T7)

... Because we want to know more information about teaching. (T3)

I know some new teachers should know the policies about their workplace. But in
my idea, the policy training could be part of the training, but the most part should
be the teaching skills. (T1)

...but it should be related to the English teaching and the subject content
knowledge, the new staffs should learn more about the curriculum, credit hours,
teaching method, teaching skills. Not only referring to the policy study but also
the teaching skills training. (T4)

To conclusion, the qualifying programs were considered indispensable by the

interviewees, because it can help novice teachers to adapt quickly to the work

environment and develop their teaching ability to become qualified EFL teachers.

Additionally, the mentors were the key people who can influence the novice teachers
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most. However, current qualifying programs at universities in Yinchuan focus only
on introducing rules, history, and more information about the university itself.
Therefor, teachers strongly recommend that qualifying programs adjust their content

to focus more on teaching content, method, and techniques.

General programs

General programs were necessary and helpful for EFL teachers to develop their
general education knowledge—to widen the scope of knowledge and broaden their
horizons. However, the general programs about general content took up too much
time and priority in in-service training in current situation in Yinchua. T2, T3, T6,

and T7 elaborate below:

Generally, the university was only in charge of the training for General content
knowledge. (T6)

...according to the current situation, spend too much time on the general program;
we should focus on the subject content knowledge training for EFL teachers. (T7)

I think it is necessary to take the general knowledge training, such as mental
health training is more powerful and useful for both the EFL teachers and students.
I have participated in the general training; it is more helpful for my teaching and
deeply affects me on how to build the good relationship with your student. And I
experience that I take part in the one training that is for how to make the
—Micro-class” by computer and this training has not related to the subject content
knowledge, but it is more useful to using in my own class, and it will change the
quietly class to be the more activity class. After that training, I know how to make
the -Micro-class”, and then the school arranges me to do one completion about
the English —Micro-class”. If there is no computer-aided training and
micro-software for the video system knowledge of the universal training. We
could not finish this task. (T2)

...the General knowledge training is necessary, such as intercultural

communication which is more useful when doing some research about the culture
between the Chinese and Western. This training also can widen our scope of
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knowledge and broaden our horizons. (T7)
for general content knowledge training, if the school will require the teacher to

participate in, the teachers will attend, if not, the teachers will not take part in and
focus on their own business. (T3)

In summary, the general programs were necessary and helpful, but it occupied too
much time. The training have to reduced to make room for other training programs

focused on pedagogy or subject content.

Job refresher programs

Job refresher programs were often used to consolidate or review professional
knowledge for EFL teachers. Usually, these training programs were hosted by
Beijing Foreign Language University Press and that of its sister university in
Shanghai. Various activities provided by those two Presses include conferences,
workshops or competitions in different cities in China, and training for improving the
English language proficiency, teaching ability, research skills, and more. However,
the training of the subject content knowledge was still quite rarely carried out at the

local school level.

In addition, EFL teachers usually prefer job refresher programs, because they can
obtain more new ideas or new teaching styles. Usually, the guest lecturers who were
invited the famous experts in the TEFOL field, who have rich experience of research
and teaching, which often leads to EFL teachers noticing the gap between the English

teaching styles and levels in different universities, especially between huge urban
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centers and smaller cities. All interviewees expressed great eagerness to participate in
this kind of training and hope there will be more training opportunities provided by

the Beiwai and Shanghai Press. T3, TS5, T6, and T7 elaborate below:

As far as I know, this training of the subject content knowledge is still quite rarely
from the school. (T3)

We don‘t have the training that named for job refresher program from our
university; it related to consolidate the professional knowledge for EFL teachers.
Usually, it was taken by the two-main famous publish companies which belong to
the two-famous foreign language study universities, one is located in Beijing, the
other one is in Shanghai. They always have the various activities for professional
content knowledge training, (T7)

... the two main publishing companies were responsible for the most portion of
in-service training for EFL teachers who are working in University in China. The
first is the Foreign Language Teaching and Research Press which belongs to the
Beijing Foreign Studies University. The second is the Shanghai Foreign
Education Press which belongs to the Shanghai International Studies University.
As far as I know, they always hold the meeting or conference or workshop in
different city in China, training included the English teaching and researching and
so on. (T6)

There is an Annual English Teaching competition organized by the publishing
company.Through the competition, the EFL teachers will improve more on the
English teaching than before. Which I think is also a kind of subject content
knowledge training. (T5)

We have some activities for the English teacher. To present the work he or she
already did, after the presentation, other EFL teachers will give him or her some
suggestion for how to teach this unit. On the one hand, EFL teachers can get more
idea for how to teach this unit and, he or she can find the shortage when they
prepare this unit. That will make progress for their teaching step by step. So, |
think such activities for the self-development of teachers is still very helpful. (T5)

And for the training of subject content courses, I think we are very active to want
to participate. (T3)

However, job refresher programs—besides those hosted by the Presses—are in great
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demand. Firstly, limited training time often leads to trainers giving broad outlines of
content, rather than specific explanation. Secondly, participation was always limited
to small group size, so many EFL teachers cannot attend. Thirdly, there was an
overall belief that short-term training was rarely had any great effect. T6, T7, and T8
elaborate below:

It is limited by the training time that is too short; we want to get more detail
information of professional content knowledge training. (T7)

.... but some workshop or meeting only few EFL teachers can take because the
time is not proper. (T7)

...but only a small amount of EFL teachers could participate in this training
because we have so many EFL teachers in China and this kind of training only
can focus on the small group. (T6)

It is cannot use the short-term training to fulfill the subject content knowledge
training. It is a long-term process and needs some specific requirements for EFL
teachers. (T8)

Moreover, interviewees believed that job refresher programs should be based on
active learning—for example, workshops, demonstration classes, observation classes,
and reflective practice training, as well as having a great effect. T1, T8, elaborate

below:

... I just know their observations are always focusing on content. I have my own
workshop for training the EFL teachers, the purpose is that [ want to train the
teachers who will better understand how to improve their teaching and how to
solve the problem of teaching in class because I do a lot of research for that when
[ am a PhD student in American, and also I am a native speaker of America, so [
know some new concept and new idea for EFL teaching, so when I do training, it
is all training activities based. The teachers should do the demonstration class and
reflection, and I require them to speak it. (T1)
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Usually, we invite some expert to do the workshop in our workplace, this kind of
training also using the Chinese, it can refresh the teaching idea for EFL teachers,
as well as can broaden the vision for EFL teachers. (TS)

In summary, interviewees generally had a high opinion about the value of job
refresher programs. Certain nation-wide programs, such as those sponsored by
Shanghai and Beijing Foreign Language Presses, were very helpful for exposure to
new ideas and techniques for teaching, as well as helping the teacher see the
difference between English education in major urban centers and small cities.
However, on the local and university level, job refresher programs are in very high
demand. Most teachers could not even participate due to limitations on attendance.
Teachers interviewed recommend that more programs should be created which are

practical and active-learning based.

Special programs

Special programs which were provided the opportunities for EFL teachers to travel to
different universities in China for study and research purpose. Interviewees believed
that these opportunities were very valuable and worth applying for, especially for
self-improvement. They expressed great willingness to apply for it because it could
help them to learn about different English teaching styles and share their experiences
with other teachers. However, EFL teachers mentioned that it has more restrictive

conditions and the few opportunities to apply. T2, T6, and T7 elaborate below:

.... this program refers to apply to exchange the EFL teachers from the different
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university and also you could apply for visiting scholar so that you could visit or
go further study in different university. (T2)

The special program means to apply for the domestic visiting scholar, and then
you will obtain the chance to go to another university for further education. (T7)

I know one of the training programs that can provide the opportunities for
teachers who can go to other colleges or universities to visit or continue further
study. (T6)

...As far as I know, this special program is more valuable for EFL teachers. (T2)

Such training program is still very necessary for EFL teachers. Some EFL
teachers who already participated this special program share more information
with me, they all enjoy this special program and benefit from it and feel it is
rewarding. So, I believe that this is a more important training program. If I have
an opportunity, I would be more cherish it and value it. I will not waste the time
to learn everything. (Laughing) (T2)

I think these programs are very good because we cannot always use the one way
or our own teaching method to teach. We should try to understand the outside
world, and have the vision of future, and cannot live in the present without
thinking the development in future. These special programs provide the chance
that can help EFL teachers to go out and to learn other people's management
experience, also can learn from other person‘s views, and so on. This is the good
way to fulfill the self-improvement. (T6)

Unfortunately, the English course is belonging to the foundation course, so these
training opportunities are less than other teachers of the subject. Maybe, the
school will arrange the special program for EFL teachers in future. (T2)

I really appreciate this special program, but it has more restricted conditions, and
the less opportunity for apply. (T7)

Overseas Programs

Like special programs, overseas programs give Chinese teachers opportunities and

funding to travel abroad for study and self-development. Interviewees believed that

this was perhaps the best opportunity to experience living or studying abroad, to get a
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better understanding of the culture from living in a different country and get the best
chance to use English properly and correctly to communicate with foreigners. As
most Chinese EFL teachers only studied English in China, they have rarely had this

kind of opportunity to interact with native English speakers. As T2 said,

...I think the overseas training program is very important for EFL teachers
because the EFL teachers are all from the English major in China. If they don‘t
have the experience of living or studying in overseas, they will not really
understand the different culture from the different country. It is better for EFL
teachers to experience the life in overseas countries, and it is the best chance to
use the English language to communicate with foreigners. When you experience
this process, you will know how to use the English properly and correctly. So, I
personally feel that overseas training program is also very necessary. (T2)

As highlighted by T2, the greatest benefit of these overseas programs is that it could
provide opportunities for EFL teachers to practice and improve their English
proficiency, which is why most EFL teachers want to apply for overseas programs.

T1, T2, T5, and T7 elaborate below:

If T have this chance, I would apply for this training program. Otherwise, 1 will
feel so pity for that. (T2)

In all the training programs, I am more treasure the overseas program, because |
need this English language environment to practice and improve my language
proficiency. (T5)

I think that is the great opportunity for English teachers to apply. (T1)

...In fact is a good training program. (T7)

However, the likelihood of selection for overseas programs is very limited, because
this program relies on government funds. Usually, public universities get more

opportunities than private schools. In either situation, teachers cannot expect that
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they will someday be able to take advantage of this opportunity. T1, T76, and T7

elaborate below:

In Ningxia University, every year, they have two or three teachers could go
aboard and two or three teachers can go to another university that is in China. |
will say that has huge percent teachers could go overseas ... (T1)

...but the opportunities are very limited and with the very strict requirement. So it
is the strong competition for applying for the overseas program. (T7)

For sake of the rare opportunity, the EFL teachers value about the oversea training
programs. (T6)

We have the oversea training program in my schools; it relies on some project
from the government, such as the visiting scholar in the overseas country, and the
—Western Project” in China. (T7)

The better training program just like oversea training program it should be relying
on the government to carry out. Our school didn‘t build up the platform for EFL

teachers to get the more rich and abundant in-service training source. (T6)

... I just know some projects for EFL teachers who can go overseas for short or
long term. (T1)

...it relies on some program, maybe some are the short time program, and some is
a long time. (T1)
To sum up, interviewees highly value both overseas training programs, as they offer
a valuable opportunity to speak and practice English in daily life with foreigners,
perhaps even with native speakers. Unfortunately, access to these programs is

extremely limited, giving public universities priority.

In conclusion, the Job refresher programs were very important , because it related to
subject content knowledge and development of the teachers‘ personal language

proficiency. On the other hand, these others form of in-service training activities not
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included in this list of five were suggested by the EFL teachers: workshops,
conferences, meetings, seminars, lectures, the demonstration classes or observation,
and more. Obviously, there was some overlap between these other activities
mentioned and the other two factors of _aurriculum® and _pactice,* as events such as
seminars or lectures often are merely the vehicle to pass on subject content or
pedagogical strategies, or even workshops on reflective practice. Therefore,those
reasons were from the interviewees explained the quantitative finding about the
activities was not the predictor of in-service training for EFL teacher in universities

in Yinchuan.

4.3.4. EFL teachers’ beliefs for in-service training

The importance of in-service training for EFL teachers

Regrading the importance of the in-service training, all the interviewees responded
that they believed that in-service training was important, helpful and useful for EFL
teachers, as they rely on training to improve the English proficiency, and learn about
new concepts, methods, and skills, to enhance their English teaching. Additionally,
they believed that practical training was more important than theoretical training,
concurrently recommending that in-service training should focus more on the
cultivation of practical abilities for teaching English. T1, T2, T3, T4, T6, T7, and T8

elaborate below:

I think in-service English teacher training is very important. (T7)

I think it is important first for every teacher not just English teacher because the
education is in general. And also, it is very important for every English teacher in
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University. But we can focus on the EFL teacher first. I will use the word vital.
(TD

Personally, I feel that the training is very important for English teachers. (T7)
I think this kind of in-service training is very important (T6)
Yes! I think it is very important, especially for me. (T4)

In my view, it is very important for the college English teachers to take the
in-service training and fulfill the self-improvement. (T6)

So I think it is vital for the teachers to be training, because some of my teacher
friends are here they try new ideas. When they try those new ideas, they see a
change the attitude of their students. Their students were more motivated and
more excited to come their class, they were interested in learning, so I think they
were more improved for those teachers there were more to the other side and to
continue it and can really make a change and students. So, I will say vital. (T1)

It doesn‘t matter how long the teacher had been teaching, they can always want
something new about teaching and right now in China. I see that the teachers are
here, and the students here are slowly to speaking English and the situation
becoming more and more dissatisfied with learning because the teachers are
teaching in the old way, and the students are ready for the new way. (T1)

...I took the teaching competition every year, so I deeply understand the
importance of training. If I would not take the training, I cannot get the good
result. Because in training process, I could continue to go out to learn, keep in
touch with new things to make their own teaching level or a new teaching
philosophy and methods can be effectively improved. In fact, the training is
inseparable, so | personally attach great importance to training. When the school
leaders do the investigation, I will write, please pay attention to the basic course
teachers, especially college English teacher training matters. (T2)

—After the teaching for a long time, the teachers® English proficiency will be as
the same as the student‘s level. That means the higher-level students you teach,
you will remain the higher level of English language, or if your students always
are the lower level English proficiency, the teacher would keep the same level of
academic ability or knowledge with the student they always to teach.” I am
deeply affected by this sentence, so I spend a lot of time to improve my language
and learn some new teaching method or idea to refresh my class, even in the
holiday or in my spare time, and seize every opportunity to talk with foreigner
especially for the native language speaker. Those efforts are all my own wills, by
my own power, or my own idea about the life-long learning and self-development
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to maintain and keep the high levels of English proficiency. I am always
desperately concerned and worried about my language skills and the teaching
skills. (T2)

When I became the coordinator for my department, the teaching hours should be
decreased, so I worried about my English proficiency and teaching skills that will
be limited by the small portion of the teaching hours. (T2)

If only have the more output, but did not input, that means the teacher still rest on
past achievements. Year after year, nothing is new, no expanded in teaching
method or skills. After a long time, it is difficult to keep the same speed of the
developments of learning the foreign language for both teachers and students.
(T2)

The EFL teachers need to continue to consolidate and improve their language
proficiency this is the most difficult section for us, because the teachers for other
subjects can use the Chinese directly to fulfill their training, but for EFL teachers
partly can use the Chinese and at the same time they need more language practice
to keep their English language at the high level. (T3)

We are talking about the training for EFL teacher now. It is totally different from
other disciplines training for teachers. In China, the Chinese are our mother
language, so we need lots of practice and training to keep and improve our
English standard. So, for EFL teachers are also have to constantly learn the
language every day, and still need to learn how to teach in English. During the
English teaching, we do not have the language environment to arouse students'
motivation and interest in learning a foreign language. We have many problems
like this, so we need to participate the in-service training to solve those problems.
(T6)

Based on the school level, the most of EFL teachers should improve their
teaching skills. We should transform the teaching form from the traditional way to
some new ways. This is very important and necessary. (T4)

Now, what I need is training in teaching skills to improve my teaching and
develop the subject content knowledge in the professional field. So, I hope that I
can participate in some in-service training which can improve my English
teaching and also can develop the subject content knowledge in the professional
field in future. (T4)

...In fact, I think that all kind of training is very useful. (T3)

I believe that it is certainly more important for the practical training than
theoretical training because the theory has been too much for EFL teachers; I

121



think we should focus more on the cultivation of practical ability. (T4)

The EFL teachers were influenced by the theory of the Life-long learning and the
Teachers® professional development; they believe that the in-service training can
help them to fulfill the self-development and improvement. (T4)

We often say that never too old to learn. From the life-long learn theory, we will
understand that the person‘s career development is connected with learning. And
with the continuous progress and development of science and technology, our
teachers have to master new ideas, and constantly update their knowledge,
teaching methods, and teaching skills. Therefore, self-development is inseparable
from the continuous in-service training. (T8)

If we do not always learn, only focus on the self-development, then you will learn
a very narrow part of the knowledge. Only continuous learning can make the
person attach more and more information also can learn from the other people for
their advantages and new teaching knowledge. At the same time, it can be applied
in their own teaching and make the progress for teaching and learning. At last, it
can fulfill the self-development for EFL teachers. Teachers want to develop the
need to have training courses to assist, while the training courses for teachers to
better development, so the two are complementary. (T6)

According to the life-long theory, the EFL teachers could never too old to learn.
(T

I think the in-service training for EFL teachers is the one way to fulfill the
teachers _sdf-development. (T7)

This training is more important and helpful for the teachers® growing and
self-development. (T7)

Moreover, it was necessary for EFL teachers to participate in the training because,

training can help teachers to develop their own shortcomings, thus to stimulate them

and to improve them. So that it can make up for the inadequacy of EFL teachers in

their teaching.

I think that the in-service training of English teachers is still very necessary. (T3)

If you update teaching materials, he would update his training ideas. If you do not
update the teaching material that will be always using the old one, then belongs to
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the cycle of old knowledge and no new information for teaching and learning. So,
I think the in-service teacher training is necessary. (T2)

Therefore, it is necessary for us to take part in such kind of training and also very
helpful to fulfill the self-improvement for English teachers. On the one hand, it
can make the students learn more knowledge and skills from the teacher, on the
other hand, it could make the teachers get job and self-satisfaction. If you
improve yourself more and more, then you will fill more confidence to teach the
English. When your students love you and could learn more from you, you will
feel pleasant, if not, the teachers will be not pleasant. (T5)

After a period of teaching or under the specific environment, the English teachers
should obtain the new information for their English teaching and language
improving. The universities should be to provide such training opportunities for
English teachers. Such kind of training could design for the teacher‘s personal
needs or take turns to take part in. Because we should improve our language,
professional knowledge and learn some new teaching methods as well as absorb
the different teaching styles from the different universities. (T7)

Of course, the training of teachers is a must carry out the work, because the
growth of teachers must be gradually summed up in the practice of experience, in
practice, gradually upgrade. Under the certain theory, and combined with practice,
experience, and leadership, as well as some interaction between colleagues, these
strategies will have some advantages for the development of teachers' in-service
training. (T8)

I think the EFL teachers could find the same weakness of their own English
teaching through the in-service training. For example, this summer we participate
in the training which is about the EFL teaching materials or new textbook. After
the training, the EFL teachers share the feeling about this training. There are some
new ideas and the big breakthrough in the thinking way of English teaching. Not
only from the interpretation of English teaching materials and new teaching
concept but also from the teaching methods and skills had improved by this
in-servicing training. They will be using those new methods in this new semester.
I believe it will be very popular with students, so I think the training is more
effective. (T2)

Furthermore, the in-service training was not only important but also quite necessary
and helpful to improve all the aspects of EFL teachers from the language proficiency
to teaching skills, the purpose was to make they more confidence to teach the

English.
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...of course, it is not only important but also quite necessary. (T5)

Therefore, it is necessary for us to take part in such kind of training and also very
helpful to fulfill the self-improvement for English teachers. On the one hand, it
can make the students learn more knowledge and skills from the teacher, on the
other hand, it could make the teachers get job and self-satisfaction. If you
improve yourself more and more, then you will fill more confidence to teach the
English. When your students love you and could learn more from you, you will
feel pleasant, if not, the teachers will be not pleasant. (T5)

...well, and, because of who I am to graduate school, so I was very concerned

about this. I personally think that the in-service training is very, very necessary, it
is also very important. (T2)

In addition, the teaching was the main point for the school management, so the
training should be around the teaching. It also should connect with the career

development for EFL teacher, because it is a lifelong learning era.

...Because the teaching is the main point for the school management. So the
Teacher training is also one of the main works of the school, also need pay more
attention to that. (T8)

A person's career development is a lifelong learning thing. (T8)

Overall, EFL teachers® beliefs towards in-service training appeared quite diverse.
Firstly, that training—if done well—was necessary, helpful and useful for EFL
teachers, because it can help the teacher to improve their English proficiency and
English teaching. Secondly, it could broaden teachers‘ horizons and enhance their
abilities. Thirdly, it provides opportunities for life-long learning and professional

development, which were both quite important to teachers.

The purpose of the in-service training for EFL teachers
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To offer suggestions for the improvement and development of in-service training
programs, scholars must first determine what is the purpose of in-service training in
the first place. When asked about this, all interviewees responded that the purpose
was to help EFL teachers to become aware of the various the insufficient in their

English teaching. As T2 says,

Through the training, the EFL teachers will more clearly about their weakness of
the English teaching. So, I think the one purpose of the training is that can help
the teachers to realize the insufficient for their English teaching. All EFL teachers
were participating in in-service training in this summer. After the training, all the
teachers are feeling very shock by the new teaching method and new idea.
Suddenly they know their weakness of the English teaching. (T2)

Next, in-service training can give EFL teachers more passion for English teaching,
thereby developing in them a greater love for English teaching and for their students.
Another key purpose of the in-service training was that develop the teachers® passion

for teaching. As T1 says,

....my goal from the beginning, to help those teachers who can have the passion
for English and the passion for teaching those two passions. (T1)

If you can love your students, then you can love your teaching because you want
to help your student, so the big part is that give them to have the love for student

and also it explores the new ideas... (T1)

. in that way, I want them to feel excited about teaching to passion it about
teaching. (T1)

... I'try to develop their passion for teaching. (T1)

...So, part of the problem is to change the teachers® belief. (T1)

Finally, the most important purpose of in-service is to help EFL teachers successfully
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pursue self-improvement and professional development. As T1, T2, T4, and T7 say,

...So0 it is a self-improvement through the in-service training. (T2)

The in-service training purpose is to achieve self-improvement for EFL teachers,
so this kind of training must be related to their profession. (T7)

The training purpose is to help the EFL teachers to fulfill the self-development.
(T4)

...changing the EFL teachers® beliefs. (T1)

Overall, from the perspective of the interviewees, the three purposes of in-service
training are: To help EFL teachers recognize and understand their own needs for
improvement; To foster passion and excitement for English teaching and love for
students; To bring about improvement and development of their skills as professional

EFL teachers.

The suggestions for in-service training for EFL teacher

Throughout the interviews, teachers offered many suggestions for how to develop
and improve in-service training programs for EFL teachers in Yinchuan. First,
regarding the designing and hosting of programs, teachers suggest that the overall
planning and coordination of in-service training programs should move from the
department level to the college level, where a department should be set up to

specifically oversee in-service training for the university.

Second, the training designed at the school level—as opposed to national level

programs like those sponsored by Shanghai and Beiwai—should be systematic and
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feasible designed. Additionally, the university could corporate with other institutions
or universities to make some training plans for EFL teachers. Finally, when designing
the training programs, effectiveness—as in, whether it will help EFL teachers
improve their ability to teach—should be the most important goal. T2, T6, T7, and

T8 elaborate below:

I personally feel that the need for in-service training should be the overall
planning and coordination from the department level to the college level. And this
kind of training should be making the feasible plan at the school level. (T7)

Yes, there is no doubt the school management must focus on the school teaching
work. Teacher training is also one of the main works of the school. Therefore, the
school administration, teaching, and human resources departments should
coordinate and support for teacher training work. (T8)

After our normal daily work, we should use more time to carry out systematic
training, so that there will be more improvement from all aspects for teachers.
(T6)

And such training should have the different specific goals, and it should take
charge of the department from the university, but also it should be easy to operate
this kind of training. (T8)

....The university could corporate with other institutions or universities to make
some training plans for EFL teachers to train and could exchange faculties for one
or two semesters to learn from each other. (T8)

I think it is very necessary to set up a department in our university that oversees
the in-service training, especially for EFL teachers because we don‘t have this
kind of department. According to the characteristic of each subject course, we
cannot use the single training method for all subject courses training, which will
neglect the uniqueness of different courses. It is better for EFL teachers to build
the one department which is in charge of the in-service training for them. (T6)

How to design the effective training? How to really affect the teachers ‘beliefs?
How to update and improve the teachers teaching skills and methods? Or because
of the long time or another impact, maybe the training effect will be decreased.
Those questions and issues we should consider and plan when we design some
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training program. (T2)

Moreover, regarding the specific goals of training programs, teachers recommend
that programs should focus on building confidence for EFL teachers in their own
English proficiency and in their teaching, thereby developing a passion for teaching.
Related to this, in-service training programs need to answer the need of EFL teachers
for more pedagogical training to help them to shift their teaching to focus on
language skill development rather than content. To sum up, the in-service training
should focus on the subject content knowledge and pedagogical content knowledge.

T1, T3, T4, T6, T7, and T8 elaborate below:

This in-service training will be updated and circulate the knowledge for the
teachers. (T7)

We need to continue to consolidate our language level by the in-service training
especial using the English language to do the training. (T3)

I have discovered that the English teachers in China. Sometimes feel like they are
second class, because they are not native speakers of English as, so I want to
build their confidence in English, so they will feel confident in teaching, and
build the passion for teaching and help them to see they are the better teachers
than native speaker, because they know what is they like to learn English as the
second language. (T1)

The in-service training must solve the problem about how to improve EFL
teachers‘ teaching skills and enhance their English proficiency. (T4)

.. if we can teach them in a facilitated way because they not only learn what
they need to learn, but they also learn how to learn. (T1)

They need more pedagogical training and more focus on teaching skills and also,
they need to move focus on teaching student skills instead of content. The
students will get less satisfaction with traditional teaching, and the teachers have
to change, they have no choice. So, they should try something new, and their
colleges don't judge them and make them feel doing something wrong. (T1)

After this kind of training, the EFL teachers will make the more progress on their
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own English language level. (T8)

We need the in-service training that is not only for the skills and self-development
training but also on the teaching methods or teaching skills. (T6)

For the improvement aspect, I hope that the school can increase the subject
content knowledge and pedagogical knowledge training. (T3)

Furthermore, regarding the high demand for in-service training programs, EFL
teachers want more opportunities to be provided by the school, especially for the

overseas and special programs. As T6 and T7 say,

I hope the universities should provide the more training opportunities to English
teachers. (T6)

I think if the school could provide more training opportunities, our teachers will
do better than now. (T6)

It is better for EFL teachers to get training abroad opportunity. Or if it is hard to
apply for the overseas training program, at least we should go to the different
colleges or universities to fulfill the training and studying. As long as the teachers

could obtain the opportunities to go out; there will be some new idea for them.
(T7)

Additionally, any increase in in-service training programs should focus on being
sustainable for a long period of time, thus meeting needs as they evolve over time for

EFL teachers. As T6 and T8 say,

I think the in-service training for EFL teachers should be a long-term process and
continue to learn from different training. (T6)

At the same time, we should make a long-time plan for subject content training
and make the detail requirement and training goal for EFL teachers, and we need
to stick to it for a long time. (T8)

Fourth, regarding the style or design for in-service training programs, teachers
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recommend that it should be multiform—i.e., involved many different types of
activities, such as seminars, workshops, conferences, group work, peer coaching, and
in general, a shift from passive to interactive training models. T5 and T8 elaborate

below:

We could learn the teaching methods, skills, knowledge directly from the experts
and research results, through meetings, seminars, workshop, and conference and
so on. For the training of professional skills that needs the support through the
training program or training plan for the different period. (T8)

The best way for the subject content knowledge training is the group work among
the EFL teachers or using the peer coaching approach. (T8)

Recently, I already participated in one kind of training for EFL teachers which
was held by Beijing Foreign Language Teaching and Research Press; I feel a lot
of change after this training. The form of the in-service training gradually
transformed into interactive training. The foreign experts who were invited by the
Press were always focusing on teacher‘s concerns at the same time; they always
ask questions about the topic after 30-minutes talking. To arrange some group
works for the teacher. To discuss their own teaching problems, and ultimately
summarized and present it by teachers. After present the problems, the experts
will answer all the questions using the free time. It can deepen the interactive and
participatory training which is also a challenge to experts for their own ability, as
well as I was benefited from this training. The experts always followed the steps
by the teacher's needs and adjust the contents of this training, so that it can make
this training to help the teachers to solve the practical problems. And this is very
important and helpful for teachers to learn how to focus on the student-centered
teaching method. If the teachers want their classroom to be active, they cannot be
a spectator, but an active participant and mentor; this is requiring the teachers
should have high language level and teaching ability. (TS5)

on the other hand, the teacher through the network to learn some training
courses(T8)

Finally, regarding teachers themselves, it is recommended that in-service training
should help to motivate a teacher to seek their own development and to have a

positive attitude toward participating in in-service training. As T3 says,
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The training needs to invite the expert who has rich teaching and research
experience because the experienced expert can motive the teacher to participate
this kind of training. (T3)

Besides this, the teachers should have this self-development concept and positive
attitude to take the in-service training. (T3)

Overall, the recommendations given by interviewed teachers are aimed at (1)
increasing the number of programs available, both overseas and at home, (2)
improving the quality of current training programs, by (3) focusing on more relevant
content and using more interactive models. In general, in-service training programs
need to reflect an awareness of and response to the needs of EFL teachers. Firstly,
in-service training programs should be the responsibility of the university as a whole
and should be sustainable and long-term. Secondly, the training should be designed
to specifically be relevant to teachers® needs and contexts. Next, it more training
opportunities for EFL teachers should be provided by universities, which utilize
multiform training designs. They should be more interactive and focus on the subject
content knowledge and pedagogical content knowledge. Ultimately, the training
should build the confidence of EFL teachers, and help EFL teachers to become more

passionate about teaching English.

4.3.5. The issues of In-Service training for EFL teachers

The recommendations above reflect an awareness of many issues that in-service
training programs face in Yinchuan at the present. While these issues are complicated
and diverse, this section will attempt to clearly describe them. First, there are no

interactive activities during the in-service training:
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The current in-service training for EFL teachers still has the more complicated
problems. (T8)

Personally, I feel that the problem of in-service training is the training activities

rely on the experts to present the training information, without the teacher's
participation and interaction. (T5)

Second, the training contents are onto focused on general content knowledge and
rarely involve the subject content knowledge and pedagogical content knowledge:
There is the problem here. The training of the general content knowledge has
been enough; both the training of subject content knowledge and the training of
pedagogical content knowledge are not enough (T3).
As far as [ know, they are very little focus on professional knowledge. (T1)
According to the current situation for in-service training, I think that training is
more focus on general knowledge and theoretical knowledge and forget the
professional knowledge. (T1)
According to the current training situation, the professional knowledge of the
training is little and has a few the training for English teaching but the content is

broader. It will not talk about the specific method or specific classroom problems.
(T7)

Third, the biggest issue is that there is no specific department or institution in charge
of developing and hosting in-service training programs in most universities; and thus,
it either is neglected or is very unsystematically and perhaps even carelessly

constructed:

Based on the current situation, I think that there are the two main issues of the
in-service training. First, it is the setting of the institution, because no institution
is in charge of the in-service training in most universities. (T6)

From the school level, there is no plan and regulations for the training of EFL
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teachers. (T8)
I personally think that the issue needs the overall planning and coordination from
the different level of the University. (T7)

...the training system is lacking the systematic and theoretical training. (T8)

Fourth, the design of training courses is often not very good. Some training programs
lead EFL teachers to only learn a little knowledge of English teaching, and thus they

will still use the traditional way to teach, and not implement any new ways:

... Ningxia University, they have made the teaching methodology course elected
rather than required courses for the undergraduate and graduate students. I think
that sounds the huge mistake they only have one class and the future English
teachers don't know how to teach and now they don‘t have to take that class, they
can choose to or not to. When the teachers are going to the class and begin
teaching, it all based on their own experience for learning English and also use
the traditional way, so the traditional way get around and around, and get stuck,
the traditional way has some positive sides, has some advantages but the student
could learn so much more if we can teach them in facilitated way, because they
not only learn what they need to learn, but they also learn how to learn. (T1)

Fifth, training opportunities are very limited. EFL teachers cannot obtain equal
opportunities for training; thus, their enthusiasm and desire to participate in

in-service training is killed:

In my school, there were few opportunities for training and training outside the
university. (T7)

The second one is that the training opportunities are so limited. Most of the EFL
teachers are eager to participate in the training, but the training opportunities are

limited so that they cannot obtain the equal opportunities for training. (T6)

So, I personally think that are the fewer actions to help the EFL teachers to find
training opportunities at the school level. (T2)

I really don‘t think there is much of training program in the university. There are
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occasional workshops offered. But as I was known that they just let you know
how to use the textbook as they wish. (T1)

I think that the in-service training opportunities are very limited for the English
teacher in my workplace. (T3)

I don't have the opportunity to participate in the different training. I only have one
chance to participate training of English translation which is held by the local
government. (T3)

I don‘t think there is much in-service training. I think it could be more. (T1)

As far as [ know, the in-service training is still rare, especially for EFL teachers in
my university. Sometimes the training will rely on the cooperation with the
government or other universities or same agency to fulfill. (T3)

At present, the in-service training is still not enough in our school. (T8)

For English teachers in the university, training is not specific enough. At present,
the EFL teachers just rely on themselves to accomplish the self-professional
development. (T8)

It has not very high training enthusiasm for EFL teachers (T3)

... The third one is that the training enthusiasm for EFL teachers to participate the
in-service training is not very high. (T6)

Another reason why teachers have low interest in participating in in-service training

is that they are too busy; the large workload for EFL teachers means that they don‘t

have enough time to participate in in-service training. As T8 says,

Because of the large workload of EFL teachers, they don‘t have enough time to
participate in the in-service training. (T8)

Thus, for all these reasons and perhaps others, EFL teachers are not satisfied with the

current forms of in-service training offered them in Yinchuan:

Personally, I think that the in-service training is not perfect now because most of
the training only has the name, it is not to implement and fulfill. (T6)
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Based on the current training, I think that can‘t help teachers to improve
themselves and also cannot help the EFL teachers to build their self-confidence,
and to fulfill the self-development. (T4)

But after all, such short time training, more concentrated, and sometimes use
one-day training, there are several experts do the lecture, so the time is so limited,
and they cannot explain in detail, only for the outline introduction of the relevant

information. So, I think that such training is not enough, (T8)

The training time is very short, basically three hours in the afternoon. (T2)

In addition, the interviewed EFL teachers did not express very great enthusiasm for
participating in in-service training programs. The reasons given were being
overloaded with work, useless or irrelevant content in the programs, and the fact that
usually, the only reason to attend training programs was to get credit hours for

conferring academic titles. T2, T3, and T4 elaborate below:

From my view, it has not very high enthusiasm for the EFL teachers to participate
in the in-service training. (T4)

The teachers afford the overload work task, one portion is for teaching, and the
other one is for researching. They both have the two presses from teaching and
research. So, they don‘t want to pursue the self-development after work, they feel
too tired. The most teachers only want to participate in the training for once a year.
(T2)

... They don‘t want to waste the time for this kind of useless training, they want to
participate in the effective training. (T4)

It 1s waste the time for take all kind of training and also no effective for training.
(T3)

I personally consider that why our teacher's enthusiasm for training is high
because they want to confer on academic titles. The training credit hours are the
essential portion for conferring of academic titles. (T2)

While enthusiasm for participation was generally low, it varied based on the type of
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content presented in the training, and on the individual teacher in question. Therefore,
one way that in-service training could improve is to motivate EFL teachers to have
an awareness of and a positive attitude toward participating in in-service training and

thereby obtaining professional development.

According to my knowledge, many EFL teachers have strong willing to
participate the different training programs or activities, (T6)

I think it depends on the teacher. Some teachers just so busy with teaching and
their life, especially when they are children in primary school, they could feel tied,
because they have so many responsibilities. Maybe it depends on the person.
Some teachers really want to know the new things about teaching and try to use
them in their classroom. But some teachers just want to do the same thing
repeatedly. Because doing something new, it too hard and too much work to do.
So, it really depends on the person. But I think we should motivate the teachers to
want to learn the teaching. We should motivate the student to learn English. So, I
think they should have this kind of attitude for in-service training. (T1)

The teachers should have this concept and awareness for self-development and
improvement. (T3)

The different teacher holds the different view for in-service training, some
teachers will think that this kind of knowledge is not necessary, so they don‘t
want to participate in this training. (T3)

From the observation class activities, I found that the excellent teachers have their
own essence, personality, and characteristics. Those humanities are from
themselves. (T2)

For the teacher, the training is the only one aspect can influence themselves from
the external factor. The primary important part is the internal factor that is the

teacher themselves. (T2)

So, I think the enthusiasm of teachers to participate in training is based on
different projects and content. (T3)

In general, it was clear from the interviewees that if they were assured that there

would be helpful and relevant content in the in-service training program, they would

136



enthusiastically attend. The teachers definitely understood and believed in the
benefits of a well-created and well-run training program—to update their teaching

style and broaden and enhance their abilities as teachers. T7 and T8 elaborate below:

Personally, the in-service training could broaden my horizons and enhance my
ability and can learn the new teaching methods from the different colleges and
university. (T7)

And it is also the one method to improve and refresh the English teaching after a
long period working in a school. When you back from the in-service training, you
will be transformed from the new teaching style, new teaching method, and the
new thinking way of the English teaching. (T7)

Of course, the training of teachers is a must carry out the work, because the
growth of teachers must be gradually summed up in the practice of experience, in
practice, gradually upgrade. Under the certain theory, and combined with practice,
experience, and leadership, as well as some interaction between colleagues, these

strategies will have some advantages for the development of teachers' in-service
training. (T8)

Overall, there are quite a lot of the issues related to in-service training, as it currently
is conducted in Yinchuan. These issues can be divided into two categories, internal
and external. Internal issues include those such as (1) a lack of interactive activities
during in-service training programs, (2) an exorbitant focus on the general content
knowledge, paired with very little focus on subject content knowledge and
pedagogical content knowledge (3) issues related to the design of training programs;
and (4) no systematic, reliable, sustainable means of organizing and developing
in-service training programs.(5) EFL teachers® enthusiasm to participate in the kinds
of training typically offered in Yinchuan was not very high, because of overloaded

work schedules, ineffective training design, and content; and participation incentives
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only for conferring academic titles. So, the enthusiasm of EFL teachers to participate
in training was depending on the different training projects and content and varied
from person to person. External issues include (1) there is usually no department in
charge of the in-service training in most universities, (2) training opportunities are
very limited; (3) EFL teachers are not active, nor interested in training because of
time conflicts and lack of equal opportunity, and (4) EFL teachers are not satisfied
with the in-service training and therefore have little enthusiasm for participating in

training programs.

4.4. Summary

This chapter reported the findings of the quantitative and qualitative aspect of this
study which answer research questions 1 to 3. The findings indicated that there is a
significant predictor between Curriculum and in-service training for EFL teacher; as
well as there is a significant predictor between Reflective Practice and in-service
training for EFL teacher; however, the Activities are not predictor toward in-service
training for EFL teacher A total of three hypotheses were formulated to answer
research questions 1. The qualitative result generated through the interview that was
conducted identified the reasons why the Curriculum and Reflective practice are the
predictor for in-service training, as well as the EFL teacher‘s beliefs and the issues
related the in-service training Some suggestions were made towards enhancing the
in-service training for EFL teacher in universities in Yinchuan. Therefore, the

discussion of both quantitative and qualitative findings are discussed in chapter five.
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CHAPTER FIVE

DISCUSSION AND CONCLUSION

5.1. Introduction

This chapter provides research summary which summarizes the findings according to
the research questions of this study as posed in chapter 1 of the thesis. Subsequently,
this chapter also presents the discussion of findings related to the present study, the
implications of study, and future researches in the present study. Finally, the chapter

ends with a summary made on the overall chapter.

5.2 Research Summary

In study, the quantitative findings was shown that the Curriculum and Reflective
practice were the significant predictors toward the in-service training for EFL
teachers in universities in Yinchuan, Ningxia Hui Autonomous Region, China.
However, it revealed that Acclivities of in-service training was not a significant
predictor toward the in-service training for EFL teachers in universities in Yinchuan,

Ningxia Hui Autonomous Region, in China.

On the other hand, through a qualitative approach to investigate the EFL teachers®
beliefs and the issues related to the in-service training for EFL teachers in

universities in Yinchuan, Ningxia Hui Autonomous Region, China. The following
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were the key findings:

Curriculum of the in-service training for EFL teachers

The curriculum of in-service training included three categories that were the General
content knowledge, the Subject content knowledge, and the Pedagogical content
knowledge. Based on the interview, the Subject content knowledge was the most
important knowledge, because it was the foundation and basic knowledge for EFL
teachers to have. Likewise, the Pedagogical content knowledge was the important
tools and necessary methods for EFL teachers using in English teaching. The last, the
General content knowledge would inter-graded in teaching English using varies of
knowledge or tools to achieve their vision and can fashion the concept of modern

teaching. Finally, all three kind of knowledge were interdependent and interrelated.

Reflective practice of the in-service training for EFL teacher

This study also discovered that the reflective practice is vital for EFL teachers,
because it makes the teachers® action and ask the question about problems related to
the English teaching. Problem solving used to enhance the quality of English
teaching. However, the implement of reflective practice would depended on the
different teachers, because if the person naturally reflects their life, they would be
naturally reflecting their teaching. If they don‘t do reflect their life, they would not

naturally to be the reflective teacher.
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Activities of the in-service training for EFL teacher

Activities related to this study was divided into five categories which are qualifying
programs, general programs, job refresher programs, special programs, and overseas
programs. The findings shown that the qualifying programs were indispensable for
the new EFL teachers to participate in; the mentor is the key person can influence the
new teachers most. Then, the general programs were necessary and more helpful for
EFL teacher to take; the training contents affect the EFL teachers and widen the
scope of knowledge and broaden vision, however, it is too much general programs

than other training programs in current situation.

In relation to this category, the Job refresher programs related to consolidate the
professional knowledge for EFL teacher, thereby, it is vital and important for EFL
teacher to take, it was not enough to arrange the job refresher programs in
universities in Yinchuan. Additionally, the special programs and oversea training
programs were essential, it can provide the platform for EFL teachers go other
universities or go abroad for further study in short or long terms. Those were
considered to be the best opportunities to fulfill professional development for EFL
teacher. Teachers expressed that they have a strong willing to go abroad for study.
However, the limited training opportunities in the in-service training; as well as the

designs of training should be considered the teachers needs.
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EFL teachers’ beliefs towards the in-service training

The theories of the life-long learning and the concept of the teachers® professional
development influenced most of EFL teacher‘s beliefs toward the in-service training.
They believed that the training is important, necessary, helpful and useful, because
the changes in the EFL teachers will lead the changes of English teaching, also
transforming the students® attitude toward the English learning. It will enhance the
quality of English teaching and learning. In addition, teachers have the strong
motivation to consolidate their language proficiency, to learn the proper methods or
strategies to improve English teaching. Clearly, the subject content knowledge and
pedagogical content knowledge are the key factors to influence the in-service

training for EFL teachers.

Moreover, the key purpose of training was to make teachers feel excited about
English teaching, by developing their passion for teaching and learning English. The
other purposes were to help the EFL teachers realize the insufficiency of the
language proficiency and English teaching; by presenting the effective reflective
practice, as well as to change the EFL teachers* beliefs in fulfill their professional

development.
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Based on those training purpose, the EFL teachers expressed the in-service training
should be effectively designed with specific requirements for EFL teachers. It should
be focus on the subject and pedagogical content knowledge; building the
skills-orientated training to target on the different skills rather than training content;
to transform the traditional ways to the facilitate way, which focuses on the reflective
practice. Paid attention to the training form, more interactive, multiform activities
were also designed, with more corporations between another universities or
institutions. In addition, in-service training should be systematic, feasible and have a
long sustainable planning. Finally, the training should provide more training
opportunities for EFL teachers and getting the full support from the publishing
companies, workplace or government. At last, it should build the confidence for EFL

teachers and increase the passion for the English teaching.

Issues related to the in-service training for EFL teachers

Internal issues

Most training was too general, non-specific, detailed, and was no interactive
activities in the training process. It was not a systematic way of organizing the
in-service training. The training contents were more focus on the general content
knowledge; rarely involving the subject content knowledge and pedagogical content
knowledge and neglected the needs of the EFL teachers. Finally, reflection practice

rarely involved reflective teaching; with no collective reflection activities on English
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teaching. The training of reflective practice didn‘t get the real implementation.

External issues

First, No department was responsible for the in-service training in most universities
in Yinchuan, Ningxia, China. Usually, the universities were in charge of the qualified
and general programs were by the Human Recourse Department. Second, the
school-based training spent too much time on the general programs, thus neglecting
other training programs. In addition, the qualifying programs were geared to the rules
and regulation of the school, without consideration to the training of subject and
pedagogical content knowledge. Third, Training opportunities were very limited,
especially the special and overseas programs which were a fewer training
opportunities in provided by government or university. Therefore, limited training
time, content, and opportunities became the serious issues related to the in-service

training for EFL teachers.

In addition, most EFL teachers were dissatisfied with the in-service training. Most
inactive in training participation, they lack enthusiasm with poor motivation to
participate the training and pursue the professional development, due to workload

that tired threw out the energy to participate into in-service training.
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5.3. Discussion

This section discusses the findings in line with the research questions raised. The
discussion begins with the three predictors: Curriculum; Reflective practice; and
activities of in-service training. The in-service training for EFL teachers was
investigated. Finally, the EFL teachers® beliefs and the issues related to the in-service
training for EFL teachers in universities in Yinchuan were investigated. The
subheadings of the discussion were structured in line with the three research

questions raised in this study.

Predictors of Curriculum, Reflective practice, and Activities of in-service
training for EFL teacher in universities in Yinchuan

Curriculum of in-service training for EFL teachers

In this study, curriculum of in-service training for EFL teacher was divide into three
categories which were the General content knowledge, the Subject content
knowledge, and the Pedagogical content knowledge. The result was shown that the
curriculum was the significant predictor of the in-service training for EFL teacher.
Moreover, among the three type of knowledge, the subject content knowledge was
the most important training contents, because it was the basic and foundation
knowledge which related to the English language learning knowledge and skills.
Without this foundation, it cannot implement the English teaching. This conclusion
was supported by the Shuman‘s teacher knowledge theory in 1987. He mentioned the

subject content knowledge training as the core of the training for EFL training. Same
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discussion from Xu (2012), most EFL teachers preferred to train in their language
proficiency. In additon, Patreicia Cordoba Cubillo (2015), pointed out, the training
courses should be integrated the skills-oriental that the EFL teacher needed the most.
Those showed that the subject content knowledge should be the first content

knowledge to be design in-service training for EFL teachers.

Beside this, the Pedagogical content knowledge was also important, because it
related to the teaching methods, skills, strategies and new ideas to motivate English
language teaching. In this sense, the pedagogical knowledge was the necessary
method that taught EFL teachers how to output the knowledge to the student and to
show the best ways to teach. Similarity, the Xiao,(2012), Wong,(2012), Chen,(2013),
Fan, (2017) emphasized that the pedagogic content knowledge related to the
classroom management, teaching strategies and skills, which were very important for
EFL teachers to master. Additionally, Agudo, (2017) stated that the pedagogical
competence through training which prepared them to become successful teachers
was evidenced in these comments. In short, these findings supported the previous

studies about the training of the pedagogical content knowledge.

Additionally, this study found some new concepts that were the general content
knowledge was inter-graded in teaching English using varies of knowledge and tools

to achieve their vision. It can fashion the concept of modern teaching for EFL
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teachers. Even though, the subject content knowledge, the pedagogical knowledge,
and general content knowledge perceive by English teachers differently in the
in-service training, but all three kind of knowledge were interdependent and

interrelated.

Reflective Practice of in-service training for EFL teachers

In relation to this category, this study discovered that it is important and vital for EFL
teachers to include the reflective practice in in-service training. It can make teachers*
action and realize what problems they have during the English teaching. With this
goal in mind, the study also found the reflective practice could make the EFL
teachers deeply understanding the concepts and teaching theories or philosophy of
reflection and English teaching. The findings supported the Wallace‘s theory about
the reflection in teaching and training which mentioned the reflective practice would
made the teachers to refresh their existing knowledge and also to gain newly
developed concepts. Similar studies with Richards,(1998) and Bartlett,(1990) studies,
which mentioned that the reflective practice is the key to the continuous professional
development of language teachers. In addition, Barbara, (2012) emphasized that the
practice-based reflection can help in-service EFL teachers to promote their own

professional development and can provide motivation for lifelong learning.

However, Farrell, (2016), still stated that the most of studies is concerned with

establishing that were only capable of _low-level reflection® because they have a lack
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of awareness of the complexity of the classroom. This study also stressed the same

problem in in-service training for EFL teachers in the universities in Yincchuan city.

In this sense, the new findings found that the reflection practice referred to the
questions and asking questions related to the English teaching. However, the Chinese
EFL teachers who haven‘t the habit of asking the questions, thereby, they could not
do the reflective practice very well. Therefore, the implementation of reflective
practice depended on the different EFL teachers. If the person naturally reflects their
life, they would be naturally reflecting their English teaching. If they don‘t do reflect

their life, they would not naturally to be the reflective teacher.

Activities of in-service training for EFL teachers

Activities of the in-service training in this study referred to the five training programs
which were the qualifying programs, the general programs, the job refresher
programs, the special programs and the overseas programs. Based on the quantitative
data analysis, determined that the activities of the in-service training was not a
significant predictor in the in-service training for EFL teachers. Therefore, this

finding was not supported the Foord‘s theory about the training actives.

In addition, the qualitative findings investigated the reasons why it was not a

predictor for in-service training for EFL teachers. Because, the activities of training
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were mostly about the general education, lack of the subject and pedagogical content
knowledge training, with limited training opportunities, without interactive activities
and a lack of motivation for teachers to participate in the in-service training became
the main issues related to the activities of in-service training. These findings were
similar with the study by Freeman (2016), he stressed that the training should focus
on the teacher‘s needs. Moreover, Peacock (2009) pointed out the training programs
should be subjected to critical review, and regularly assessing its strengths and
weaknesses. However, some studies related to the in-service training for EFL
teachers in China, had the similar statement about this. They mentioned the training
programs need to provide teachers with opportunities to develop themselves.(Gu,

2008, Chiang, 2008, Liu, 2015, Pawan, 2016)

EFL teachers’ beliefs toward the in-service training for EFL teachers

According to the interview, EFL teachers believed that the in-service training was
important and necessary, helpful and useful, because the training could improve the
language proficiency and teaching skills for EFL teachers, as well as it can affect the
students‘ learning attitude and motivation. At last, the training could help EFL
teachers to become the better themselves and enhance the good-quality of English
teaching. Therefore, the training was crucial and vital for EFL teacher in universities
in Yinchuan. Similarity, Kazemi, (2014) and Abdullah, (2016) argued that the
English have a vital role in international communication, which needs the English

become an international language. Therefore, the need for qualified teachers is felt
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even more than before. Furthermore, Fan (2016), Xu (2012), Liu (2015) emphasized
the same mind with the new issues and challenges related to the activities in-service
training should to face by EFL teachers and administers. This shown that the findings
from this study supported the precious studies related to the in-service training for

EFL teachers.

Moreover, the new finding about the key purpose of training was to make teachers
feel excited about English teaching, with a view to developing their passion for
teaching and learning. The other training purposes were helping EFL teachers to
realize the insufficient of the language proficiency and English teaching, and present
the effectively reflective practice, as well as changing the EFL teachers‘ beliefs to

fulfill professional development.

In addition, the interview shown the EFL teachers had the strong will to participate in
the effective and useful in-service training. Therefore, they made many suggestions
about How to build the effective in-service training for EFL teachers. Firstly, they
mentioned that the training could be effectively designed with specific requirements
for EFL teachers. Secondly, the training should focus on the language proficient and
teaching strategies. Then, it should transform the traditional ways to the facilitate
way, the reflective practice-oriented teaching and training. Next, the training
should increase the training opportunities for EFL teachers. Additionally, in-service

training should be systematic, feasible and have a long sustainable planning. Finally,
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it should build up the confidence for EFL teachers and makes teachers feel more
passionate about the English language teaching. These finding was also similar with
the studies from Freeman and Magerko (2016), suggest that in-service EFL teacher
training should focus on a single subject content; concentrate on the EFL teachers*
needs; be sustained; solve the _rwal-life’ problems; provide for meaningful
engagement; help EFL teacher to build and develop collaborative relationships; and
encourage EFL teachers to reflect on their English language teaching. In the same
sense, Pawan, Wiechart, Warren, and Park (2016) also stressed that, EFL teachers
should update content-knowledge, teaching skills and competencies constantly,
which can transform them into better teachers in changing times. Therefore, this
study still supported the previous studies about the how to build the effective

in-service training for EFL teachers.

The issues related to in-service training for EFL teachers in universities in
Yinchuan

Internal issues

However, this study also found some internal issues related to the in-service training
for EFL teachers in the universities in Yinchuan. First, the training was too general,
not specific nor detailed, with no interactive activities in the training process. Second,
it was not a systematic way of organizing the in-service training. Third, the training
contents were more focus on the general content knowledge; rarely involving the

subject content knowledge, pedagogical content knowledge and also neglected the
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needs for the EFL teachers. Finally, reflection practice rarely involved reflective
teaching; i.e no collective reflection activities on English teaching; the training of
reflective practice didn‘t get the real implementation. In addition, these issues were
similar with the studies from Birjandi and Hesari (2010), Kazemi and Ashrafi (2014),
and Abdullah ( 2016), which they mentioned about the teachers‘ motivations in
in-service training. As well as, supported the study from Agudo (2017), which he
argued about lack of the language proficiency training was the main issue in

in-service training.

External issues

Moreover, there were still some external issues related to the in-service training for
EFL teacher in the universities in Yinchuan. Firstly, no department was responsible
for the in-service training in most universities in Yinchuan, Ningxia, China. Usually,
the universities were only charged into the qualified and general program by the
Human Recourse Department. Therefore, this is the new finding for the in-service

training for EFL teacher field in China.

Secondly, the school-based training spent too much time on the general programs,
neglecting other training programs. In addition, the qualifying programs covered the
rules and regulation of the school, not involving the training of subject and
pedagogical content knowledge. Similarity, Liu (2015), Pei (2011), Pawan( 2016) Gu

(2008), also stressed the same issues in other area in universities in China.
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Thirdly, training opportunities were very limited, especially the special and oversea
programs which received fewer training opportunity provide by government or
university. The limited training time, content, and opportunities still existed, in the
job refresher programs which was held by the publish company or the Press.

However, this issue was also mentioned by Gu (2008), and Liu (2015) in China.

Additionally, most EFL teachers were not satisfied with the in-service training, as
they were inactive training, the participation enthusiasm were low, and they lacked
strong motivation to train and pursue the in professional development, due to work
overload that made them tired and not wanting to participate in the in-service training.
In addition, this finding still supported the studies from Samdholtz (2002), Wayne,
Yoon, Zhu, Gronen,and Garet ( 2008), which stated that the issues related the

teachers motivation effected the in-service training for EFL teachers.

5.4 Implications of the Study

This section discusses the implication of the study, which includes the practical

implication, the empirical implication, and the theoretical implication.

5.4.1 Practical Implication
The findings enable the proposal of some suggestions on how to build the effective

in-service training for EFL teachers to promote the EFL teachers® professional
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development in English language teaching in the universities in Yinchuan, Ningxia

Hui Autonomous Region, in China.

First, the study determined the significant predictors that were the curriculum,
reflective practice of in-service training in the in-service training for EFL teachers.
This indicated that the training should put the training of the subject and pedagogical
content knowledge to be the core contents. Additionally, it should be skills-oriental,

and reflective practice- based designed.

Second, the predictor activities of in-service training had no relationship with the
in-service training for EFL teachers. This indicated that the activities could not
influence the in-service training. Based on the interview, the training activities were
not adequate; the training opportunities were limited by workplace. The results
provided the evidence for administers should pay attention on the issues related to

the in-service training, and make the improvement for future.

Next, the key purpose of in-service training was to build up the confidence for EFL
teachers to teach, and made them passionate for teaching English. This indicated that
the in-service training should consider the EFL teachers‘ needs, and quite confidence

in English teaching.

Finally, this study also discovered the issues related to in-service training for EFL
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teachers in university in Yinchuan. First, No specific department was in charge of the
in-service training; Second, most EFL teachers had low enthusiasm to participate in
various programs; because of workload with less time to participate in training. Then
limiting training opportunities lead the applying for popular training program became
more competitive. These insights could help EFL teachers, administrators, and
scholars pay more attention to transform the in-service training models, to better

meet the needs of EFL teachers in the universities, in Yinchuan.

5.4.2. Empirical Implication

The findings of the study proposed for the need to re-look into the in-service training
for EFL teacher in universities in China. It is an important aspect under the
professional development of EFL teachers. It will directly influence the quality of
English teaching in the university. Compare with other studies of in-service training
in the other countries, this study focus on the EFL teachers in universities in
Yinchuan, and also contributes to using the multi-dimensions to get insights into the

in-service training for EFL teachers in high education.

Besides this, some issues related to in-service training were mentioned first,
especially, no department was in charge of the training in the universities in
Yinchuan, training opportunities was limited for EFL teachers, work overlord and
time constant lead the teachers to lose the enthusiasm to participate in in-service

training. These findings were unique in Yinchuan, China, as well as, this study
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offered the contributions to other researchers to consider these factors in in-service

training for EFL teachers in universities in different part of the country.

Furthermore, variables in this study were adapted from various sources of different
environment. Therefore, the validity and reliability of the measures was extensively
carried out using different statistical techniques as discussed in the methodology. The
final instrument, therefore offered researchers in China and globally a valid and

reliable instrument on the variables examined in this study.

Even though, many study applied qualitative study in educational filed, the method
of qualitative design applied for this study which was of the generic inquiry
qualitative method. As previous studies had suggested for mixed methods in
examining the training, this study contributed to previous knowledge in terms of the

mix-method applied.

5.4.3. Theoretical Implication

This study was constructed based on theories with Shuman‘s theory of teacher
knowledge, Wallace‘s theory of reflective practice. The findings of this study
supported the Shuman‘s theory of teacher knowledge which distinguished between
three categories of content knowledge: subject matter content knowledge,
pedagogical content knowledge, and curricular knowledge. Subject matter

knowledge was the major facts and concepts in that discipline and their relationships.

156



Subsequently, Shuman and his colleagues added four more categories of teacher
knowledge: general pedagogical knowledge, Knowledge of educational aims, goals,
and purposes, Knowledge of learners, Knowledge of other content. They pointed out
that teachers drew upon all of these seven categories of teacher knowledge when they
made decisions about their content teaching. Specially, this study included the three
kinds of knowledge which were subjected content knowledge, pedagogical content
knowledge and General content knowledge (knowledge of other contents), and found
that the similarity to the theory that the subject content knowledge was the key factor
among the three kinds of knowledge. At the same time, this study also developed the
theory for the relationships between the different kinds of knowledge which was the
subject content knowledge, the pedagogical knowledge, and general content
knowledge perceived by the English teacher differently in in-service training. All
three kinds of knowledge were interdependent and interrelated. The subject content
knowledge was the foundation; the pedagogical content knowledge was the method
and tools for EFL teacher to hold. The general content knowledge was intergraded in
teaching English using varies of knowledge and tools to achieve their visions and

also could enhance the concept of modern teaching for EFL teachers.

Moreover, this study provided the support for Wallace‘s theory of reflective practice
which proposed that reflection practice was an effective way to promote teaching and
learning (Wallace, 1993, p12). Statistical analysis results proposed that the reflective

practice was the significant predictor in the in-service training for EFL teachers.
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Such findings provided empirical support to the claim that the reflective practice
training influenced the in-service training and also influenced English teaching.
Hence, the administrators and EFL teachers in the university in Yinchuan should pay
more attention on designs in the in-service training which focused on the reflective

practice which fulfilled the real purpose for the in-service training.

5.5. Limitations of Study

Research limitations are natural constraints on any study process, and this thesis is no
exception. First, the research scope was focused on the universities in Yinchuan city,
and a few participants were chosen in the interview for investigating the in-service
training for EFL teachers in the university system. If the researcher chooses more
EFL teachers and more universities to research, conclusions could be more
generalizes and more conclusive and resulting in strategies for improving in-service

training could be more practical and tailored to specific regions.

Secondly, besides teachers, the process of improving in-service training involves
government offices, society, other educational aspects, and departments, etc. Relying
only on in-service training is not enough. However, this study only focuses on the
EFL teachers and only covers on the teachers* belief regarding in-service training and
their perceptions of the status and related issues of in-service training in Yinchuan at
the current time. Further studies should focus on supporting related institutions

which are involved in the process of improving English language competencies
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among Chinese students.

Finally, this thesis ultimately can provide in-depth, research and description,
improves theoretical knowledge and understanding of the issues facing in-service
training, thereby strengthening the ability of learning process and research, in

respond to these challenges.

5.6. Future Research

This study obtained substantial findings about three predictors which were
curriculum, reflective practice, activities of in-service training in in-service training
for EFL teachers and investigated the EFL teachers® beliefs towards the in-service
training with related issues. Nevertheless, the findings had also opened up doors for

future researches as recommended below:

The questionnaires used in the study needed further validation. The instrument which
named Views about the In-Service Programs Questionnaire was developed by the
researcher, was very much still at its infancy. The instrument had to be used in other
studies to strengthen its validity. Repeated use of the instrument will confirm the

validity of the instrument in the Chinese context.

However, this study used only the EFL teachers in universities in Yincuan as the

respondents. Future studies could be considered involving other stakeholders in order
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to provide a basis for quality and policy improvement plans in the universities in

Yinchuan, Ningxia Hui Autonomous Region, in China.

Finally, this study was carried out between most public universities and one private
university in Yinchuan city, where there were more universities in the Ningxia Hui
Autonomous Region of China. Hopefully, further studies be carried out to include
public and private universities in the Ningxia Hui Autonomous Region. Further

studies could also be carried out in other parts of China.

5.7. Summary

As a whole, this study had achieved its own purpose in which all the three research
questions raised had been answered. Beside, this study provided some suggestions as
to how to build the effectiveness in-service training in practical measures. In addition,
the empirical implication section explained this study had made more contributions
for EFL teacher in training and professional development. Moreover, this study also
supported the Shuman‘s theory of teacher knowledge, and Wallace‘s theory of
reflective practice, this made the contributions in theoretical implication section.

Finally, the researcher mentioned a possible deeper research in the future.
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Appendix A

Research Questionnaire
Views about the In-Service Programs Questionnaire

(English Version)

Dear colleague,

This questionnaire is part of a study on the status of the in-service EFL teacher
preparation programs in China, and the EFL teachers' perceptions of the aims of
these programs. Odd-numbered items ask about the present in-service programs and
even-numbered items inquire about your personal beliefs about an optimum
in-service program. The researcher would be highly grateful if you kindly fill out the
below questionnaire carefully. The data will be used for research purposes only.
Please, read the following statements and express your views by marking the
appropriate choice.

1- Gender: 1. Male |:| 2. Female |:|

2- Age:

3- Professional years of experience: .........ccuuee.

4. Academic level |:|
1. Bachelor |:| 2. Master
3. PHD |:| 4. Others |:|
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5. Job title.

1. Teacher 2. Instructor

3. Administrator : 4. Others |:|

6. Professional qualifications

1. Assistant |:| 2. Lecturer |:|

3. Associate professor |:| 4. Professor |:|
5. Others |:|

Directions: This questionnaire is designed to help us gain a better understanding the
kinds of things that in-service training for EFL teacher in universities. Please indicate
your opinion about each of the statements below. Your answers are confidential.

1: Strongly Disagree. 2: Disagree. 3: Moderately Agree 4: Agree.
5: Strongly Agree.

Section A: Curriculum

NO 1. ]2 |3.]4 |5
ITEMS S |D M |A |SA
P D
o T H oA | |5
N 9| | & | R
) T
FAMAY E Ia
I3 =
Xt
1 The aims and_curriculum_of the present in-service programs are

determined on the basis of teachers needs and local situations.

2 The present in-service programs update teachers' knowledge in
terms of the most recent theories of language teaching and
learning.

3 The present in-service training deal with general content

knowledge is necessary.

4 The present in-service training deals with subject content
knowledge is important and necessary
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5 In the current in-service training deals with_the subject content
knowledge aspect of English Listening skills.

6 I believe the in-service program should_improve the EFL teachers*
Listening skills.

7 In the current in-service training deals with the subject content
knowledge aspect of English Speaking skills.

8 I believe the in-service program should improve the EFL teachers*
Speaking skills.

9 In the current in-service training deals with the subject content
knowledge aspect of English Reading comprehension skills.

10 | I believe the in-service program should improve the EFL teachers*
Reading comprehension skills.

11 | In the current in-service training deals with the subject content
knowledge aspect of English writing skills.

12 | I believe the in-service program should improve the EFL teachers®

writing skills.

13 | The present in-service training improves teachers® proficiency in
English.

14 | The present in-service training deal with pedagogical content
knowledge is necessary.

15 | I believe in-service training should deal with pedagogical content
knowledge because it is necessary for EFL teacher

16 | The present in-service programs in addition to theoretically
updating teachers deal with the actual problems teachers may face
in their teaching.

17 | I believe in-service programs in addition to theoretically updating
teachers should deal with the actual problems teachers have in
their teaching.

18 | The present in-service programs help teachers with general
teaching skills such as classroom management.

19 | I believe in-service programs should help teachers with general

teaching skills such as classroom management.

174




Section B: Practice

NO . | 2.13.]4. | 5.
ITEMS S |D|M|A |SA
Fr D _
o T H A || 5E
7 W | || 2
i
4l _
i3 7]
3 =
Xt
1 The present in-service training deal with practical aspects of
language teaching because teachers are already familiar with the
basic theories and approaches in languages teaching.
2 The present in-service training provide teachers with
opportunities to share and exchange their views and experiences.
3 The present in-service training practice deal with the reflective
practice is important and necessary for EFL teacher.
4 I believe in-service training should provide teachers with the
reflective practice because it is important and necessary.
5 The present in-service training provides teachers with
opportunities to reflect their own teaching.
6 I believe in-service training should provide teachers with
opportunities to reflect their own teaching.
7 The present in-service training provides teachers with
opportunities to develop confident and self-motivated EFL
teachers through reflective practice
8 I believe in-service training should provide teachers with

opportunities to develop confident and self-motivated EFL
teachers through reflective practice
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Section C: Activities

NO . | 2.13. |4 | 5.
ITEMS S |[D|M|A |SA
Fr D _
- i H A | A | 5
N WL | |2
&
4l
= 7]
3 =
Xt
1 I believe in-service training should provide teachers with a variety
of training programs (activities).
2 I believe in-service training should provide teachers with the
satisfied training programs (activities).
3 The present in-service training provides the qualifying programs
are necessary for novice EFL teacher.
4 The present in-service training provides the general programs are
necessary for EFL teacher.
5 The present in-service training provides the job refresher
programs are necessary for EFL teacher.
6 I believe in-service training should provide teachers with the job
refresher programs (activities).
7 The present in-service training provides the special programs are
necessary for EFL teacher.
8 I believe in-service training should provide teachers with the
special programs (activities).
9 The present in-service training provides the oversea programs are
necessary for EFL teacher.
10 | I believe in-service training should provide teachers with the

oversea programs (activities).
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Section D: In-service training for EFL teacher

NO 1. |2 |3.]4 |5
ITEMS S |D|M|A |SA
Fr D _
o mH oA || 5
- x| | & | A
&
4! _
JZ 7]
3 =
Xt
1 In the current in-service training, the instructors are theoretically
well-versed and have the experience of teaching at the levels
teachers are teaching.
2 I believe the instructor of an in-service training should be
theoretically well-versed and should have the experience of
teaching at the levels teachers are teaching.
3 The present in-service courses help teachers to gain insights into
how to become efficient teachers.
4 I believe the in-service courses help teachers to gain insights into
how to become efficient teachers.
5 In the present in-service programs, the instructors act as models
so that teachers can see how the theory is actualized in practice.
6 I believe in in-service programs, the instructors should act as
models so that teachers can see how the theory is actualized in
practice.
7 In the present situation, teachers are highly motivated to take part
n in-service programs.
8 I believe teachers need to be motivated to take part in in-service
programs.
9 In the present situation, teachers with different levels of
experience and education receive different in-service programs.
10 | I believe teachers with different levels of experience and
education should receive different in-service programs.
11 | In the present in-service programs, teachers are informed of their

weaknesses and they are helped to improve these weaknesses.
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12

I believe in in-service programs, teachers should be informed of
their weaknesses and they should be helped to improve these
weaknesses.
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Appendix B

Research Questionnaire
Views about the In-Service Programs Questionnaire

(Chinese Version)
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Appendix C

Evidences of Validated Instrument
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Appendix D

Research Interview Protocol

Project: In-service training Based on curriculum, practice and activities for

EFL teacher in Universities in Yinchuan

Time of Interview

Date

Place

Interviewer

Interviewee

Position of Interviewee:

Instruction: This interview aims at exploring your own opinions and attitude
about in-service training for EFL teacher in university. The interview will use 10

to 30 minutes. Please respond the question based on your most convenient way
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Questions:

1. According to your own experience, how do you evaluate the in-service EFL

teacher training in your university?

2. Based on your opinion, how do you think that the in-service training is important

and essential for EFL teacher in university system? Why?

3. Please describe your own experience with the in-service teacher training and

self-professional development in your university.

4. .Based on the curriculum, practice and activities, please talk about your views on

the in-service EFL teacher training in your university.

5. According to the present situation, what are the current issues for in-service EFL

teacher training? In your view, how to improve?

Answers:
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Thank you very much for your time and patience.

May I contact you again if I have more questions?

Signature: Date:
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Interviewer:

Interviewee:

Interviewer:

Interviewee:

Appendix E

Sample of Transcribed Interview

According to your own experience, how do you evaluate the
in-service EFL teacher training in your university?

I really don‘t think there is much of training program in the university.
There are occasional workshops offered. But as I was known that they
just let you know how to use the text book as they wish. But it‘s ok I
think it could be more. And I think that workshop usually focus on the
conscious knowledge, and very little parts focus on teaching skills and
classroom management. So I don‘t think there is much in-service

training.

Based on your opinion, how do you think that the in-service
training is important and essential for EFL teacher in university
system? Why?

I think it is important first. Every teacher not just English teacher,
because the education is in general. And also it is very important for
every English teacher in University. But we can focus on the EFL
teacher first. I will use the word vital. It doesn‘t matter how long the
teacher had been teaching, they can always want something new about
teaching and right now in China. I see that the teachers are here, and
the students here are slowly to speaking English and the situation
becoming more and more dissatisfied with learning, because the
teachers are teaching in the old way, and the students are ready for the
new way. So [ think it is vital for the teachers to be training, how to
move for the communicative or the facilitated side of t continue rather
than continue in the traditional way and when they do, because some of
my teacher friends are here they try new ideas. When they try those
new ideas, they see a change the attitude of their students. Their
students were more motivated and more excited to coming their class,
they were interested in learning, so I think they were more improved
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Interviewer:

Interviewee:

for those teachers there were more to the other side and to continue it
and can really make a change and students. So I will say vital.

Please describe your own experience with the in-service teacher
training and self-professional development in your university.

I have done some training by myself and I was given some workshop
over the years, but most of done is the teachers® English corner. I don‘t
know how long ago,,, I think more than five years ago, and my goal
from the beginning , to help those teachers have the passion of English
and the passion for teaching those two passion. So the English corner
starts out. We speak only English, the groups are small, usually normal
than 10 teachers. And every teacher should be participating and I make
sure every teacher participate, because someone doesn‘t like to talk and
I call their name, and I join them into conversation. No one gets to keep
silent. I really careful about the constant what was the teacher, so when
someone new came, I won‘t calling them very much, or if I know
someone was be afraid. [ will be very gentle with them and after ask
questions of two people then I will come to the teachers who were
afraid, and because they could listen to the two different ideas before
they can share their idea. So I try to be very careful. In that, I hope they
are will be so excited about English language and feel more confidence
and will be passion about English. I mean I will develop them for
teaching and the big part of it, opening their hearts to their student. If
you can love your students, then you can love your teaching, because
you want to help your student, so the big part is that give them to have
the love for student and also it explore the new ideas, it is not just me [
telling them. English corner is set up in the way that they learn in the
facilitated way. So they can feel the model for facilitated teaching and
they can take the idea and use it in the classroom in the facilitated way.
So in that way, I want them feel excited about teaching to be passion it
about teaching. I have discovered that the English teachers in China.
Sometimes feel like they are second class, because they are not native
speakers as English as so I want build their confidence in English, so
they will feel confidence in teaching, and build the passion for teaching
and help them to see they are the better teachers than native speaker,
because they know what is they like to learn the English as the second
language. So I try to develop their passion for teaching.
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Interviewer: Based on the curriculum, practice and activities, please talk about
your views on the in-service EFL teacher training in your
university.

Interviewee: Well, I will think of their training happened at the university, usually
they will focus on the theoretical knowledge, so they might name
about same aspect of English language. As far as I know, they are
very little focus on professional knowledge and I think that training is
more focus on general knowledge and theoretical knowledge and
forget the professional knowledge. And I think they are all important,
but the professional knowledge might be more important than
anything else. I mean if you have the professional knowledge without
theoretical knowledge, it will be the problem. But the teachers need
have the huge foundation in theoretical knowledge. Some foundation
is in General knowledge, it‘s time for them do develop their
professional knowledge. Just recently, in my workplace, Ningxia
University, they have made the teaching methodology course elected
rather than required courses for the undergraduate and graduate
students. I think that sounds the huge mistake they only have one
class and the future English teachers don't know how to teach and
now they don‘t have to take that class, they can choose to or not to.
When the teachers going to the class and begin teaching, It all based
on their own experience for learning English and also use the
traditional way, so the traditional way get around and around, and get
stuck, the traditional way has some positive sides, has some
advantages but the student could learn so much more if we can teach
them in facilitated way, because they not only learn what they need to
learn, but they also learn how to learn. So they could never too old to
learn.

Interviewer: As far as you know, please talk about the English listening skills,
speaking skills, reading skills and writing skills for English teacher,
and also which one is the most important one?

Interviewee: I think they are all equal important for English teacher. But I think in
china, in general, they are much more focus on reading, than anything
else, and then they are focus on listening and writing, and then the oral
get ignored. I think they could be less focus on reading, keep the same
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Interviewer:

Interviewee:

Interviewer:

Interviewee:

focus on listening and writing, but add more oral practice. So it will be
balance. And in the teachers training, they always focus on reading,
that was the teachers teaching and they always get together mostly
talking about the reading, the vocabulary and English grammar, they
talk about reading most, especially for intensive reading, but they don‘t
talk about reading skills and that part is to teach student how to learn
on their own. You teach them the reading skills no matter what they
read, they can read. You teach them reading and they only can read the
reading you teach them. And for writing, it is the same. They just focus
on examination, if you just teach them the examination, what they learn
is too limited. But if you teach those reading skills, writing skills,
listening skills and speaking skills, then you train them for many
different strategies. If you just teach them the content that was they
learn is limited. If you teach them the skills, that is broad, really broad,
what they learning is how much more they can learn.

How about the pedagogical knowledge ? Do you think it is
important?

Yes, of course, is important, it is vital. I think it comes up. Likes the
teachers talk to each other when they need. They do talk about the class
management and other questions they met in their teaching and they
have to try to solve the problems together. I think it should be come up,
it should be planned, it should be part of the training program. It should
be discussion that the people planned and then they reading and ask
teachers what problems you have in this year for everyone. What kind
of the strategies could to solve the problem? It should be more broad
and planned.

What is your opinion about reflective part of teaching and do you
think the reflective practice also involved in the in-service teacher
training?

Not really, for example, in Ningxia University, the English teachers
have the observation class activities. Every two weeks, one English
teacher will arranged to do the demonstration lesson. And the other
teachers will go watch and get the feedback. But in my idea, the
feedback is more focus on content than skills of teaching. They just
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give the feedback, nobody could ask questions, because the reflective
is refers to the question, and you have to ask the teacher question and
let the teacher think about it. And think about it, think about it, and
think about it, this is about the reflection. So I don‘t think that
observation class could encourage the reflective practice. And
individually, I think some teachers reflect it and I think the teachers
who come to my English corner reflect it, because I ask them to do it.
It will make me reflective. I don‘t think that is really value or it
happened naturally for some people, but it doesn‘t happened naturally
for no one encourage them to really reflect it. And also it is depending
on the different people, some people reflect their life, but some people
don‘t. so if you naturally reflect than you naturally reflect the teacher.
Probably, and if you don‘t naturally reflect on life, you don‘t naturally
reflect the teacher, you need someone to help you to reflect and no
one to help them to reflect. And now in teacher training, they always
use traditional way to train,, they don‘t use the facilitate way, if they
use facilitate way, they will more focus on the reflective practice, but I
found the English teacher now in China is also grow up through the
in-service teacher training, but it is very slow, they also like use in the
traditional way and part of the problem is changing the teachers®
belief. Actually if they will teach the skills instead of content, they
may prepare the student even better than the examination, because
you never know for the reading content for examination, but if you
teach them the reading skills, it doesn‘t matter what the content is on
the exam, they can still pass it. So part of the problem is to changing
the teachers® belief.

Interviewer: What kind of training program you know in your university?

Interviewee: Well, we were talk about workshop sometimes and also have the
demonstration class or observation. Those are only things that I know,
but I just know their observations are always focusing on their content.
When I do training, it is all training activities based. The teachers
should do the demonstration class and reflection, and also I require
them to speak it. Just ask questions, what do you think what the work
with your student, why or why not? How could you change it in order
to make your student change? I will always let them to reflect their
own teaching.
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Interviewer:

Interviewee:

Interviewer:

Interviewee:

Interviewer:

Interviewee:

Do you know some training program for new teachers?

I don‘t think it is happen in my university. (laughing,,,,) but I know
some new teachers should know the policies for their university. But in
my idea, the policy training could be part of the training, but the most
part should be the teaching skills.

Do you know other training program?

I just know some projects for teachers who can go oversea for short or
long term. I think that are great opportunity for English teachers to
apply. I don‘t know other universities in Yinchuan, but in my
workplace, they have more projects offer for teachers and also the
teachers have more opportunities for apply, and it is easy to go and get
this kind of project, it is easier than other university. And also when the
teachers come back with new idea, they come back with some research
and also come back with passion for teaching, because they also get
improve for their English speaking. In Ningxia University, every year,
they have two or three teachers could go aboard and two or three
teachers can go to another university that is in China. I will say that has
huge percent teachers could go oversea, it rely on some program,
maybe some is the short time, some is the long time. I think it is really
good for them, they will learn the western culture, their English will be
improve and also it could have a rest too.

According to the present situation, what are the current issues for
in-service EFL teacher training? In your view, how to improve?

I think the things we already talk about. They need more pedagogical
training and more focus on teaching skills and also they need to move
focus on teaching student skills instead of content. The students will
get less satisfaction with traditional teaching, and the teachers have to
change, they have no choice. So they should try something new, and
their colleges don't judge them and make them feel doing something
wrong.
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Interviewer: Can you describe the teachers’ motivation for training and their
satisfactions for training?

Interviewee: I think it depends on the teacher. Some teachers just so busy with
teaching and their life, especially when they are children in primary
school, they could feel tied, because they have so many responsibilities.
Maybe it depends on the person. Some teachers really want to know
the new things about teaching and try to use them in their classroom.
But some teachers just want to do the same thing over and over again.
Because doing something new, it too hard and also too much work to
do. So it is really depend on the person. But I think we should motivate
the teachers to want to learn the teaching. We should motivate the
student to learn English. So I think they should have this kind of
attitude for in-service training.
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Appendix F

SPSS Output

Descriptive Statistics

Mean Std. Deviation N
Curriculum 3.2410 .50515 128
Practice1 3.3203 .54695 128
Activities1 3.9805 46872 128
Training 3.5189 41360 128

Correlations

Training
Curriculum .804
Practice1 723
Activities1 .300
Training 1

Correlations

REGRESSION
/DESCRIPTIVES MEAN STDDEV CORR SIG N
/MISSING LISTWISE
/STATISTICS COEFF OUTS R ANOVA COLLIN TOL CHANGE
/CRITERIA=PIN(.05) POUT(.10)
/NOORIGIN
/DEPENDENT Training

/METHOD=ENTER Curriculum Practicel Activitiesl
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/SCATTERPLOT= (*ZRESID , *ZPRED)

/RESIDUALS HISTOGRAM (ZRESID)

/SAVE MAHAL.

Regression

Descriptive Statistics

NORMPROB (ZRESID)

Mean Std. Deviation N
Training 3.5189 41360 128
Curriculum 3.2410 .50515 128
Practice1 3.3203 .54695 128
Activities1 3.9805 46872 128
Correlations
Training Curriculum Practice1 Activities1
Pearson Correlation Training 1.000 .804 .723 .300
Curriculum .804 1.000 .634 225
Practice1 723 .634 1.000 464
Activities1 .300 225 464 1.000
Sig. (1-tailed) Training .000 .000 .000
Curriculum .000 .000 .005
Practice1 .000 .000 .000
Activities1 .000 .005 .000
N Training 128 128 128 128
Curriculum 128 128 128 128
Practice1 128 128 128 128
Activities1 128 128 128 128

Variables Entered/Removed?
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Variables Variables
Model Entered Removed Method
1 Activities1, Enter
Curriculum,
Practice1®
a. Dependent Variable: Training
b. All requested variables entered.
ANOVA?
Model Sum of Squares df Mean Square F Sig.
1 Regression 15.706 3 5.235 107.843 .000°
Residual 6.020 124 .049
Total 21.725 127
a. Dependent Variable: Training
b. Predictors: (Constant), Activities1, Curriculum, Practice1
Coefficients®
Unstandardized Standardized
Coefficients Coefficients
Toleranc
Model B Std. Error Beta t Sig. e
1 (Constan 1.076 .190 5.65 .000
) 1
Curriculu 474 .050 579 9.41 .000 .591
m 9
Practice 267 .051 353 5.22 .000 489
1 6
Activities .005 .047 .006 .104 917 176
1

a. Dependent Variable: Training

Collinearity Diagnostics®
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Variance Proportions

Condition
Model Dimension Eigenvalue Index (Constant) Curriculum Practice1 Activities1
1 1 3.967 1.000 .00 .00 .00 .00
2 017 15.061 A3 .26 A3 A7
3 011 19.413 18 .39 .51 10
4 .005 27.302 .69 .36 .35 73

a. Dependent Variable: Training

Charts
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Regression Standardized Residual

Mormal P-P Plot of Regression Standardized Residual

Dependent Variable: Training
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