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Abstrak 

\ Kemahiran bertutur adalah penting bagi komunikasi berkesan. Kajian menunjukkan 

bahawa penutur Bahasa Inggeris sebagai Bahasa Asing (EFL) di Iraq mengalami 

kebimbangan bertutur apabila menangani tugas bertutur. Kajian ini bertujuan untuk 

meneroka aspek kebimbangan bertutur EFL daripada perspektif pelajar sarjana 

perubatan Iraq yang merangkumi punca, kesan dan strategi yang digunakan oleh 

pelajar ini untuk mengurangkan kebimbangan bertutur mereka. Data dikumpul melalui 

dua jenis temu bual separa berstruktur: temu bual pelajar dan guru. Para peserta terdiri 

daripada lima belas pelajar dan lima guru Institut Teknikal Perubatan–AlMansoor. 

Data dianalisis menggunakan analisis tematik. Dapatan kajian mendedahkan bahawa 

punca kebimbangan bertutur yang dihadapi pelajar sarjana perubatan Iraq adalah 

berkaitan dengan kerisauan terhadap penilaian negatif, kerisauan untuk membuat 

kesilapan, kekurangan pengetahuan perbendaharaan kata, topik yang tidak diketahui, 

kelemahan pengurusan masa, kurang keyakinan, dan persekitaran bilik darjah. Tiga 

kesan utama yang timbul daripada respon pelajar ialah kesan peribadi, kesan sosial, 

dan kesan akademik. Dapatan kajian juga mendedahkan bahawa pelajar sarjana 

perubatan EFL Iraq menggunakan empat strategi untuk mengatasi kebimbangan 

bertutur: strategi kognitif, strategi meta-kognitif, strategi afektif, dan strategi 

menghafal. Oleh itu, aspek kebimbangan bertutur seperti yang dinyatakan oleh pelajar 

mendedahkan banyak isu berkaitan pengajaran dan pembelajaran bahasa Inggeris yang 

perlu ditangani pemain utama dalam bidang pendidikan iaitu guru, kementerian 

pendidikan, dan pembangun kursus bagi menambah baik pengajaran bahasa Inggeris 

di Iraq. 

 
 
Kata kunci: Kebimbangan bertutur EFL, pelajar EFL Iraq, Kemahiran bertutur, Temu 
bual separuh berstruktur, Analisis tematik 
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Abstract 

Speaking skill is essential for effective communication. Studies have shown that 
speaking English as a Foreign Language (EFL) in Iraq experienced speaking anxiety 
when dealing with speaking tasks.  This study aimed to explore the aspects of EFL 
speaking anxiety from the perspectives of Iraqi medical undergraduate students that 
included the causes, effects, and strategies that these students employed in order to 
reduce their speaking anxiety. Data were collected via two types of semi-structured 
interviews: students’ and teachers’ interviews. The participants comprised fifteen 
students and five teachers of Technical Institute for Medicine–AlMansoor. The data 
were analyzed using a thematic analysis. The findings revealed that the causes of 
speaking anxiety that Iraqi medical undergraduate students faced were related to fear 
of negative evaluation, fear of making mistakes, lack of vocabulary knowledge, 
unfamiliar topics, lack of time management, lack of confidence, and classroom. 
.environment. Three main effects that emerged from the responses of students were 
personal effects, social effects, and academic effects. The findings also revealed that 
EFL Iraqi medical undergraduate students used four strategies to overcome speaking 
anxiety: cognitive strategy, meta-cognitive strategy, affective strategy, and memory 
strategy. Thus, the sources of speaking anxiety as expressed by the students revealed 
numerous issues concerning the teaching and learning of English that needed to be 
addressed by the major players in education namely the teachers, the ministry of 
education, and the course developers in order to improve the teaching of English in 
Iraq.  

Keywords: EFL speaking anxiety, Iraq EFL learners, Speaking skills, Semi-structured 
interviews, Thematic analysis 
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CHAPTER ONE 

INTRODUCTION 

1.1 Introduction 

Languages are means of communication in human life. Through language, messages 

could be exchanged from one speaker to another. Even though various languages are 

spoken across the world, English is the most utilized language nowadays (Rao, 2019). 

In addition, the fields of education, business, health, and engineering all rely heavily 

on the use of the English language. There are many different dialects of English, 

including British, American, Australian, and other languages, as well as regional 

dialects. Standard English, according to Richard (2015), is a form of language which 

has the greatest prestige in a society and is frequently used. It is derived from the 

spoken and written language of educated native speakers. Apart from that, in the 

classroom and to non-native speakers studying English as a second language is 

essential, Richard emphasizes the need of teaching the standard variety. 

Listening, reading, speaking, and writing are the four (4) fundamental language skills 

that students need to master and acquire to communicate effectively using English 

language. According to Salima and Zahira (2015), these four skills may be classified 

into two categories: 1) Receptive abilities such as listening and reading are essential. 

2) speaking  and writing abilities that are productive. 
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Figure 1.1.The Basic Language Skills of English 

Speaking constructively is a crucial part of learning a language because it enables the 

learner to do things like express their thoughts, feelings, and opinions via the use of 

well-chosen words and phrases. Speaking is “an interactive process of constructing 

meaning which consists of producing and receiving, and processing information” 

(Brown, 1994; Burns & Joyce, 1997; Nuraini, 2015). According to this definition, 

converse in a language is aiming at exchanging meanings. However, with the different 

views of researchers, speaking is considered as a problem for learners because it 

consists of multi-processes to speak the language (Buarqoub, 2019). Individuals 

employ their articulators to form language to communicate their meanings to other 

people in their environment. Non-linguistic signals, for example facial reactions and 

body gesture are also used to help clarify the contents of the messages. In addition, 

speaking is a bidirectional activity that involves both the production and reception of 

words (Brown, et al. 1997; Hossain, 2015). The process of speaking skill involves both 

the linguistic components and linguistic knowledge. As stated by Kuśnierek (2015), 

speaking a language entails more than just understanding the words on the page and 

not only the linguistic elements such as grammatical comprehension and vocabulary 
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memorization but also involve the necessarily to activate both linguistic and general 

information in order to generate the message. 

In terms of mastering a secondary or foreign language, speaking is the most significant 

ability (Rao, 2019). With speaking, learners can develop and ameliorate their 

grammar, vocabulary, as well as become better in writing. EFL learners can also 

articulate their thoughts, emotions and feelings, give opinions, or to discuss any topic. 

Speaking is crucial and applicable both in and out of the classroom since it enables us 

to recognize and exhibit a wide variety of linguistic functions (Leong & Ahmadi, 

2017). Brown (2007) and Hans and Hans (2015) explain that rather than focusing on 

what the speakers say, it is more important to focus on how they say it and what they 

are trying to express via facial gestures, movements, facial expression, physical 

distance, and other nonverbal cues. Moreover, according to Gilakjani and Dabiri 

(2019), communication is very important in human interactions, since individuals 

communicate everywhere and all the time, and they do it every day. Speaking is a 

method of conveying thoughts and information orally via the spoken word. Using the 

language in daily actual dialogue and asking students to do the same is an effective 

way to encourage them to communicate in English.  

For decades, speaking in English for EFL students has been regarded as a difficult task 

in comparison to others, owing to the speaker's need to be familiar with many 

important components such as vocabulary, grammar, pronunciation, comprehension, 

and fluency, as well as real conversation requires the speaker to generate sentences 

quickly and naturally, using a wide variety of words and phrases (Brown, 1997). 

Likewise, Leong and Ahmadi (2017) maintain that developing one's language skills 

effectively in an unfamiliar tongue is a formidable challenge. The ability to 
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communicate effectively is the most essential of the four language abilities. Despite 

spending years honing their English skills, most people who are trying to learn English 

nevertheless struggle when trying to interact with native speakers. (Bueno et al., 2006). 

Learners' inability to converse in English is mostly because of vocabulary 

insufficiency and pronunciation. As a result, learners' nervousness and fear of utilizing 

the language verbally might play a role (Ansari, 2015; Rivera& Mazak, 2015; Soto-

Santiago et al., 2018). To the contrary, according to Derakhshan et al. (2016), the 

majority of instructors do not provide chances in real-world speaking practice since 

there is a mismatch between class materials and courses. Hence, speaking anxiety 

considered a problem for both EFL learners and teachers. 

Furthermore, for years, most EFL/ESL teachers have taught speaking skills the same 

way they have taught memorising scripts or repetition of exercises: via repetition 

(Kuning, 2019). In Iraq, there has been a heavy emphasis to teach grammar at the 

detriment compared to other skills. In turn, it causes a divergence from the primary 

purpose of learning English, especially to communicate (Saeed, 2015). According to 

Rao (2019), English language learners (ELLs) need to be taught the skills essential to 

strengthen their communication abilities so that they may improve their speaking skills 

and function successfully in real-world situation. Even though communication is more 

vital than technology in the workplace, it is often overlooked in today's EFL/ESL 

teaching (Rao, 2019). Considering the most basic aspects of language for instance 

phonological, morphological which are not being emphasized enough in ELL 

education, learning to speak English has become an extremely difficult task for those 

who are learning English as a second language. Reading and writing have received the 

most attention so far. Because of the increased emphasis placed on improving students' 

oral communication abilities as a means of ensuring their academic achievement and 
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professional success when they graduate, more students are focusing on improving 

their speaking abilities. English is the language most likely to lead to employment and 

the successful completion of one's goals in life, which is another reason why it is 

essential to master this skill (Rao, 2019). 

Additionally, there are variety of reasons that contribute to difficulty in oral 

communication, including anxiety, attitude, motivation, and beliefs about learning a 

foreign language. Anxiety, on the other hand, is the most crucial component. (Horwitz, 

2001; McDonough & Shaw 1993; Imane, 2016). According to the study, students have 

a significant degree of anxiety when participating in English speaking activities, and 

they suffer greater anxiety during speaking tests than during other skills tests. Young 

(1990) and Rajitha and Alamelu (2020) state that speaking in front of the class and 

being put on the spot are two actions that, view it through the eyes of the students, 

produce an extremely high degree of anxiety.The effects of public-speaking anxiety 

on students' and professionals' success in school and in the workplace make it 

imperative that they take the appropriate efforts to overcome these issues. 

Research of second and foreign languages have started to offer light on some of the 

challenges that might arise throughout the learning process. Anxiety is one of the 

biggest obstacles to learning a new language. To understand language learning anxiety, 

definitions of anxiety should be discussed. Although researchers have not agreed on a 

specific definition of anxiety, two have become the most used in the literature. Imane 

(2016) has defined anxiety as one of the major complex problem in human psychology. 

It is like a phobia; however, it is not really considered as a disease and seen as common 

situation in speaking and learning languages. Anxiety is “feeling of fear, uneasiness, 

and worry usually generalized and concentrated as an overreaction to a situation that 
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is only subjectively seen as threatening”. Young (1992) and Alibec and Sirbu (2017) 

have found that speaking produces the most anxiety or apprehension and is considered 

as the major problem for students. 

Bollinger (2017) explains that language learning anxiety may be divided into two 

types. The first one is facilitating in where it serves as an aid to learning, an idea that 

is widely and profoundly believed in the area of education. In addition, one of the 

important aspects is encouraging anxiety, which is directly linked to competition. The 

second type is debilitating anxiety refers to “a negative impact on students’ motivation 

and his/her preparation before or during exams”. Moreover, as a corollary, it's 

aggravating how often the things been encountered are either baffling or disappointing 

(Bollinger, 2017). 

Language learning anxiety sources are examined by analyzing a specific language skill 

or analyzing a language in general. Foreign language anxiety can be analyzed to a 

specific type of language skill such as speaking and writing (Zheng & Cheng, 2018). 

Foreign language anxiety should be researched separately from language skills, 

according to Young (1998) and Bollinger (2017). More researches on particular 

language anxiety have supported this claim, for instance speaking (Huda, 2018), 

writing (Liu, 2015), listening (Oteir and Noor, 2017), and reading (Bensalem, 2020). 

With writing and reading, learners have the time to think and organize their ideas but 

with speaking, the response required from the learner once they received information 

is impromptu to answer quickly (Hossain, 2015). 

The causes of students' anxiety of public speaking were investigated in a research by 

Subandowo (2017). revealed that students faced the obstacles that could raise the level 
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of anxiety. The factors are as follows: “1) inability to pronounce strange sound and 

word 2) not knowing the meaning of words or sentence 3) inability to understand and 

answer question 4) not knowing or understanding course goals or requirement 5) 

testing especially oral testing”. In addition to that, speaking anxiety often interferes 

with language learning. As a result, nervous students may find it is challenging to 

maintain one's focus on the actual matter at hand since they are always concerned about 

making errors which leads to anxiety (MacIntyre, 1995, Zheng & Cheng, 2018). 

1.1.1 The Education System in Iraq 

Primary education, secondary school (intermediate and preparatory phases), and 

higher education are all available in Iraq, according to the country's educational 

system. On the one hand, the Ministry of Education in Iraq is in charge of managing 

and primarily overseeing the primary and secondary education systems. The Higher 

Education Ministry, on the other hand, is in charge of overseeing the operations of the 

universities institutions. The Ministry of Education in Iraq is in charge of directing the 

country's educational system and is the body that is accountable for formulating and 

vetting the country's curricula and syllabuses. 

The language of instruction is Arabic. In secondary schools, only one-single gender 

schools are allowed. Students of both genders are permitted to take the same courses 

at the university level. Educational opportunities are available to everyone in Iraq, 

including foreigners, and are available at all levels of education, from elementary to 

postsecondary. Presently, there are more than 2,500 schools, 35 government 

universities and 66 private universities and colleges (Suliaman, 2019). 
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The education system in Iraq comprises various levels. Pre-primary education is for 

children between the ages of 4 to 5 which is voluntary. Primary education is for 

children 7 to 12 years old and comprises grades 1 to 6 and is used to develop basic 

knowledge in religion, science, and history. Primary education is compulsory in Iraq. 

Intermediate education is for children between the ages of 12 to 15 and includes grades 

1 to 3 after primary. It is called as intermediate, intermediate second, and intermediate 

third. The curricula include Mathematics, Arabic, Religious Education, Social subjects 

(History, Geography, and National Education), Science (Physics, Biology, and 

Chemistry), English, Art Education, Family Education (for girls), and Physical 

Education. The secondary education includes those at the age of 15 to 18 and the 

grades 4 to 6 after intermediate. It is known as secondary fourth, secondary fifth and 

secondary sixth. There are two tracks available: scientific and literary, or vocational. 

The students must pass an exam that is called Baccalaurrate as a means to go to 

university. The higher learning level of university is for students at the age of 18 to 21 

and includes grades 1 to 4 or 6 for graduation purpose. 

1.2 Problem Statement 

Anxiety is a major issue for EFL students all around the world. Most researchers 

believe that language anxiety is “severe anxiety which can be debilitating and 

significantly hinders learner’s performance” (Ewald, 2007; Horwitz, Horwitz, & Cope, 

1986; MacIntyre & Gardner, 1994). Indeed, students' motivation and preparation for 

examinations are negatively impacted by debilitating anxiety. In addition, Intense 

anxiety is damaging, linked to decreases in motivation, poor worldviews, and linguistic 

impairments. (Cheng et al., 2014). 
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From the personal observations and experience of this issue as a teacher in teaching 

EFL skills especially speaking skill for more than five years, most students enrolled in 

Technical Institute for Medicine- Al-Mansour, Middle Technical University, Iraq, 

proven to be anxious based on their participation and exams. The anxiety was clear in 

the students who took speaking classes or speaking to their teachers especially, native 

English speakers. Research have been done in Iraq on foreign language anxiety or 

speaking problems such as Saeed (2015) and Yaseen, (2017). They found that Iraqi 

students feel anxious when they encounter foreign language learning. However, only 

a few studies discussed speaking anxiety in Iraq especially on Iraqi medical 

undergraduate students. Iraqi EFL students were reportedpossessing a great degree of 

classroom language anxiety according to studies Saeed (2015); Yaseen (2016); Oda, 

& Mahmoud, (2016). Therefore, conducting a study on Iraqi medical undergraduate 

students to explore the reasons and repercussions of speaking anxiety in classrooms is 

needed. 

Researchers believe that reducing speaking anxiety is a critical problem to study. Most 

researches focused on the approach that instructors have used to help students cope 

with speaking anxiety. Conversely, limited researches have been done on the approach 

that the students themselves in reducing speaking anxiety, which may provide a new 

dimension into speaking anxiety phenomenon. Therefore, this research looks 

specifically at the methods students use in order to calm their anxieties. 

Studies in Iraqi context (Abbas, 2016; Oda, & Mahmoud, 2016) found the Iraqi EFL 

learners experience anxiety associated with language process. Despite this, the 

majority of Iraqi students are having issues utilizing their EFL speaking skills (Basim, 

2007; Al Mudhaffar, 2012; Ali et al.,2015). The most significant reason for students' 
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difficulties in communicating is because English language lessons in Iraq are not 

effective enough in developing their English communication abilities (Ali et al., 2015). 

According to Murad and Jalambo (2019), the rising usage of English as a means of 

conveying ideas in a variety of disciplines emphasizes the need of enhancing the 

speaking abilities of Iraqi EFL university freshmen in order to succeed in their studies. 

However, in spite of having spent years learning the language in school and at 

university, they are still unable to communicate effectively in it. Thus, this research 

aimed to determine the challenges Iraqi medical undergraduate students encountered 

when communicating in English. Yaseen (2016) maintains that it is common for Iraqi 

students in elementary and secondary schools to struggle with the English language. 

Study participants, i.e. pre-school students, performed poorly on tests of their foreign 

language proficiency. For this to be true, there must be a dearth of effective teaching 

techniques and resources (such as examples of native speakers speaking English in the 

classroom, exposure to vocabulary, and grammatical instruction). Therefore, a need 

exists to perform a study for Iraqi EFL students especially Iraqi medical undergraduate 

students who are studying in Technical Institute for Medicine- Al Mansour, Middle 

technical University and this research aims to bridge that knowledge gap which is new 

study to conduct study on Medical universities who take English language as a 

compulsory course. 

1.3 Research Objectives 

The objectives of this study are: 

1. To explore the causes of EFL speaking anxiety from Iraqi medical 

undergraduate students’ perspectives. 
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2. To explain the effects of speaking anxiety on the Iraqi medical 

undergraduate students. 

3. To identify strategies that the Iraqi medical undergraduate students used to 

reduce speaking anxiety. 

1.4 Research Questions 

Three aspects of the phenomena of speaking anxiety are examined: causes, effects, and 

strategies. The following research questions are addressed in this study: 

1. What are the causes of EFL speaking anxiety from the Iraqi medical 

undergraduate students’ perspectives? 

2. How does speaking anxiety affect the Iraqi medical undergraduate 

students? 

3. What are the strategies that the Iraqi medical undergraduate students used 

to reduce speaking anxiety?  

1.5 Scope of the Study 

The present research is concentrated on the anxiety of speaking from Iraqi medical 

undergraduate students’ perspectives. Specifically, it aims to find answers on three 

areas of speaking anxiety i.e. the causes of the speaking anxiety from the students’ 

views, the effects of the anxiety on the students and the strategies they employed to 

cope with the speaking anxiety. Fifteen first-year medical students from Iraq who were 

taking an English language course participated in the research at Technical Institute of 
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Medicine-AlMansoor. The students were from three programmes: Pharmacy, Medical 

Analysis and Electronic at the Institute. The study utilised a semi-structure interview 

to collect data from the students. In addition, 5 lecturers were also interviewed to 

collect data on speaking anxiety to triangulate responses from the students. 

1.6 Significance of the Study 

There is both theoretical and practical value to this research. Theoretically, this study 

is valuable because it explores the aspects of speaking anxiety phenomenon that 

includes the factors, effects of speaking anxiety concerning better understand for the 

process of speaking skill. Exploring speaking anxiety from Iraqi medical 

undergraduate students’ perspectives will help future researchers to understand deeply 

the causes of speaking anxiety and how speaking anxiety influence the language 

students in addition to identify the coping mechanisms that the students used in order 

to lessen their anxiety prior to speak. 

The present study also has a practical significance. The specific information about 

speaking anxiety will be helpful in finding out how anxiety prevails speaking tasks. 

These findings can be useful in the classroom since they contribute to a knowledge of 

the nuanced emotions experienced by Iraqi medical undergraduate students. 

Additionally, the students may offer novel methods for teaching speaking ability in 

English classes in Iraq. In addition to that, A semi-structured interview is suitable for 

this study because it develops a much deeper understanding of the research questions 

and conducted in current study. 

This study is also significant because it provides methods for students in reducing their 

speaking anxiety. Most studies on strategies focus on prescribed strategies for students 
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to use but this study focuses on the strategies that the students actually use to overcome 

speaking anxiety. Additionally, teachers can understand the students’ feelings of 

anxiety in a speaking class. This will help teachers to create an appropriate 

environment. 

1.7 Definition of Terms 

Speaking is defined as “one of the four language skills (reading, writing, listening and 

speaking. It is the means through which learners can communicate with others to 

achieve certain goals or to express their opinions, intentions, hopes and viewpoints” 

(Alibec & Sirbu, 2017). 

Native speaker language is defined as “someone who is born in that language country, 

learned it during childhood; and speaks it as a first language.” (Saniei, 2011) 

Foreign language anxiety is “a complex and multidimensional phenomenon of self-

perceptions beliefs, feelings and behaviours related to Fl classroom 

learning.”“(Horwitz & Cope, 1986)” 

Second language speaker is defined as “those who learn English in countries where 

English is used as a tool for communication and is formally spoken” (Si, 2019) 

Foreign language is defined as “a language not commonly spoken in the country of the 

speaker. there are studies which have shown adult students are better at foreign 

language learning than child students. It is because adults have pre-existing knowledge 

of how grammar works, and a superior ability of memorizing vocabulary” (Dincer, 

2020). 

https://en.wikipedia.org/wiki/Language
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Definition of Speaking anxiety: “the feeling of fear, stress or nervousness that could 

hamper students’ learning of the language and may negatively affect their 

performance” (Felicity, 2018). 

1.8 Organization of the Study 

Chapter One provides the background of the study, the statement of problem, research 

objectives, research questions, significant of the study and summary of the chapter. 

Chapter Two discusses the literature related to speaking anxiety. Chapter Three 

presents the research methodology that is used to conduct this study. The chapter also 

provides justification for adopting the qualitative approach. It also describes the 

research framework, research design, participants of the study, profiles of participants, 

data collection, pilot interview, trustworthiness of the study, data analysis, ethical and 

legal considerations, and ends with a summary of the chapter. Chapter Four presents 

the results and discussion of the qualitative analysis conducted. Finally, Chapter Five 

briefly summarizes this study and presents an overview of the discussion, implication, 

limitation, some recommendations for future research, and conclusion. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.1 Introduction 

This chapter deals with speaking skill, speaking difficulties, the notion of anxiety, 

language anxiety, foreign language anxiety, speaking anxiety, sources of speaking 

anxiety, effects of speaking anxiety, strategies to reduce speaking anxiety theoretical 

framework that include models and theories to explain, and the conceptual framework 

of the study. 

2.2 Speaking Skill 

Speaking is a critical skill in foreign language learning. By speaking, learners 

communicate in order to accomplish a set of objectives and to communicate one's 

thoughts to other language speakers as well as to enhance certain goals and to express 

their opinion to other language speakers as well as enhance the language acquisition 

(Leong & Ahmadi, 2017). Speaking acquisition is a key factor for speaking EFL. 

Number of researches have stressed the importance of foreign language learning 

speaking ability and its role in developing other skills. Koran (2015) stated that the 

capacity to communicate fluently is referred to as speaking in which it involves not 

only the language features, the capacity to convey the knowledge and phrase to other 

speakers is equally important. Speaking skill is the ability to communicate using the 

English pattern based on the scenario when the individuals need to utter their thoughts, 

emotions, and ideas. Speaking skill implies being able to speak using the English 

pattern based on the situation (Kurniati, 2017). 
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In addition, the act of delivering words via the mouth is referred to as speaking. Several 

areas of the human body are involved in the production of sound, including the lungs 

and respiratory system; vocal chords; tongue; teeth and lips; and the tongue and vocal 

chords. Speaking is the second of the four skills which are: Listening, Speaking, 

Reading, and Writing skill. This kind of spoken language generally necessitates the 

presence of at least one other person. The term "dialogue" refers to a discourse between 

two or more persons. Conversations between individuals allow for an open flow of 

information and ideas. When it comes to giving a speech or making an announcement, 

it may also be prepared and practiced. There are two ways to speak: formal and casual. 

2) Casual language is often used among close friends and family members. 2) Formal 

speaking is used in formal settings such as the workplace, school, or while meeting 

new people (Hossain, 2015; Salima & Zahira, 2015). 

According to Abda (2017), ability to speak is a fundamental part of everyday life, and 

it contributes much to the success of the individual. Furthermore, students will not be 

able to improve their communication abilities, particularly when it comes to speaking, 

provided they lack prior experience. Therefore, students' background affects teaching 

speaking skills (Maher, 2016). In addition, when it comes to verbal communication, 

Abda (2017) believes that speaking is a more complex talent than just saying the 

words. Sharing information with others is an important aspect of speaking, as is 

interacting with people and using language to communicate ideas, feelings, and 

thoughts (Ruesch, 2017). 

Mastering spoken language is also more challenging than reading, writing, and 

listening (Purpura, 2017). Other researchers include Kusnierek (2015) describes 

speaking as a complex process that requires understanding "why, where, and how to 
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output language. In speaking, the speaker may know everything that the speaker is 

saying, but he/she is not able to respond to the speech clearly. Therefore, research on 

speaking is needed because it is an essential issue in language acquisition generally 

and a complex and crucial activity to second and foreign language acquisition in 

particular. 

2.3 Speaking Difficulties 

By conducting surveys and speaking tests, Sayuri (2016) studied the English-speaking 

challenges of EFL students at Mulawarman University in Indonesia. Even though they 

were communicating in English during each speaking course, the findings revealed 

that those students continued to be confused when it came to having conversations, 

delivering assertions, and expressing ideas in English. The researcher also discovered 

that in addition to these issues, individuals also had difficulties with vocabulary, 

pronunciation, grammatical use, and a lack of self-confidence. According to Alonso 

(2018), focusing on speaking ability in a foreign language is intrinsically problematic, 

since it pertains to one of the most difficult abilities to collect in second language data. 

As far as assessing and investigating, this may be the most challenging skill to teach, 

assess, and explore when compared to receptive skills and writing output. 

Furthermore, Al-SobhiPreece (2018) has conducted a study on speaking difficulties 

who found that there are several challenges for EFL students regarding the subject of 

practicing their verbally communicating skills. Researchers have shown that some 

students are terrified to make a mistake during the speaking process, while others are 

timid. This fear and shyness can be attributed to several variables, including the setting 

in which the students are learning to speak and the instructors who interact with them. 
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In addition to that, Akasha (2013) in his study found that students and instructors in 

middle school classes are affected by a variety of variables which include the pressure 

of time, a lack of suitable language assistance, insufficient training for teachers, and 

differences in the social and cultural background. Kardwish (2016) had conducted a 

research to determine why Najran University's English Department students struggle 

to speak in public through a quantitative study. The study's results indicated that the 

sample's key themes were the flaws in the classroom as well as the students’ own 

shortcomings. 

Moreover, Alnakhalah (2016) investigated the reasons why English language students 

at Al Quds Open University had difficulty utilizing English. The results of this study 

show that students have trouble communicating for a variety of reasons, including 

apprehension about making a fool of themselves, social anxiety, and a general lack of 

self-assurance. The researcher adopted a number of suggestions, the most essential of 

which is to create an atmosphere of support and in encouraging them to covey in 

English more often. Besides, he recommended that additional research and studies be 

conducted into the issues that English language students have while speaking in public. 

2.3.1 English Language Education in Iraq 

English is taught as a foreign language in Iraq, and much of the curriculum in Iraqi 

schools and institutions is based on the British curriculum, with certain adjustments 

made to make it more suitable for the culture and environment of Iraq. The approach 

for teaching foreign languages has undergone significant transformations in recent 

years. The new teaching methods in foreign language education were created in 

response to the demands of the state at first, and then of the general public later on. 

The researchers attempted to discover a universal teaching approach in a variety of 
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disciplines, including philosophy, psychology, linguistics, and others. The majority of 

Iraqi instructors, on the other hand, are uninterested in these latest reforms. They 

continue to use traditional strategies and procedures, such as chalk and talk; the 

instructor is the only one who is allowed to speak, and the students are compelled to 

listen to the teacher regardless of whether or not they find what they are being taught 

to be interesting (Ubeid, 2013). Traditional approaches are still used to instruct English 

in Iraq, and these approaches emphasize the need of memorizing grammar and 

vocabulary in the process of acquiring a new language. To the contrary, students who 

hold this idea will be burdened by the fact that they will spend their time memorizing 

vocabulary lists and grammatical rules rather than involving themselves in real-life 

communication activities in English. 

In elementary and secondary education, children study the fundamentals of reading, 

writing, and speaking English grammar, with more advanced grammar and 

pronunciation. They also read larger works of fiction, such as short stories and novels, 

which are more difficult to comprehend. Non-native English language instructors are 

employed in Iraq. The vast majority of the Ministry of Education staff has bachelor's 

degrees, with many of those in administrative positions holding degrees in English 

literature or English education (Saeed, 2015). Most instructors, despite their fluency 

in English, are inadequately to teach the language to students of all ages and skill 

levels. For example, teachers of all ages may be certified via the School of Education, 

but there are no courses that educate teachers in the best methods for helping their 

pupils learn a second language (Mupa & Chinooneka, 2015). This is in contrast to 

several states in the United States, where instructors who deal with ESOL students are 

often required to complete TESOL training in order to teach ESOL students in their 

classrooms. 
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Iraqi instructors may have trouble developing lesson plans due to a lack of knowledge 

and expertise with a variety of instructional methodologies appropriate for their 

students' ages. Gambrell et al. (2007) state that “Teachers are ultimately the 

instructional designers who implement best practices in relevant, meaningful ways for 

their particular community of learners”. Since Iraqi’s Education Ministry provided the 

curriculum, English instructors have little choice over the resources they use or the 

methods of instruction they use in the classroom. When it comes to advice, students 

rely on the textbook and curriculum that they have been provided. Furthermore, since 

their curriculum and lesson plans are constrained by the Ministry of Education's 

established timetable, they do not have the option of incorporating extra materials into 

their English-language instruction (Kareem, 2009). Consequently, the textbooks 

designated by the Iraqi Ministry of Education are vital for those instructors who utilize 

the textbook as a daily guide; that is, the textbook serves as both an end and a method 

of instructing students (Kareem, 2009). 

Studies in Iraqi context (Abbas, 2016; Basim, 2007) found the Iraqi EFL learners 

experience anxiety associated with language process. Despite this, the majority of Iraqi 

students are having issues utilizing their EFL speaking skills (Basim, 2007; Al 

Mudhaffar, 2012; Ali et al., 2015). The most significant reason for students' difficulties 

in communicating is because English language lessons in Iraq are not effective enough 

in developing their English communication abilities (Ali et al., 2015). According to 

Murad and Jalambo (2019), the rising usage of English as a means of conveying ideas 

in a variety of disciplines emphasizes the need of enhancing the speaking abilities of 

Iraqi EFL university freshmen in order to succeed in their studies. 
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However, in spite of having spent years learning the language in school and at 

university, they are still unable to communicate effectively in it. Thus, this research 

aimed to determine the challenges Iraqi medical undergraduate students encountered 

when communicating in English. Yaseen (2017) maintains that many Iraqi students in 

preparatory schools have difficulty communicating in English. Study participants, i.e. 

pre-school students, performed poorly on tests of their foreign language proficiency. 

For this to be true, there must be a dearth of effective teaching techniques and resources 

(such as examples of native speakers speaking English in the classroom, exposure to 

vocabulary, and grammatical instruction). Therefore, a need exists to perform a study 

for Iraqi EFL students especially Iraqi medical undergraduate students who are 

studying in Technical Institute for Medicine- Al Mansour, Middle technical University 

and this study tries to fill in this gap which is new study to conduct study on Medical 

universities who take English language as a compulsory course. 

2.4 The Notion of Anxiety 

In this section of literature review, the definition of anxiety is discussed in an effort to 

explain and develop the concept of anxiety. To begin with, anxiety is a word that 

existed from the 1520's and derived from the Latin word anxietatem (nominative 

anxietas) which mean to “choke” (Crocq, 2017). Anxiety is a part of human condition. 

Broadly, anxiety is defined as “a fear or nervousness about what might happen”. 

However, one of the categories that "constantly fluctuating states" belongs to is the 

impact variable of anxiety (Crocq, 2017).  

Studies on anxiety as an effective variable and language learning have been conducted. 

The researchers discovered that anxiousness is a significant factor impeding learners' 

progress in foreign language speaking. When anxious learners participate in 
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interactions and debates, they fear being laughed at by their peers. Numerous 

academics, instructors, and language learners believe that anxiety in learning foreign 

language is the most essential and effective element impacting the acquisition of 

foreign language skills. Moreover, foreign language anxiety may have a detrimental 

impact on foreign language acquisition, and it can be regarded to be one of the 

elements that influence students' ability to succeed in a foreign language. 

For the last several decades, language anxiety has been the subject of much study. 

Previous research on language anxiety has shown that worry may have a negative 

impact on one's ability to function and produce work in a foreign language. When 

learning a new language, students often run against barriers that they must overcome. 

Anxiety during the process of learning a second language has been acknowledged as 

a barrier for a very long time (Sadiq, 2017). 

Moreover, anxiety is a generic word for a variety of conditions that induce tension, 

dread, apprehension, and concern. Many of these conditions have a direct impact on 

students' mental health, as well as their physical health (Sabbah, 2018). It is also said 

that anxiety is the discomfort individuals feel before, during and after speaking 

(Greenberg, 2017). Anxiety leads students to become hesitant and scared, which may 

lead to poor oral performance, and the statement is based on the fact that when students 

are anxious, they feel uncomfortable and unconfident in their ability to make a speech 

in front of a group of students. The statement is based on the fact that the anxiety 

causes students to feel uncomfortable and unconfident in their ability to deliver the 

speech (Morris, 2017). Therefore, it is possible for students to have emotions of 

concern or uneasiness, which might interfere with their language learning and 
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achievement abilities. This is especially likely to occur when students practise 

speaking skills in class (Akkakoson, 2016). 

Anxiety and a certain linguistic ability, such as fluency in speech, may be linked, 

according to some experts. The most stressful parts in learning new secondary 

language is often the speaking component (Marzec-Strawiarska, 2015). As a result of 

his qualitative research, Mahdi (2015) found that the challenges of speaking ability 

that students confront are caused by a variety of variables, the most significant of 

which are as follows: a lack of practice; a lack of confidence; nervousness; and 

shyness. According to the findings, majority of students urge to enhance their English 

communication skills and are eager to speak with individuals who speak the same 

language in the classroom. 

2.4.1 Aspects of Anxiety 

Trait anxiety, state anxiety, and situational anxiety are all forms of anxiety (McIntyre 

& Gardner 1991; Imane, 2016). Trait anxiety is “a part of a person's character and it is 

permanent and difficult. Moreover, people with high level of trait anxiety are generally 

nervous as well as lack of emotion perspectives. People with low trait anxiety, on the 

other hand, are more stable emotionally and tend to be more relaxed.” (Imane, 2016). 

Anxiety of the state is the second category. Anxiety that emerges in a certain context, 

also known as state anxiety or situational anxiety, is not permanent and occurs just in 

that scenario. It arises as a result of the learners being exposed to a stressful scenario 

that they are not prepared to handle. For example, some students become nervous when 

the teacher asks them to speak in class. The likelihood of experiencing an increase in 

State Anxiety is higher in persons who have a high degree of Trait Anxiety (i.e., people 
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who are nervous in general) (Imane, 2016). A person's emotions, cognition, and 

conduct are all influenced by their state of anxiety. State anxiety effects on the learner's 

behavior because the learner tends to evaluate the way he/she behaves, assess the real 

and imaginary failure and attempts to contrive ways to escape from embarrassing 

situation. 

The situation-specific viewpoint refers to the likelihood of being nervous in a certain 

sort of circumstance (MacIntyre & Gardner, 1994; Imane, 2016). When it comes to a 

certain circumstance, it is strongly tied to the fact that one situation varies from 

another, yet it remains constant through time. In addition, trait anxiety is a stable trait 

that is related to a person's experiencing anxiety in all situations for example math 

anxiety, language anxiety, and test anxiety are among of situation-specific anxieties.  

2.5 Foreign Language Anxiety 

Every learner has an eagerness to learn new language to develop for the intention of 

work and study so that learner will not face difficulties in producing and practicing it. 

However, this may cause feeling anxiety for the learners of the desired language. 

Based on previous studies it is proven that anxiety and foreign language learning are 

related. Rahman (2017) performed a study to solve Indonesian EFL learner anxiety in 

learning foreign language problem. Fear to speak, worry of paper test, and worry of 

unfavorable assessment were determined to be three distinct forms of foreign language 

anxiety. 

Furthermore, other researchers suggested foreign language anxiety level influence 

students' language learning. Additionally, Alsowat (2016) investigates the amount of 

foreign language anxiety among Saudi English majors at Taif University, along with 
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the implications of gender and academic status. Additionally, it investigated the 

association between anxiety and linguistic competency in Saudi Arabia. Three hundred 

seventy-three English major students were given two questionnaires: a modified 

version of the FLCAS (Horwitz et al. 1986) and the IFLAF (205 males and 168 

female). Foreign language learning anxiety was shown to be negatively correlated with 

competency in that language, according to the analyses (grammar, speaking, writing, 

and reading). In this study, gender had no significant effect on anxiety about learning 

a foreign language. 

Landstrom (2016) performed an investigation on the levels of foreign language anxiety 

in identifying main causes of worry, and to obtain a better understanding of how people 

perceive foreign language fear among Swedish school students. The research included 

49 people from two different courses. Their anxiety was quantified using the anxiety 

scale used in foreign language classrooms. The FLCAS created by Horwitz et al. 

(1986) was utilized in this research to quantify and measure anxiety. The findings show 

that the most of the subjects were nervous, and students in the lower secondary school 

class were more apprehensive than students in the upper secondary school class. 

Teacher-induced anxiety, fear of poor assessment, and overall anxiety were recognized 

as key contributors of anxiety. 

Bollinger (2017) investigated the differences between student’s foreign language 

anxiety levels student’s achievement under different learning environments 

(traditional and distance learning) in graduates’ schools. 147 participants involved as 

well as a qualitative method is used. The findings show that there were substantial 

disparities in student accomplishment among students with varying degrees of foreign 
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language anxiety. Students participating in traditional and distant foreign language 

classes had significantly different degrees of anxiousness in learning new language. 

Furthermore, Ibrahimovi (2016) investigates whether or not the students at the selected 

school encounter foreign language anxiety. The responses of students are then used to 

investigate what teachers believed about the problem of foreign language anxiety. 

Simultaneously, this research explores whether instructors understand the distinction 

between general worry and foreign language anxiety, as well as if they are aware of 

the presence of a concept termed “foreign language anxiety”. This research utilized 

resources from a Swedish upper secondary school that teaches English 5 and 6. The 

study's key conclusion was that instructors struggle to differentiate between general 

worry and foreign language anxiety. Additionally, it was shown that some students, 

although not the majority, suffered from foreign language anxiety. 

Many existing researches on foreign language anxiety have been done on the 

relationship foreign language anxiety and various variables. Jin et al. (2015) has 

performed a study on how foreign language competency, family socioeconomic 

position, self-esteem, and competitiveness affect a learner's anxiety about learning a 

new language. A total of 146 Chinese university students in Japanese and English 

language courses were surveyed for this study. The Social Status Scale was used to 

gather data on social status once. The “Competitiveness Index, the Self-esteem Scale, 

the English/Japanese Classroom Anxiety Scale, and the English/Japanese Proficiency 

Scales were used to assess other factors twice during a two-month period. Foreign 

language competency, competitiveness, and self-esteem were all shown to be 

significant predictors of foreign language anxiety levels. The greatest predictor was 

foreign language competency, the second greatest was self-esteem and finally 
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competitiveness. Foreign language anxiety has a negative correlation with these 

predictive characteristics. Social status has no direct or indirect relationship with 

foreign language fear. 

Studies also have been done quantitative and qualitative studies on foreign language 

anxiety. These studies have discovered that quantitative is based correlation studies. 

However, that qualitative approach is followed to show further understanding of 

investigated phenomena. In general, quantitative studies on foreign language anxiety 

have explained the important explanation to understanding the topic and have provided 

pedagogical reforms in lowering anxiety during language learning process.  

First, studies on foreign language anxiety and the length of stay in native countries. In 

order to better understand Japanese international students' anxieties about learning a 

new language, Okada (2015) performed an in-depth research. 151 Japanese 

undergraduate and graduate students studying in the United States participated in the 

research, which employed the quantitative technique. According to the data, there is a 

strong association between the amount of time pupils spend studying in the United 

States, as well as their level of fear of speaking another language.  

Second, numerous studies have been investigated on the factors which contribute to 

study anxiety in learning foreign language. Salim and Subramaniam (2017) examined 

foreign language anxiety among learners of English language at Universiti of Kuala 

Lumpur Malaysia France Institute. The research focuses on the elements that 

contribute to FLA and the learners' coping methods. 160 students registered in the 

English class. To have a deeper insight of this psychological phenomena, an interview 

was conducted. The findings demonstrated that all students, regardless of gender or 
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language skill, encounter some level of FLA in the English classroom. To deal with 

FLA, learners prefer to work in groups and seek support from more skilled peers. 

Additionally, damaging methods like reducing class engagement and sitting at rear 

seats in classroom were discovered. To get around this obstacle, teachers boost English 

language acquisition by using more effective teaching strategies that foster a less 

intimidating learning environment. 

Besides that, Weda and Sakti (2018) conducted a research on the variables that 

contribute to anxiety in EFL classrooms for Indonesian universities’ students. This 

study enrolled 64 English language learners. The researchers were able to identify a 

number of characteristics that contribute to students' anxiousness. These factors 

include: 1) students' self-confidence, 2) lecturers' role in the classroom, 3) students' 

views about the subject matter, and 4) lecturers' arrogance, in which the instructor 

gives content extremely rapidly without addressing the students' circumstances. 

Third, other researchers have been performed on the perceptions of anxiety in learning 

foreign language. Ying (2017) carried out a survey with 50 non-English majors at a 

Chinese institution to ascertain their perspectives of foreign language anxiety. Students 

were divided into two categories: those with a high proficiency in foreign languages 

and those with a poor proficiency in foreign languages. In order to assess foreign 

language anxiety among students at each proficiency level, students at all levels of 

proficiency were given the FLCAS questionnaire, and five students at each level of 

proficiency were interviewed in semi-structured interviews to determine their 

impressions and the factors that contributed to their perceptions. The findings indicated 

that all students, whether high and low level, feel foreign language anxiety. 

Additionally, both levels of learners have a high amount of foreign language anxiety. 
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Other studies have focused on strategies in order to lessen English language anxiety. 

Mahmud and Suryana (2015) proposed two approaches to reduce students' anxiety 

which are learner centered solution and classroom setting. Hence, positive thinking, 

resignation, preparation, relaxation, and peer seeking are the main strategies used by 

students to reduce their language anxiety.  

In Iraqi contexts, a study has been conducted by Ali (2017) on FLA level of Iraqi 

university students. He used an adapted FLCAS to facilitate comparisons across 

cultures. The findings showed that there was a negative correlation between FLA level 

and grades, that is, to high level corresponded low grades.  

In a nutshell, three distinct categories have emerged to describe the identified sources 

of foreign language anxiety: 1) worries about one's own identity and relationships, 2) 

worries about one's teachers' and the classroom's individual personalities, and 3) 

worries about one's own proficiency in the target language. These studies focused on 

foreign language anxiety in general.  

2.6 Past Studies on Speaking Anxiety 

Various studies (Wilson, 2000; Krashen, 2003; Schütz, 2007; and Zafar, 2009) focused 

on anxiety and proficiency in, foreign languages have been the subject of several 

academic investigations in recent years. Students' oral performances suffer greatly due 

to speaking anxiety, which is only one of the many emotional factors that affect 

learning a foreign language. (Hanifa, 2018). One of the four anxieties which still need 

to be researched is anxiety on foreign language speaking. Though many studies have 

been conducted on speaking anxiety but because of its importance and the need to 
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explore medical students’ anxiety, speaking anxiety is still a major problem to research 

(Tuan & Mai, 2015). 

Kartini (2017) utilised a questionnaire to evaluate the variables that contribute to the 

anxiety experienced by a sample of 31 English students at Universiti Utara Malaysia 

while studying English in an ESP speaking program. The findings indicated that 

students' anxiety in learning English through the ESP speaking program was attributed 

to a variety of factors, including difficulty speaking English and fear of making 

mistakes when speaking in front of the class; classroom procedures; the instructor's 

accent; students' perceptions that their classmates are smarter than them; students' 

perceptions of lack of ability and lack of confidence as a result of their classmates' 

intelligence; and students' perceptions of lack of ability and lack of confidence as a 

result of their classmates' intelligence. 

Sadiq's (2017) research examined the extent of language anxiety between EFL learners 

at Princess Nora University in the Kingdom of Saudi Arabia. The purpose of this 

research was to see if there is a statistically significant link between language anxiety 

and the following variables: (a) year in the particular programme and (b) student age. 

Sadiq used the Horwitz, Horwitz, and Cope (1986) Foreign Language Classroom 

Anxiety Scale (FLCAS). The researcher discovered that there is a considerable 

association between the study factors and anxiety. 

Speaking anxiety may be accompanied by feelings of unease, dissatisfaction, self-

doubt, and fear or trepidation (Tuan & Mai, 2015). When students are studying and 

teaching in English, this might have a detrimental impact. Anxiety, on the other hand, 

is the most detrimental emotional reason for secondary language learners. First-year 
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students in Taiwan were afraid to speak loudly in English because they feared not 

understanding or misunderstood the teacher's questions or assignments, according to a 

research by Timina (2015). Additionally, the pupils claimed that their English 

language professors spoke too quickly and use too many difficult vocabularies. Among 

foreign language students, these elements are likely to create stress and worry. 

Tercan and Dikilitas (2015) surveyed 159 students in an introductory foreign language 

course to investigate the influence of prior knowledge, gender, and when study began 

on fear of public speaking while using that language. Anxiety over public speaking 

was shown to be context and situation dependent. 

2.6.1 Causes of Speaking Anxiety 

Identifying the causes of speaking anxiety is very important to improve foreign 

language learning. Melouah (2015) stated Anxiety over speaking a foreign language 

is one of a number of variables that could have a negative impact on those taking 

English class to learn this secondary language. Many studies (Abukhattala, 2013; 

Gulzar et al., 2014; Raju, & Joshith, 2018; Lai, & Wei, 2019) were done in identifying 

the causes that can add on to raise the speaking anxiety level among native and non-

native speakers. These studies have identified many causes of speaking anxiety in 

learners. In the present study, the literature review covers the studies that are related 

to speaking anxiety. Anxiety is defined differently by various scholars. According to 

their findings, the causes of the learners' speaking fear are not the same. It differs from 

one student to the next. Essentially, the students are too concerned about making 

errors, which is a frequent issue with their public speaking fear. Speaking anxiety has 

an impact on students' academic, emotional, and social lives. As a consequence, it is 
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difficult for students to overcome their fear (Mahmud, 2017). The following related 

studies provide the weaknesses and strengths of research on speaking anxiety:  

Haddad (2018) in a study on “Writing Anxiety and the Use of Subordinate Clauses in 

the Written Compositions of Jordanian EFL Undergraduate Students” explored the 

association between the fear of writing and one component of the grammatical 

complexity of the written compositions of Jordanian EFL students, namely the usage 

of subordinate clauses in their writing. Participating in the research was a total of 

eighty-seven students from Al-Balqa Applied University. The university's freshman 

and senior students were chosen for data collection. In order to gather the data during 

the first semester of the academic year 2017/2018, the Writing Anxiety Inventory 

(WAI) was used. The results of the research indicated that there were statistically 

significant variations between the mean scores of the freshmen and the senior students 

with regard to the degrees of writing anxiety as well as the number of subordinate 

clauses used in written works, with the senior students exhibiting significantly higher 

levels of both. Moreover, a strong association was discovered between the amount of 

writing anxiety experienced by the participants of the research and the grammatical 

complexity of the written compositions that they had produced, as shown by the 

number of subordinate clauses that they included into their sentences. 

Toubot and Seng (2018) conducted research to determine the extent of anxiety that 

EFL undergraduate students experience in Libyan English and the reasons why they 

feel it. The purpose of this study was to determine the extent to which fourth-year EFL 

students are concerned about giving presentations in public. The research also 

investigates the three key reasons of increasing dread of public speaking among EFL 

students. These include communication anxiety, fear of receiving an unfavorable 
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assessment, and a lack of self-confidence. The Foreign Language Speaking Anxiety 

Scale (FLSAS) allows for the collection of quantitative data, and it also allows for the 

measurement of speaking anxiety in foreign language learners. The participants in this 

study were all fourth-year English majors and came from three different colleges in 

Libya. The findings of this research indicated that students learning EFL often 

experience a level of nervousness when it comes to public speaking. The study also 

discovered that low levels of self-confidence had the highest average, followed by the 

fear of receiving bad judgement and the dread of talking with other people.  

Kalra (2020) investigated the topic of public speaking anxiety in an EFL setting in 

Thailand. Research into anxiety is warranted because it is a determinant of confidence 

in one's own abilities. The purpose of the study was to examine the experiences of Thai 

EFL students with public speaking anxiety from both the students' and the researchers' 

points of view. This was accomplished through the use of a) classroom observation, b) 

semi-structured interviews, and c) a questionnaire, all of which gathered and 

triangulated data to help us get closer to our goals. Anxiety was discovered to lead to 

issues with self-confidence, self-esteem, and risk-taking abilities, all of which impeded 

foreign language learning. Their fear of public speaking has had a chilling effect on 

their lives in all walks of life. These results provide to a better knowledge of how to 

teach students to get over their anxiety about giving speeches in a second language, 

which could have implications for improving the students' ability to interact with 

native speakers. 
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Ningsih and Fatimah (2020) analyzed the prevalence of public-speaking phobia among 

SMKN 6 Padan's Tourism and Hospitality majors. The purpose of this study was to 

investigate the causes and severity of public-speaking anxiety among Tourism and 

Hospitality majors at SMKN 6 Padang. The participants in this study were 59 seniors 

majoring in tourism and hospitality. Quantitative descriptive methods were used to 

compile the data. A questionnaire and an interview were used to gather information 

for the study. Therefore, the findings have no theoretical base and the sample was too 

small to give a wider generalization which this study did by basing the study on 

multiple theories and using a large sample. 

Hadi, Izzah, and Masae (2021) studied the factors that influence Thai students' fear of 

public speaking before giving an oral presentation at the Faculty of Education in TSAI.  

The study's overarching goal was to determine whether or not TSAI first- to fourth-

year students may benefit from using the Foreign Language Classroom Anxiety 

Questionnaire to help them become more confident public speakers. With the help of 

a pre-made online questionnaire, this study used a Quantitative Method based Survey 

for its investigation. In total, 46 Thai students from TSAI's Faculty of Education in 

Jakarta and west Jawa participated in the study. The results showed that x 3,556 

students had scores in the high-anxiety category of the Foreign Language Classroom 

Anxiety Questionnaire. Similarly, although the study employed Quantitative Method 

with Survey research design, it did not used any theory and therefore, the findings have 

no theoretical base and the sample was too small to give a wider generalization which 

this study did by basing the study on multiple theories and using a large sample. 

Mukminin, et al. (2015) performed research in senior high schools in Jambi, Indonesia, 

in explaining and understanding the origins of English language speaking anxiety 
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among senior high school students. Twenty-five high school seniors participated in 

this study. Students' demographic information and responses to semi-structured 

interviews were used to compile this data. Based on student responses to interview 

questions, we identified five overarching themes related to students' fear of public 

speaking in English: There are three main reasons why people are reluctant to speak 

English: 1) a lack of vocabulary and grammar, 2) anxiety over people's reactions, and 

3) a lack of confidence. A more instructor-centered approach can lead to five issues: 

4) anxiety over the instructors' opinions, and 5) difficulties communicating in English 

due to cultural differences. 

Sahin (2016) performed research on students' speaking anxiety in secondary and high 

school. The students used the FLCAS (Horwitz, 1986) while Quantitative and 

qualitative data were presented as a consequence of the survey. One hundred students 

gave their time during the 2013-2014 school year. According to the statistics, most 

teenagers are anxious about the prospect of picking up a second language. Secondly, 

students report that classmates and communication activities are the most anxiety-

provoking aspects of high school. 

Batiha et al. (2016) investigated the variables that influence EFL speaking anxiety in 

Jordan. 112 freshmen at Jadara University were given the Foreign Language Speaking 

Anxiety Scale (FLSAS). The results showed that the four leading causes of students' 

nervousness in public speaking classes were students' worries about receiving a poor 

grade, students' lack of preparation, their discomfort in the spotlight, and their general 

shyness. 
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Aghajani and Amanzadeh (2017) investigated the link between students' anxiety and 

their ability to communicate. Convenience sampling was used to choose 40 upper-

intermediate adult EFL learners (male and female). According to the findings, 

substantial negative association between students’ anxiety and their capacity to 

communicate was found. 

The following are the most well-known research on the reasons of speaking anxiety: 

the key reasons of speaking anxiety using a mixed method approach (Rafada & 

Madini, 2017). 126 Saudi female students from the elementary, pre-intermediate, and 

intermediate levels were interviewed in semi-structured interviews at King Abdul Aziz 

University Woman's Campus and the woman's college. The findings of the qualitative 

research indicated that the principal reasons of female Saudi students' speaking fear 

were related to the role of professors in increasing or lowering anxiety, including: 1) a 

lack of support. 2) Due to a linguistic barrier, there is a lack of comprehension. 3) the 

dread of receiving bad criticism from the instructor. 4) There is a time restriction on 

how much time you may spend training the target language. 5) a dearth of vocabulary 

6) The educational system in schools is inadequate. 7) Fear of being judged by others 

8) Conduct an anxiety test. The findings of the questionnaire, on the other hand, 

revealed the reasons of speaking anxiety, which may be divided into three categories: 

causes connected to the classroom environment, causes related to EFL instructors, and 

others related to the exam. 

Viana et al. (2019) investigated whether Indonesian students in speaking classes suffer 

from foreign language anxiety. Photo voice was used to gather and analyze the data by 

the researchers. Students in their fifth semester of undergraduate studies took part in 
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this research, which included 14 of them. The data revealed that pupils experience 

nervousness when participating in classroom speaking activities. 

Indrianty (2016) did a research at one Hotel and Tourism College in Bandung to 

explore students' nervousness in speaking English. In this study, we looked at the many 

forms and root causes of anxiety. The methods of a case study were used for this 

investigation. The data was collected via in-class observations and interviews with 

students. The data were evaluated and interpreted descriptively to answer the study 

question. The study came up with two conclusions that were linked to the research 

topics. First, both trait anxiety and state/situational anxiety were discovered. Second, 

students' anxiousness in English classes stems mostly from three sources: worries 

about communicating, exams, and being poorly evaluated. Furthermore, as 

demonstrated by the interview data, a lack of vocabulary and a lack of preparation 

have contributed to students' fear of speaking. These results show that in order to 

inspire students' desire to speak out confidently and eloquently in an English speaking 

class, the instructor should be more conscious of their nervousness. As a result, 

instructors are encouraged to be somewhat creative in finding new techniques to 

encourage pupils to speak out more. 

Khan et al. (2018) examine the difficulties that Saudi EFL students encounter due to a 

lack of vocabulary, with a particular emphasis on their speaking skills. It aims to 

survey EFL teachers' opinions on how much their students' vocabulary limits their 

success in listening and conversation classes, in articulating their ideas and emotions, 

and in speaking in general. Vocabulary was identified as a barrier to communication 

by administering a questionnaire to students and conducting an interview with teachers 

to collect their perspectives on the issue. Twenty EFL teachers and professors from the 



  

38 

 

PYP department at a public university were interviewed, together with 110 EFL 

students. The data analysis revealed that both instructors and students stated that a lack 

of vocabulary is a significant issue in pupils' incapacity to communicate in English. 

Among the other recommendations made in the present research, it is suggested that 

including mobile aided language learning might be a beneficial strategy for Saudi EFL 

learners to acquire vocabulary for spoken competency. 

Čepon (2016) conducts a study to ascertain instructors' and students' perspectives of 

the reasons for speaking English with anxiety for certain objectives (ESP). Three 

hundred and thirty-five students and twenty-four professors of ESP from eighteen 

Slovenian higher educational institutions completed a questionnaire. Both ESP 

students and their professors said that oral assessments, inability to talk effectively, 

and a fear of being judged for making mistakes in both actual and carrier materials are 

major factors in ESP students' speaking anxiety. A key cause of speaking anxiety that 

ESP language instructors are not sufficiently aware of is a lack of familiarity with the 

carrying material. 

He (2013) explores the factors that contribute to students' concern over FLSA among 

Chinese students. China has the world's greatest population of English language 

learners, yet the majority of them have developed "mute English" when it comes to 

speaking English orally. The FLSA may have had a significant role in their dismal 

educational performance. However, it has received little attention in China's 

educational systems. This work aspires to contribute in this regard. The research 

gathered extensive data from 332 participants at two Chinese colleges using two cross-

validated methodologies and identified 14 primary factors behind students' FLSA from 

China. Additionally, students' and instructors' perspectives were contrast on these 
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factors and reported on any significant discrepancies that developed. The findings 

showed that fear of making mistake and unfamiliar topics are reasons that caused 

speaking anxiety. The study did not make any recommendation and did not draw any 

conclusion. 

Tridinanti (2018) did a research to determine whether or not there was a statistically 

significant relationship between students' speaking anxiety, self-confidence, and their 

oral presentation performance. The correlation design was adopted in this study. The 

information was gathered via two-way interviews that were rated by two raters, as well 

as two questionnaires that were provided to fifth semester students at a Teacher and 

Training Faculty in Jakarta. The descriptive and correlational analyses were used to 

examine the data collected. The findings revealed that speaking anxiety does not have 

a statistically significant relationship with speaking success. The ability to deliver a 

speech has a statistically significant relationship with self-confidence (p =.001). In 

other words, pupils who are confident in their abilities do better academically. As a 

result, it is critical for professors and lecturers to encourage students to speak English 

in front of the class and to practice doing so in order to develop their self-confidence 

while communicating in English. 

In addition, Keong and Jawad (2015) did a research on Iraqi EFL postgraduate students 

who are pursuing their higher education in Malaysia and found that they face 

nervousness while speaking to their teachers. As a result, the purpose of this research 

is to determine the extent to which they are affected by speaking anxiety and to analyze 

the factors that contribute to it. Twenty Iraqi EFL Master in English Language Studies 

Programme students from the Faculty of Social Sciences and Humanities of a 

Malaysian institution participated in a survey and an interview to gather information 
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for this study. According to the results, the vast majority of EFL postgraduate students 

reported considerable anxiety while speaking in English, particularly in academic 

situations, according to the study. The determinant elements devoting to this speaking 

anxiety were poor level of competency in the English language, a lack of self-

confidence and vocabulary, and a lack of ability to think in Arabic. They are concerned 

about being insulted by instructors in front of their classmates, and they do not want 

their teachers to have an unfavorable view of them as well.Rozakis (1999) stated that 

“many speakers lack confident because they think too much about themselves. This 

difficulty has found from all participant who stated that she/he was afraid of speaking 

English in public. The students are sometimes afraid of making mistakes when they 

are speaking English in public.” 

Fitriah and Muna (2019) conducted a research to determine which variables impacted 

the students' anxiety as well as the different types of anxiety they were experiencing. 

FLCAS (Foreign Language Classroom Anxiety Scale) data were obtained from 30 

English Department students at IAIN Lhokseumawe and 25 students at Al Muslim 

University, as well as semi-structured interviews with six students whose data were 

collected for the research. In addressing the objective of research, the data was 

evaluated descriptively. In the study, researchers discovered that students at IAIN 

Lhokseumawe had much greater levels of anxiety than students at Al Muslim 

University. In addition, students' anxiety was exacerbated by a lack of mental 

preparation, a lack of mastery of vocabulary, pronunciation, and grammar, and a lack 

of previous awareness of the classroom activities, which included the fear of taking 

the Anxiety Assessment. 
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According to Khusnia (2017), nervous students are often preoccupied with the 

perceptions that others have of them and their abilities. When such kids are presented 

in a classroom with a learning setting that makes them feel uncomfortable, they may 

opt to withdraw from the activity altogether. The belief that one cannot do well in 

English leads to the formation of negative expectations, which in turn leads to reduced 

effort and the avoidance of chances to improve one's communication abilities. An 

attempt was made in this research to identify those elements that students believed 

contributed to their anxiety as well as those aspects that reduced their worry in an effort 

to better understand the function that anxiety may play in learning a foreign language. 

Abdullah and Abdu Al Rahaman (2016) did a research to find out how University 

Technology Malaysia students felt about their fear while speaking in a second 

language. The study's specific goals were to find out how anxious students were about 

communicating in English and activities of speaking led them to be anxious. The study 

looked at communication anxiety, fear of unfavorable appraisal, and overall anxiety. 

Horwitz's (1986) FLCAS was utilized as the basis for the research instrument. The 

survey has 32 questions, each on a 5-point Likert scale ranging from "strongly agree" 

to "strongly disagree." The data was analyzed using SPSS 10.0 Windows and given as 

descriptive analysis including percentages and mean. Students had a moderate degree 

of anxiousness, according to the findings of the research. 

Santhosh and Meenakshi (2016) conducted a study on 60 Polytechnic College students 

who were doing a diploma course. Their objective was to ascertain the factors which 

lead to speaking anxiety in the language classroom. They found that the students had 

difficulty to covey in English for varied reasons. The prominent reason is that the 

students suffered from speaking anxiety when speaking in the classroom due to their 
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low proficiency and hence, communicating in English was a difficult task for them. 

Even though they have learnt English for more than ten years, they still struggle to 

express their views.  

Huda (2018) conducted a research on the English Department's speaking anxiety 

among freshmen in the English Department's 1C Class UIN Walison University. From 

the viewpoint of students, the researcher attempts to identify the aspects that may lead 

to anxiety in the English learning environment. The descriptive qualitative approach 

was employed in this investigation. A total of forty-one students were chosen to join 

the survey (FLCAS) and interviews. The findings revealed that anxiety existed among 

freshmen at UIN Walison in Semarang, notably in 1C of the English Department. The 

average score of student anxiety existence of FLCAS which is 39.025, as shown by 

the mean score of questionnaire's result. Overthinking, lack of preparation, unpleasant 

experience, low proficiency, low self-confidence, fear of making errors, and the exam 

were all variables that contributed to students' speaking anxiety during presentations. 

Alrabai (2015) used the FLCAS to assess the degree and causes of anxiety among 

Saudi EFL University students over a three-year period. A total of 1,389 Saudi students 

took part in his research. The outcomes of the study revealed that the major source of 

anxiety among participants was their fear of communicating owing to a lack of 

preparation before to the English lesson. Furthermore, students' restricted engagement 

in EFL classes was seen to be a contributing factor to their poor speaking competence. 

A study by Alharbi (2015) also revealed similar result and she asserted that “students 

are listeners and receivers of knowledge"(p.107). The students didn't have a chance to 

speak a sufficient time in class that allowed them to improve their language. 154 

students in English language Institutes Shiraz participated in the study which also 
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employedFLCAS survey. The results showed that among the possible sources of 

foreign language speaking anxiety are as follows; 1) fear of committing mistakes. 2) 

fear of being negatively evaluated. 3) Limited knowledge of vocabulary. 

In order to better understand what causes speaking anxiety (SA) among Saudi 

university students, Al-Hnifat et al. (2020) conducted a study. In this research, one-

on-one, semi-structured interviews were used as a qualitative methodology. The data 

were gathered throughout the 2018-2019 school year. Twenty students were 

interviewed for this study. The primary reasons of speaking anxiety among Saudi 

students were an anxious personality, poor confidence, erroneous learners' beliefs and 

behaviours, an unprepared learner, and a bad pre-university and previous learning 

experience. The findings of this study highlight the need of students and teachers 

identifying and addressing the root causes of speech anxiety in order to improve 

students' public speaking abilities. 

An experimental research with 40 advanced-level ELF learners was done by Ustuk 

and Aydin (2016). The researcher observed that delivering paralinguistic 

characteristics training to the experimental group reduced the participants' speaking 

anxiety by lowering their communication apprehension and fear of unfavorable 

assessment while raising their test anxiety. 

De Blakeley et al. (2017) researched the experiences of 90 immigrants who spoke 

English as a secondary language. The key factors of speaking anxiety according to the 

researchers were the social setting, self-perceived language competency, extroversion, 

and age. The researchers also brought out the fact that students with speaking anxiety 
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may avoid interacting with native speakers or choose to stay quiet as a technique to 

deal with stress when speaking. 

Akkakoson (2016) also addressed the reasons of speaking anxiety as well as the coping 

mechanisms of 88 EFL students. The findings of the interviews revealed that a lack of 

self-confidence, a limited linguistic background, and a lack of desire were all factors 

contributing to the participants' speaking nervousness. Reconciling the causes of one's 

anxiety, the participants were found using successful social, cognitive, and meta-

cognitive tactics. 

Subandowo (2017) investigated the underlying causes of students’ fear in a classroom. 

This study aimed to identify the elements that contributed to students' fear of public 

speaking.35 students participated and a descriptive qualitative was used to analyse the 

data. According to the results, pupils feel nervous when they have to speak out in front 

of the whole class. The following challenges were identified by students as sources of 

increased anxiety: problems 1) with pronouncing unusual sounds and words 2) unable 

to understand what is being said (3) unable to grasp the question and provide an 

appropriate response 4) Being confused about or unaware of course expectations 5) 

Examination, particularly through word of mouth. Students in the second semester, on 

the other hand, stated that, in addition to the previously mentioned elements such as 

the lecturer's enthusiasm and their surroundings, there is another factor impacting their 

speech. Their academic background has some bearing on their public speaking 

abilities. The kids also indicated that speaking English in front of the class has become 

more natural to them. It may also help them feel less stressed. 



  

45 

 

Felicity (2018) conducted a study on speaking anxiety and its effects on participation 

in group discussion in L2 classrooms. 378 form three learners were randomly sampled. 

The research used mixed methodologies. The correlation research design was used to 

establish quantitative and qualitative relationships between study variables. The study 

found that most Kiswahili language students had speaking anxiety. Most pupils are 

hesitant when asked to utilize Kiswahili in group discussions. Also, rigorous and 

formal L2 teaching conditions contribute to student anxiety. The dread of making 

errors and concern for others were observed to increase students' anxiety during group 

discussions. The dread of failing an exam is another reason of pupils' linguistic anxiety. 

Again, pupils get apprehensive when they do not grasp the teacher's corrections. Using 

the targeted phrase in front of peers raises pupils' nervousness. Most crucially, the kids' 

socio-economic background influences their language learning attempts. The kids' 

educational background impacts their language acquisition. The study's findings show 

that despite current communication methods and strategies, speaking anxiety remains 

among Kiswahili language learners. Concern over grammatical forms and structure, 

lack of confidence in pupils, lack of participation in group discussions, poor self-

esteem, fearof speaking, uneasiness and feeling behind are some of the key causes that 

lead to speaking anxiety. 

Mede and Kararmak (2017) examined the association between foreign language 

speaking anxiety and student demographics. The research also aimed to examine the 

effects of foreign language speaking anxiety and English self-efficacy. The Turkish 

private university's 205 students involved in data collection. The present study 

demonstrated a negative correlation between FLSA and both previous foreign 

language experience (more than or equal to one week) and prior foreign language 

learning experience in a university preparatory school. The significance of these two 
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elements in achieving fluency in a foreign language is underscored by the fact that 

exposure to the target language diminishes FLSA in undergraduate students. Also, 

self-efficacy and speaking anxiety affect FLSA. 

An investigation by Cepon (2016) on the viewpoints of instructors and students on the 

causes for speaking anxiety in English for certain purposes was carried out in 2016. A 

survey was conducted with 335 students and 24 instructors. The findings showed that 

students and instructors have differing viewpoints on the causes of speaking fear. 

Although the students expressed anxiety about being looked down upon by their 

classmates and peers for making errors, the professors placed more emphasis on oral 

assessments, which the students found difficult to complete due to their inability to 

speak effectively.This research looks at the nature of anxiety when it comes to asking 

questions in class from the viewpoint of seven Chinese ESL students, using their self-

reflective narratives of emotional issues they had at a UK institution. This research 

evaluated the consequences, origins, and coping methods related to these students' fear 

in asking questions in class using an in-depth semi-structured qualitative interview 

style. Respondents' minds, bodies, and actual speaking performance all suffer as a 

result of their anxiousness. Respondents mentioned a number of factors that 

contributed to their anxiety, including: 1) personal and interpersonal anxiety; 2) learner 

beliefs about English language learning; 3) role of instructors; 4) students' 

personalities; 5) students' educational and cultural backgrounds; and 6) time for asking 

questions. According to those who participated in the survey, some of the most 

successful methods for overcoming anxiety are as follows: preparation, self-

encouragement, seeking the support of peers, relaxation, practice, and disregarding the 

unfavorable judgements of others. 
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Mahmud (2017) investigated the effects and problems of speaking anxiety in 

Bangladeshi Bengali medium classrooms. To obtain data from various Bengali 

medium schools, the researcher employed a survey questionnaire. The researcher 

interviewed 110 Bengali medium school children and 10 instructors from four 

different schools in Dhaka for the study. Finally, it may be concluded that secondary 

school students in Bangladesh suffer from acute speaking anxiety. Furthermore, it has 

an impact on their personal, social, and educational lives. They are also dealing with a 

lot of anxiety-related issues. According to both survey findings, anxiety causes 

learners to experience dread, powerlessness, shame, and other negative emotions. 

Furthermore, students get concerned about their lecturers' degree of expertise. As a 

consequence, they are unable to interact in class and are afraid to participate in group 

projects or small conversation introduced by their lecturers. It is, in fact, the role of 

instructors to reduce worry in their pupils by providing positive comments and 

attitudes. 

Moore (2011), who noted that most presenters strive to say too much yet end up 

running out of time, provided support for the claims made by those participants. Many 

people who want to talk are afraid to do so because they believe they will not have 

enough to say. They are concerned that they will finish too fast, at which point 

everyone in the audience will be watching them in complete silence. So often, 

presenters have a really significant point to say, but they are unable to conclude their 

speech because they do not have enough time. 

Anxiety of making a mistake in conversation or being judged poorly, other factors 

such as social anxiety, doubts about the efficacy of the English language, teachers' 

roles, students' personalities, and their educational and cultural backgrounds, and time 
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for asking questions were identified as the most influential factors of speaking anxiety, 

as a synthesis of the previous studies. In addition to other causes found; fear of negative 

evaluation, fear of making mistakes, lack of vocabulary knowledge, unfamiliar topics, 

lack of time management, lack of confidence, and classroom environment. 

Therefore, this current study will use interviews as method in interviewing Iraqi EFL 

students in identifying the factors of speaking anxiety from their perspectives when 

speaking in English in their classroom. Additionally, the literature on speaking anxiety 

is inadequate in the Arabic contexts. Very few studies have conducted of speaking 

anxiety in Arab context. The previous studies mostly have been done on Asian, 

American, and Europe students. This issue has been taken into account in the present 

research, which aims to fill in the gap by studying Arab students' speaking anxiety. 

That is obvious because the causes of speaking anxiety could vary from culture to 

another culture or from one study to another. 

2.6.2 The Effects of Speaking Anxiety 

Tuan and Mai (2015) investigated how motivation, confidence, anxiety, time, 

planning, quantity of assistance, standard performance, listening capacity, and 

feedback during speaking activities impact students' speaking performance. Students 

must possess strong listening skills to grasp what is spoken to them in having a 

successful discussion. Learners are expected to actively engage in Communicative 

Language Teaching (CLT) by exchanging ideas and speaking freely, so every speaker 

is both a listener and a speaker (Tuan and Mai, 2015). 

Fariadian et al. (2014) explored the association between anxiety and EFL proficiency. 

To attain this goal, 80 EFL students from Ilam province were studied using FLCAS to 
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assess students' foreign language speaking anxiety. Anxiety produces physical and 

psychological issues, impairs motivation, focus, and accomplishment, increases 

mistakes in learning, hinders the transfer of actual performance and study efficiency, 

and reduces interest in language acquisition. Anxiety may prevent students from 

engaging in class or studying at home, and it might affect their confidence and 

enthusiasm to learn English. Anxiety still affects foreign language acquisition. 

Speaking is the most stressful EFL ability. Majority of studies claimed speaking 

English in the presence of everyone else causes anxiety and nervousness. Some EFL 

students feel ‘stupid' when they can't speak English adequately. Every condition or 

event that increases the odds of speaks in middle of crowd increases language anxiety 

in EFL students. This setting may be in a classroom with other students or making a 

brief public address. However, finding techniques to provide EFL students’ time to 

talk in class should be recognized as legitimate peer and adult support practices. 

Rafida and Madini (2017) who described their participants from King Abdul Aziz 

University who faced the same predicament. The sub-theme of avoiding speaking 

activities is also similar to the finding of a study by Abdullah & Abdu Al Rahaman 

(2016) on students’ anxiety level towards speaking English as a second language. 

Their participants resorted to skipping classes to avoid the threatening nature of 

English speaking class. But in this study, the researcher found from the participant 

response that the student cannot skip the class because it is obligatory and still 

restricted with anxiety. 

A study by Mahmud& Suryana (2015). on effects and problems of speaking anxiety 

also showed that students of Benggali medium classroom experienced severe-fear, 

helplessness and embarrassment. Other causes may stem from vocabulary 
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inadequacies and fear of making mistakes. Kalra and Siribud (2020) found that their 

personal, social, and academic contexts have been negatively affected due 

to this speaking anxiety.  Saeed (2015) who found another effect where speaking 

anxiety undermines the achievement and performance of the speaker. 

Students' levels of anxiousness and their ability to communicate was studied by 

Aghajani and Amanzadeh (2017). Forty (male and female) adult EFL learners at the 

intermediate level were selected using convenience sampling. Following a speaking 

test (scored from 0 to 10) we administered the FLCAS survey. The data showed a 

robust negative link between students' levels of worry and their language ability. 

Therefore, it was determined that (high) anxiety negatively affected academic 

performance. 

Tadjouri (2017) investigated the effects of speaking anxiety in EFL classrooms. At 

Abu BekrBelkaid University, a case study research was undertaken, using data 

collected from a variety of sources and research devices. Second-year EFL license 

students were given a test and a questionnaire, as well as classroom observation and 

an interview with instructors. The information gathered via these research tools was 

analyzed and the results indicated that all second-year EFL students had some degree 

of speaking anxiety. Students reported speech anxiety as a consequence of being in 

certain settings as well as a variety of personal and interpersonal factors. Furthermore, 

female students were more nervous to talk than male students, indicating gender as 

factor of speaking anxiety. From the facts shown above, it is possible to draw the 

conclusion that a lack of attention may have contributed to speaking anxiety. 

Inadequacies in one's language and apprehension about making errors might also be 

contributing factors (Han, 2016). 
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In sum, the existing literature has been reviewed on the factors and causes of speaking 

anxiety shows that speaking anxiety affects learners in different aspects are avoid 

speaking skills, feeling depressed, losing concentration, over thinking, isolating 

oneself from others, low achievement and performance. 

2.6.3 Strategies to Reduce Speaking Anxiety 

The studies reviewed revealed the strategies suggested to reduce or overcome speaking 

anxiety. Rafada and Madini (2017) performed ten semi-structured interviews. Their 

study revealed the following coping techniques employed to deal with speaking 

anxiety: To begin, language development may minimise speaking anxiety by viewing 

English films, utilising English websites, visiting overseas and chatting with native 

speakers, giving more presentations, reading English books, and enrolling in English 

institutions during the summer vacation. Second, the instructor's involvement in 

reducing language anxiety among students. Third, they must choose some themes that 

are both interesting and appropriate for their level of skill. Fourth, encourage 

instructors to utilize body language in order for them to be more likely to follow 

directions. Fifth, instead of spending lengthy hours in the English classroom, one hour 

might be dedicated to speaking practice in the lab. This technique will not only reduce 

on the number of monotonous hours spent learning English, but it will also allow 

students to practice the language more. Sixth, putting certain strategies in place that 

enable students be at the center of the learning process will be very beneficial, and 

students will be encouraged and driven to study. 

Rayani et al. (2016) did a research to find out students' tactics for lowering their anxiety 

in speaking English as well as what variables influence students' anxiety in speaking 

English. The qualitative technique i.e., interview was used in this investigation. The 
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participants in this research were 30 students from one of Dalu-Junior Dalu's High 

School. The information was gathered using a questionnaire and an interview. Positive 

thinking, resignation, peer seeking, preparation, and relaxation were among the 

students' tactics for reducing their nervousness while speaking English, according to 

the research. Furthermore, dread of speaking incorrectly, fear of bad assessment, and 

a lack of speech proficiency were all variables that contributed to their nervousness 

while speaking English. 

Monika (2017) conducted a research on ways for dealing with speaking anxiety in 

interpreting classes. In the academic year 2017-2018, 55 students from the interpreting 

class at Sanata Dharma University's English language Education Study Program 

participated in this study. In order to respond to the research questions. A mixed 

technique approach was adopted by the researcher. Questionnaires and interviews 

were used as tools. The students utilised six techniques to cope with their fear in the 

interpreting lesson, according to the findings. They were preparing materials, thinking 

optimistically, avoiding looking at the lecturers' faces, writing summaries or taking 

notes, expanding their vocabulary, and putting in more practise time in the interpreting 

exercises. 

El-Sakka (2016) conducted a study to determine the effects of training certain self-

regulated practises on the public-speaking ability and anxiety of Egyptian university 

students. The study's quasi-experimental design consisted of a single-group pre- and 

post-test. Forty advanced-level EFL college students made up the study's experimental 

group. This experimental group was tested both before and after receiving the self-

regulated approach treatment. During the first term of the 2015-2016 school year, the 

trial lasted three months. A paired-samples t-test demonstrated significant changes in 



  

53 

 

speaking skill and speaking anxiety between the pre-test and post-tests in favour of the 

posttests. Furthermore, there was a correlation between less confidence in public 

speaking and more fluency in the language. Self-regulation training has been 

demonstrated to help college students with their public speaking and reduce their 

nervousness. 

Boustan's (2019) research on the effectiveness of translation equivalence for 

vocabulary acquisition and the extent to which it is used by language learners with a 

fear of public speaking provided empirical evidence for the practice's widespread 

adoption. Respondents comprised 258 Tunisian students who were picked at random 

from several preparatory schools. The bulk of the respondents said that they learned 

English vocabulary by learning English in their mother tongue. Furthermore, students' 

foreign language speaking anxiety was shown to be negatively correlated with the use 

of this strategy both receptively and productively. 

Widhayanti (2018) also performed research on the causes of students’ speaking 

anxiety and their learning techniques for overcoming it. In order to gather data and 

answer research questions, this study employed qualitative approaches. Classroom 

method, student beliefs, instructor beliefs, self-perceptions, social environment, 

subject comprehension, and cultural differences were all shown to contribute to 

students' speaking anxiety. Another conclusion from this study is the use of learning 

tactics by students, such as memory and cognitive strategies. 

Trisdianti (2018) also identified the techniques for reducing public speaking anxiety. 

Anxiety over speaking up in class was traced to factors including the variety of 

activities, the status of the language lecturer, the potential for making a blunder, the 
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student's own view of their own abilities and the class's level of English proficiency. 

Students overcame their fear of public speaking using a combination of techniques, 

including pre-performance anxiety reduction, deep breathing, positive thinking, 

seeking support from peers, and knowing one's audience. 

Anxiety among Omani tertiary students may be alleviated in the classroom via the use 

of communicative techniques, according to Khan and Mahrooqi (2015). The benefits 

of applying these approaches will motivate the students highly to learn, participate, 

and evaluate their learning progress. Zhai and Gao (2018) carried out aresearch on the 

effect of corrective feedback with EFL speaking task complexity in china's University 

classroom. In this study, 24 Chinese university students participated in a variety of 

speaking task exercises. Corrective feedback has varying impacts on EFL oral output 

depending on task difficulty, according to the results of this study. Clarification, 

metalinguistic, recast, repetition and confirmation check are the five types of 

corrective feedback that may be used in basic speaking tasks. Metalinguistic feedback, 

confirmation check and clarifications are followed by recast, clarifications, and 

repetitions when it comes to complicated speaking tasks. 

Ansari (2015) suggests several activities that might help students cope with their 

anxiety, such as role-playing. These kind of activities are beneficial since students are 

given a new person with pseudo name, which allows them to create a new identity 

while still preserving their reputation. As a result, the anxiety of negative assessment 

is eliminated in language classes by introducing fresh and engaging activities, which 

increases the learner's speaking talents and language competency. 
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Alrabai (2015) suggests that teachers ease their students' nerves in three ways: by 

setting a good example themselves, by helping them feel more comfortable speaking 

out, and by reducing their worry of being graded poorly. There are standardised 

methods and practises for implementing each approach. However, his study subjects 

were all Saudis with differing levels of EFL proficiency, calling into doubt the 

applicability of his methods to students from other cultural backgrounds, such as those 

from China. 

Other strategies presented by Mahmud and Suryana (2015) and Rayani (2021) 

indicated that positive thinking is a kind of self- encouragement that help learners to 

get rid of emotional and negative ideas.Researchdone byChoi et al. (2015) and Cepon 

(2016) suggested that lessening students' apprehensions about speaking can be 

achieved by more rehearsal and preparedness.Participants in studies by Rayani et al. 

(2021) and Cepon (2016) also practised relaxation strategies to alleviate their fear of 

speaking.According to Ahlfeld et al. (2005), making a blueprint for a speech The use 

of a few essential words written down on a piece of paper may aid in the delivery of 

impromptu speeches. Students can concentrate on the speech at hand and retain more 

of its content if they write down an outline. According to Sellnow (2005), the speaker 

may improve their ability to talk extemporaneously by generating a speech outline 

utilising important words and writing them down on a piece of paper. Students may 

find it easier to concentrate on the speech if they write an outline beforehand, and they 

may recall more about the subject if they look for hints about it in the outline. 

The previous studies have provided substantial ways to reduce or overcome speaking 

anxiety. These strategies are as follows: preparation, relaxation, positive thinking, peer 

seeking, and knowing our audience, clarification quest, metalinguistic feedback, 
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recast, repetition, using keywords and confirmation check. When it comes to the 

impacts of complicated speech, the following are rated in order of importance: met-

linguistic feedback, confirmation check, recast, clarification and repetition. 

2.7 The Conceptualization of Speaking Anxiety 

According toMarzec-Strawiarska (2015), speaking also known as “the most anxiety-

provoking skill” (Marzec-Strawiarska, 2015). “Hanifa (2018) provides insights on the 

factors that cause speaking anxiety which are as follows; (1) cognitive factors covering 

topics, genre, interlocutors, and processing demands; (2) affective factors dealing with 

feelings towards the topic and control, planning and rehearsal time, time pressure and 

environmental /or the participants, and also self-consciousness; and (3) performance 

factors concerning mode, degree of collaboration, discourse conditions.” 

First, students' fear while speaking secondary language might be triggered by a variety 

of psychological causes. The first and most crucial thing that EFL students should do 

before speaking with people is to get acquainted with the subject matter they are 

discussing. In general, cognitive aspects are concerned with students' prior knowledge 

since it has an impact on their ability to communicate effectively. If EFL students are 

expected to speak about issues that are foreign to them, they are very likely to have 

difficulty in developing thoughts. It is found that high degrees of fear of public 

speaking were associated with a general lack of preparation on the subject matter., 

which resulted in students speaking very little, or not at all, because they could not 

come up with anything to say, and thus becoming unwilling to participate in speaking 

classes (Kasbi & Shirvan, 2017; Tuan & Mai, 2015). Furthermore, speaking themes 

should be appropriate for the cognitive level of the pupils; otherwise, the students' 

capacity to communicate effectively may be hindered. According to Mouhoubi-
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Messadh (2017), students are very likely to experience anxiety when they are 

presented with information that exceeds their ability to react. This suggests that the 

worry of not understanding the topic might cause anxiety. Furthermore, according to 

Anandari (2015), the failure to understand the topic fully was the most common source 

of worry experienced by EFL learners throughout their studies. Correspondingly, 

students must be given the chance to pick their own themes since topics that are known 

to them will help them to comprehend them more easily and so reduce their fear (Al-

Nouh et al., 2015). 

Learning English as a secondary language requires students to have a comprehensive 

understanding of the many speaking genres since each one has its own features and 

degrees of difficulty. Anxiety is also impacted by the manner in which one speaks. 

Several studies have shown that speaking in public is a major source of anxiety for 

students learning a foreign language, such as making a presentation, and they do not 

have prior experience with that specific speaking genre (Anandari, 2015; Brooks & 

Wilson, 2015; Raja, 2017). It is because of this that students feel uneasy, bashful, and 

frightened while speaking in front of people, which affects their ability to manage their 

body gestures, facial emotions, and hand gestures when they are speaking in public. 

Another cognitive element associated with speaking fear is interlocutors. 

Communication is “the exchange of information between two or more persons in order 

to get or deliver necessary information”. Therefore, it is essential that the topics 

covered be simply understood, since communication difficulties have been 

demonstrated to cause stress in the majority of EFL students (Anandari, 2015). 

Additionally, Students' presentations fared much worse when there were more people 

in the room, as found by Raja (2017). A student's anxiety and performance are both 
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greatly affected by the size of the audience, since the student may worry that it will be 

tough to keep everyone's attention if the crowd is exceptionally big. It is natural for 

the pupils to be anxious when they believe their presentation will be boring to the 

audience. After a while, they begin to believe that their presentation is not fascinating 

enough. 

The difficulties and constrains of learning a foreign language are leastfactors of anxiety 

that may be attributed to cognitive issues. Learning to communicate in a foreign 

language requires much brain processing. Some linguists believe that a limited 

vocabulary, a lack of awareness of grammar and collocation, and a lack of proficiency 

in word organization, especially in the right sequence of words, are all linguistic 

variables that might undermine confidence and cause anxiety to develop (Kasbi & 

Shirvan, 2017; Mukminin et al., 2015; Rahman, 2017; Sadeghi et al., 2013). This 

occurs as a result of students being too concerned with their looks and fearing the 

repercussions of failing the subject (Alsowat, 2016). 

Second, affective factors are another cause of foreign language speaking anxiety. 

Affective variables, on the other hand, pertain to the students' sentiments and 

personalities and are distinct from cognitive aspects. It is also important to keep in 

mind that the subject matter must be studied in order to communicate fluently with a 

new language. According to Kasbi and Shirvan (2017), students' level of interest in a 

subject affected their deficiency of current knowledge, which led them to feel very 

nervous about giving presentations. They were discouraged from learning more about 

some things since they were uninterested in them. As a result, students were nervous 

about speaking up since they had no clue what to say. 
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One source of anxiety for students in the classroom was the anxiety of failing to speak 

English to their teachers because they feared the teacher's unsatisfactory response. 

Students may have an intense dislike of their teacher as a result of this. In addition to 

the teacher's actions, students' fear might be worsened by their peers' judgments of 

them. FLA is most common in students who fear that they may be seen adversely by 

others (Mouhoubi-Messadh, 2017; Mukminin et al., 2015; Rahman, 2017).  

Students are afraid to speak out worrying to be mocked, criticized, or seen as showing 

off by others if they attempt to converse in English with others. If they are afraid to 

speak in front of others, they could not see the benefits of practicing in front of others 

as an opportunity to learn. When it comes to reducing students' nervousness and 

improving their communication skills, developing a solid relationship with their 

teacher and other students is essential (Kasbi & Shirvan, 2017). 

Individuals' level of awareness has a significant impact on the arousal of anxiety 

associated with foreign language acquisition. When learners are aware that they will 

be assessed, especially for an oral presentation, they may experience acute sensations 

of dread, stress, and even terror. According to reports, a huge proportion of students 

are frightened of taking a language examination (Al-Nouh et al., 2015; Alsowat, 2016) 

Third, performance considerations are among the remaining aspects that contribute to 

students being burdened with FLA especially in speaking. These considerations imply 

a number of unique conditions. Other researchers have discovered that speaking 

anxiety manifests itself most prominently when people are asked to speak in front of 

crowd (Anandari, 2015 and Rahman, 2017). As a result, many students felt awkward, 

bashful, irritated, powerless, and ashamed when they had to speak in front of others. 
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The degree of participation is the second factor to consider. It is often more difficult 

to do a speaking assignment individually than to accomplish it with colleagues since 

student cannot rely on peer assistance in the former circumstance. When students 

perceive the work will be more difficult to complete, their anxiety level rises 

significantly. Therefore, having to perform alone causes pupils to become more 

worried since they may not get as much input or feedback that might assist them in 

improving their performance. According to the findings of a research conducted by 

Kasbi and Shirvan (2017), the errors committed by students might really help them 

improve their language development provided the students received adequate feedback 

from others 

2.8 Theoretical Framework 

2.8.1 Models/Theories of Language Anxiety 

To explain speaking anxiety, models and theories of second language acquisition or 

other view provide insights into language anxiety phenomenon. The following theories 

or models of second language acquisition are presented: Krashen's Monitor Hypothesis 

(1981), Krashen's Affective Filter Hypothesis (1982), Trait-State Theory (1972), 

MacIntyre's Recursive Model between Anxiety, Cognition, and Behavior (1995) and 

McCroskey’s Oral Communication Apprehension. 

2.8.1.1 Krashen's  Hypothesis 

American linguist, educator, researcher, and activist Stephen D. Krashen (born May 

14, 1941) is a former professor at the University of Southern California's School of 

Education. Linguist Stephen Krashen is an expert on how languages are learned and 
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grown. His latest work has focused largely on the investigation of second and third 

language learning. He has written over a hundred books and articles since 1980. In 

addition, he has been asked to speak at more than 300 different college and university 

campuses in the US and Canada. 

This is a brief explanation of Krashen's famous and generally acknowledged approach 

to learning a second language. His hypothesis has had far-reaching effects on the study 

and teaching of second languages. 

Learning a second or foreign language seems to be an ongoing problem for many 

people, and there have been many theories proposed to explain this phenomenon. One 

such theory is the language acquisition theory or monitor model, which has had far-

reaching effects on language education around the world. 

In the 1970s, Stephen Krashen introduced his now-famous theory, which rests on five 

hypotheses: “The Acquisition-Learning Hypothesis, the Monitor Hypothesis, the Input 

Hypothesis, the Affective Filter Hypothesis, and the Natural Order Hypothesis. The 

five basic hypotheses that make up Krashen's Theory of Second Language Acquisition 

are as follows:” 

1. The Acquisition-Learning hypothesis 

2. The Natural Order hypothesis. 

3. The Monitor hypothesis 

4. The Input hypothesis 
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5. The Affective Filter hypothesis 

Krashen argues that studying language structure has broad educational benefits and 

values, suggesting that secondary and tertiary institutions could desire to incorporate 

it into their language curricula. However, the degree to which a student benefits from 

exposure to the target language is high. Analyzing the language, developing norms, 

and distinguishing irregularities should also be obvious. education advanced 

grammatical structures in the target language is not language education but rather 

"language appreciation" or linguistics, and it does not improve students' ability to 

communicate. 

Only when the students are invested in the material and the target language is used as 

the medium of instruction will teaching grammar lead to language acquisition (and 

competency). When this happens, it's common for both teachers and students to come 

to believe that learning formal grammar is crucial for developing linguistic 

competence in a target language. The teacher is competent enough to explain concepts 

to the students in the target language. In other words, the class discussion is adequate 

intelligible input. Perhaps with the help of the students, the classroom can transform 

into a learning setting. In addition, students have a poor filter in terms of the language 

used to explain concepts because their attention is typically focused on the topic at 

hand rather than the medium. 

This is a complicated issue. Teachers and students are, in effect, fooling themselves. 

They attribute the student's success to the grammatical curriculum they've 

implemented. The media, rather than the content, is what ultimately propels them 

forward. Any topic that piqued their curiosity would do. 
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It's worth noting that this well-known theory rests on five hypotheses put forth by 

Stephen Krashen back in the 1970s. These are the Acquisition-Learning Hypothesis, 

the Natural Order Hypothesis, the Monitor Hypothesis, the Input Hypothesis, and the 

Affective Filter Hypothesis. 

1) The Acquisition-Learning Hypothesis 

Krashen states that “in order to achieve proficiency in a foreign language, there are 

two primary methods: acquisition and learning. Like how children pick up their native 

tongue through unforced interaction and genuine exposure, the learning of foreign 

tongues appears to be an organic and genuine process.” Learning, contrary, is the 

process through which people consciously attempt to acquire a second language by 

memorizing and internalizing its grammar and lexicon. 

Following the same pattern as an infant's first few years of development, silence is the 

first of the five phases in the natural process of language acquisition, during which 

students absorb information by listening and observation. Smaller units of text, such 

as phrases and clauses, may be seen in the early stages of composition. The third stage, 

called speech emergence, sees this progress into a practicable ability to communicate 

via basic questions and answers. After another six to ten years of study, pupils' output 

may be very close to native level, marking the beginning of the next two levels of 

fluency: intermediate and advanced fluency. 

2) The Natural Order Hypothesis 

This hypothesis suggests a time frame within which infants and toddlers might learn 

their first language. Learners of English as a second language follow a consistent 
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pattern, according to Krashen. Teachers and students both need to be prepared for the 

next stage of learning, therefore it's important to keep this practical order in mind. It's 

generally agreed that you should learn the simple past tense before the perfect past 

tense, or the present tense before the perfect present tense. 

3) The Monitor Hypothesis” 

In monitor hypothesis, once a person has mastered a language's norms and principles, 

he or she will inevitably begin to monitor or self-correct his or her own linguistic 

output. It seems to occur when a certain set of circumstances is satisfied. Students may 

learn to manage their production by focusing, slowing down, and studying the rules of 

the target language. Because of the potential for lengthy pauses and increased 

inclination for self-correction, this appears more applicable to writing than speaking. 

4) The Input Hypothesis 

This theory, sometimes called the comprehension hypothesis, states that the target 

language should be more advanced than the students' current proficiency. Another way 

of saying this is that L+1 must be taken into account. It does not seem that offering a 

different input level helps students learn any more effectively. It might cause worry, 

lethargy, and disillusionment. When knowledge can be understood without any effort 

on the part of the learner, no learning takes place. 

 

 

5) The Affective Filter Hypothesis 
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Affective Filterhypothesis highlights on significance in a learner's own confidence, 

drive, and optimistic view of themselves in learning a second language. The damaging 

effects of worry and stress on acquiring a new language are also reflected in this idea. 

Anxiety and a lack of drive combine to create a mental barrier or filter that 

unconsciously lowers the quality of one's speech and writing. 

According to Lai & Wei's (2019) analysis of Krashen's monitor model, the latter serves 

as a "catalyst to the current SLA research" (De Bot, Lowie &Verspoor, 2005) and has 

had a significant influence on the field of second language learning. It is one of the 

earliest all-encompassing theories for explaining second language acquisition, and its 

widespread acceptance has sparked debates that have spurred more study in the field. 

There are valid arguments against the theory, despite its widespread acceptance and 

usefulness; these critiques, in turn, have contributed significantly to the growth of the 

study of L2 learning.  

Critiques of theories centre on the content of the theory, its methodology, and the 

question of whether or not the theory can be tested. Wilson (2000) and Zafar (2009), 

for example, contend that the paradigm is inconsistent and lacks good facts to back it 

up. They base their claims on this inconsistency and this lack of reliable data. 

According to Wilson (2000), some of Krashen's most important assumptions and a 

great number of his hypotheses have not been defined in an unambiguous manner, 

which is the root cause of the problem that they cannot be easily checked. In spite of 

this, Krashen makes an effort to construct a comprehensive but succinct explanation 

of how second language learning occurs. We are going to conduct an analysis of this 

model by taking into account a variety of factors, including the distinction between 

learning and acquisition, the role that the monitoring system plays in the learning 
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process, the natural sequence of SLA, SLA input, and SLA emotional components, 

and so on. 

McLaughlin (1987) and other psychologists have harshly criticised Krashen's Input 

Hypothesis, arguing that Krashen does not present evidence in any meaningful sense 

and instead only argues that certain occurrences may be interpreted from the viewpoint 

of Krashen's hypothesis. 

Some academics contend that Krashen does not provide sufficient definition of 

intelligible input. However, Krashen (1984) acknowledges that the current state of 

knowledge in interlanguage studies makes it difficult to test the Input Hypothesis, and 

Larsen-Freeman and Long (1991:247) agree, arguing that the hypothesis "contains 

vital constructs, i and i+1, which Krashen (1984) himself recognises are can't operate 

in our daily teaching." According to Gass (1988), the understood information is more 

crucial than the intelligible information. 

According to Mclaughlin (1987), there are other ways to learn than via understandable 

input. Children do benefit from engaging with well-formed native speakers when it 

comes to language development. According to Heath's (1983) research, children of 

colour in working-class neighbourhoods are not considered conversation partners 

unless they have anything of value to contribute and until they become information 

givers so she says, "Children learn to speak the language by taking in and imitating the 

sounds what they hear around them. Furthermore, the language what they heard is 

beyond their current level of competence. In many societies, parents and other 

caretakers do not use simpler language while talking to young children; simplification 

is viewed as an inappropriate speech behavior. These children seem to learn without 
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simplified input and without comprehensible input." (McLaughlin 1987: 44). White 

(1987) argues, "simplified input may in fact deprive the learner of information vital to 

acquisition, an argument anticipated by language teachers who advocate the use of 

authentic speech in the classroom to fill gaps in the normal edited classroom language". 

White (1987) has suggested that a large portion of acquisition is 'input-free,' 

contradicting the idea that intelligible input is essential for acquisition. And she 

(1987:102) proposes, "The driving force for grammar change is that input is 

incomprehensible, rather than comprehensible". According to White, when students 

struggle to grasp the meaning of a phrase, they may start to focus more on its 

syntactical qualities in order to pick up on signals regarding its meaning. However, the 

author argues that the sole difference between Krashen's understandable input and 

White's incomprehensible input is that the former sees the material from a more 

holistic perspective. Regardless of one's vantage position, students always advance 

from one stage to the next, from i to i+1. As Ellis (1994: 279) sees it, these criticisms 

can be accommodated if the hypothesis is modified in this way, "Comprehensible input 

can facilitate acquisition but it (1) is not a necessary condition of acquisition, and (2) 

does not guarantee that acquisition will take place". 

Krashen states, "Comprehension-based teaching methods have advantages over 

traditional audiolingual methods, according to method comparison research." 

Krashen's repudiation of grammar instruction is thoughtless, according to McLaughlin 

(1987), who argues that the function of language-based instruction still merits 

empirical investigation. However, the author does not believe that Krashen opposes 

grammatical instruction. As he mentions, "note that the theory does not predict that 

comprehensible-input methods will be superior to grammar-oriented methods on all 
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counts" (Krashen, 1985: 15). Krashen (1982) simply argues that any method that 

delivers large amounts of understandable information would outperform the others. He 

is thus not implying that other ways completely disregard information that may be 

understood. 

Krashen has proposed that the speaker's output serves as an additional source of 

understandable data. According to Swain's (1985) understandable output theory, 

students can only become fully grammatically competent if they are given enough 

chance to employ their language resources in authentic contexts. While it is possible 

to understand a message with little syntactic analysis of input, producing such message 

requires students to pay close attention to the tools at their disposal. Researchers like 

Long (1985) highlight the significance of "negotiating meaning" to make sure the 

language is adapted to the speaker's ability level. Without actually using the language, 

students are not likely to acquire the type of feedback they need to analyze the 

linguistic structure. 

The flaw in Krashen's hypothesis is glaringly clear. His notion is not well-supported 

by the evidence available to date, hence it cannot be considered a valid theory. One 

may conclude Krashen's Input Hypothesis is useless after reading the critiques. 

However, it still has certain benefits when used as a framework for instructing a second 

language. Actually, there are just two main types of hypotheses. One is based on 

evidence and studies. Theorists discover the law when they examine and alter it 

numerous times in light of new evidence. The alternative is for the hypothesis to be 

presented first, after which theorists look for evidence and argument in studies and 

investigations. Then, the theory is either confirmed or revised until it meets the 

standards of scientific consensus. The school of thought that Krashen represents is the 
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second. He proposes his theory first, and then applies it to the phenomena of SLA in 

an attempt to explain them. As a result, his idea faces criticism for being unsupported 

by evidence. However, this fresh theory may inspire more research. Krashen's idea 

will be improved upon or replaced altogether as a result of all the talk and debate 

around it. And if a study causes debate, it will undoubtedly pave the way for further 

research and the development of the theory. 

The Hypothesis of Input has received many criticisms, but it also attracts many people 

dealing with L2 learning, particularly teachers. Ellis (1994) talks of "the lucidity, 

simplicity, and explanatory power of Krashen’s theory" and Lightbown (1984) praises 

its combination of a "linguistic theory, social psychological theory, psychological 

learning theory, discourse analysis and sociolinguistic theory". Cook (2000) sees that 

older methods ignore comprehensible input are incorrect and she states, 

"Comprehensible input has been the core of many teaching methods, in spirit if not in 

name". Therefore, the Input Hypothesis enjoys great popularity at its emergence and 

many researchers and language teachers accept it in no time. Brown (1994) sees that 

although Krashen’s theories are oversimplified, "we owe a debt of gratitude to Krashen 

for his bold, if brash insights. They have spurred many a research to look very carefully 

at what we do know, what the research evidence is, and then in the process of refutation 

to propose plausible alternatives". Ellis (1994) holds the same opinion and sees that 

the Input Hypothesis has motivated a substantial amount of researches. Nunan 

(2004:76) states, "to this day they (Krashen’s hypotheses) remain popular, widely cited 

and infuential, particularly in North America". In fact, Krashen’s Input Hypothesis still 

has its strengths which are significant for the study of SLA and which have great 

implications for language teaching that can be explained by the following three 

aspects: 
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(1) Comprehensible input is of great significance to teaching. Krashen cites caretaker 

speech as evidence to support this idea and he (1985: 5) states, "...caretaker speech, 

while `simplified' in several ways, is intended for communication...The fact that 

caretaker speech tends to be limited to the `here and now' aids comprehension, 

supplying the extra-linguistic context that helps the child in decoding the message". 

Carers' language use tends to become more sophisticated with the child's own 

linguistic growth. The acquirer will benefit from the reduced language when it presents 

i+1 in an understandable setting. However, there are significant distinctions in the 

second-language learning experiences of children and adults. Children may eventually 

catch up to adults in terms of second language proficiency, but adults learn at a far 

quicker clip. Younger youngsters have a harder time learning than their older 

counterparts. According to Krashen (1985), the reason why older learners advance 

more quickly in the beginning is because they get more intelligible information, but 

the reason why younger learners succeed in the long term is because of their emotional 

filters. Due to their higher life experience, broader worldview, strategy of relying on 

native language syntactic principles, and refined conversational management abilities, 

elder acquirers are able to gain more intelligible information. 

(2) Input is primary and output is secondary 

Many studies have shown that given sufficient input, production ability may arise even 

in the absence of output practise. It's common that youngsters learning secondary 

language in unstructured, real-world setting may remain silent for a considerable 

amount of time after their first exposure to the target language. Through exposure to 

and imitation of native speakers, the infant develops linguistic competence in the target 

language. After acquiring a sufficient level of knowledge by hearing and 
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comprehending, the capacity to express oneself verbally naturally arises. Many 

Chinese people who study a foreign language on their own advance in their reading 

comprehension and writing skills without ever setting foot in a classroom. 

However, there is no proof that production practise alone can enhance linguistic 

competence without additional input. Let's pretend a bunch of youngsters aged six are 

dropped off on a deserted, uninhabited island and given the freedom to communicate 

with one another for the next 10 years. It's hard to believe they'll be able to catch up to 

adults in terms of linguistic ability if they never interact with grownups. Language 

proficiency may be acquired from input even in the absence of production practise, but 

production practise cannot lead to acquisition of competence. Therefore, we might 

conclude that input is more important than output. Krashen's input hypothesis is an 

attempt to explain this. So, it's important to stress reading and listening in second 

language instruction. The emergence of output, which aids in the acquisition of 

language skills, is contingent upon the availability of sufficient understandable input.  

(3) Teachers of a second language must take into account their students' varying levels 

of emotional filter while instructing. Those with a high or strong emotional filter will 

have a harder time learning a language since their brains would reject more of the 

information that might help them do so. Those that have a weaker emotional filter will 

be more receptive to the information being presented to them. Affective filtering may 

explain why students of roughly the same level and age in the same English lesson will 

acquire various degrees of language competency. It follows that a good language 

teacher is one who can successfully lead classes in which students are encouraged to 

decrease their emotional filter. 
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Despite these criticisms, Krashen's Monitor Hypothesis (1981) is a significant theory 

that explains the relationship between acquisition and learning. In addition, monitoring 

will “give awareness of what has been created, making it possible to check, either 

before or after articulation, for the frequent slips of the tongue, grammatical errors, 

social infelicities and other deviations from the intention that characterize normal 

speech” (Morrison & Low, 1983, p. 228). 

Furthermore, monitor use is different among learners of a given language, according 

to Krashen (1981). Over-users, for example, are students who spend too much time in 

front of the display. People who are "under-users" of a foreign language are those who 

have learnt the language but do not put it to use. Finally, students who utilize the 

monitor in a way that doesn't interfere with their ability to communicate are referred 

to be ideal users of the device (Kurniawati, 2021). 

 

“Figure 2.1. Acquisition and Learning in Second Language Production” 

According to the Monitor Hypothesis, the roles of the acquisition system and the 

learning system are distinct. According to Krashen only the "acquisition system" can 

directly promote the development of second language competence and be used as a 

production mechanism for language use, whereas the "learning system," is refer to “the 

result of conscious knowledge of the language structure, can only be used as a monitor 

role in language use and not as part of language competence”. There are three 
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requirements that must be met in order for the monitor roles to be activated, however 

they are not sufficient: “1) adequate time: language users must have enough time to 

properly pick and apply grammatical rules. 2) focus on form: language users must 

examine the appropriateness of the language while focusing on its form; 3) know the 

rules: language users must be familiar with the grammar ideas and language rules of 

the language they have acquired”. The monitor system may be “overused or underused, 

while the users of optimal monitor adopt the monitor system when it is appropriate and 

when it does not interfere with communication” (Krashen, 1982, p. 20). 

Affective Filter Hypothesis is a crucial theory in field of language learning and 

learning outcomes. This theory discussed the role of low-anxiety classroom 

environment to gain the input. As a result, the learner can acquire the second language, 

monitor, and produce the output easily. Anxiety is defined as an affective factor that 

can be related to appropriate environment to second language acquisition. He also 

defines affective factors as “a theoretical structure in second language acquisition that 

explains the relationship between emotional variables and the success and failure of a 

second language acquisition”.  Affective factors are considered “a psychological filter 

that can either debilitate or facilitate language production in second language”. On the 

contrary, low filters are low anxiety that keep the learners "off defensive"(Krashen, 

1982; Nath et al., 2017). 
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“Figure 2.2. Operation of the "Affective Filter" (Krashen, 1982, p.16)” 

The Emotional Hypothesis states that having access to enough comprehensible 

material is not sufficient for learning a target language, and that various emotive 

aspects would affect the learning result all through the process of acquiring a second 

language. These affective factors function as filters, imposing "mental blocks" 

(Krashen, 1985, p. 100) on the amount of information that students take in. Emotional 

processing is necessary before any kind of spoken information can be taken in. 

Krashen (1985) lists the following emotional elements which might impact language 

acquisition: 1) motivation: whether or not students have clear objectives will have a 

direct impact on their learning results. 2) personality: the more self-assured and 

outgoing the learner, the faster they will advance; 3) emotion: this mostly pertains to 

the level of worry, etc. Anxiety will prevent you from receiving information and 

learning new words. In summary, the five theories presented above may be grouped 

into the following categories: "Learning is less essential than acquisition." Learning a 

second language requires intelligible information (i+1) and low emotional filters. 

(Barrett, 2017). However, affective factors of learners should also be studied via 

research concerning foreign language learning.  
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2.8.1.2 Theory of Trait-State Anxiety 

Theory of trait-state anxiety is also used to explain the anxiety phenomenon. This 

theory consists of concepts of anxiety that can still be adapted. This theory also 

explains how sources of anxiety come from motivations (stimuli) due to a person's 

cognitive appraisal of a situation. Internal and external inputs combine to form the 

cognitive appraisal. There are internal and external stimuli: thoughts, feelings and 

biological needs. According to the trait-state anxiety theory, language learning process 

can be affected by internal stimuli.  

Furthermore, the trait-state anxiety helps to explain the causes of speaking anxiety that 

is related to the first research question of the present study. In addition, the internal 

stimuli may be affected the English language learning. This theory refers to a person's 

perception about the situations. When a person perceives a non-threatening situation, 

the response could lead to positive behavior. However, when the person perceived a 

threatening situation, the person will use specific coping responses or called 

"psychological defense mechanisms” in order to reduce the state anxiety which 

represents the behavior. The responses in this study is the impact of speaking anxiety 

on the students' performance that is relating with the second research question and the 

psychological defense mechanisms or specific responses that is related to third 

research question. 

Trait anxiety is “a personality trait that predisposes a person to perceive a broad variety 

of objectively innocuous situations as dangerous and to react to these situations with a 

degree of state-anxiety that is disproportionately high in comparison to the risk” 

(Spielberger, 1966; Spielberger et al., 1983). State anxiety, in contrast to this, is a brief 

emotional state marked by subjectively felt emotions of tension, apprehension, and an 
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increase in autonomic nervous system activity (Spielberger, 1966; Spielberger et al., 

1983). 

2.8.1.3 MacIntyre's Recursive Relations among Anxiety, cognitive and Behavior 

Understanding language learning is very crucial to study. Young (1999) discusses the 

relationship among behavior, cognition, and feelings in order to explain language 

learning. In addition, MacIntyre (1995) suggests a model known as “MacIntyre's 

Recursive Relations among Anxiety, Cognition and Behavior” to explain the effects 

of second language learning. This model helps to understand the influence of anxiety 

on language learning that is unique to a foreign or second language. MacIntyre (1995) 

maintains that there is a recursive or cyclical relationship among anxiety, cognition, 

and behavior. He also provides three components of anxiety: 1) affect-anxiety that is 

feeling of fear, 2) cognition that is expectations of failure, and 3) Behavioral increase 

the sympathetic system (Rafieyan, 2018). 

Individuals who are nervous, according to Eysenck (1979), increase their effort to 

compensate for the increased cognitive demand. Furthermore, the amount of anxiety 

that enhances or decreases performance is determined by the nervous person's level of 

effort. As a result, anxiety has an impact on both the quality of the performance and 

the amount of effort required. The degree of effort, on the other hand, is roughly 

constant, but the manner in which one performs is impacted by worry, which should 

be taken into account. Anxiety and performance are shown to be curvilinear in this 

model. Anxiety improves performance by increasing effort when a job is simple. 

Anxiety will diminish performance when a task's complexity rises, since the cognitive 

disturbance may not be compensated for by greater effort. The negative anxiety level 

rises as the work becomes more challenging (Rafieyan, 2018). 
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Figure 2.3 Recursive Relation among Anxiety, Cognition, and Behavior (MacIntyre, 
1995, p.93). 

2.8.1.4 McCroskey’s Oral Communication Apprehension 

The term ‘oral communication apprehension’ was coined by James McCroskey and is 

defined as an “individual’s level of fear or anxiety associated which is either real or 

anticipated communication with another person or persons” (McCroskey, 1977, p. 78). 

In reality, fear may be seen in all forms of communication, including written 

communication. In the words of McCroskey (1982), "high OCA is considered as a 

possible inhibitor of both the development of communication competence and the 

development of communication skill, as well as a direct forerunner of negative 

communication affect." OCA levels below a certain threshold are considered to be “a 

facilitator of the development of communication competence and communication 

skill, as well as a forerunner of positive communication affect.” 

This model has chosen because it explained speaking anxiety phenomena and it 

provides substantial factors of speaking anxiety. This model discussed the role of oral 
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communication and how it influences a speaker's encoding and decoding. Petry (2016) 

suggest that the fear of speaking or talking to other people in different contexts.  

Daly and McCroskey, 1984 and Petry, 2016 reported that there are two types of 

Communication Apprehension (CA): trait and state. Moreover, speaking anxiety is 

described as speaking in specific situation. However, state communication 

apprehension is more specific than trait communication apprehension because State 

CA is described as an experience of a speaker at one time. Buss (1980) and Petry, 

(2016) suggested that there are seven factors that affects speaking anxiety: 1) Novelty. 

It is found that uncertainty about how speaker should behave or communicate in new 

situations was related to communication apprehension. 2) Formality which is related 

to the situations that are highly appointed behaviors that cause apprehension for 

speakers. 3) Subordinate status identified as interacting from poor or lower 

performance in communication between speaker and listener. 4)  Conspicuousness has 

been regarded as the prominent feeling in a group that makes speakers apprehensive. 

5) Unfamiliarity is another factor of communication apprehension that based on 

interacting with unique people, places, and context. 6) Dissimilarity is related to 

speakers that are different from others may increase communication apprehension. 7) 

Degree of attention is the main factor in which little or more attention affects speaker's 

communication apprehension.   

2.9 Conceptual Framework 

This research will use this conceptual framework to know the causes, effects, and 

strategies that the Iraqi EFL students use to reduce their speaking anxiety. The 

conceptual framework can be drawn as follows: 
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Figure 2.4. Conceptual Framework 

From this conceptual framework, researcher explained that speaking anxiety is a 

negative feeling; it can make the students fail in their speech when they could not 

handle the anxiety probably. Speaking anxiety can cause serious problems for Iraqi 

EFL students and affect their performance when they are required to speak in front of 

the class. However, this study is conducted to explore the causes of speaking anxiety 

and its effects on Iraqi EFL students. In addition, this study also seeks to identify the 

strategies that the students use to reduce their speaking anxiety. 

 

2.10 Summary 

The present chapter starts with an explanation for speaking skill in general followed 

by the process of speaking. It also deals with speaking problems and the notion of 

anxiety. Then, it discussed the aspects of anxiety and language anxiety. 

Models/theories to explain language anxiety, foreign language anxiety, speaking 

anxiety, the conceptualization of speaking anxiety, the causes of speaking anxiety and 
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its effects of the performance of students have been discussed and the strategies that 

students utilize to reduce speaking anxiety are also discussed. Finally, the conceptual 

framework of the study has been presented.  
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CHAPTER THREE 

METHODOLOGY 

3.1 Introduction 

This chapter is divided into the following subheadings: research design, participants 

of the study, profiles of participants, data collection, data analysis procedure, method 

of data analysis, trustworthiness of the study, ethical and legal consideration, and 

summary. 

The following research questions guided the study: 

1. What are the causes of EFL speaking anxiety from the Iraqi medical 

undergraduate students’ perspectives? 

2. How does speaking anxiety affect the Iraqi medical undergraduate students? 

3. What are the strategies that the Iraqi medical undergraduate students used to 

reduce speaking anxiety? 

3.2 Research Design 

A qualitative research design was chosen in this study to enable the researcher to 

explore the speaking anxiety phenomenon as experienced and described by the 

participants when speaking English language in their English classes. Since speaking 

anxiety is a complex phenomenon and has devastating effect on the oral performance 

of students (Hanifa, 2018), a qualitative research methodology is suitable to illustrate 

its complexity. A qualitative approach is defined as “a range of data collection and 
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analysis techniques that use purposive sampling and semi-structured, open-ended 

interviews” (Gopaldas, 2016). Furthermore, qualitative research design is also used to 

explore people's perceptions, feeling, the researcher aims to explore speaking anxiety 

phenomenon that the participants experienced in EFL classes. According to Abbasi et 

al., (2019), speaking anxiety is the feeling of uneasiness, frustration, self-doubt, and 

apprehension or worry. A qualitative research is defined as “inductive in nature, and 

the researcher generally explores meanings and insights in given situation” (Corbin & 

Strauss, 2015, Levitt et al., 2017).  

In this study, a qualitative research methodology was compatible with the research 

questions because the researcher wanted to give a detailed understanding about 

speaking anxiety phenomenon specifically on the causes of speaking anxiety, how this 

issue impacted the participants' performance in class, and the strategies that the 

participants used to reduce their speaking anxiety. Furthermore, a qualitative study is 

suitable if the researcher wants to conduct a study on human participant, to explore a 

phenomenon about which little is known or to understand a central problem with 

specific details. 

Qualitative research methodology was chosen to answer the research questions in this 

study for the following reasons. First, the various views of reality in the qualitative 

tradition were taken into consideration. The researcher gained different view from 

different students about speaking anxiety. In speaking anxiety, an individual’s 

experiences include feelings and thoughts that other individuals may not have. For 

example, in research question one of current research, the researcher examine the 

speaking anxiety causes according to description made by the participants. 
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Second, qualitative research is especially useful in situations when direct input from 

individuals those directly affected is needed (Bradshaw et al., 2017).  In addition, to 

have a better sense of the students' viewpoints, qualitative research also aimed to look 

at first-hand and meaningful data (Jadhav &Khanna, 2016). Therefore, research 

question two dealt with how anxiety affects the students in their speaking classes. 

Third, the researcher is the key instrument for collecting data. In this qualitative 

research, the researcher was the instrument who tried to clarify and obtain more 

information from the participants to understand the speaking anxiety phenomenon.  

Lastly, studying and interpreting natural occurrences in their context is the focus of a 

qualitative research (Denzin & Lincoln, 2005; Mohajan, 2018). In this study, the 

researcher described students’ experiences while speaking in English in language 

activities in anxiety. 

Research on subjective experiences, views, and beliefs is often conducted using a 

qualitative method (Percy, Kostere & Kostere, 2015; Subandowo, 2017). More 

empirical studies explore on affective factors for instance anxiety would be done 

effectively with qualitative interviews than quantitative studies as many researchers 

have been done using quantitative research such as using foreign language speaking 

anxiety scale (FLLAS) to measure speaking anxiety among natives and non-natives 

English speakers (Bollinger, 2017).  

In addition to that, Rahman (2017) provided five advantages for researcher of second 

language to use the qualitative research.  To begin, qualitative research involves 

gathering and interpreting participants' thoughts, emotions, and behaviours via in-

depth (specific) descriptions of their thoughts, feelings, and experiences. It is also 
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important to note that qualitative research is a more comprehensive approach to 

understanding sudents' lives. Aside from that, it's considered an ideographic study, 

which means it looks at specific situations and occurrences, and it's capable of 

comprehending the perspectives, meanings, and happenings of diverse individuals. 

Fourth, qualitative research allows researchers to get access to the inner experience of 

participants and to learn how meanings are created within the framework of data. 

Lastly, greater flexibility in the qualitative study design is possible. 

The researcher of the present study selected the qualitative case study design to answer 

the research questions. Karlssan (2016) defines a case study as “a research strategy 

that helps us understand phenomena in real-life situations and the strategy is common 

in a wide range of fields such as psychology, sociology, political science, social work 

and business”. In this study, an intensive, holistic description of speaking anxiety 

phenomenon from Iraqi medical undergraduate students’ perspectives was conducted 

to assist Iraqi medical undergraduate students to cope with speaking anxiety. Elman et 

al. (2016) defines case study as equally research method. When it comes to qualitative 

research, a case study may be defined as one that investigates a smaller sample of 

anything. Therefore, using the qualitative case study design is suitable for this study. 

Furthermore, an in-depth look into the thoughts and feelings of FLA participants is 

provided by case study (Lababidi, 2016).Instance studies, according to Elman et al. 

(2016), "concentrate intently on a specific case." (p. 375). Although they acknowledge 

that certain case studies are conducted merely for descriptive reasons, they believe that 

the case in focus should be typical of a wider group of instances. 
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In addition, Harrison (2017) identified that the qualitative case studies have three 

characteristics: 1) particularistic, 2) descriptive, and 3) heuristic. The three types were 

suitable for this study. First, particularism in this case study is targeting on a specific 

occurrence. In this study, the case was Iraqi medical undergraduate students attending 

Institute of Medical Technology, Middle Technical University who experienced 

speaking anxiety. Second, being descriptive means that a case study offers a complete 

and rich description. In this study, speaking anxiety was described in specific details 

according to data collected from the participants. Third, being heuristic means that the 

exact words used by researchers' interpretations and individuals' own experiences of 

them helped the readers to understand the causes of speaking anxiety, the strategies 

that they used to reduce speaking anxiety, and the effects of speaking anxiety on the 

students’ performance in the classroom. In qualitative research, the speaking anxiety 

context or the situation at Institute of Medical Technology was described to shed the 

light on the speaking anxiety experienced by the participants. 

3.3 Sampling 

Sampling is “a method, procedure, or technique of choosing an appropriate sample, or 

representative portion of a population, for the goal of ascertaining population 

parameters or characteristics”. Sampling is the process of selecting population units 

for instance individuals, cases, and bits of data (Mujere, 2016). This purpose was 

achieved by means of purposive sampling. Purposive sampling meaning “the 

purposeful selection of a participant based on the individual's characteristics”. This 

method doesn't rely on chance, and it doesn't need any certain number of people to 

take part in the study. (Taherdoost, 2016). To put it simple, using instructors' opinions 

and students' final grades, the researcher determines what data is necessary and then 
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seeks out people who can and are willing to offer it.In this study, 15 Iraqi medical 

undergraduate students  and 5 teachers at Technical Institute of Medicine Al Mansour 

were interviewed to understand their experiences in relation to speaking anxiety. 

Moreover, purposive sampling enhances data range and helps the researcher to detect 

trends from them (Gopaldas, 2016). 

Qualitative case studies need two types of sampling, as described by Merriam (1998) 

and Harrison et al. (2017). The first is sampling, when the researcher selects the unit 

of analysis or case to be examined. The participants in this research were Iraqi medical 

students at the undergraduate level at Technical Institute of Medicine- Al-Mansour, 

Iraq. The second level of sampling suggests that the researcher needs to purposefully 

select whom to interview. In this study, the researcher conducted interviews with 

students who experienced anxiety when speaking in English language in their 

classrooms. Interviews were also conducted with 5 teachers from the same institution 

i.e. Technical Institute of Medicine- Al-Mansour, Iraq. The responses from teachers 

were used to triangulate the data from the participants' perspectives.  

The degree of case-based analysis characteristic of qualitative research necessitates 

relatively small samples. In addition, qualitative samples are intentional in that they 

are selected for their ability to provide in-depth knowledge about the issue being 

studied. As a consequence, rather of using probability sampling as is done in 

quantitative research, purposive sampling picks 'information-rich' situations. Indeed, 

new research reveals that purposive sampling is more efficient than random sample in 

qualitative investigations, corroborating long-held statements of qualitative 

methodologists. In qualitative information systems studies, reporting sample size and 

recommending acceptable ranges for grounded theory (twenty to thirty interviews) and 
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single case (fifteen to thirty interviews) projects are goals (Creswell, 1998; Vasileiou, 

2018). 

Students of both genders were included in the study, which necessitated the use of a 

homogenous sampling strategy (i.e., a sampling method in which the researcher selects 

participants on the basis of their membership in a subgroup that shares defining 

characteristics with the study's participants). In this study, researcher who is a female, 

must interview the participants face to face. The second criterion was that the 

participants of this study involved only Iraqi medical undergraduate students enrolled 

in Technical Institute of Medicine- Al Mansour, Middle Technical College. The third 

criterion was selecting 15 Iraqi medical undergraduate students as the participants. 

These students were taking English language course that are focused on speaking skill. 

In this class students were taught varieties of speaking activities for instance; speeches, 

role play, question and answer, group discussion etc. Their exposure to speaking place 

them in situations which induce anxiety. The fourth criterion was that the participants 

were all Iraqi natives because no international students were attending the institute. 

To select the participants, the researcher asked 5 English language teachers to choose 

students who are taking their English speaking skill and who seem to experience 

speaking anxiety for the interviews based on their marks in the final course. Therefore, 

English teachers would be able to provide suitable student to participate in the present 

study. In addition, the participants were selected purposively according to their marks 

that shows that they are weak. The researcher placed time schedule for the students to 

sign up according to their convenience to be interviewed.  
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For this study, The Iraqi medical undergraduate students provide rich information for 

the study. In addition, getting acceptance by participants in a research project is very 

important because "it offers the best opportunity for researchers to present their 

credentials as serious investigators and establish their own ethical position with respect 

to their proposed research" (Almalki, 2016). Prior to that, the researcher contacted the 

Dean of the Technical Institute of Medicine Al Mansour, Mr. Farhan Abboud to get 

permission to interview students about their perspective on speaking anxiety.  

3.4 Profiles of Participants 

The researcher interviewed 15 Iraqi medical undergraduate students who had enrolled 

in English language lesson at Al-Mansoor Technical Institute of Medicine. The 

English language lesson in which the students attended is a compulsory course to 

enrich their language. The course covered all the four skills; reading, listening, 

speaking, and writing. However, one of the difficult skills to master is speaking. 

During the lesson, the students were required to do many activities to develop their 

English language as a part of learning English language. However, a large number of 

the students attending the class created a problem in the process of speaking and as 

well as for the other skills. The researcher herself interviewed the students to look for 

causes, effects and strategies the Iraqi medical undergraduate students used it to reduce 

their speaking anxiety.  

The English course taken by the students is at a beginner stage which uses New 

Headway – Beginner as a required text. Then they will proceed to a pre-intermediate 

stage. At this stage New Headway pre-intermediate is used as a textbook. In addition 

to the textbook, there are parts titled "Everyday" and "spoken grammar," which allow 
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students to practice their speaking abilities in a real-world setting. In addition, there is 

a writing section at the end of the book for each subject, which gives examples for 

students to critique and emulate. 

As shown in Table 3.1, the age of the student ranged from 19-21 years old. The 

participants of this study were from three medical departments in Technical Institute 

of Medicine-AlMansour: four from Pharmacy, six from Medical Analysis and five 

from Electronic Technology. The researcher used pseudonyms to refer to the 

participants.  

Table 3.1 

Profile of Participants 

College Major Age Participant 

SA 19 Pharmacy “Institute of Medical Technology” 

SB 19 Medical Analysis “Institute of Medical Technology” 

SC 19 Electronic “Institute of Medical Technology” 

SD 20 Pharmacy “Institute of Medical Technology” 

SE 19 Medical Analysis “Institute of Medical Technology” 

SF 21 Medical Analysis “Institute of Medical Technology” 

SG 21 Medical Analysis “Institute of Medical Technology” 

SH 21 Electronic “Institute of Medical Technology” 

SI 21 Pharmacy “Institute of Medical Technology” 

SJ 20 Electronic “Institute of Medical Technology” 

SK 20 Medical Analysis “Institute of Medical Technology” 

SL 21 Electronic “Institute of Medical Technology” 

SM 19 Medical Analysis “Institute of Medical Technology” 

SN 20 Electronic “Institute of Medical Technology” 

SO 19 Pharmacy “Institute of Medical Technology” 

For their background of their study, the Iraqi medical undergraduate students’ levels 

of proficiency in English language was weak due to the method of teaching employed 

which did not give students opportunity to practice speaking in the classroom and 
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which focused on grammar only. As a result, despite graduating from high school and 

joining medical programme at the college, the students' English language skills were 

still lacking since their fundamental English was lacking, making it harder to acquire 

English afterwards. 

Besides interviewing the students, the researcher interviewed 5 teachers who were 

working in AlMansour Technical Institute of Medicine to triangulate the data from the 

students. Table 3.2 displays the profiles of the teachers. The researcher used 

pseudonyms to refer to the teachers. 

Table 3.2 

Profile of Teachers 

Teachers Years of Teaching Qualification 

TA 10 

TB 7 

TC 5 

TD 6 

TE 7 

As shown in Table 3.2, the 5 teachers at Technical Institute of Medicine- AlMansour 

have several years of teaching the English language course. Hence, teachers would 

have access to comprehensive data on their pupils' proficiency in all subject areas. as 

well as the causes, effects, and some strategies that the students used to cope and 

reduce speaking anxiety in particular. 

3.5 Data Collection Instruments 

This section describes the interview as the instrument. It also examines the interviews 

employed for students and lecturers. In this study interview were used to describe and 
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determine the perspectives of the participants. DeMarrais (2004) defines interview as 

a conversation that focuses on questions related to a research question between a 

researcher and a participant. Merriam (1998) and Oltmann (2016) state that interviews 

aim to obtain a special kind of information. Patten, (2002) maintains that the main 

purpose of an interview is to uncover those things that researchers cannot observe 

directly such as feelings, thoughts, and intensions. Marriam (1998) states that in 

research involving just a small number of people, interviewing is the best strategy for 

gathering data. In this study, the researcher wanted to obtain information about 

speaking anxiety from the perspectives of the Iraqi EFL learners at Technical Institute 

of Medicine-AlMansour. 

A semi-structured interview is suitable for this study because it develops a much 

deeper understanding of the research questions and conducted in current study. 

Fontana and Frey (2000) describe it as “one of the most powerful ways in which we 

try to understand our fellow human beings”. 

3.5.1 Students’ Interview 

To prepare the interview questions for, the researcher selected a group of questions 

related to the present study from study done by Balemer (2009). Similarly, Balemer 

explored the causes of fear of public speaking in a foreign language, as well as the link 

between fluency and the intensity of such fear.  

The interview questions comprised four areas that are relevant to speaking anxiety. 

The areas are: 1) Introduction which is to gain students profile and as a breaking 

session, 2) students’ perspectives of the causes of speaking anxiety, 3) effects of 

speaking anxiety on the students, and 4) strategies that the student use to reduce 
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speaking anxiety. Before the actual study, a pilot interview with two participants was 

conducted. Based on the comments from experts and feedback from the pilot study, a 

final draft of the interview for the actual study was modified and developed. 

The list of questions asked in students’ interview is as in Appendix C. First, four 

demographic questions were asked to characterize participant's profiles in the initial 

section of this interview. The interview guide's second section comprises 2 questions 

enquiring on interviewees' experiences with fear of speaking in general. The third 

section of the interview guide includes one question regarding the sources of speaking 

anxiety while the fourth section consists of two questions concerning the impact of 

speaking anxiety. Finally, in the fifth section of the interview guide, one question was 

asked concerning how participants coped with fear and anxiety while speak in English 

speaking.  

3.5.2 Teachers’ Interview 

The researcher interviewed 5 teachers who were working in the Technical Institute of 

Medicine-AlMansour. The purpose of interviewing teachers was to triangulate the 

interview data with the interview data of the students. Recordings of the interviews 

were transcribed and analyzed to identify the themes. 

The researcher divided the teachers’ interviews into two parts: firstly, personal 

information and secondly, interview relating the research questions of the study (see 

appendix D). 
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3.6 Data Collection Procedure 

After getting permission from the Dean of Institute of Medical Technology, the 

interview sessions with the students started in September of 2019 during the first 

semester. The date and times were chosen to ensure that the students would be 

available. The length of each interview could vary from twenty minutes to one hour 

and twenty minutes. The researcher was given a room by the dean to conduct the 

interviews. The room was in quiet place to ensure that the atmosphere was suitable for 

recording. The researcher herself did the interviews one time for one participant. The 

researcher used the following procedures to collect the data. At the beginning of the 

interview, the researcher explained the purpose of the study and how his\her answers 

might contribute to improving English language learning process for EFL students. 

Then, the interviewee filled in a consent form to indicate their willingness to 

participate in the interview. After that, the researcher thanked the interviewee for 

agreeing to be interviewed. Next, the researcher sought permission to have the 

interview tape-recorded. The researcher checked the recorder to ensure that it was 

working. All semi-structured interviews were asked in the Arabic. At the end of the 

session, the researcher thanked the participants for their cooperation. 

3.7 Method of Data Analysis 

Following the completion of the data collection stage, the researcher conducted an 

analysis of the data collected via interviews. The steps are discussed in next section. 
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3.7.1 Transcribe 

The first step that needed to be taken by the researcher before moving on to the analysis 

of the data was to transcribe the tape into textual form. According to Creswell (2012), 

it is the process of transforming an audio recording into text data. It made data analysis 

simpler for the researcher who conducted the study. The researcher also translates The 

Arabic Transcript into English. 

3.7.2 Code the Data 

What this entails is that the process of coding is the act of slicing up a section of text 

into individual bits of text or distinct categories. According to Cohe et al. (2000), 

coding is a method of analysing and organising the data in an attempt to comprehend 

the meanings included in the text. This method also assists the researcher in identifying 

categories and trends. According to Cohen et al. (2000), the researcher performed 

content analysis by coding, using several coding methods such as open coding, 

analytical coding, axial coding, and selective coding. The initial approach was known 

as open coding. Open coding is a method in which the researcher assigns categories to 

the data based on the transcript. It meant that the researcher had to draw their own 

conclusions about what the participants intended by their response. The second method 

was the analytic coding method. During the analytical coding process, the researcher 

translates or interprets the statement made by the participants. Following that, the 

researcher presented the central idea or concept that was to be understood by analytical 

coding. The axial coding method was the third. Through the use of axial coding, the 

researcher was able to categorise the topics into groups that have the same significance 

across all of the participants. The selective coding method was the fourth. There was 

a lot of overlap between an axial coding and a selective coding. Through the use of 
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selective coding, the researcher was able to determine the primary categories of text 

data, which were the students' issues and their solutions. 

3.7.3 Reporting Findings 

After all of the data had been coded, and the core had been chosen, the findings were 

given, and every aspect of the discovery was thoroughly addressed. Creswell (2012) 

defines data reporting as the process of creating the report in a form that is suitable to 

the audience. In this study, researcher has published the findings in a written format 

that was designed to be accessible to a variety of readers. 

3.7.4 Summarizing the Findings 

After the researcher had transcribed the results, coded them, and reported them, the 

researcher who was going to summarize the findings needed to start with a basic 

overview of the important findings. The researcher gives the reader a concise summary 

of the study when he or she has finished reporting the findings. 

3.8 Pilot study 

A pilot interview is another essential element for interview preparation. In qualitative 

research, piloting interviews are a necessary step to emphasise the importance of 

improvisation in addition to the main study (Majid, 2017).To improve interview 

processes, Castillo-Montoya (2016) suggested piloting the interviews. 

Creswell (2008) states that the main objectives of the pilot interview are: 1) in order 

to establish the appropriateness of the settings by obtaining answers from the 
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participants, 2) to make the researcher familiar with interviewing techniques, and 3) to 

ensureparticipants are given crystal-clear questions. 

 

Pilot interviews with two Iraqi students(one male and one female) from Universiti 

Utara Malaysia were done by the researcher in order to attain the aforementioned 

goals. The pilot interview was done in Malaysia on May 10th, 2018since the researcher 

was there for study intentions.The data were tape-recorded to analyse the transcript of 

the interviews. The answers aidedthe researcher generate or categorise the data that 

could surface during the real inquiry. 

 

The researcher used pseudonyms to refer to the participants. The intention to use 

pseudonyms was to preserve the credibility of the study which guaranteed 

confidentiality. The interview questions were conducted using both Arabic and 

English because the two students had problem expressing their view when the 

questions were asked in English. Hence, the students could use either English language 

or Arabic language in their answers. 

 

Except for two questions, both participants Omar and Sahara understood everything 

the researcher asked them throughout the two pilot interviews. This resulted in some 

slight adjustments to these two questions by the researcher. The first question was: 

“where do you feel most comfortable speaking in English? Why?” With respect to the 

first question, both participants were definitely confused about where they found 

themselves most comfortable. So, the researcher decided to add some probes, which 
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was "where do you feel most comfortable? Why?” To "Where do you feel the most 

comfortable place to speak in English?  Probes: class, street, or home and Why?" 

 

The second question is “what kind of English speaking anxiety makes you anxious?” 

With respect to second question too, the two participants could not understand it as it 

is related to the next question which is "What kind of situations in English make you 

anxious?" So, the researcher decided to change the second question, which was "what 

kind of English speaking anxiety makes you anxious?" to "What kind of situations in 

English make you anxious?" 

 

Furthermore, the researcher decided to conduct the interviews in Arabic as she felt that 

the participants could not express their feelings fully in English. The researcher herself 

is confident and could translate from Arabic to English because she already finished 

courses in Translation in the Bachelor of Arts degree program. However, the 

researcher would also have asked other specialists in translation to examine the 

transcripts in order to ensure that the translation convey the actual message as 

mentioned by the students in the interviews. 

 

The first pilot interview was conducted with the participant, Omar, who was a student 

taking an intensive English course at Universiti Utara Malaysia. Omar stated that he 

had a hard time speaking English well. Speed, dialect, class climate, and subject of 

conversation were all factors that contributed to these challenges. Speaking anxiety 

was also a problem for him when it came to English assignments. 
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He gave the following reasons for feeling anxious when speaking in English language. 

First, he was afraid of getting low marks. Second, he was always thinking about his 

peers and felt embarrassed if he did poorly. Third, he did not have enough vocabulary 

to understand the speeches. Fourth, in some activities, he did not feel comfortable 

when speaking in the classroom. He said "I prefer to speak in my room because I feel 

more comfortable". Lastly, due to his fear of speaking in front of large groups more 

than two, he avoided doing so. Moreover, he mentioned that his mind was wandering 

during examination on the speaking tasks. He described some of the methods he took 

to overcome his fear of public speaking, such as taking time to reflect before speaking, 

exhaling deeply, and conversing with a buddy. Physical anxiety symptoms such as 

perspiration, redness, an elevated heart rate, and vibrating feet also occurred when he 

spoke English. His performance was affected by worry, although not to a great extent. 

 

Sahara, the second participant, of the pilot study was a student which has taken an 

intensive English course at Universiti Utara Malaysia. Sahara admitted experiencing 

difficulties when speaking in the English language. During her first time in attempting 

to communicate in English, she faced difficulties when her unable to produce speech 

due to limited vocabularies. She also preferred to rehearse the speech on specific topic 

before actually having the conversation or speech. Moreover, she mentioned that the 

fear of failure, feeling worried and feeling shy were also factors causing speaking 

anxiety in English. She regarded her fear of public speaking to be a medium. She also 

stated other reasons for feeling of anxiety in speaking such as the topic of speaking, 

especially topics, mapping questions, teacher's attitudes, environment in class, and 
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lengthy conversations. To reduce her anxiety when speaking English, she used 

strategies such as increasing the amount of time spent on speaking activities, creating 

common words that might be used in any spoken activity, and applying self-motivation 

are all good ideas. 

 

The pilot study also provided feedback that helped the researcher to refine the 

interview guidelines and to improve her interviewing skills. Moreover, transcribing 

the excerpts from the interviews helped in gaining insights into how to manage the 

data and interpret them. Finally, the pilot study made the researcher more familiar with 

the strategies of inquiry to be used in the actual study. 

3.9Trustworthiness of the study 

When doing qualitative research, it is essential to check that the conclusions of the 

study adhere to strict standards. Lincoln and Guba (1985) suggested that the 

conclusions of the study have to have enough amount of authenticity. In order to do 

this, it is necessary to consider concepts such as validity and reliability in order to 

determine the extent to which the results correspond to reality. Many authors claim 

that the assumptions upon which qualitative research matches reality are 

fundamentally distinct from those around which quantitative research is founded 

(Denzin & Lincoln, 2000; Lincoln & Guba, 1985). According to Marriam (2009) states 

that qualitative research is “holistic, multidimensional, and ever-changing; it is not a 

single, fixed, objective phenomenon waiting to be discovered, observed, and measured 

as in quantitative research”. 
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Other terms like trustworthiness, conformability, credibility, transferability, and 

dependability have replaced validity and reliability in qualitative research (Lincoln & 

Guba, 1985; Patton, 2002). Conformability is the extent of neutrality to findings from 

the biases of a research, while the notion of credibility means that the findings are 

credible. Transferability is the ability to generalize the findings to other context. 

Dependability is the consistency of the findings in a recurring manner (Lincoln & 

Guba, 1985). 

The reliability of this study was improved by the use of a variety of methodologies that 

were utilised by the researcher. The researcher began by putting up a suitable design, 

which consisted of a qualitative case study, in order to address the aims and concerns 

of the research. Second, the researcher made an effort to develop good relationships 

with the participants so that they would feel more at ease. The kids were favourably 

impacted as a result of these processes. This action encouraged people to discuss 

openly about the experience they had with public speaking. 

3.10 Ethical and Legal Considerations 

Ethical and Legal considerations must be considered when conducting a study with 

human participants (Wiersma, 2000; Antoniadou, & Dooly, 2017) First, gaining access 

to a site through what is called "gatekeeper". The researcher requested the dean of 

Technical Institute of Medicine AlMansour who can provide some information about 

the university itself, the education system, the lessons that the students should take, 

and how to obtain a permission to get the final marks as well as to conduct the 

interviews. Nevertheless, the researcher herself obtain permission from the Dean of 

Technical Institute of Medicine AlMansour to conduct and collect the data. The 
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researcher also requested to conduct the interviews inside the university at calm places 

such as the library or classroom or laboratory.  

During the meeting that took place with the participants, the researcher had established 

an agreement with the participants on their right to maintain confidentiality. Before 

beginning the interview, she had the participants fill out a letter of agreement, which 

both explained to the participants the goal of the research and guaranteed that their 

answers would remain anonymous. Third, the researcher shielded the identities of the 

people who took part in the study by using pseudonyms rather than their real names 

wherever possible to protect them from any potential harm. 

3.11 Summary 

In this chapter, the researcher explains the research design of this study. The researcher 

provides the reasons for using a qualitative research design. Then, the researcher 

describes the sampling and the setting of this study. The participants are Technical 

Institute of Medicine- AlMansour. Additionally, the researcher illustrates the criteria 

for the selection of the participants. Next, the researcher provides the benefits of 

conducting a pilot study before the actual interviews. Then, data analysis and the 

strategy for conducting that analysis are discussed. Finally, the researcher explains the 

ethical and legal issues of the study. 
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CHAPTER FOUR 

FINDING AND DISCUSSION 

4.1 Introduction 

Research results and debates are included in this chapter. In the results, the researcher 

describes the data's outcome including the causes of EFL speaking anxiety from Iraqi 

medical undergraduate students’ perspectives, the effects of speaking anxiety on the 

Iraqi medical undergraduate students, and the strategies that the Iraqi medical 

undergraduate students used to reduce speaking anxiety.The discussion of the research 

is also strengthened by theories and literature Review. 

4.2 Research Findings 

4.2.1 Causes of Speaking Anxiety 

Specifically, the term "causes of speaking anxiety" refers to reasons or variables that 

cause anxiety in participants when they are unable to talk or express their opinions in 

front of a group of people during a speaking class. Seven themes emerged from the 

interview responses of the participants to research question one: “what are the causes 

of EFL speaking anxiety from the Iraqi medical undergraduate students’ 

perspectives?”. The findings showed that the students associated their anxiety with: 1. 

Fear of negative evaluation, 2. Fear of making mistakes, 3. Lack of vocabulary 

knowledge, 4. Unfamiliar topics, 5. lack of Time management, 6. Lack of confidence, 

and 7. classroom environment.The themes were derived from the participants' 

explanation of their experience and were guided by the literature review. 
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4.2.1.1 Fear of Negative Evaluation 

The first difficulty found in this research is fear of negative evaluation. The statement 

below showed that three participantsfacedfear of negative evaluation (see appendix 

G): 

SC: “I hate speaking that include evaluation by using marks. When I speak, I 

directly think that I will not be able to reply the whole speech. I lose the focus in 

the middle or after one or two minutes from the start. Because I always think that 

may my answer is not correct and that makes me anxious during the speaking 

class.” 

 

SD:“Another factor is because there are teachers in the class, so the teacher's 

assessment makes me nervous.” 

 

SF:“I’m afraid what the teacher might say. She might think that I’m dumb 

because I make a lots of grammatical mistakes. For me, I have an idea but I am 

afraid of saying it. I know myself that I can’t tell my ideas in English so I prefer 

to keep silent.” 

 

In addition to that, from the teachers’ responses, one teacher out of five stated that fear 

of negative evaluation is one of the causes that leads to speaking anxiety. The statement 

stated below; 

TC:“fear of marks and evaluation, they saw speaking English language is 

difficult for them and they will get low marks.” 

 

In the present study, the Iraqi medical undergraduate students mentioned fear of 

negative evaluation to be a major cause of their speaking anxiety. Their responses 
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show that the students were afraid of their teachers’ impression of them and thus this 

fear distracted their concentration on performing their speaking task. Viana et al. 

(2019) stated that this difficulty results in students' reluctance to participate in speaking 

activities in the classroom because they believe they will be judged and assessed 

poorly and because they have not mastered the speaking skill. 

Likewise, Horwitz et al. (1986) explain that this anxiety arises from the fact that people 

who are afraid of being judged negatively may become too sensitive to other people’s 

opinions about them. This situation can also be seen from the perspective of 

MacIntyre’s recursive relations between cognitive,behaviour and anxiety. Batiha et al. 

(2016) and Mukminin et al. (2015) also suggested that worry of receiving a poor 

assessment is one of the most common factors of speaking anxiety among their 

respondents.  

4.2.1.2 Fear of Making Mistakes 

Fear of making a mistake is another cause of speaking anxiety. This was identified by 

the Iraqi medical undergraduate students when asked “What do you think the causes 

of speaking anxiety or factory that can lead to speaking anxiety? Why?” Two of fifteen 

student said that the fear of making mistake was difficult challenge related to speaking 

(see appendix G): 

SB: “Also, making mistakes makes me stressed. I have difficulty in 

recognizing the words because they are difficult to follow the speakers at the 

same time. Of course, I will miss one of them. I’m so scared ofmaking 

mistakes. I always feel lost. I lose everything when I face this situation.” 
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SO:“I am afraid to making mistakes (such as grammar,pronunciation, 

vocabulary)” 

 

In addition, one teacher out of five stated that one of the causes of speaking anxiety is 

fear of making mistakes. The statement stated below; 

TE:“limited vocabulary and making mistakes.” 

The Iraqi medical undergraduate students’ responses highlighted that the kind of 

mistakes made by them which are as follows: incorrect pronunciation of words, the 

use of wrong words due to limited vocabulary, uncertainty whether their speeches are 

within the topics given. Akkakosan’s study (2016) on anxiety among Thai EFL 

university students in English conversation classroom revealed similar finding i.e. 

worry of making mistakes and limited vocabulary as main sources of speaking anxiety. 

Likewise, research done by Mukminin (2015) also found that fear of making mistakes 

is one of the major factors which caused speaking anxiety among students. 

4.2.1.3 Lack of Vocabulary Knowledge 

Lack of vocabulary knowledge is one of the problems that the Iraqi medical 

undergraduate students were facing. Six of fifteen of the participants said that they had 

problems with the lack of vocabulary knowledge during speaking tasks. Students' 

responses are as follows (see appendix G); 

SD:“Sometimes it's because Idon't have enough vocabulary for speaking, so I 

have to think about it first, if Iwant to respond it takes a bit longer.” 

SE:“I do not know what to say, I can’t explain the speech for one time I lose 

many words or primary ideas in the first time of speaking. On the other hand, 



  

106 

 

many times I couldn’t complete answering all the questions that we need to 

speak about them because I don’t have much words.” 

SG:“I do not know how to say the words. I do not know many words that is 

difficult so difficult.” 

SK:“I don't know some vocabularies and expressions touse. I'm usually afraid 

to speak up” 

SL:“I have limited vocabularies in English language because my level in 

English is not good.” 

SN:“yes, I’m scared because I do not have enough words in English language 

I can use it to speak.” 

 

In addition, the finding showed that three teachers out of five stated that one of the 

causes that leads the Iraqi medical undergraduate students to suffer from speaking 

anxiety is limited vocabularies they have that prevents them from speak and cause 

speaking anxiety. The statement stated below; 

TA:“I saw that students have difficulty when they want to answer they have 

limited vocabularies that makes them can't express their ideas clearly.” 

TB:“Most of the students have a problem in pronunciation, limited 

vocabularies, fear of making mistakes either in grammar or meaning.” 

TD: “And limited vocabulary also restricted them to express their ideas 

clearly.” 

TE:“Limited vocabularies and making mistakes.” 

This finding highlighted that the lack of vocabulary knowledge hinders the 

participants’ understanding of the speech task as well as causing them to stutter and 
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pause in their speeches. As a result, the students are not able to express their ideas. 

Subandowo’s study (2017) also found that limited vocabulary and not knowing 

meaning of words as a major barrier to his participants’ ability to converse in English. 

This is also in line with the findings of Indrianty (2016) and Khan (2018) who also 

found that the lack of vocabulary can contributed to students’ anxiety in speaking 

tasks.  

4.2.1.4 Unfamiliar topics 

Another source of anxiety that emerged from the study is unfamiliar topic. This means 

that the students had to deal with topics which they are exposed to or lack of knowledge 

for their speaking tasks. Two of fifteen participants claimed that they had a problem 

with unfamiliar topic. Students' response are as follows (see appendix G); 

SH:“For me, some topics are difficult to express my opinions about it.” 

 

SJ:“I feel worried when speaking about topics about odd situations. Sometimes I 

have asked to speak about weird sports, for example, Yoga.” 

In addition to that, one teacher also stated that unfamiliar topics is one of the causes 

that leads to speaking anxiety. The statement stated below; 

TD:“According to the topic, some students are very weak, they cannot answer 

or express their ideas because they don't have much information about some 

topics.” 

 

The responses from students indicate clearly that unfamiliar topics have put the 

students in great difficulty. These findings are similar to studies by Cepon (2016), He 



  

108 

 

explains that EFL learners should be knowledgeable with the issue before 

communicating in English. When EFL students are assigned to give a speech or to 

conduct a discussion on a topic they are unfamiliar with, they are likely to struggle to 

come up with ideas because they lack background information.  

4.2.1.5 Lack of Time Management 

The study came to the conclusion that managing one's time effectively is the fourth 

challenge of public speaking. Two of the participants admitted that they struggle when 

it comes to keeping track of the time while they are giving public presentations. It is 

clear from the statement that is provided below (see appendix G): 

SA:“And then, umm, when I speak I have problem with time. Sometimes I 

cannot finish the speech on time. Sometimes It overtime and sometimes I finish 

the speech before the time up.” 

 

SD:“Then at the time ofthe test, because of being chased by time it became 
blank.” 

As a direct consequence of this, in light of the answers provided by the participants, it 

is possible to draw the conclusion that managing their time effectively has become a 

challenge for the students while speaking. Moore (2011), who noted that most 

presenters strive to say too much yet end up running out of time, provided support for 

the claims made by those participants. Many people who want to talk are afraid to do 

so because they believe they will not have enough to say. They are concerned that they 

will finish too fast, at which point everyone in the audience will be watching them in 

complete silence. So often, presenters have a really significant point to say, but they 

are unable to conclude their speech because they do not have enough time. 
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4.2.1.6 Lack of Confidence 

The lack of exposure and opportunity to use English has also impacted the students 

psychologically. It leads them to have lack of confidence. One participant stated that 

he had lackof confidence as their difficulty in speaking English language. It was 

proven by the statement below (see appendix G);  

SA:“It happened for many factors such as I met new classmate at the class and 

I did not know yet about speaking concept. I also have lack of confident.” 

When giving a speech, having confidence is essential because it gives the speaker the 

ability to exercise total command over their presentation and, ultimately, their 

audience. According to Rozakis (1999), the primary reason why many public 

presenters lack self-assurance is because they focus too much on themselves. 

4.2.1.7 Classroom Environment 

The seventh theme that emerged from this study was the classroom environment. One 

participant declared that they experienced anxiety due to the classroom environment. 

The statement showed below (see appendix G); 

SM:“Fear of speaking in front of all students and teacher makes me lose words 

and cannot answer.” 

The atmosphere of speaking classes is considered as a cause for speaking anxiety in 

which the Iraqi medical undergraduate students had to endure. This finding is similar 

to studies conducted by Rafada and Madini (2017), Akkakoson (2016), and Huda 

(2018). 

https://www.researchgate.net/scientific-contributions/2121134132_Suzan_Hammad_Rafada
https://www.researchgate.net/profile/Abeer_Madini
https://www.researchgate.net/profile/Songyut_Akkakoson2
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4.2.2 Effects of Speaking Anxiety 

The second research question: How does speaking anxiety affect the Iraqi EFL 

learners? In this study, the effects of speaking anxiety refer to the influence of anxiety 

on speaking from the perspectives of the Iraqi EFL students. Based on the students’ 

responses, the effects of speaking anxiety could be classified into three types: 1) 

personal effects, 2) social effects, 3) academic effects. 

4.2.2.1 Personal Effects 

The participants of this study mentioned that anxiety in speaking as having negative 

effects on them personally. Three sub-themes derived from the personal effect are 

including: avoiding speaking skills, feeling depressed, and losing concentration (see 

appendix G). 

4.2.2.1.1 Avoiding Speaking Skill 

The first sub-theme emerged from the personal effects was avoiding speaking 

activities. One participants claimed that they had problems related to speaking skill 

activities that was somehow difficult for most of the students because their level in 

speaking English language was just beginner. These problems led to misunderstanding 

that caused a feeling of anxiety among the students. The statement stated below (see 

appendix G); 

SO:“Because I am afraid to making vocabulary, grammar, accent and 

pronunciation). mistakes in pronouncing a word or applying grammar in a 

sentence, so students with me don’t understand the meaning.” 
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The participant's response revealed the psychological effects had to endure i.e. were 

just not prepared to speak the language spontaneously due to low level of English 

proficiency and limited vocabulary. These add to fear of having to speak in English. 

This finding is parallel to the study by Rafida and Madini (2017) who described their 

participants from King Abdul Aziz University who faced the same predicament. The 

sub-theme of avoiding speaking activities is also similar to the finding of a study by 

Abdullah & Abdu Al Rahaman (2016) on students’ anxiety level towards speaking 

English as a second language. Their participants resorted to skipping classes to avoid 

the threatening nature of English speaking class. But in this study, the researcher found 

from the participant response that the student cannot skip the class because it is 

obligatory and still restricted with anxiety. 

4.2.2.1.2 Feeling Depressed 

The second sub-theme that emerged from the main theme is feeling depressed. The 

participants admitted that speaking anxiety affected them personally. Four confessed 

that they were depressed because they thought that they would never do well in 

speaking classes. The students became pessimistic because they were afraid of the 

speaking classes and the possibility of failing. Even though the students were provided 

with facilities inside and outside the Institute, they seemed to suffer from depression 

in their speaking classes. Their statement stated below (see appendix G); 

SC: “I feel depressed when I get anxious. My day turns upside down. I cannot 

keep my studying or continue my day” 

SD: “Definitely nervous, I'm nervous not because I'm afraid I can't do it, but 

becausepeople stare at me. Then, when I was suddenly appointed (to speak) I 
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became blank, I had to think again about what I should say, and that's what 

made me nervous.” 

SG: “It is not easy. I feel embarrassed, sad, nervous. Sometimes I want to cry. 

I do not like to speak about that. I know myself I can’t speak English.” 

SL: “shocked” 

In brief, having to speak in English has profound psychological effect on some of the 

students leading them to depression. A study by Mahmud (2017) on effects and 

problems of speaking anxiety also showed that students of Benggali medium 

classroom experienced severe-fear, helplessness and embarrassment. 

4.2.2.1.3 Losing Concentration 

The third sub-theme that emerged from the main theme is losing concentration. The 

participants admitted that speaking anxiety affected them personally. Eight admitted 

that they were losing concentration because they thought that they weak in English 

language. Their statement stated below (see appendix G); 

SA:“To be honest, I was sweating cold, nervous, and It kept going blank 

because I was so nervous that all my vocabularies disappeared, so what I 

wanted to talk about was scattered.” 

SB:“It affects me especially I get hesitated by what I want to say.” 

SD:“Definitely nervous, I'm nervous not because I'm afraid I can't do it, but 

becausepeople stare at me. Then, when I was suddenly appointed (to speak) I 

became blank, I had to think again about what I should say, and that's what 

made me nervous.” 

SE: “I can’t understand or speak in English language because of using the 

English language most of the time inside the classroom. This problem causes 
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anxiety for me. It also leads to hesitation. I think that is due to using 

vocabularies, which are new for me.” 

SF:“I can't focus. I think that is due to using vocabularies, which are new for 

me.” 

SJ: Hesitated 

SM:“Fear of speaking in front of all studentsand teacher makes me lose words 

and cannot answer.” 

SN: “In English language class, I can get so nervous I forget things know.” 

The participants' responses showed how they lose the concentration in the classroom 

and while they are trying to speak English language. From the facts shown above, it is 

possible to draw the conclusion that a lack of attention may have contributed to 

speaking anxiety. Inadequacies in one's language and apprehension about making 

errors might also be contributing factors (Han, 2016). 

4.2.2.1.4 Over thinking 

The third sub-theme is over thinking, which means that the students think a lot when 

they feel anxious in speaking classes. One participant mentioned that anxiety affected 

him negatively, that he had few vocabularies, and that they might avoid engaging in 

speaking activities because he is weak in English language. The statement stated below 

(see appendix G);  

SF:“For me, it is tired, I think a lot because I have few vocabularies. I am weak 

in English.” 
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The findings showed that overthinking is one of the effective factor that leads to 

speaking anxiety. A study by Huda (2018) on speaking anxiety also revealed over 

thinking as one of the effects endured by Wolisonggo EFL University students. 

4.2.2.2 Social Effects 

The second type of effect that emerged from this study was social effects. This means 

that speaking anxiety influenced student's social life negatively. The findings showed 

that there is one sub-theme that is one of the social effects that is isolating oneself from 

others (see appendix G). 

4.2.2.2.1 Isolating Oneself from Others 

The sub-theme of the main theme social effects is isolating oneself from others. Three 

of 15 participants mentioned that speaking anxiety had a negative effect on them in 

which they preferred to be alone and avoided contact with others, including their close 

friends and families. The participants may have resorted to this behavior to avoid 

disagreement with other people or to save face. The statement stated below (see 

appendix G); 

SB:“The first is not confident, the second is very nervous, especially in 

speaking English, afraid that what I say cannot be understood by others, and it 

will be misinterpreted.” 

SC: “I face problem inside and outside the classroom. Inside, I feel afraid of 

speaking and outside, I like to be alone even at home. The speaking classes 

affected on me that’s why I do not like to speak to anyone.” 

SJ:“I’m afraid what the teacher might say. She might think that I’m dumb 

because I make a lots of grammatical mistakes. For me, I have an idea but I am 
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afraid of saying it. I know myself that I can’t tell my ideas in English so I prefer 

to keep silent.” 

In addition, five teachers admitted that students are isolating themselves and prefer not 

to speak English language. the statements stated below 

TA: “The students who keep silent and refuse to participate” 

TB:“hesitated students. All the time say "aaaaahhh" when the miss or forget one 

word and they can't reward it.” 

TC:“the students who have lack of confidence that prevents them even to answer 

the questions or do the tasks, they have lack of experience standing in front of 

all students and speak in English language.” 

TD: “students who refuse to answer and say " I don't know"” 

TE:“Hesitated and some refuse to participate.” 

In summary, some students strove to be as inconspicuous as possible in class as well 

outside the classroomin reducing the likelihood of being called upon and having to 

convey in English. In this sense, some isolated themselves from their teachers and in 

extreme cases even from their friends and family owing to the fear of speaking in 

English. A Study by Mahmud (2017) on effect and problem of speaking anxiety in 

Benggali medium classrooms of Bangladesh revealed similar finding i.e. the students 

could not communicate in English in class, they were scared of participating in 

speaking activities and small talk initiated by their teachers.  
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4.2.2.3 Academic Effects 

The third theme that emerged from this study was academic effects. This theme was 

associated with the low achievement and performance of the Iraqi medical 

undergraduate students (see appendix G).  

4.2.2.3.1 Low Achievement and Performance 

In this theme, the students were experiencing speaking anxiety, which made them 

nervous and thus contributed to poor performance, which in turn created more anxiety 

and even worse performance. The feeling of nervousness is closely connected to the 

feeling of worry. Speaking anxiety harms the students’ achievement by reducing their 

participation in the speaking classes. Three of fifteen participants mentioned that 

anxiety had a negative effect on them. The statement stated below (see appendix G);  

SE:“On the other hand, many times I couldn’t complete answering all the 

questionsthat we need to speak about them because I don’t have much words.” 

SG:“From the four skills, I always get the lowest mark in speaking because I 

feel so apprehensive about speaking.” 

SK:“Maybe I'm nervous when speaking related to grades, such as during the 

midor final exam, I'm excited, nervous, and think about whether I can do it or 

not. Butif it's just practicing in class, volunteering, that's fine to me.” 

The results revealed the existence of other sorts of impacts, including academic effects. 

The Iraqi medical undergraduate students who struggle from anxiety related to public 

speaking highlighted the difficulty with poor accomplishment and performance as a 

consequence of their condition. This finding is similar to the findings of Kalra and 
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Siribud (2020);Saeed (2015) who found that students' achievement and performance 

are negatively impacted when they have speaking anxiety. 

4.2.3 Strategies to Reduce Speaking Anxiety 

The third research question in this study was: what are the strategies that the Iraqi 

medical undergraduate students used to reduce speaking anxiety? Students should be 

aware that they play a vital part in the process of communication. Thus, students 

employing certain speaking strategies themselves that contribute to lowering their 

speaking anxiety is crucial. The responses were then classified into categories as 

guided by findings of previous studies. 

Seven categories of strategies were used by the participants to overcome speaking 

anxiety. The researcher divided the seven strategy categories into four themes. The 

first main theme is cognitive strategy comprising positive thinking, repetition, 

translation. The second main theme is metacognitive strategy consisting of preparation 

and participation. The third main theme is affective strategy which has one strategy 

i.e. relaxation. The fourth strategy is memory strategy which includes using keywords 

(see appendix G). 

4.2.3.1 Cognitive Strategy 

The cognitive strategy is by far the most often employed strategy by the participants 

of the study to conquer their fear of speaking. A cognitive strategy is a mental pattern 

or technique that is used to attain a cognitive objective (Dole, 2009; Suyitnomm, 

2017). Three sub-themes stemming from this main theme cognitive strategies 

included: positive thinking, repetition and translation (see appendix G) 
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A) Positive Thinking 

Positive thinking was used as a strategy to reduce speaking anxiety. Positive thinking 

means that the participants use their minds to be confident and comfortable in doing 

speaking tasks. Two participants mentioned that they used this strategy to cope with 

their anxiety. The statements stated below (see appendix G); 

SB:“Try for positive thinking, everyone can make mistakes, That's normal, but 

sometimes it works and sometimes it does not.” 

SF: “I couldn't find a strategy to reduce my anxiety. But lately, I've been trying 

tolove myself and think positively, because I know that what I'm afraid of is 

whatother people think, so from self-love, I wish I could be more confident 

andcourageous.” 

Positive thinking as a strategy used to deal with speaking anxiety was also found by 

Mahmud and Suryana (2015) and Rayani (2016) indicated that positive thinking is a 

kind of self- encouragement that help learners to get rid of emotional and negative 

ideas. 

B) Repetition 

Repetition was another cognitive coping strategy used by the students.Repetition as a 

coping strategy is an attempt to repeat words several times in order to understand the 

speech correctly. One participants used this strategy to overcome their anxiety in 

speaking. The statement stated below (see appendix G); 

SC: “When I want to speak I forget some of my ideas, I ask to repeat what is next 

or repeat again the question, this way actually helps me a lot to keep telling my 

ideas and what I want to say easily.” 
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In addition, three teachers out of five stated that students used to repeat the words and 

phrases to avoid speaking anxiety. The statement stated below; 

TB: “repeating the information, making plan for what they want to speak 

means writes some words on paper to remind them of what they want to say.” 

TC: “students often ask to repeat the question.” 

TE: “asking to repeat the question to take time to think and answer.” 

Repetition as a strategy used by the EFL Iraqi students to overcome the speaking 

anxiety was also employed by participants in a study in El-Sakka’s study (2015). 

C) Translation 

Translation was also used as a strategy to reduce speaking anxiety. Translation means 

that the participants requested their teacher or their classmate to translate some words 

from English into Arabic that is their first language to help them understand the 

speaking task.  Three out of fifteen participants employed this strategy as one of the 

ways to reduce their speaking anxiety and help them to continue with their speech. The 

statements stated below (see appendix G); 

SD: “I have few vocabularies in English so it is difficult for me to understand 

all what is said in order to speak about it. However, I ask to translate what is 

said from English to Arabic briefly sometimes to get the ideas. It is a very 

helpful way to speak confidently.” 

SG:“I ask to translate what is said from English to Arabic briefly sometimes 

to get the ideas. It is a very helpful way to speak confidently.” 

SL: “For me, I ask to translate the question or some words I do not know from 

English to Arabic.” 
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In addition, one teacher stated that students ask to translate to avoid speaking anxiety. 

The statement stated below; 

TA:“Preparing and asking for translate some words in order to understand 

the question clearly.” 

Translation as one of the cognitive strategies that Iraqi medical undergraduate students 

used to overcome their speaking anxiety was also employed by participants in 

Boustani’s study (2019). 

4.2.3.2 Metacognitive Strategy - Preparation 

Metacognitive strategy was the second category of strategy identified as a result of this 

research. In learning strategies, metacognitive techniques are those that help students 

manage and control the learning process via the use of planning, monitoring, and 

evaluating learning activities. Preparation was a metacognitive technique that emerged 

from the replies of the participants in this research (see appendix G). 

In this study, preparation was also used as a strategy to reduce speaking anxiety. 

Preparation in this context refers to the efforts exerted by the participants before the 

speaking task so that they are able to reduce their anxiety and to conduct their speech. 

Two of fifteen participants mentioned that preparation was one of the strategies they 

used to reduce speaking anxiety. Preparation has taken by the participants included 

looking for various topics to speak about, practicing the speech by using more 

vocabularies, and attending more courses in speaking skill. The statement stated below 

(see appendix G); 
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SA: “I often practice, I talk to myself in the mirrorthat way makes me more 

confident and prepared to talk in front of my class.” 

SI:“preparing for topics, makes me more confident.” 

SJ: “To cope with my nervous I do a better preparation and a lot of practice at 

home. Sometimes I ask my friend to listen my speech.” 

SM: “I will overcome it by preparing and reading vocabulary as much as I can 

that related to the topic. It will make me feel more confident.” 

In addition, one teacher stated that students prepare for the tasks. The statement stated 

below; 

TA: “Preparing and asking for translate some words in order to understand the 

question clearly.” 

In brief preparation such as researching and practicing speaking on the topics, speaking 

English frequently, taking courses and watching you tube on speaking have proven to 

be useful strategies for these particular EFL Iraqi participants to speak on topic 

assigned. Since these strategies provided the participants with greater vocabulary and 

background knowledge to speak about the topics, they gained confidence and felt less 

nervous about doing so. Similar strategies were also employed by participants in 

studies conducted by Choi (2016) and Cepon (2016) who found that lessening students' 

apprehensions about speaking can be achieved by more rehearsal and preparedness. 

4.2.3.3 Effective Strategy - Relaxation 

The fourth theme that emerged from the participants' responses was "affective 

strategy." The relaxation sub-theme was the only one that emerged as a result of this 

method. Relaxation is described as the actions performed by students to become 
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calmer in order to overcome their feelings of nervousness. This method was used by 

two participants to deal with their fear of speaking in front of others. The statements 

stated below (see appendix G); 

SE: “when I want to focus on what I want to say, I took a deep breathes and start 

speaking.” 

SO: “I take a deep breath. It is the most thing I have done and I think everything 

will be okay if we are well prepare something like that.” 

The responses indicate the participants try to navigate of their anxiousness having to 

speak in response to question or having to speak on a topic by telling themselves to 

relax, or by taking a deep breath or by engaging in sport, by ignoring negative 

comments they had previously or by indulging in favorite food to reduce the built up 

tension in order to proceed with the task given. Affective factor hypothesis (1982) by 

Krashen highlights the role of affective elements. These are the emotional components 

of the human system involved in language learning, which can be debilitating or non-

debilitating. In the case of Iraqi medical undergraduate students, they used relaxation 

techniques to control their emotions and motivate themselves to complete the speaking 

task. Participants in studies by Rayani et al. (2016) and Cepon (2016) also practised 

relaxation strategies to alleviate their fear of speaking. 

4.2.3.4 Memory Strategy – Using Keywords 

Memory approach was one of the most essential strategies that the participants 

emphasized throughout the discussion. The students used a memory method to help 

them recall or retrieve new knowledge from their class materials. For example, 

employing keywords and images to enhance your writing. using keywords is sub-

themes that may be deduced from memory method (see appendix G). 
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A sub-theme that arose from the main theme memory approach was the use of 

keywords. Two participants in this study resorted to this method to reduce their 

speaking anxiety. The statement stated below (see appendix G); 

SH: “using key words to remind myself for the important words to speak 

continuously.” 

SK: “I also have to keep learning, looking for words, phrases, exercises. Later, 

when the vocabulary is added, the grammar is good, the practice is often done, the 

preparation is good, then the speaking ability will also develop, and there will be 

no more anxiety if we want to speak.” 

In addition, two teachers out of five stated that students used to write words in paper 

to remember them and at the same time avoid speaking anxiety. The statement stated 

below; 

TB: “Making plan for what they want to speak means writes some words on 

paper to remind them of what they want to say.” 

TD: “writing words on paper to remind them of what they want to say.” 

According to Sellnow (2005), the speaker may improve their ability to talk 

extemporaneously by generating a speech outline utilising important words and 

writing them down on a piece of paper. Students may find it easier to concentrate on 

the speech if they write an outline beforehand, and they may recall more about the 

subject if they look for hints about it in the outline. 
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4.3 Research Discussion 

4.3.1 Causes of Speaking Anxiety 

The findings showed that the majority of students rated speaking as the most 

challenging of the four language skills to master, while only a handful rated it as 

somewhat difficult. As a difficult language skill to acquire, the students experienced 

speaking anxiety in the process of acquiring the skill. The students’ interview 

responses revealed seven causes of the speaking anxiety. Seven themes emerged from 

the interview responses of the participants to research question one: “what are the 

causes of EFL speaking anxiety from the Iraqi medical undergraduate students’ 

perspectives?”. The findings showed that the students associated their anxiety with: 1. 

Fear of negative evaluation, 2. Fear of making mistakes, 3.Lack of vocabulary 

knowledge, 4.Unfamilar topics, 5. lack of time management, 6. Lack of confidence, 

and 7. classroom environment. The first cause is they were terrified of their teacher’s 

negative perceptions or evaluations of them, such as being labelled as unintelligent, 

incapable, or being disliked by their teacher because of their blunders, pauses, or 

uncertainty in speaking on the given topic. The second cause, fear of making mistakes 

highlighted students’ fear of pronouncing and choosing words incorrectly as well as 

misunderstanding of the speaking task assigned. The third cause, lack of vocabulary 

knowledge, suggested that students' low vocabulary made it difficult for them to 

understand assignments, use suitable words, and convey their thoughts. As a result, the 

teacher had to clarify the words and translate them into Arabic. Furthermore, students' 

lack of acquaintance with speaking topics is a fourth source of anxiety. This 

predicament put the students under a lot of stress because they had to speak on a topic 

about which they had no prior knowledge. As a result, they could only say a few words 
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or none at all. In addition, responses from participants suggested that students' lack of 

public-speaking preparation was a growing concern. Moore (2011) agreed with the 

participants, saying that most presenters strive to say too much and end up running out 

of time. Many people are afraid to give speeches because they worry they won't have 

anything interesting to say. They worry that the audience will be watching them and 

may get uncomfortable if they finish too soon. Moreover, the lack of exposure and 

opportunity to use English has also impacted the students psychologically. It leads 

them to have lack of confidence. The ability to command an audience and your own 

presentation is essential for every successful speech. Many public speakers, according 

to Rozakis (1999), suffer from an overabundance of self-consciousness. Lastly, the 

atmosphere of speaking classes is considered as a cause for speaking anxiety in which 

the Iraqi medical undergraduate students had to endure. This finding is similar to 

studies conducted byRafada and Madini (2017), Akkakoson (2016). Huda (2018), and 

Shuying (1999). 

4.3.2 Effects of Speaking Anxiety 

The findings revealed that speaking anxiety had detrimental effects on Iraqi medical 

undergraduate students in terms of their personal, social, and academic aspects. 

Personal repercussions include depression, losing concentration, and over thinking, all 

of which are related to their anxiety of having to talk in English. In terms of social 

effects, some Iraqi medical undergraduate students isolated themselves from their 

teachers and in extreme cases even from their friends and family owing to the fear of 

speaking in English. A Study by Mahmud (2017) on effect and problem of speaking 

anxiety in Benggali medium classrooms of Bangladesh revealed similar finding i.e. 

the students could not communicate in English in class, they were scared of 

https://www.researchgate.net/scientific-contributions/2121134132_Suzan_Hammad_Rafada
https://www.researchgate.net/profile/Abeer_Madini
https://www.researchgate.net/profile/Songyut_Akkakoson2
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participating in speaking activities and small talk initiated by their teachers. 

Academically, students' fear of speaking activities impacted their speaking 

performance and grades in the classroom. Because their minds were absorbed by 

dread, they were delayed in replying to questions or hesitant in conducting the 

speaking activity. 

4.3.3 Strategies to reduce Speaking Anxiety 

The following research question discussed the techniques utilized by student to 

overcome the feeling of anxiety in speaking classes. The findings of this question show 

that the Iraqi medical undergraduate students used four main strategies to reduce their 

speaking anxiety and help them if not completely, it can be said partially ways to 

overcome their speaking anxiety, which were: 1) cognitive strategy, 2) metacognitive 

strategy, 3) affective strategy, and 3) memory strategy. The components of these four 

strategies can be divided into: 1) cognitive strategy comprising positive thinking, 

repetition, and translation, 2) metacognitive strategy comprising preparation, 3) 

affective strategy comprising relaxation, and 4) memory strategy comprising using 

keywords are effective strategies as it helps to look differently and deal with tasks or 

questions in ways that simples and comprehend better. 

Some studies have had findings like this current study such as Zed and Kassida (2018) 

who found that EFL learners used five main strategies, namely, 1) resignation, 2) 

preparation, 3) peer seeking, and 5) relaxation. Other studies discussing speaking 

anxiety strategies have found different strategies to reduce speaking anxiety (Pratama, 

2018; Mahmud and Suryan, 2015). This is to say, that no global strategies exist that 

are suitable for all students in all over the world. 
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4.4 Summary 

In this chapter, the outcomes of this study are presented according to the three research 

questions via an analysis of the data obtained from the interviews with the students. 

Interviews with the instructors provided further confirmation for the primary findings. 

This chapter also explores the results on the causes of speaking anxiety, the impacts of 

speaking anxiety, and the tactics used to lessen the feeling of anxiety in speaking 

courses by linking them to the prior research and theories of second/foreign language 

acquisition and anxiety. These findings are discussed by comparing the findings to the 

previous studies and theories of second/foreign language learning and anxiety. 
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CHAPTER FIVE 

CONCLUSION AND RECOMMANDATIONS 

5.1 Introduction 

This chapter presents conclusions and recommendations. It starts with conclusions for 

the three research questions and findings which are the causes of speaking anxiety, the 

effects of speaking anxiety and strategies students used to reduce their speaking 

anxiety. The chapter also covers implications and limitation of the study. It ends with 

recommendations for future studies. 

5.2 Conclusion 

Among the causes, fear of negative evaluation, fear of making mistakes, lack of 

vocabulary knowledge, unfamiliar topics, lack of time management, lack of 

confidence, and an unfavourable class atmosphere are prominent causes of speaking 

anxiety, as highlighted throughout the main and sub themes. These factors instill fear 

and anxiety in students to the point that some feel they will never be able to master the 

talent of speaking. This circumstance necessitates advances in Iraqi English teaching 

and learning in order to lessen the anxiety that students experience which their learning 

of English is weak and to help them cope with the stress that they are likely to 

encounter in a foreign language learning environment. 

The second research question discussed the effects of speaking anxiety. Three main 

effects that emerged from the responses of students were personal effects, which 

comprised three sub-themes: feeling depressed, losing concentration and over-

thinking. Social effects comprised two sub-themes: isolating oneself from others. 



  

129 

 

Academic effects had one sub-theme: getting low achievement and performance. 

Hence, speaking anxiety has had a significant impact on Iraqi medical undergraduate 

students. Psychologically, the students were terrified of the speaking classes and 

exercises, and as a result, they were dejected and dwelled too much on the problems 

they encountered. They became antisocial, separating themselves from others. 

Academically, overwhelming anxiety hindered their performance abilities and resulted 

in low achievement for speaking.  

The third research question focused on the strategies that the Iraqi medical 

undergraduate students use to reduce their anxiety in speaking classes. The findings of 

this research question revealed that Iraqi medical undergraduate students used four 

strategies to overcome speaking anxiety: the first one was cognitive strategy, which 

included positive thinking, repetition, and translation. The second one was 

metacognitive strategy, which included preparation. The third one was affective 

strategy, which included relaxation. The fourth one was memory strategy, which 

comprised the use of keywords. However, the employment of strategies that the Iraqi 

medical students used to reduce speaking indicate that they are aware of their condition 

and have taken the initiative to reduce their anxiety by employment of four strategies. 

5.3 Implications of the Study 

This research has provided the researcher with a better understanding of speaking 

anxiety from the Iraqi medical undergraduate students’ perspectives. There are four 

main implications of this study from the findings and knowledge that the researcher 

acquired from the study, namely: implications for teacher, implications for students, 
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implications for course developers and implications for the Ministry of High education 

in Iraq. 

5.3.1 Implications for Teachers 

This study provides some implications for teachers at Technical Institute of Medicine-

AlMansour. First of all, the findings of the present study have revealed the causes and 

effects of speaking anxiety that their Iraqi medical undergraduate students 

experienced. This information should be made known to the teachers.  Revealing the 

findings will make the teachers aware of the roots of the problems of the students’ 

anxiety and the detrimental effects it has on their students.  With this knowledge the 

teachers could discuss and plan ways of improving their teaching, ways of providing 

appropriate support, ways of motivating their students in acquiring speaking skills and 

ways of establishing conducive environment that facilitate and support their students 

learning. For example, some students mentioned that they have difficulties such as, 

time and some topics. The teachers should realize that these problems could be solved 

by practicing speaking tasks, allowing students to ask about the meaning of the 

vocabularies that they did not know it during the examination and more exposure on 

different accents. In addition, providing more opportunities to practice speaking, 

exposing them to variety of topics and preparing them for the topics will also help in 

enhancing their knowledge and vocabulary.  Similarly, the findings of this study found 

that no background knowledge about English culture leads the students to be anxious 

in speaking classes. This means that teachers should explain more about English 

culture for the students during speaking classes because language and culture are 

inseparable. Furthermore, the teachers should be aware of the importance of 

establishing supportive and conducive environment to reduce anxiety in speaking. It 
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is hoped that by addressing the issues related to the causes of speaking anxiety the 

teachers will be able to reduce their students’ anxiety and facilitate their students’ 

process of acquiring the speaking skills. 

5.3.2 Implications for Students 

Students should understand that speaking anxiety can influence their performance and 

achievement negatively. Therefore, students should use certain strategies to overcome 

their speaking anxiety. The findings of this study provide some effective strategies 

such as relaxation, preparation that could help students in lowering their anxiety during 

speaking classes.  

5.3.3 Implications for Course Developers 

This study provides useful information for course developers particularly at Technical 

Institute of Medicine- AlMansour. Insights into the causes and effects of speaking 

anxiety as well as strategies to cope with speaking anxiety may help course developers 

understand speaking anxiety phenomenon. By understanding these, course developers 

could develop courses, processes, and materials to increase the ability of students by 

giving more attention to speaking among the four language skills. They should also 

employ psychological aspects during teaching procedure because students’ feeling 

able to hinder or facilitate the process of acquiring their speaking ability. Moreover, 

course developers should apply effective speaking strategies, which might help 

students to reduce their anxiety. The study suggested some strategies that might help 

them when designing the speaking courses. 
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5.3.4 Implications for Iraqi Ministry of Higher Education 

The findings of this study show that different exposure to the teaching of speaking 

skills between the school and institute or university in Iraq is one of the major problems 

that Iraqi students face when speaking English language. Students mentioned that their 

school level learning of English did not prepare them to acquire speaking skill. The 

deemphasized of speaking skill, the traditional teaching method with the teachers 

having the major role whereas students remain passive and merely absorb the 

knowledge transferred by the teachers. The students themselves admitted that they did 

not take speaking seriously at school and were startled to find that at the tertiary level 

speaking and listening skills are given due importance and the teaching method has 

shifted to communicative approach. Consequently, the students experience high 

anxiety that impact their ability to learn and acquire the speaking skill. Therefore, this 

issue should be taken into account by the Ministry of Education of Iraq to improve the 

teaching and learning of English in Iraq and to prepare the teachers to adopt suitable 

teaching method and to play more active role as teachers. 

5.4 Limitations of the Study 

As do all studies, this research has limitation. First, only Iraqi medical undergraduate 

students were included in this study because Technical Institute of Medicine-

AlMansour does not include students from other Arab countries. Second, only three 

major departments focused on this study from five departments such as Medical 

Anlaysis, pharmacy, and Electronic. One last limitation was that the researcher had 

difficulty in data collection. Some teachers were unwilling to be interviewed because 

they were busy in their work. Only 5 teachers who taught English language course 

chose to participate and only15 students were selected as participants. 
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5.5 Recommendations for Future Research 

This study has revealed that speaking anxiety is a common phenomenon for the Iraqi 

medical undergraduate students in Technical Institute of Medicine-AlMansour. Based 

on the findings of this study, several recommendations are made for future research. 

First, more research should examine the link of speaking anxiety with the resistance in 

acknowledging other people’s culture. Furthermore, future research on speaking 

anxiety can also be complemented with other qualitative techniques such as think-

aloud protocol and diary studies. This may provide a more in-depth understanding of 

speaking anxiety.



  

134 

 

REFERENCES 

Abbas, S. (2016). The effect of Reflection-Supported Process-Based Writing Teaching on 
IraqiEFL students’ writing performance and attitude. Arab World English 
Journal(AWEJ), 7(4). 42-62. 

Abda, K. (2017). Assessing the factors that affect teaching speaking skills: the case of 
robe teachers’ college, english department second year students. International 
Journal of Humanities & Social Science Studies, 285-299. 

Abdullah, K.A. & Abdul Rahman, N. L (2016). A Study on Second Language Speaking 
Anxiety Among UTM Students. Fakulti Pendidikan, Universiti Teknologi Malaysia. 

Abukhattala, I. (2013). Krashen's Five Proposals on Language Learning: Are They Valid 
inLibyan EFL Classes. English Language Teaching, 6(1), 128-131. 

Aghajani, M., & Amanzadeh, H. (2017). The Effect of Anxiety on Speaking Ability: 
AnExperimental Study on EFL Learners. Journal of Applied Linguistics and 
Language Research,4(7), 154–164 

Ahlfeldt, S., Mehta, S., & Sellnow, T. (2005). Measurement and analysis of student 
engagement in university classes where varying levels of PBL methods of instruction 
are in use. Higher Education Research & Development, 24(1), 5-20. 

Akasha, O. (2013) Exploring the challenges facing Arabic-speaking ESLstudents and 
teachers in middle school. Journal of ELT and AppliedLinguistics, 1(1). 

Akkakoson, S. (2016). Speaking Anxiety in English Conversation Classrooms among 
Thai Students. Malaysian Journal of Learning and Instruction, 13(1), 63-82. 

Al Mudhaffar, Lana Abdulmahdi. (2012). "The Situational Analysis of the Language 
Needs at the BP language Center in Basra, Iraq". Graduate Theses and Dissertations. 
Paper 12903. http://lib.dr.iastate.edu/etd/12903. 

Alharbi, H. A. (2015). Improving students` English speaking proficiency in Saudi public 
school. International Journal of Instruction, 8, 106-107. 

Al-Hnifat, M.A., Rashid, R.A. and Al-Smadi, O.A. (2020), “Causes of speaking anxiety 
among Saudi students: learners’ problematic attitudes and beliefs”, Journal of 
Qualitative Social Sciences, Vol. 2 No. 1, pp. 12-21. 

Ali,A.I . , Hameed ,F.W.& Keong, Y.C. ( 2015) “Speaking Competence of IraqiEFL 



  

135 

 

Undergraduates of Garmiyan University”. International Journalof Education and 
Research, Vol.3,N.5,PP:157-170. 

Alibec, C. &Sirbu, A. (2017). Do you speak English? Language anxiety in the speaking 
skill, Naval Academy Scientific Bulletin, 20(1), 2017, 335-338. Doi: 10.21279/1454-
864X-17-11-052. 

Almalki, S. (2016). Integrating quantitative and qualitative data in mixed methods 
research—challenges and benefits. Journal of Education and Learning, 5(3), 
288.https://doi.org/10.5539/jel.v5n3p288 

Alnakhalah, A. (2016). Problems and Difficulties of Speaking That Encounter English 
Language Students at Al Quds Open University. International Journal of Humanities 
and Social Science Invention, 5(12), 96-101. 

Al-Nouh, N. A., Abdul-Kareem, M. M., & Taqi, H. A. (2015). EFL college students’ 
perceptions of the difficulties in oral presentation as a form of assessment. 
International Journal of Higher Education, 4(1), 136-150. 

Alonso, R. (2018). Speaking in a Second Language. Amesterdam: John Benjamins 
Publishing Company, (chapter5). 

Alrabai, F. (2015). The influence of teachers' anxiety-reducing strategies on learners' 
foreign language anxiety. Innovation in Language Learning and Teaching, 9(2), 163-
190. 

Al-Sobhi, B., & Preece, A. (2018). Teaching English Speaking Skills to the Arab Students 
in the Saudi School in Kuala Lumpur: Problems and Solutions.International Journal 
of Education & Literacy Studies, 6 (1), 1-11. 

Alsowat, H. H. (2016). Foreign language anxiety in higher education: A practical 
framework for reducing FLA. European Scientific Journal, 12(7), 193-220. 

Anandari, C.L. (2015). Indonesian EFL Students’ Anxiety in Speech Production:Possible 
Cause and Remedy. TEFLIN Journal, Vol. 26: No 1 

Ansari, M. S. (2015). Speaking anxiety in ESL/EFL classrooms: A holistic approach and 
practical study. International Journal of Education Investigation, 2(4), 38-46. 
www.ijeionline.com/attachments/article/41/IJEIonline_Vol.2_No.4_2015-4-04.pdf. 

Antoniadou, V., & Dooly, M. (2017). Educational ethnography in blended learning 
environments. In E. Moore & M. Dooly (Eds), Qualitative approaches to research 
onplurilingual education (pp. 237-263). Research-



  

136 

 

publishing.net.https://doi.org/10.14705/rpnet. 2017.emmd2016.630 

Balmer, J.M.T., Stewart, H., and Greyser, S.A. (2009) ‚Corporate brand and identity 
alignment: the strategic positioning of British Airways in the 20th Century‛, 
California Management Review, (in press) 

Barrett, L. F. (2017). The theory of constructed emotion: An active inference account of 
interception and categorization. Social Cognitive and Affective Neuroscience, 12, 1–
23. https://doi.org/https://doi.org/10.1093/scan/ nsw154. 

Basim, Y. (2007) “Identifying the Advanced Iraqi EFL Learners’ Obstacles in 
Comprehending Live Speech and their Pedagogical Implications”. Tikrit University, 
Journal for Humanties,14(8), 20-56. 

Batiha, J. M., Noor, N. M., & Mustaffa, R. (2016). Speaking anxiety among English as a 
foreign language learner in Jordan: Quantitative research. International Journal of 
Education and Research, 4(10), 63–82.www.ijern.com. 

Bensalem, E. (2020). Foreign Language Reading Anxiety in the Saudi Tertiary EFL 
Context.Reading in a Foreign Language, 32(2), 65-82. 

Bollinger, A. S. (2017). Foreign Language Anxiety In Traditional And Distance Learning 
Foreign Language Classrooms.Liberty University. 

Boustani, K. (2019). The Correlation between Translation Equivalence, as a Vocabulary 
Learning Strategy, and Tunisian EFL Learners’ Speaking Anxiety. Faculty of Arts 
and Humanities, University of Manouba, Manouba 2010, Tunisia; Languages 2019, 
4, 19; doi:10.3390/languages4010019www.mdpi.com/journal/languages. 

Bradshaw C, Atkinson S and Doody O (2017) Employing a qualitative description 
approach in health care research. Global Qualitative Nursing Research 4: 1–8. 

Brooks, G., & Wilson, J. (2014). Using oral presentations to improve students’ English 
language skills. Kwansei Gakuin University Humanities Review, 19(1), 199-212 

Brown, G., Bull, J. &Pendlebury, M. (1997). Assessing Student Learning in higher 
education. London, Routledge. 

Brown, H.D. (1994). Teaching by Principles: An Interactive Approach to Language 
Pedagogy. Englewood Cliffs, NJ: Prentice Hall Regents. 

Brown, H.D. (2007). Principle of Language Learning and Teaching White Plains, NY: 
Pearson Longman. 



  

137 

 

Buarqoub, I.A.S (2019). Language barriers to effective communication. Utopia y Praxis 
Latino Americana, vol. 24, núm.Esp.6, 2019 Universidad del Zulia, Venezuela.: 
https://www.redalyc.org/articulo.oa?id=27962177008 

Bueno, A, D. Madrid and N. McLaren, (eds). (2016) TEFL in Secondary 
Education.Granada: Editorial Universidad de Granada. 

Burns, A. & Joyce, H. (1997). Focus on Speaking. Sydney: National Center for English 
Language Teaching and Research. 

Buss, A. H. (1980). Self-consciousness and social anxiety. San Francisco: Freeman. 

Cheng, L, Klinger, D, Fox, J, Doe, C, Jin, Y, Wu, J. (2014). Motivation and test anxiety 
in test performance across three testing contexts: The CAEL, CET and GEPT. 
TESOL Quarterly., 48(2), 300–330. 

Choi, C. W., Honeycutt, J. M., & Bodie, G. D. (2015). Effects of imagined interactions 
andrehearsal on speaking performance, Communication Education, 64(1), 25–44. 

Cohen, L., Manion, L. & Morrison, K. (2000). Research methods in education (5th ed.). 
London: Routledge/Falmer. 

Cohen, L., Manion, L. & Morrison, K. (2011). Research Methods in Education. (7th ed). 
London: Routledge. 

Cohen, L., Manion, L., & Morrison, K. (2007). Validity and reliability. Research Methods 
in Education. London: Routledge, 133-164. 

Cook, V. (2000). Second Language Learning and Language Teaching (2nd Edition). 
Beijing: Foreign Language Teaching and Research Press. 

Corbin, J. M., & Strauss, A. L. (2015). Basics of qualitative research: Techniques and 
procedures for developing grounded theory (4th ed.). SAGE Publications. 
https://us.sagepub.com/en-us/nam/basics-of-qualitative-re-search/book235578. 

Creswell, J. W. (2012). Educational research: Planning, conducting, and evaluating 
quantitative and qualitative research (4th ed.). Boston, MA:Pearson. 

Crocq, M. A. (2017). The history of generalized anxiety disorder as a diagnostic category. 
Dialogues in clinical neuroscience, 19(2), 107-116. 

Daly, J. A., J. C. McCroskey, eds. (1984). Avoiding Communication: Shyness, Reticence, 
and Communication Apprehension. Sage Publications, Beverly Hills, CA. 



  

138 

 

De Blakeley, M., Ford, R. & Casey, L. (2017). Second language anxiety among Latino 
American immigrants in Australia. International Journal of Bilingual Education and 
Bilingualism, 20(7), 759-772. DOI: 10.1080/13670050.2015.1083533. 

De Bot, K. Lowie, W. & Verspoor, M. (2005). Second language acquisition: An advanced 
resource book. London Routledge. 

DeMarrais, K. (2004). Qualitative interview studies: Learning through experience. In 
K.deMarrais & S. D. Lapan (Eds.), Foundations for research: Methods of inquiry in 
education and social sciences. Mahwah, NJ: Lawrence Erlbaum Associate. 

Denzin N. and Lincoln Y. (Eds.) (2000). Handbook of Qualitative Research. London: 
SagePublication Inc. 

Denzin, N. K., & Lincoln, Y. S. (Eds.). (2005). The SAGE handbook of qualitative 
research (3rd ed.). Thousand Oaks, CA: Sage. 

Derakhshan, A., Khalili, N., &Beheshti, F. (2016). Developing EFL learner’s speaking 
ability, accuracy and fluency. English Language and Literature Studies, 6(2), 177-
186. doi:10.5539/ells.v6n2p177. 

Dincer, A. (2020). Proficient Speakers of English as a Foreign Language: A Focus-Group 
Study. IAFOR Journal of Education: Language Learning in Education, Volume 8 – 
Issue 1 – 2020. 

Ellis, R. (1994) The study of second language acquisition. Oxford: Oxford University 
Press. 

Elman, C.,Gerring, J., & Mahoney, J. (2016) Case study research: putting the quant into 
the qual. Sociological methods & research, 45(3), 375-391. 

El-Sakka, S. M. (2016) Self-regulated Strategy Instruction for Developing Speaking 
Proficiency and Reducing Speaking Anxiety of Egyptian University Students. 
English Language Teaching. Vol. 9(12). 22-33. 

Ewald, J. D. (2007). Foreign Language Learning Anxiety in Upper-Level Classes: 
Involving Students as Researchers. Foreign Language Annals, 40(1), 122–142. 

EYSENCK, M. W. (1978). Levels of processing: A critique. British Journal of 
Psychology, 69, 157-169 

Fariadian, E., Azizifar, A., & Gowhary, H. (2014). The Effect of anxiety on Iranian EFL 
learners speaking skill. International Research Journal of Applied and Basic 



  

139 

 

Sciences, 8(10), 1747–1754 

Felicity, M. (2018). Speaking anxiety and its effects on participation in group discussions 
in L2 classrooms. International Journal of English Language Teaching, 6(3), 20–33. 

Fitriah, & Muna, H. (2013). Foreign language speaking anxiety: A case study at English 
department students of IAIN Lhokseumawe and Al Muslim University. Journal of 
Chemical Information and Modeling, 53(9), 1689–1699. 

Fontana, A., & Frey, J. H. (2005). The interview: From neutral stance topolitical 
involvement. In N. K. Denzin & Y. S. Lincoln (Eds), The SAGEhandbook of 
qualitative research (pp. 695-728). Thousand Oaks, CA:Sage. 

Gambrell, L. B., Malloy, J. A., & Mazzoni, S. A. (2007). Evidence-based best practices 
for comprehensive literacy instruction. In L. B. Gambrell, L. M. Morrow, & M. 
Pressley (Eds.), Bestpractices in literacy instruction (3rd ed., pp. 11-29). New York: 
Guilford Press. 

Gass, S. (1988). Integrating research areas: A framework for second language studies. 
Applied Linguistics, 9, 198-217. 

Gilakjani, A. B. and Dabiri, D. (2019). Impact of Pre-Speaking Activities on Irainan 
Intermediate EFL Learners' Oral Performance. Journal of Research in English 
Education4:2. Department of English Language Translation, Lahijan Branch, Islamic 
Azad University, Lahijan, Iran.17 June 2019. 

Gopaldas, A. (2016). A Front-to-back Guide to Writing a Qualitative Research Article, 
Qualitative Market Research: An International Journal, 19(1), 115–121. 

Greenberg, L. S. (2017). Emotion-focused therapy of depression. Person-Centered & 
Experiential Psychotherapies, 16(2), 106-117. 

Gulzar, M., Gulnaz, F., & Ijaz, A. (2014). Utility of Krashen’s five hypotheses in the Saudi 
context of foreign language acquisition/learning. English Language Teaching, Vol. 
7, No. 8, 134-138. 

Haddad, M. T. A. (2018). Writing Anxiety and the Use of Subordinate Clauses in the 
Written Compositions of Jordanian FL Undergraduate Students. Theory and Practice 
in Language Studies, Vol. 8, No. 4, pp. 404-409, April 2018DOI: 
http://dx.doi.org/10.17507/tpls.0804.07 

Hadi, M. S., Izzah, L. & Masae, M. (2021). Factors affecting speaking anxiety of Thai 
students during oral presentation: Faculty of education in TSAI. English Language 



  

140 

 

in Focus, 3(1), 79-88. https://jurnal.umj.ac.id/index.php/ELIF/article/view/8897. 

Hanifa, R. (2018). Factors generating anxiety when learning EFL speaking skills. Studies 
in English language and education (SIELE), 5(2),233-235. Retrieved July 16,2021 
fromhttp://www.jurnal.unsyiah.ac.id/SiELE/article/view/10932. 

Hans, A. and Hans, E. (2015). Kinesics, Haptics and Proxemics: Aspects of Non-Verbal 
Communication. IOSR Journal of Humanities and Social Science (IOSR-JHSS). 
Volume 20, Issue 2, Ver. IV (Feb, 2015), pp.47-52. E-ISSN: 2279-0837, p-ISSN: 
2279-0845. www.iosrjournals.org. 

Harrison, H., Birks, M., Franklin, R. and Mills, J. (2017) ‘Case study research: 
foundations and methodological orientations’, Forum: Qualitative Social Research, 
Vol. 18, No. 1, Art. 1[online] http://nbn-resolving.de/urn:ndn:de:0114-
fqs1701195(accessed 31 August 2017). 

He, D. (2013). How to Cope with Foreign Language Speaking Anxiety Effectively? The 
Case of University Students in China. Electronic Journal of Foreign Language 
Teaching 2017, Vol. 14, No. 2, pp. 159–174 

Heath, S.B. (1983). Ways with words: Language, life, and work in communities and 
classrooms. Cambridge: Cambridge University Press. 

Horwitz, E., Horwitz, M., & Cope, J. (1986). Foreign language classroom anxiety. Modern 
Language Journal, 70, 125-132. 

Hossain, M. I. (2015). Teaching Productive Skills to The Students: A secondary Level 
Scenario.BRAC University, Dhaka, Bangladesh. 

Huda, Nur Lina Amalia (2018) Speaking anxiety in the presentation of EFL students: a 
descriptive study at English department of UIN Walisongo Semarang in the academic 
year of 2017/2018. Undergraduate (S1) thesis, Universitas Islam Negeri Walisongo 
Semarang. 

Ibrahimović, N. (2016). Teachers’ and Students’ Beliefs about Foreign Language 
Anxiety. Comparing Students and Teachers of English in Sweden. Kristianstad 
University Sweden. 

Imane, K. K. (2016). Enhancing EFL learners’ speaking skill through effective 
communicative activities and strategies. Chetouane, Algeria: University of Tlemcen: 
Faculty of Letters and Languages Department of English. 

Indrianty, S. (2016). Students' anxiety in speaking english (a case study in one hotel and 



  

141 

 

tourism college in Bandung). ELTIN Journal, 28-40. Retrieved from: http://e-
journal.stkipsiliwangi.ac.id/index.php/eltin/article/viewFile/337/258. 

Jadhav, V., & Khanna, M. (2016). Factors Influencing Online Buying Behaviour of 
College Students: A Qualitative Analysis. The Qualitative Report, 21(1), 1-15. 

Jin, Y. X., De Bot, K., and Keijzer, M. (2017). Affective and situational correlates of 
foreign language proficiency: A study of Chinese university learners of English and 
Japanese. Stu. Sec. Lang. Learn. Teach. 7, 105–125. doi: 10.14746/ssllt.2017.7.1.6 

Kalra, R., & Siribud, S. (2020). Public Speaking Anxiety in the Thai EFL Context. LEARN 
Journal: Language Education and Acquisition Research Network Journal, 13(1), 
195–209. 

Kardwish, N. (2016). Department Investigating Speaking Difficulties that Encounter 
Students at Secondary Schools. Unpublished MA thesis. Sudan University of Science 
& Technology, College of Languages English Language. 

Kareem, N. (2009). A Survey Study of the Syllabuses of English used in Iraq. Diala 
Journal, 34 (1), 72 80. 

Karlsson, M. (2016). The Proletarian Literature Movement: Experiment and Experience. 
In Rachael Hutchinson and Leith Morton (Eds.), Routledge Handbook of Modern 
Japanese Literature, (pp. 111-124). Abingdon: Routledge. 
http://dx.doi.org/10.4324/9781315762210.ch8 

Kartini, K. (2017). A study on English students’ anxiety in learning English. 
Availableathttps://www.researchgate.net/publication/50208243_A_Study_on_Engli
sh_Students_Anxiety_in_Learning_English. 

Kasbi, S., & Shirvan, M. E. (2017). Ecological understanding of foreign language 
speaking anxiety: Emerging patterns and dynamic systems. Asian-Pacific Journal of 
Second and Foreign LanguageEducation, 2(1), 1-20. 
https://doi.org/10.1186/s40862-017-0026-y. 

Keong Y.C & Jawad H.F. (2015). Iraqi EFL Postgraduate Students Anxiety in Speaking 
English at a Malaysian University. International Journal of Education and 
Research.3(2): 2201-6333. 

Khan, A., & Al-Mahrooqi, R. (2015). Foreign language communication anxiety (FLCA) 
among tertiary level Oman EFL learners. The Asian EFL Journal Quarterly March 
2015, 17(57). 



  

142 

 

Khan, I., Ayaz, M. & Faheem, M. (2016). The role of social media in development of 
English language vocabulary at university level. International Journal of Academic 
Research in Business and Social Sciences, 6(12), 590-604. 

Khusnia, A. N. (2017). Politeness strategies in EFL classroom: An effect on building 
appositive values towards students. Advances in Social Science, Education and 
Humanities Research (ASSEHR), 109, 32–35. https://doi.org/10.2991/aecon-
17.2017.8 

Koran, S. (2015). Analyzing EFL teachers' initial job motivation and factors affecting their 
motivation in Fezalar Educational Institution in Iraq. Advances in Language and 
Literary Studies, 6(1), 72-80. 

Krashen, S. (1981). Second language acquisition and second language learning. Pergamon 
Press. 

Krashen, S. (1982). Principles and Practice in Second Language Acquisition. Oxford: 
Pergamon Press. 

Krashen, S. (1985). The Input Hypothesis: Issues and Implications. Harlow: Longman. 

Krashen, S. (2003). Explorations in language acquisition and language use: The Taipei 
lectures. Portsmouth: Heinemann. 

Kuning, D.S. (2019). Technology in Teaching Speaking Skill. Journal of English 
Education Literature and Linguistics. E- ISSN, 2621-3680. P- ISSN, 2621-3672 

Kurniati, A., Eliwarti, Novitri. (2017). A Study on The Speaking Ability of The Second 
Year Students of SMK TELKOM Pekanbrru. student of English Study Program 
Language and Arts Department Faculty of Teachers Training and Education Riau 
University. Email: azlinakurniati@gmail.com. 

Kurniawati, N. (2021). Understanding Krashen hypothesis of second language 
acquisition: Acase study of a polyglot. International Journal of Language Education 
and Culture Review, 7(1),83-89. https://doi.org/10.21009/IJLECR.071.08. 

Kusnierek, A. (2015). Developing Students’ Speaking Skills Through role-play. Retrieved 
May 15th, 2017, from world scientific News: http:// 
www.worldscientificnews.com\wp-content\uploads\2012\11\WSN-1-2015-73-
1112pdf. 

Lababidi, R, A. (2016). Language Anxiety: A Case Study of the Perceptions and 
Experiences of Students of English as a Foreign Language in a Higher Education 



  

143 

 

Institution in the United Arab Emirates. Canadian Center of Science and Education. 
English Language Teaching, 9(9). 

Lai, W., & Wei, L. (2019). A Critical Evaluation of Krashen’s Monitor Model. Theory 
andPractice in Language Studies, 9(11), 1459. https://doi.org/10.17507/tpls.0911.13. 

Landström, P. (2016). Foreign language anxiety among Swedish lower and upper 
secondary school students 

Larsen-Freeman, D. & Long, M. H. (1991). An introduction to second language 
acquisition research. London: Longman. 

Leong, L. &Ahmadi (2017). An Analysis of Factors Influencing Learners’ English 
Speaking Skill.International Journal of Research in English Education. 
DOI:10.12869\ acadpub. ijree.2.1.34. 

Levitt, H. M., Pomerville, A., Surace, F. I., & Grabowski, L. M. (2017). Metamethod 
study of qualitative psychotherapy research on clients’ experiences: Review and 
recommendations. Journal of Counseling Psychology, 64, 626 – 644. 
http://dx.doi.org/10.1037/cou0000222. 

Lightbown, P. M. (1984). The relationship between theory and method in second language 
acquisition research. In Davies, A., Criper, C.&Howatt, A. P. R. (Eds.), 
Interlanguage (pp. 241–252). Edinburgh: Edinburgh University Press. 

Lincoln, Y.S., & Guba, E.G. (1985). Naturalistic inquiry. Sage. 
https://doi.org/10.1016/0147-1767(85)90062-8 

Liu, M., & Ni, H. (2015). Chinese university efl learners’ foreign language writing 
anxiety: pattern, effect and causes. English Language Teaching Journal, 8(3), 46- 
58. 

MacIntyre, P. D, & Gardner, R. C. (1991). Methods and results in the study of anxiety and 
language learning: A review of the literature. Language Learning 41, 85-117. 

MacIntyre, P. D. (1995). How does anxiety affect second language Learning? A reply to 
Sparks and Ganschow. The Modern Language Journal, 79, 91-99. 

MacIntyre, P. D., & Gardner, R. C. (1994). The subtle effects of language anxiety on 
cognitive processingin the second language. Language Learning, 44,283–305. 

Mahdi, S. D. (2015). Investigating the factors that affect Yemeni students’ oral productive 
performance (linguistic and non-linguistic factors). Unpublished M. A. Thesis. 



  

144 

 

HodeidahUniversity. Yemen. 

Maher, A. (2016). Special educational needs in mainstream secondary school physical 
education:Learning support assistants have their say. Sport, Education and Society, 
21(2), 262–278. https://doi.org/10.1080/13573322.2014.90546. 

Mahmud, J. (2017). Effects and Problems of Speaking Anxiety in Bengali Medium 
Classrooms of Bangladesh. Department of English and Humanities. April 05, 2017.  
BRAC University, Dhaka, Bangladesh. 

Mahmud, S., & Suryana, A. (2015). Coping with Language Anxiety of Second Language 
Users: A Psychological Approach. The Journal of English Literacy Education: The 
Teaching and Learning of English as a Foreign Language, 2(1), 47-54. 

Marzec-Stawiarska, M. (2015). Investigating Foreign Language Speaking Anxiety 
Among Advanced Learners of English. In M. Pawlak & E. Waniek-Klimczak (Eds.), 
Issues in Teaching, Learning and Testing Speaking in a Second language (pp.103-
120). Berlin: Springer. 

McCroskey, J. C. (1977). Oral communication apprehension: A summary of recent theory 
and research. Human Comm. Res. 4(1)78–96. 

McCroskey, J. C. (1982). An Introduction to Rhetorical Communication, 4th ed. Prentice-
Hall, Englewood Cliffs, NJ. McDonough, J. and Shaw, C. 1993. Materials and 
Methods in ELT. Blackwell. 

McLaughlin, Barry (1987) Theories of Second Language Learning. London: Edward 
Arnold Publishers Ltd. 

Mede, E. and Karaırmak, O. (2017). The Predictor Roles of Speaking Anxiety and English 
Self Efficacy onForeign Language Speaking Anxiety.  Journal of Teacher Education 
and Educators Volume 6, Number 1, 2017, 117-131. 

Melouah, A. (2015). “Foreign language anxiety in EFL speaking classrooms: A case study 
of first-year LMD students of English at Saad Dahlab University of Blida, Algeria”, 
Arab World English Journal, 4(1), 64-76 

Merriam, S. B. (1998). Qualitative research and case study applications in education. 
SanFrancisco, CA: Jossey-Bass. 

Merriam, S., B. (2009). Qualitative research. A guide to design and implementation, (2nd 
e.d.) San Francisco, CA: Jossey-Ba. 



  

145 

 

Mohajan, H. K. (2018). Qualitative Research Methodology in Social Sciences and Related 
Subjects. Journal of Economic Development, Environment and People, 7(1). 

Monika, S. L. (2017). The Students’ Strategies in Dealing withAnxiety in the Interpreting 
Class. Sanata Dharma University, Yogyakarta, Indonesia. 

Morris, A. L. (2017). A Qualitative Exploration of the Lived Experiences of Patients 
Before and After Ileostomy Creation as a Result of Surgical Management for Crohn's 
Disease. OSTOMY WOUND MANAGEMENT,63(1), 34-39. 

Morrison, D. & Low, G. (1983) “Monitoring and the second language learner” in 
Acquisition Cambridge: Cambridge University Press. 

Mouhoubi-Messadh, C. (2017). Reflections on hidden voices in the EFL classroom: the 
“anxious” learner and the “caring” teacher. PEOPLE: International Journal of Social 
Sciences, 3(3), 14-25. 

Mujere, N. (2016). Sampling in research. Research Gate. https://doi.org/10.4018/978-1-
5225-0007-0.ch006  

Mukminin A. (2012). Acculturative experiences among Indonesian graduate students in 
US higher education: Academic shock, adjustment, crisis, and resolution. Excellence 
in Higher Education Journal, 3(1), 14-36. 

Mupa, P., & Chinooneka, T. I. (2015). Factors contributing to ineffective teaching and 
learning in primary schools: Why are schools in decadence? Journal of Education 
and Practice, 6(19),125-132. 

Murad, A. I., & Jalambo, M. O. (2019). EFL Students’ Reluctance in Participating in 
English Speaking Activities at University College of Applied Sciences: Challenges 
and Solutions. Open Journal of Social Sciences, 7(3), 28. 

Nath, P. R., Mohamad, M., & Yamat, H. (2017). The Effects of Movies on the Affective 
Filter and English Acquisition of Low-Achieving English Learners. Creative 
Education,8, 1357-1378. https://doi.org/10.4236/ce.2017.88096. 

Ningsih, L. R., & Fatimah, S. (2020). An analysis of speaking anxiety experienced by 
Tourism and Hospitality Department students of SMKN 6 Padang. Journal of 
English Language Teaching, 9(1). 

Nunan, D. (2004). Task-based language teaching. Cambridge: Cambridge University 
Press. 



  

146 

 

Nuraini, K. (2015). The Barries of Teaching Speaking English for EFL Learners. 
University of Muhammadiya Jamber. ISSN: 2527-4120. Volume 01, No. 1, May 
2016. 

Oda, A., & Mahmoud, S. (2016). Investigating Challenges and Opportunities for 
Developing Pragmatic Competence of EFL learners in Iraq. Journal of Basra 
researches for Human Sciences,41(1). 

Okada, Nana, "Foreign Language Anxiety Among Japanese International Students in the 
U.S." (2015). Masters Theses & Specialist Projects. Paper 1468. 
http://digitalcommons.wku.edu/theses/1468. 

Oltmann, S. (2016, May). Qualitative interviews: A methodological discussion of the 
interviewer and respondent contexts. In Forum Qualitative Sozialforschung/Forum: 
Qualitative Social Research (Vol. 17, No. 2). 

Oteir, I. & Noor, H. A.A. 2017. Effects of listening comprehension anxiety from Saudi 
EFL learners’ perspective. International Journal of Linguistics, 9(5), 113-125. 

Patton. M. Q. (2002). Qualitative research and evaluation methods (3rd ed.). Thousand 
Oaks, CA: Sage Publications. 

Percy, W. H., Kostere, K., & Kostere, S. (2015). Generic qualitative research in 
psychology. The Qualitative Report, 20(2), 76-85. Retrieved 
fromhttp://nsuworks.nova.edu/tqr/vol20/iss2/7. 

Petry, A. (2016). Communication apprehension affects performance. (Unpublished 
Master Thesis). John Carroll University, 
USA.http://collected.jcu.edu/mastersessays/49 

Purpura, J. (2017). Assessing meaning. In E. Shohamy, L. G. Or, & S. May (Eds.), 
Language testing and assessment, encyclopaedia of language and education (3rd ed.) 
(pp. 33-61). Springer International Publishing AG. 

Rafada, S. & Madini, A. (2017). Major causes of Saudi learners’ speaking anxiety in EFL 
classrooms. International Journal of English Language Education, 5 (1), 54-71. 

Rafieyan, V. (2018). Knowledge of Formulaic Sequences as a Predictor of Language 
Proficiency. International Journal of Applied Linguistics & English Literature, 7(2), 
64–69. https://doi.org/10.7575/aiac.ijalel.v.7n.2p.6 

Rahman, A. W. (2017). How good EFL learners decrease their foreign language anxiety: 
A solution for the EFL students with high anxiousness. Ethical Lingua Journal of 



  

147 

 

Language Teaching and Literature, 4(2), 127 – 138. 

Rajitha, K. & Alamelu, C. (2020). A Study of Factors Affecting and Causing Speaking 
Anxiety. Procedia Computer Science, 172, 1053–1058. 

Raju, N. and Joshith, V.P. (2018). Krashen’s Theory of Second Language Acquisition: A 
Practical Approach for English Language Classrooms. International Journal of 
Innovative Knowledge Concepts, 6(12), pp. 179-184 

Rao, S. P. (2019). The Importance of Speaking Skills in English Classrooms. Alford 
Council of International English & Literature Journal (ACIELJ). www.aciely.com, 
Vol-2, Issue-2, 2019. ISSN: 2581-6500. 

Rayani, M., Rayani, S., & Najafi-Sharjabad, F. (2021). COVID-19-related knowledge, 
risk perception, information seeking, and adherence to preventive behaviors among 
undergraduate students, southern Iran. Environmental Science and Pollution 
Research, 28(42), 59953–59962. DOI:https://doi.org/10.1007/s11356-021-14934-y. 

Richards, J.C. (2015). Key Issues in Language Teaching. Cambridge, UK: Cambridge 
University Press. 

Rivera, A. J., & Mazak, C. M. (2017).Analyzing Student Perceptions on Translanguaging: 
A case study of a Puerto Rican university classroom. HOW, 24(1), 122-138.doi: 
http://dx.doi.org/10.19183/how.24.1.312. 

Ruesch, J. (2017). Communication: The social matrix of psychiatry. Routledge. 

Sabbah, S. (2018). English Language Syllabuses: Definition, Types, Design, and 
Selection. Arab World English Journal (AWEJ) Volume, 9. 

Sadeghi, M. R. (2013). Investigation of EFL language learners’ strategies and 
motivational orientations in an academic context. Academia Journal of Educational 
Research 1(3), 46-51. 

Sadiq, J. M. (2017). Anxiety in English language learning: A case study of English 
language learners in SaudiArabia. Canadian Center of Science and Education, 10(7), 
1-7. doi: 10.5539/elt.v10n7p1. 

Saeed, N. R. (2015). Problems of Teaching English in Iraqi Public Schools in Mosul for 
the Intermediate Stage from the Teachers’ Point of View. Department of English 
Language and Literature Faculty of Arts and Sciences, Middle East University 
Amman, Jordan. 



  

148 

 

Şahin, D. (2016). Secondary and High School Students’ Speaking Anxiety: A comparative 
Study. Eastern Mediterranean University. February 2016 Gazimağusa, North 
Cyprus. 

Salim and Subramaniam (2017) examined foreign language anxiety among learners of 
English language at Universiti of Kuala Lumpur Malaysia France Institute. 

Salima, S. and Zahira, O. (2015). Exploring EFL Learners’ Difficulties in the Productive 
Skills: The Case of First- year LMD students at Tlemcen University. 

Saniei, Andisheh. (2011) Who Is an Ideal Native Speaker?! 2011International Conference 
on Languages, Literature and Linguistics, IPEDR vol.26, IACSIT Press, Singapore. 

Santhosh, P. and Meenakshi, K. (2016). Speaking Anxiety Among The Polytechnic 
Students in English Language Classroom. School of Social Sciences and Languages, 
VIT University. 

Sayuri, S. (2016). Problems in speaking faced by efl students of mulawarman university. 
Indonesian Journal of EFL and Linguistics, 1(1), 47-61. 
doi:https://doi.org/10.21462/ijefll.v1i1.4. 

Schutz, A. (2007). Education scholars have much to learn about social action: An essay 
review of Learning Power. Education Review Online, 10(3). 

Si, P. (2019). A Study of the Differences between EFL and ESL for English Classroom 
Teachingin China. RA International Journal of Education and Multidisciplinary 
Studies (ISSN2455-2526), 15(1), 32-35.doi: 
http://dx.doi.org/10.21013/jems.v15.n1.p4. 

Soto-Santiago, S. L., Rivera, R. L., & Mazak, C. M. (2018). Conconfianza: The 
emergence of the Zone of Proximal Development in a University ESL Course. HOW, 
22(1), 10-25. https://files.eric.ed.gov/fulltext/EJ1127936.pdf. 

Spielberger , C. D (1966). Theory and research on anxiety. In C. D. Spielberger (Ed.), 
Anxiet y and behavior . New York: Academic Press. 

Spielberger, C. D., Gorsuch, R. L., Lushene, R., Vagg, P. R., & Jacobs, G. A. (1983). 
Manual for the State-Trait Anxiety Inventory. Palo Alto, CA: Consulting 
Psychologists Press. 

Subandowo, D. (2017). The Language Interference in English Speaking Skill for EFL 
Learners. Advances in Social Science, Education and Humanities Research 
(ASSEHR), volume 110 Fifth International Seminar on English Language and 



  

149 

 

Teaching (ISELT 2017). 

Sulaman, S., Beer, A., Felderer, M. et al. Comparison of the FMEA and STPA safety 
analysis methods–a case study. Software Qual J 27, 349–387 (2019) . 
https://doi.org/10.1007/s11219-017-9396-0. 

Swain, M. (1985) Communicative competence: Some roles of comprehensible input and 
comprehensible output in its development. In Gass, S. and Madden,C. (Eds.), Input 
in Second Language Acquisition, pp. 235-256. New York: Newbury House. 

Tadjouri, A. (2017).  An Exploration into Speaking Anxiety and its Effects in the EFL 
Classrooms: The Case of Second Year Licence Students at Abu Bekr Belkaid 
University of Tlemcen. People’s Democratic Republic of Algeria Ministry of Higher 
Education and Scientific Research, 123. 

Taherdoost, H. (2016). Validity and Reliability of the Research Instrument; How to Test 
theValidation of a Questionnaire/Survey in a Research. International Journal of 
Academic Research in Management, 5(3): 28-36. 

Tercan, G., & Dikilitaş, K. (2015). EFL students’ speaking anxiety: a case from tertiary 
level students. ELT Research Journal, 4(1), 16-27. 

Timina, S. (2015). Causes of English Speaking Anxiety among Taiwanese University 
Students: Proceedings of INTCESS 15-2nd International Conference on Education 
and Social Science. 1305-1309 

Toubot, A. M., & Seng, G. H. (2018). Examining Levels and Factors of Speaking Anxiety 
among EFL Libyan English Undergraduate Students. International Journal of 
Applied Linguistics and English Literature, 7(5), 47–56. 

Trisdianti, D. (2018). Strategies In Reducing Speaking Anxiety By Sixth Semester 
Students Of English Department At Iain Tulungagung. English Education 
Department Faculty of Tarbiyah And Teachers TrainingState Islamic Institute 
(Iain)Of Tulungagung.Tulungagung: University of IAIN Tulungagung. 

Tuan, N. H., & Mai, T. N. (2015). Factors affecting students’ speaking performance at le 
thanh hien high school. Asian Journal of Educational Research, 3(2), 8–23. 

Ubeid, A. (2013). The Effect of Eclectic Teaching Strategies Utilizing British Poetry in 
Developing Students' Reading Proficiencies in English Language. Paper presented in 
The European Conference on Education. 

Uştuk, Ö., & Aydın, S. (2016). The effects of the use of paralinguistic cues on foreign 



  

150 

 

language anxiety among English as a foreign language speaker. Innovation in 
Language Learning and Teaching, 1-14. (Article in press). 

Viana, A., Wardhani, A., Putri,, F., Drajati, N. (2019). Exploring Fear of Negative 
Evaluation in Foreign Language Anxiety: Photovoice of Undergraduates in Speaking 
Class. JSSH P-ISSN:2579-9088 Vol. 3 Nomor 1, Maret 2019 | AF Agata, 
Anindyastuti W,FA putri,Nur AD 1 – 10 – 1. 

Weda, S., & Sakti, A. E. F. (2018). The relationship between study anxiety and academic 
performance among English students. X Linguae, 
11(2).http://www.xlinguae.eu/files/XLinguae2_2018_56.pdf%0. 

White, L. (1987). Implications of learnability theories for second language learning and 
teaching. Paper presented at the meeting of the Association Internationale de 
Linguistique Appliquee (AILA), Sydney, Australia. 

Widhayanti, Z. (2018). English department students’ learning strategies to overcome 
speaking anxiety. RETAIN, 6(2), 60–67. 

Wiersma, W. (2000). Research methods in education: An introduction. Boston, MA. Allyn 
and Bacon.  

Wilson, T. D. (2000). Human Information Behavior. Informing Science, 3(2), 49-56. 

Yaseen, A.T. (2017). Investigating English Speaking Difficulties Encountered by Iraqi 
Preparatory School Students. Journal of The College of Basic Education 2016, 
Volume 22, Issue 95, Pages 27-48. 

Ying, Z. (2017). Anxiety and second/foreign language learning revisited. Canadian 
Journal for New Scholars in Education, 1(1), 1-12. 

Young, D. J. (1990). An investigation of students' perspectives on anxiety and speaking. 
Foreign Language Annals, 23, 539-553. 

Young, D. J. (1992). Language anxiety from the Foreign Language Specialist's 
Perspective: Interviews with Krashen, Omaggio Hadley, Terrell, and Rardin. Foreign 
Language Annals 25, 157-172. 

Zafar, M. (2009). Monitoring the ‘Monitor’: A critique of Krashen’s five hypotheses. The 
Dhaka University Journal of Linguistics, 2, 4, 139-146. 

Zhai, K., & Gao, X. (2018). Effects of corrective feedback on EFL speaking task 
complexity in China’s university classroom. Cogent Education, 5, 1-13. 



  

151 

 

Zheng, Y., Cheng. (2018).  How does anxiety influence language performance? From the 
perspectives of foreign language classroom anxiety and cognitive test anxiety. Lang 
Test Asia 8, 13 (2018). https://doi.org/10.1186/s40468-018-0065-4. 

 



  

152 

 

Appendix A 

Consent Agreement For Interview Sessions 
Research Topic 

Exploring the causes of speaking anxiety, the effects of speaking anxiety, and strategies 

to reduce speaking anxiety on EFL Iraqi learners. 

Benefits 

There are no direct benefits to you in participating in this research. You will be given some 

token of appreciation. The study may help the researcher gains insight into speaking 

anxiety phenomenon in learning English language at Technical Institute of Medicine. 

Confidentiality 

The information that you given in the study will be kept confidential. Your name will not 

be revealed in the study. 

Your participation in this study is completely voluntary 

Who to contact (the researcher) 

Noor Sabah 

Technical Institute of Medicine-Al Mansour 

Middle Technical University 

Baghdad 

Iraq 

 

Agreement: 

I agree to participate in the study. 

 

Further Contact:  

You will be contacted again for member checks i.e. taking the data and tentative 

interpretations back to you and checking if you agree with the results of the study. 

Name: …………………………………………………………………………… 

Signature: ………………………………………………………………………. 

E-mail………………………………………………………………………… 
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Appendix B 

Consent Agreement For Interview Sessions (In Arabic) 
 

ة نظر طالب البكالوريوس في الطب العراقييناستكشاف جوانب   القلق من التحدث باللغة اإلنجليزية كلغة أجنبية من وجه

 الفوائد 

هرة القلق عند التحدث في تعلم اللغة اإلنجليزية في المعهد التقني للطب سوف  .قد تساعد الدراسة الباحث في اكتساب نظرة ثاقبة لظا
 .تحصل على بعض رمز التقدير

 الخصوصية

 .لن يتم الكشف عن اسمك في الدراسة.ستبقى المعلومات التي قدمتها في الدراسة سرية

هو طوعي تماما  هذه الدراسة   مشاركتكم في 

 
 )بمن تتصل )الباحث

 نور صباح 
 ي الطبي المنصورتقنالمعهد ال 
 الجامعة التقنية الوسطى بغداد العراق  

 
  :اتفاق

 الدراسةأوافق على المشاركة في 
 

 :مزيد من االتصال

سيتم االتصال بك مرة أخرى لفحص األعضاء ، أي إعادة البيانات والتفسيرات المؤقتة إليك والتحقق مما إذا كنت توافق على 
 .نتائج الدراسة

 

  ……………………………………………………………………………اسم

  .……………………………………………………………………… التوقيع

 ………………………………………………………………البريد إلكتروني
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Appendix C 

Students’ Inteview 

Students’ Interview 

A. Introduction 
You have been chosen to help understand your experiences when speaking English 

language tasks in your classroom at Technical Institute of Medicine-AlMansour. This 

interview focuses on speaking classes and English language speaking examination that 

you have taken at Technical Institute of  Medicine- AlMansour. If you do not understand 

a question you can ask me to clarify it for you. Your co-operation is highly appreciated. 

Confidentiality is assured. First of all, I would like to explain the meaning of speaking 

anxiety for you. Speaking anxiety is described as the feeling of fear, stress or nervousness 

that could hamper students' learning of the language and may negatively affect their 

performance. 

مة  المقد

هام صفك في المعهد التقني للطب المنصور م هذه المقابلة  .قد تم اختيارك للمساعدة في فهم تجاربك عند التحدث باللغة اإلنجليزية في  تركز 

المنصور  -على فصول المحادثة وامتحان التحدث باللغة اإلنجليزية الذي خضته في المعهد التقني للطب   إذا لم تفهم سؤاالً يمكنك أن تطلب  .

من التحدث بأنه .السرية مضمونة.نقدر تعاونك كثيرا.مني توضيحه لك من التحدث. يوصف القلق  معنى القلق  في البدء، أود أن أشرح لك 

 .الشعور بالخوف أو التوتر أو العصبية التي قد تعوق تعلم الطالب للغة وقد تؤثر سلبًا على أدائهم

In the first part, the five questions were demographic questions to describe the 

profiles of the participant there questions are: 

1 .How old are you? 

2. Where do you live in Iraq?    

3. Have you ever studied in an English speaking country?  

4. What is your major at Technical Institute of Medicne- AlMansour? 

 

 
واألسئلة هي:المشارك األسئلة الخمسة أسئلة ديموغرافية لوصف , الجزء األول  

. كم عمرك؟ 1  
.اين تعيش في العراق؟2  

. هل سبق لك أن درست في بلد يتحدث اإلنجليزية؟  3  

ا هو تخصصك في المعهد الفني لطب 4 ؟ المنصور –. م  
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The second part of interview guide included questions related to speaking anxiety 

in general. These questions are: 

5. Which language skill (listening, reading, writing and speaking) do you consider as the 

most difficult? Why? 

6. How would you describe your experience in speaking process in English? (bad, 

medium, interesting ) 

 واألسئلة هي .الجزء الثاني من دليل المقابلة أسئلة تتعلق بقلق التحدث بشكل عام

رها األكثر صعوبة؟لماذا؟1 هارة اللغوية )االستماع ، والقراءة ، والكتابة ، والتحدث( التي تعتب ا هي الم . م  

كيف تصف تجربتك في عملية التحدث باللغة اإلنجليزية؟ )سيء ، متوسط ، ممتع(.2  
The third part of interview guide include question about the causes of speaking 

anxiety. These question is: 

7. In your opinion, why do some student experience anxiety in doing speaking task in 

English language? Number the causes? 

دليل المقابلة يتضمن سؤاال عن أسباب قلق التحدثالجزء الثالث من  ل هو .  و السؤا

مة التحدث. 7 ه األسباب؟  عدد ؟في اللغة االنكليزية برأيك ، لماذا يشعر بعض الطالب بالقلق عند القيام بم  
The Fourth part of interview guide included questions about the effects of speaking 

anxiety. These question is: 

8. How do you feel when speaking English language tasks?  

9. How does speaking anxiety affect you personally? Explain? 

 و األسئلة  هي .الجزء الرابع من دليل المقابلة أسئلة حول تأثيرات قلق التحدث

هامفي اللغة اإلنجليزية ؟  8 ا هو شعورك عند التحدث بم . م  

.كيف يؤثر القلق من التحدث عليك شخصيا؟اشرح؟9  

The Fifth part of interview guide included questions about the strategies that the 

students used to reduce speaking anxiety?  

10. What are the strategies that you used to reduce speaking anxiety in English 

language? 

ها الطالب لتقليل القلق من التحدث   الجزء الخامس من دليل المقابلة أسئلة حول االستراتيجيات التي يستخدم

ا هي االستراتيجيات التي استخدمتها لتقليل القلق من التحدث.10 في اللغة االنكليزية م   
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Appendix D 

Teachers’ Interview 

You have been chosen to help understand your experiences when teaching speaking 

English language tasks in your classroom at Technical Institute of Medicine-AlMansour. 

This interview focuses on speaking classes and English language speaking examination 

that you have taught at Technical Institute of Medicine- AlMansour. If you do not 

understand a question you can ask me to clarify it for you. Your co-operation is highly 

appreciated. Confidentiality is assured. The questions are: 

هام التحدث باللغة اإلنجليزية في صفك في المعهد التقني للطب  المنصور -قد تم اختيارك للمساعدة في فهم تجاربك عند تدريس م ز هذه . ترك

المنصور  -المقابلة على فصول المحادثة وامتحان التحدث باللغة اإلنجليزية الذي قمت بتدريسه في المعهد التقني للطب   إذا لم تفهم سؤاالً .

 :األسئلة هي.السرية مضمونة.نقدر تعاونك كثيرا.يمكنك أن تطلب مني توضيحه لك

1. How long have you been teaching in Technical Institute of Medicine-Al Mansour? 

2. In your opinion, what makes the students anxious while speaking English? 

3. Describe the most anxious students in speaking classes? 

4.From your experience, what are the strategies that the students use to reduce their 

speaking anxiety in English language? 

المنصور؟   -. منذ متى وأنت تدرس في المعهد الفني للطب 1  

. برأيك ، ما الذي يجعل الطالب قلقين أثناء تحدثهم باللغة اإلنجليزية؟ 2  

صِف أكثر الطالب قلقًا في فصول المحادثة؟.3  

ها الطالب لتقليل قلقهم من التحدث.4 ا هي اإلستراتيجيات التي يستخدم في اللغة االنكليزية؟من واقع تجربتك ، م  
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Appendix E 

Students’ Responses 
 

 

Researcher: How old are you? 

SA: 19 

Researcher: Where do you live in Iraq? 

SA:  Baghdad 

Researcher: Have you ever studied in English speaking country? 

SA: No. 

Researcher: What is your major at Technical Institute of Medicne- AlMansour? 

SA: Pharmacy 

Researcher: Which language skill (listening, reading, writing, and speaking) do you 
consider as the most difficult? Why? 

SA: Speaking, Because I need words and I do not have enough words to describe my 
answer in English. 

Researcher: How would you describe your experience in speaking process in English 
(bad, medium, interesting). 

SA: Bad 

Researcher: In your opinion, why do some students experience anxiety in doing 
speaking task in English language? Number the causes? 

SA: It happened when I have to give a speech in front of the class. It happened for 
many factors such as I met new classmate at the class and I did not know yet about 
speaking concept. I also have lack of confident. And then, umm, when I speak I have 
problem with time. Sometimes I cannot finish the speech on time. Sometimes It 
overtime and sometimes I finish the speech before the time up. 

Researcher: How do you feel when speaking English language tasks? 

SA: To be honest, I was sweating cold, nervous, and It kept going blank because I was 
so nervous that all my vocabularies disappeared, so what I wanted to talk about was 
scattered. 

Researcher: How does speaking anxiety affect you personally? Explain? 

SA (English Transcript) 
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SA: It affects me a lot. Every time I talk in English with my classmates, I gat really 
anxious and I always feel like I am really low compared to my classmates, so I keep 
quiet. 

Researcher: What are the strategies that you used to reduce speaking anxiety in 
English language? 

SA:I often practice, I talk to myself in the mirrorthat way makes me more confident 
and prepared to talk in front of my class. 

 

 

 

 : كم عمرك؟ الباحثة

19  :SA 

 تعيش في العراق؟ أين:الباحثة

SA:  بغداد 

 هل سبق لك أن درست في بلد يتحدث اإلنجليزية؟  :الباحثة

SA: ال. 

رها األصعب؟لماذا؟   :الباحثة هارة اللغوية )االستماع ، والقراءة ، والكتابة ، والتحدث( التي تعتب ا هي الم  م

SA: التحدث ، ألنني بحاجة إلى كلمات وليس لدي كلمات كافية لوصف إجابتي باللغة اإلنجليزية. 

همة التحدث باللغة اإلنجليزية؟ عدد األسباب؟ الباحث   : برأيك ، لماذا يشعر بعض الطالب بالقلق عند القيام بم
 

SAها عدة من االشياء حصلت لي مثال قابلت زميل جديد   .: حدث ذلك عندما اضطررت إن أتكلم أمام الفصل عند
 .وبعد ذلك ، عندما أتحدث لدي مشكلة مع الوقت .أنا أيضا لدي نقص في الثقة .في الفصل ولم أكن أعرف التحدث

هاء   وأحيانًا يكون الوقت اضافي وأحيانًا أنهي التحدث  .التحدث بللغة االنكليزية في الوقت المحددأحيانًا ال أستطيع إن
  .قبل انتهاء الوقت

 
هو شعورك عند التحدث باللغة اإلنجليزية ؟  الباحثة:  ما 

 
SA  ألكون صريحًا ، كنت أتعرق باردًا ، وعصبيًا ، ولم استطيع التكلم ألنني كنت متوترة جدًا لدرجة أن كل :

 مفرداتي اختفت ، لذا ما أردت التحدث عنه اختفى ؟ 
 
 كيف يؤثر القلق من التحدث عليك بشكل شخصي؟ اشرح؟  الباحثة: 
 

SA: في كل مرة أتحدث فيها باللغة اإلنجليزية مع زمالئي في الفصل ، أشعر بقلق شديد وأشعر دائمًا  .إنه يؤثر علي كثيرًا
 .بزمالئي في الفصل ، لذلك ألتزم الصمتأنني ضعيف حقًا مقارنة 

 
ة اإلنجليزية؟  :ةالباحث هي اإلستراتيجيات التي استخدمتها لتقليل القلق من التحدث باللغ  ما 

SA (Arabic Transcript) 
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SA: غالبًا ما أتدرب ، أتحدث إلى نفسي في المرآة بهذه الطريقة تجعلني أكثر ثقة واستعدادًا للتحدث أمام صفي. 

 
 

 
 

Researcher: How old are you? 

SB: 19 

Researcher: Where do you live in Iraq? 

SB:  Baghdad  

Researcher: Have you ever studied in English speaking country? 

SB: No. 

Researcher: What is your major at Technical Institute of Medicne- AlMansour? 

SB: Medical Analysis 

Researcher: Which language skill (listening, reading, writing, and speaking) do you 
consider as the most difficult? Why? 

SB:Listening and speaking. Listening because speaking fast makes me do not 
understand and I cannot answer. 

Researcher: How would you describe your experience in speaking process in English 
(bad, medium, interesting). 

SB: Bad 

Researcher: In your opinion, why do some students experience anxiety in doing 
speaking task in English language? Number the causes? 

SB:Thinking a lot makes me anxious and cannot speak. Also, Making mistakes makes 
me stressed. I have difficulty in recognizing the words because they are difficult to 
follow the speakers at the same time. Of course, I will miss one of them. I’m so scared 
ofmaking mistakes. I always feel lost. I lose everything when I face this situation. 

Researcher: How do you feel when speaking English language tasks? 

SB: The first is not confident , The second is very nervous , especially in speaking 
English, afraid that what I say cannot be understood by others, and it will be 
misinterpreted. 

Researcher: How does speaking anxiety affect you personally? Explain? 

SB: It affects me especially I get hesitated by what I want to say. 

Researcher: What are the strategies that you used to reduce speaking anxiety in 
English language? 

SB (English Transcript) 
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SB: Try for positive thinking, everyone can make mistakes, That's normal, but 
sometimes it works and sometimes it does not.  

 

 

 

 كم عمرك؟   :ةالباحث

19: SB 

 أين تعيش في العراق؟ الباحثة:

SB: بغداد 

 هل سبق لك أن درست في بلد يتحدث اإلنجليزية؟   الباحثة:

SB :ال 

ا هو تخصصك بالمعهد ا الباحثة:  المنصور؟  -للطب  لتقنيم

SB: الطبي تالتحليال 

رها األصعب؟لماذا ا؟   الباحثة:  هارة اللغوية )االستماع ، والقراءة ، والكتابة ، والتحدث( التي تعتب ا هي الم  م

  :SBاالستماع ألن الكالم السريع يجعلني ال أفهم وال أستطيع اإلجابة.االستماع والتحدث.  

 (كيف تصف تجربتك في التحدث باللغة اإلنجليزية )سيء ، متوسط ، ممتع :ةالباحث

 :SB سيء 

مة التحدث باللغة اإلنجليزية؟ الباحثة: ه  األسباب؟ عدد برأيك ، لماذا يشعر بعض الطالب بالقلق عند القيام بم

: SBأجد صعوبة في التعرف .يجعلني أشعر بالتوتركما أن ارتكاب األخطاء   .التفكير كثيرًا يجعلني قلقًا وال أستطيع التحدث
متابعة المتحدثين في نفس الوقت من الصعب  هم.على الكلمات ألنه  أحد ارتكاب .بالطبع سأفتقد  من  جدًا  خائف  أنا 

هذا الوضع.أشعر دائما بالضياع.األخطاء  .أفقد كل شيء عندما أواجه 

هام؟   الباحثة: ا هو شعورك عند التحدث باللغة اإلنجليزية بم  م

SB:   ، مه اآلخرون األول ليس واثقًا ، والثاني عصبي جداً ، خاصة في التحدث باللغة اإلنجليزية ، خائفًا من أن ما أقوله ال يمكن أن يفه
  .وسوف يساء تفسيره

 شرح؟ ا كيف يؤثر القلق من التحدث عليك بشكل شخصي؟ الباحثة:

SB: إنه يؤثر علي خاصة أنني أتردد مما أريد قوله.  

ا هي اإلستراتيجيات التي استخدمتها لتقليل القلق من التحدث باللغة اإلنجليزية؟   الباحثة:  م

SB: هذا طبيعي ، لكن في بعض األحيان ينجح وأحيانًا ال ينجح بطريقة ايجابيةالتفكير   أحاول ،  .، يمكن للجميع أن يخطئ 
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Researcher: How old are you? 

SC: 19 

Researcher: Where do you live in Iraq? 

SC:  Baghdad- AlRassafa 

Researcher: Have you ever studied in English speaking country? 

SC: No. 

Researcher: What is your major at Technical Institute of Medicne- AlMansour? 

SC: Electronic 

Researcher: Which language skill (listening, reading, writing, and speaking) do you 
consider as the most difficult? Why? 

SC: Speaking. I have problem in pronouncing and choosing the right words. 

Researcher: How would you describe your experience in speaking process in English 
(bad, medium, interesting). 

SC: Bad 

Researcher: In your opinion, why do some students experience anxiety in doing 
speaking task in English language? Number the causes? 

SC: I hate speaking that include evaluation by using marks.  When I speak, I directly 
think that I will not be able to reply the whole speech. I lose the focus in the middle or 
after one or two minutes from the start. Because I always think that may my answer is 
not correct and that makes me anxious during the speaking class. 

Researcher:How do you feel when speaking English language tasks? 

SC: I feel depressed when I get anxious. My day turns upside down. I cannot keep my 
studying or continue my day 

Researcher:How does speaking anxiety affect you personally? Explain? 

SC: I face problem inside and outside the classroom. Inside, I feel afraid of speaking 
and outside, I like to be alone even at home. The speaking classes affected on me that’s 
why I do not like to speak to anyone. 

Researcher:What are the strategies that you used to reduce speaking anxiety in 
English language? 

SC: When I want to speak I forget some of my ideas, I ask to repeat what is next or 
repeat again the question, this way actually helps me a lot to keep telling my ideas and 
what I want to say easily. 
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 كم عمرك؟   :ةالباحث

SC :19 

 اين تعيش في العراق؟   الباحثة:

 :SC الرصافة  –بغداد 

 هل سبق لك أن درست في بلد يتحدث اإلنجليزية؟  :ةالباحث 

: SCال.  

هو تخصصك بالمعهد الفني للطب  الباحثة:  المنصور؟  -ما 

:SCك إلكتروني 

مهارة اللغوية )االستماع ، والقراءة ، والكتابة ، والتحدث( التي تعتبرها األصعب؟ لماذا ا؟  الباحثة:  :ما هي ال
:SCلدي مشكلة في النطق واختيار الكلمات الصحيحة .التحدث.  

ممتع( ؟ :ةالباحث  كيف تصف تجربتك في التحدث باللغة اإلنجليزية )سيء ، متوسط ، 

 :SCسيئ 

مهمة التحدث باللغة اإلنجليزية؟ عدد األسباب؟  :ةالباحث  برأيك ، لماذا يشعر بعض الطالب بالقلق عند القيام ب

:SCعندما أتحدث ، أعتقد بشكل مباشر أنني لن أستطيع  .أكره الحديث الذي يتضمن التقييم باستخدام العالمات
ألنني أعتقد دائمًا أن  .دقيقتين من البدايةأفقد التركيز في الوسط أو بعد دقيقة أو  .الرد على الخطاب بأكمله

هذا يجعلني أشعر بالقلق أثناء فصل المحادثة   .إجابتي قد تكون غير صحيحة و

مهام؟   الباحثة: هو شعورك عند التحدث باللغة اإلنجليزية ب  ما 

SC: ال أستطيع مواصلة دراستي أو مواصلة   .يومي ينقلب رأسًا على عقب .أشعر باالكتئاب عندما أشعر بالقلق
 يومي

 كيف يؤثر القلق من التحدث عليك بشكل شخصي؟ يشرح؟   الباحثة: 

SC: جه مشكلة داخل الفصل وخارجه في الداخل ، أشعر بالخوف من التحدث وفي الخارج ، أحب أن أكون   .أوا
 فصول المحادثة أثرت علي ولهذا السبب ال أحب التحدث إلى أي شخص .وحدي حتى في المنزل

هي اإلستراتيجيات التي استخدمتها لتقليل القلق من التحدث باللغة اإلنجليزية؟ :ةالباحث  ما 

SC:   هو التالي أو أكرر السؤال مرة أخرى ، فهذه عندما أريد التحدث أنسى بعض أفكاري ، أطلب أن أكرر ما 
 الطريقة تساعدني كثيرًا في االستمرار في إخبار أفكاري وما أريد أن أقوله بسهولة 
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Researcher: How old are you? 

SD: 20 

Researcher: Where do you live in Iraq? 

SD:  Dyalaa 

Researcher: Have you ever studied in English speaking country? 

SD: No. 

Researcher: What is your major at Technical Institute of Medicne- AlMansour? 

SD: Pharmacy 

Researcher: Which language skill (listening, reading, writing, and speaking) do you 
consider as the most difficult? Why? 

SD:speaking and then listening. Because I need to think how to answer in English. I 
know it in Arabic but I do not know how to say it English. 

Researcher: How would you describe your experience in speaking process in English 
(bad, medium, interesting). 

SD: medium 

Researcher: In your opinion, why do some students experience anxiety in doing 
speaking task in English language? Number the causes? 

SD:Sometimes it's because Idon't have enough vocabulary for speaking, so I have to 
think about it first, if Iwant to respond it takes a bit longer. Another factor is because 
there are lecturersin the class, so the lecturer's assessment makes me nervous. Then at 
the time ofthe test, because of being chased by time it became blank. 

Researcher: How do you feel when speaking English language tasks? 

SD:Definitely nervous, I'm nervous not because I'm afraid I can't do it, but because 
people stare at me. Then, when I was suddenly appointed (to speak) I becameblank, I 
had to think again about what I should say, and that's what made menervous. 

Researcher:How does speaking anxiety affect you personally? Explain? 

Actually, I am suffering from speaking anxiety . I feel hopeless and confused I am also 
not able to sleep. Feeling anxious makes me have a physical pain too. 

Researcher: What are the strategies that you used to reduce speaking anxiety in 
English language? 

SD: I have few vocabularies in English so it is difficult for me to understand all what 
is said in order to speak about it. However, I ask to translate what is said from English 
to Arabic briefly sometimes to get the ideas. It is a very helpful way to speak 
confidently. 
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 كم عمرك؟   :ةالباحث

20: SD 

 أين تعيش في العراق؟  الباحثة:

DB:ديالى 

 هل سبق لك أن درست في بلد يتحدث اإلنجليزية؟   الباحثة:

DB : ال 

ا هو تخصصك بالمعهد ا الباحثة:  المنصور؟  -للطب  لتقنيم

DB: الصيدلة 

رها األصعب؟لماذا ا؟   الباحثة:  هارة اللغوية )االستماع ، والقراءة ، والكتابة ، والتحدث( التي تعتب ا هي الم  م

  :SDألنني بحاجة إلى التفكير في كيفية اإلجابة باللغة اإلنجليزية.التحدث ثم االستماع. 

 (كيف تصف تجربتك في التحدث باللغة اإلنجليزية )سيء ، متوسط ، ممتع :ةالباحث

 :SDمتوسط 

مة التحدث باللغة اإلنجليزية؟ الباحثة: ه  األسباب؟ عدد برأيك ، لماذا يشعر بعض الطالب بالقلق عند القيام بم

: SD أفكر في األمر أوالً ، إذا أردت الرد ،  أحيانًا يكون ذلك بسبب عدم امتالكي لمفردات كافية للتحدث ، لذلك يجب أن
األمر وقتاً أطول قليالً  محاضرين في الفصل ، لذا فإن تقييم المحاضر يجعلني أشعر .فسيستغرق  هو وجود  عامل آخر 

 ثم في وقت االختبار ، بسبب مطاردته بمرور الوقت ، أصبح فارغًا.بالتوتر

هام؟   الباحثة:. ا هو شعورك عند التحدث باللغة اإلنجليزية بم  م

SD:ثم ، .التأكيد عصبي ، أنا متوتر ليس ألنني أخشى أنني ال أستطيع فعل ذلك ، ولكن بسبب ذلك يحدق الناس في وجهي
هذا ما جعلني أشعر  عندما تم تعييني فجأة )للتحدث( أصبحت فارغًا ، كان علي أن أفكر مرة أخرى فيما يجب أن أقوله ، و

 .بالتوتر

 شرح؟ ا كيف يؤثر القلق من التحدث عليك بشكل شخصي؟ الباحثة:

SD:الشعور بالقلق يجعلني .أشعر باليأس واالرتباك ألنني أيضًا غير قادر على النوم.في الواقع ، أعاني من قلق التحدث
 .أشعر بألم جسدي أيضًا

ا هي اإلستراتيجيات التي استخدمتها لتقليل القلق من التحدث باللغة اإلنجليزية؟   الباحثة:  م

SD:ومع ذلك ،  .لدي عدد قليل من المفردات في اللغة اإلنجليزية ، لذا يصعب علي فهم كل ما يقال من أجل التحدث عنه
ة ما يقال من اإلنجليزية إلى العربية لفترة وجيزة أحيانًا للحصول على األفكار\ ها طريقة مفيدة للغاية للتحدث  .أطلب ترجم إن

 .بثقة

 

 

Researcher: How old are you? 

SE: 19 

Researcher: Where do you live in Iraq? 
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SE:  Baghdad 

Researcher: Have you ever studied in English speaking country? 

SE: No. 

Researcher: What is your major at Technical Institute of Medicne- AlMansour? 

SE: Medical Analysis 

Researcher: Which language skill (listening, reading, writing, and speaking) do you 
consider as the most difficult? Why? 

SE: writing and speaking because both need vocabularies and good grammar and I am 
weak in them. 

Researcher: How would you describe your experience in speaking process in English 
(bad, medium, interesting). 

SE: medium 

Researcher: In your opinion, why do some students experience anxiety in doing 
speaking task in English language? Number the causes? 

SE: I do not know what to say, I can’t explain the speech for one time I lose many 
words or primary ideas in the first time of speaking. On the other hand, many times I 
couldn’t complete answering all the questions that we need to speak about them 
because I don’t have much words. 

Researcher:How do you feel when speaking English language tasks? 

SE:I can’t understand or speak in English language because of using the English 
language most of  the time inside the classroom. This problem causes anxiety for me. 
It  also leads to hesitation. I think that is due to using vocabularies, which are new for 
me. 

Researcher: How does speaking anxiety affect you personally? Explain? 

SE:When I experience apprehension, I become a low achieving student because I 
cannot answer is correct way to the topic that is given. I always face this problem. It 
reduces my marks as well as my performance in speaking classes. 

Researcher:What are the strategies that you used to reduce speaking anxiety in 
English language? 

SE:when I want to focus on what I want to say, I took a deep breathes and start 
speaking. 

 

 

 كم عمرك؟   :ةالباحث
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19 : SE 

 أين تعيش في العراق؟  الباحثة:

EB: بغداد 

 هل سبق لك أن درست في بلد يتحدث اإلنجليزية؟   الباحثة:

EB : ال 

ا هو تخصصك بالمعهد ا الباحثة:  المنصور؟  -للطب  لتقنيم

EB: الطبي  تالتحليال 

رها األصعب؟لماذا ا؟   الباحثة:  هارة اللغوية )االستماع ، والقراءة ، والكتابة ، والتحدث( التي تعتب ا هي الم  م

  :SEهما يحتاج إلى مفردات وقواعد جيدة وأنا ضعيف فيها  .الكتابة والتحدث ألن كال

 (كيف تصف تجربتك في التحدث باللغة اإلنجليزية )سيء ، متوسط ، ممتع :ةالباحث

 :SEمتوسط 

مة التحدث باللغة اإلنجليزية؟ الباحثة: ه  األسباب؟ عدد برأيك ، لماذا يشعر بعض الطالب بالقلق عند القيام بم

: SE  الكلمات أو األفكار األساسية في المرة األولى  ال أعرف ماذا أقول ، ال أستطيع شرح الكالم لمرة واحدة أفقد الكثير من
من ناحية أخرى ، لم أتمكن في كثير من األحيان من إكمال اإلجابة على جميع األسئلة التي نحتاج إلى .التي أتحدث فيها

ها ألنني ال أملك الكثير من الكلمات  .التحدث عن

هام؟   الباحثة: ا هو شعورك عند التحدث باللغة اإلنجليزية بم  م

SE:هذه المشكلة  .أستطيع أن أفهم أو أتحدث باللغة اإلنجليزية بسبب استخدام اللغة اإلنجليزية معظم الوقت داخل الفصل
هذا يرجع إلى استخدام المفردات ، وهي جديدة بالنسبة لي.كما أنه يؤدي إلى التردد.تسبب لي القلق  .أعتقد أن 

 شرح؟ ا كيف يؤثر القلق من التحدث عليك بشكل شخصي؟ الباحثة:

SE:  اإلجابة على الطريقة الصحيحة للموضوع منخفض التحصيل ألنني ال أستطيع  عندما أشعر بالقلق ، أصبح طالبًا 
هذه المشكلة.المعطى  .إنه يقلل من عالماتي وكذلك أدائي في فصول المحادثة.أنا دائما أواجه 

ا هي اإلستراتيجيات التي استخدمتها لتقليل القلق من التحدث باللغة اإلنجليزية؟   الباحثة:  م

SE:عندما أريد التركيز على ما أريد قوله ، أخذت نفسا عميقا وبدأت في التحدث. 

 

 

 

Researcher: How old are you? 

SF: 21 

Researcher: Where do you live in Iraq? 

SF:  Baghdad 

Researcher: Have you ever studied in English speaking country? 

SF: No. 
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Researcher: What is your major at Technical Institute of Medicne- AlMansour? 

SF: Medical Analysis 

Researcher: Which language skill (listening, reading, writing, and speaking) do you 
consider as the most difficult? Why? 

SF:  Writing and speaking. Some topics I do not know how to speak about it.' 

Researcher: How would you describe your experience in speaking process in English 
(bad, medium, interesting). 

SF: bad 

Researcher:: In your opinion, why do some students experience anxiety in doing 
speaking task in English language? Number the causes? 

SF:I’m afraid what the teacher might say. She might think that I’m dumb because I 
make a lots of grammatical mistakes. For me, I have an idea but I am afraid of saying 
it. I know myself that I can’t tell my ideas in English so I prefer to keep silent. 

Researcher:How do you feel when speaking English language tasks? 

SF: I can't focus. I think that is due to using vocabularies, which are new for me. 

Researcher: How does speaking anxiety affect you personally? Explain? 

SF:For me, it is tired, I think a lot because I have few vocabularies . I am weak in 
English. 

Researcher:What are the strategies that you used to reduce speaking anxiety in 
English language? 

SF:I couldn't find a strategy to reduce my anxiety. But lately, I've been trying to 
love myself and think positively, because I know that what I'm afraid of is whatother 
people think, so from self-love, I wish I could be more confident andcourageous. 

 

 

 

 كم عمرك؟   :ةالباحث

21: SF 

 أين تعيش في العراق؟  الباحثة:

SF:  بغداد 

 هل سبق لك أن درست في بلد يتحدث اإلنجليزية؟   الباحثة:

SF :  ال 

ا هو تخصصك بالمعهد ا الباحثة:  المنصور؟  -للطب  لتقنيم
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FB: الطبي تالتحليال 

رها األصعب؟لماذا ا؟   الباحثة:  هارة اللغوية )االستماع ، والقراءة ، والكتابة ، والتحدث( التي تعتب ا هي الم  م

  :SFبعض المواضيع ال أعرف كيف أتحدث عنها.الكتابة والتحدث. 

 (كيف تصف تجربتك في التحدث باللغة اإلنجليزية )سيء ، متوسط ، ممتع :ةالباحث

 :SF سيء 

مة التحدث باللغة اإلنجليزية؟ الباحثة: ه  األسباب؟ عدد برأيك ، لماذا يشعر بعض الطالب بالقلق عند القيام بم

: SFبالنسبة لي ، لدي فكرة ولكني  .األخطاء النحويةقد تعتقد أنني غبية ألنني أرتكب الكثير من .أخشى ما قد يقوله المعلم
 .أعلم بنفسي أنني ال أستطيع قول أفكاري باللغة اإلنجليزية لذلك أفضل التزام الصمت.أخشى قولها

هام؟   الباحثة: ا هو شعورك عند التحدث باللغة اإلنجليزية بم  م

SF هذا يرجع إلى استخدام .الاستطيع التركيز  .المفردات ، وهي جديدة بالنسبة ليأعتقد أن 

 شرح؟ ا كيف يؤثر القلق من التحدث عليك بشكل شخصي؟ الباحثة:

SF:ضعيف في اللغة االنكليزية  القليلة زاناأفكر كثيرا بسبب المفردات  مع بانالي . انه أمر  ةبالنسب 

ا هي اإلستراتيجيات التي استخدمتها لتقليل القلق من التحدث باللغة اإلنجليزية؟   الباحثة:  م

SF:لكن في اآلونة األخيرة ، كنت أحاول ذلك أحب نفسي وأفكر بشكل إيجابي ، ألنني أعلم .لم أجد إستراتيجية لتقليل قلقي
هو ما يعتقده اآلخرون ، لذا من خالل حب الذات ، أتمنى أن أكون أكثر ثقة وشجاعة  .أن ما أخاف منه 

 

 

 

 

 

Researcher: How old are you? 

SG: 21 

Researcher: Where do you live in Iraq? 

SG:  Baghdad 

Researcher: Have you ever studied in English speaking country? 

SG: No. 

Researcher: What is your major at Technical Institute of Medicne- AlMansour? 

SG: Medical Analysis 

Researcher: Which language skill (listening, reading, writing, and speaking) do you 
consider as the most difficult? Why? 

SG:  Speaking. I have difficulty in pronouncing the words.' 
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Researcher: How would you describe your experience in speaking process in English 
(bad, medium, interesting). 

SG: bad 

Researcher:: In your opinion, why do some students experience anxiety in doing 
speaking task in English language? Number the causes? 

SG:I do not know how to say the words. I do not know many words that is difficult so 
difficult. 

Researcher:How do you feel when speaking English language tasks? 

SG: I t is not easy. I feel embarrassed, sad, nervous. Sometimes I want to cry. I do not 
like to speak about that. I know myself I can’t speak English. 

Researcher: How does speaking anxiety affect you personally? Explain? 

SG:From the four skills, I always get the lowest mark in speaking because I feel so 
apprehensive about speaking. 

Researcher:What are the strategies that you used to reduce speaking anxiety in 
English language? 

SG: I ask to translate what is said from English to Arabic briefly sometimes to get the 
ideas. It is a very helpful way to speak confidently. 

 

 

 

 كم عمرك؟   :ةالباحث

21: SG 

 أين تعيش في العراق؟  الباحثة:

SG: بغداد 

 هل سبق لك أن درست في بلد يتحدث اإلنجليزية؟   الباحثة:

SG : ال 

ا هو تخصصك بالمعهد ا الباحثة:  المنصور؟  -للطب  لتقنيم

SG: الطبي تالتحليال 

رها األصعب؟لماذا ا؟   الباحثة:  هارة اللغوية )االستماع ، والقراءة ، والكتابة ، والتحدث( التي تعتب ا هي الم  م

  :SGأجد صعوبة في نطق الكلمات.تحدثال. 

 (كيف تصف تجربتك في التحدث باللغة اإلنجليزية )سيء ، متوسط ، ممتع :ةالباحث

 :SG سيء 

مة التحدث باللغة اإلنجليزية؟ الباحثة: ه  األسباب؟ عدد برأيك ، لماذا يشعر بعض الطالب بالقلق عند القيام بم
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: SGال أعرف الكثير من الكلمات الصعبة للغاية.ال أعرف كيف أقول الكلمات. 

هام؟   الباحثة: ا هو شعورك عند التحدث باللغة اإلنجليزية بم  م

:SGأعرف نفسي ال أستطيع .احيانا اريد البكاءال أحب أن أتحدث عن ذلك .أشعر بالحرج والحزن والتوتر.ليس من السهل
 .التحدث باللغة اإلنجليزية

 شرح؟ ا كيف يؤثر القلق من التحدث عليك بشكل شخصي؟ الباحثة:

SG:هارات األربع ، أحصل دائمًا على أدنى عالمة في التحدث ألنني أشعر بالقلق الشديد بشأن التحدث  .من بين الم

ا هي اإلستراتيجيات التي استخدمتها لتقليل القلق من التحدث باللغة اإلنجليزية؟   الباحثة:  م

SG: ة ما يقال من اإلنجليزية إلى العربية بإيجاز أحيانًا للحصول على ها طريقة مفيدة للغاية للتحدث .األفكارأطلب ترجم إن
 .بثقة

 

 

 

 

 

 

 

 

Researcher: How old are you? 

SH: 21 

Researcher: Where do you live in Iraq? 

SH:  Baghdad 

Researcher: Have you ever studied in English speaking country? 

SH: No. 

Researcher: What is your major at Technical Institute of Medicne- AlMansour? 

SH: Medical Analysis 

Researcher: Which language skill (listening, reading, writing, and speaking) do you 
consider as the most difficult? Why? 

SH:writing 

Researcher: How would you describe your experience in speaking process in English 
(bad, medium, interesting). 

SH:medium because I sometimes practice at home. 
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Researcher:: In your opinion, why do some students experience anxiety in doing 
speaking task in English language? Number the causes? 

SH: For me, some topics are difficult to express my opinions about it. 

Researcher:How do you feel when speaking English language tasks? 

SH: good, as much as I can speak and express my opinion 

Researcher: How does speaking anxiety affect you personally? Explain? 

SH:It has a positive effect to learn English language 

Researcher:What are the strategies that you used to reduce speaking anxiety in 
English language? 

SH:using key words to remind myself for the important words to speak continuously. 

 

 

 

 كم عمرك؟   :ةالباحث

21: SH 

 أين تعيش في العراق؟  الباحثة:

SH: بغداد  

 هل سبق لك أن درست في بلد يتحدث اإلنجليزية؟   الباحثة:

SH : ال 

ا هو تخصصك بالمعهد ا الباحثة:  المنصور؟  -للطب  لتقنيم

SH: الطبي تالتحليال 

رها األصعب؟لماذا ا؟   الباحثة:  هارة اللغوية )االستماع ، والقراءة ، والكتابة ، والتحدث( التي تعتب ا هي الم  م

  :SH. الكتابة 

 (كيف تصف تجربتك في التحدث باللغة اإلنجليزية )سيء ، متوسط ، ممتع :ةالباحث

 :SHتوسط ألنني أحيانًا أمارس اللغة في المنزل. 

مة التحدث باللغة اإلنجليزية؟ الباحثة: ه  األسباب؟ عدد برأيك ، لماذا يشعر بعض الطالب بالقلق عند القيام بم

: SHبالنسبة لي ، من الصعب التعبير عن آرائي في بعض المواضيع. 

هام؟   الباحثة: ا هو شعورك عند التحدث باللغة اإلنجليزية بم  م

:SH حسنًا ، بقدر ما أستطيع التحدث والتعبير عن رأيي 

 شرح؟ ا كيف يؤثر القلق من التحدث عليك بشكل شخصي؟ الباحثة:

SH:تعلم اللغة اإلنجليزية له تأثير إيجابي. 
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ا هي اإلستراتيجيات التي استخدمتها لتقليل القلق من التحدث باللغة اإلنجليزية؟   الباحثة:  م

SH:ة للتحدث باستمرار هم  .استخدام الكلمات الرئيسية لتذكير نفسي بالكلمات الم

 

 

Researcher: How old are you? 

SI: 21 

Researcher: Where do you live in Iraq? 

SI:  Baghdad 

Researcher: Have you ever studied in English speaking country? 

SI: No. 

Researcher: What is your major at Technical Institute of Medicne- AlMansour? 

SI: pharmacy 

Researcher: Which language skill (listening, reading, writing, and speaking) do you 
consider as the most difficult? Why? 

SI:  Reading 

Researcher: How would you describe your experience in speaking process in English 
(bad, medium, interesting). 

SI: medium, I know some words and sentences and I use it a lot. 

Researcher:: In your opinion, why do some students experience anxiety in doing 
speaking task in English language? Number the causes? 

SI: I can say I have some points such as grammar. Knowing tenses makes me good in 
expressing my opinion. 

Researcher:How do you feel when speaking English language tasks? 

SI: Not bad 

Researcher: How does speaking anxiety affect you personally? Explain? 

SI:Personally, good but sometimes when I speak my hands shaking and affect on my 
speech. 

Researcher:What are the strategies that you used to reduce speaking anxiety in 
English language? 

SI:preparing for topics, makes me more confident. 
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 كم عمرك؟   :ةالباحث

21: SI 

 أين تعيش في العراق؟  الباحثة:

SI: بغداد  

 هل سبق لك أن درست في بلد يتحدث اإلنجليزية؟   الباحثة:

SI : ال 

ا هو تخصصك بالمعهد ا الباحثة:  المنصور؟  -للطب  لتقنيم

SI: الصيدلة 

رها األصعب؟لماذا ا؟   الباحثة:  هارة اللغوية )االستماع ، والقراءة ، والكتابة ، والتحدث( التي تعتب ا هي الم  م

  :SI. القراءة 

 (كيف تصف تجربتك في التحدث باللغة اإلنجليزية )سيء ، متوسط ، ممتع :ةالباحث

 :SIها كثيرًا  .متوسط ، أعرف بعض الكلمات والجمل وأستخدم

مة التحدث باللغة اإلنجليزية؟ الباحثة: ه  األسباب؟ عدد برأيك ، لماذا يشعر بعض الطالب بالقلق عند القيام بم

: SIمعرفة األزمنة تجعلني أجيد التعبير عن رأيي.أستطيع أن أقول إن لدي بعض النقاط مثل القواعد. 

هام؟   الباحثة: ا هو شعورك عند التحدث باللغة اإلنجليزية بم  م

:SI ًليس سيئا 

 شرح؟ ا كيف يؤثر القلق من التحدث عليك بشكل شخصي؟ الباحثة:

SI:شخصيًا ، جيد ولكن أحيانًا عندما أتحدث يدي ترتعش وتؤثر على كالمي. 

ا هي اإلستراتيجيات التي استخدمتها لتقليل القلق من التحدث باللغة اإلنجليزية؟   الباحثة:  م

SI:لتحضير للمواضيع يجعلني أكثر ثقة. 

 

 

Researcher: How old are you? 

SJ: 20 

Researcher: Where do you live in Iraq? 

SJ:  Baghdad 

Researcher: Have you ever studied in English speaking country? 

SJ: No. 
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Researcher: What is your major at Technical Institute of Medicne- AlMansour? 

SJ: Elecronic 

Researcher: Which language skill (listening, reading, writing, and speaking) do you 
consider as the most difficult? Why? 

SJ:  speaking 

Researcher: How would you describe your experience in speaking process in English 
(bad, medium, interesting). 

SJ: bad 

Researcher:: In your opinion, why do some students experience anxiety in doing 
speaking task in English language? Number the causes? 

SJ:I feel worried when speaking about topics about odd situations. Sometimes I have 
asked to speak about weird sports, for example, Yoga. 

Researcher:How do you feel when speaking English language tasks? 

SJ: Hesitated 

Researcher: How does speaking anxiety affect you personally? Explain? 

SJ:I’m afraid what the teacher might say. She might think that I’m dumb because I make 

a lots of grammatical mistakes. For me, I have an idea but I am afraid of saying it. I 

know myself that I can’t tell my ideas in English so I prefer to keep silent.  

Researcher:What are the strategies that you used to reduce speaking anxiety in English 

language? 

SJ:To cope with my nervous I do a better preparation and a lot ofpractice at home. 

Sometimes I ask my friend to listen my speech. 

 

 

 

 كم عمرك؟   :ةالباحث

20: SJ 

 أين تعيش في العراق؟  الباحثة:

SJ: بغداد  

 هل سبق لك أن درست في بلد يتحدث اإلنجليزية؟   الباحثة:
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SJ : ال 

ا هو تخصصك بالمعهد ا الباحثة:  المنصور؟  -للطب  لتقنيم

SJ: الكترونيك 

رها األصعب؟لماذا ا؟   الباحثة:  هارة اللغوية )االستماع ، والقراءة ، والكتابة ، والتحدث( التي تعتب ا هي الم  م

  :SJ.التحدث 

 (كيف تصف تجربتك في التحدث باللغة اإلنجليزية )سيء ، متوسط ، ممتع :ةالباحث

 :SJسيء 

مة التحدث باللغة اإلنجليزية؟ الباحثة: ه  األسباب؟ عدد برأيك ، لماذا يشعر بعض الطالب بالقلق عند القيام بم

: SJ التحدث 

هام؟   الباحثة: ا هو شعورك عند التحدث باللغة اإلنجليزية بم  م

:SJ متردد 

 شرح؟ ا كيف يؤثر القلق من التحدث عليك بشكل شخصي؟ الباحثة:

SJ:بالنسبة لي ، لدي فكرة ولكني  .قد تعتقد أنني غبية ألنني أرتكب الكثير من األخطاء النحوية.أخشى ما قد يقوله المعلم
 .أنني ال أستطيع قول أفكاري باللغة اإلنجليزية لذلك أفضل التزام الصمتأعلم بنفسي .أخشى قولها

ا هي اإلستراتيجيات التي استخدمتها لتقليل القلق من التحدث باللغة اإلنجليزية؟   الباحثة:  م

SJأحيانًا أطلب من صديقي االستماع إلى كالمي.للتغلب على توتري ، أقوم بإعداد أفضل وممارسة كثيرة في المنزل. 

 

 

 

 

Researcher: How old are you? 

SK: 20 

Researcher: Where do you live in Iraq? 

SJ:  Baghdad 

Researcher: Have you ever studied in English speaking country? 

SK: No. 

Researcher: What is your major at Technical Institute of Medicne- AlMansour? 

SK: Medical Analysis 

Researcher: Which language skill (listening, reading, writing, and speaking) do you 
consider as the most difficult? Why? 

SK:  writing and listening 
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Researcher: How would you describe your experience in speaking process in English 
(bad, medium, interesting). 

SK: medium 

Researcher:: In your opinion, why do some students experience anxiety in doing 
speaking task in English language? Number the causes? 

SK:I don't know some vocab and expression touse. I'm usually afraid to speak up . 

Researcher:How do you feel when speaking English language tasks? 

SK: Good  

Researcher: How does speaking anxiety affect you personally? Explain? 

SK:Maybe I'm nervous when speaking related to grades, such as during the mid 

or final exam, I'm excited, nervous, and think about whether I can do it or not. But 

if it's just practicing in class, volunteering, that's fine to me. 

Researcher:What are the strategies that you used to reduce speaking anxiety in English 

language? 

SK:I also have to keep learning, looking for words, phrases,exercises. Later, when the 

vocabulary is added, the grammar is good, the practiceis often done, the preparation is 

good, then the speaking ability will also develop,and there will be no more anxiety if 

we want to speak. 

 

 

 كم عمرك؟   :ةالباحث

20: SK 

 أين تعيش في العراق؟  الباحثة:

SK: بغداد  

 هل سبق لك أن درست في بلد يتحدث اإلنجليزية؟   الباحثة:

SK : ال 

ا هو تخصصك بالمعهد ا الباحثة:  المنصور؟  -للطب  لتقنيم

SK:التحليالت الطبية 

رها األصعب؟لماذا ا؟   الباحثة:  هارة اللغوية )االستماع ، والقراءة ، والكتابة ، والتحدث( التي تعتب ا هي الم  م

  :SK.الكتابة واالستماع 
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 (كيف تصف تجربتك في التحدث باللغة اإلنجليزية )سيء ، متوسط ، ممتع :ةالباحث

 :SK متوسط 

مة التحدث باللغة اإلنجليزية؟ الباحثة: ه  األسباب؟ عدد برأيك ، لماذا يشعر بعض الطالب بالقلق عند القيام بم

: SKها  .عادة ما أخشى التحدث.ال أعرف بعض المفردات والتعبيرات التي يجب استخدام

هام؟   الباحثة: ا هو شعورك عند التحدث باللغة اإلنجليزية بم  م

:SK جيد 

 شرح؟ ا كيف يؤثر القلق من التحدث عليك بشكل شخصي؟ الباحثة:

SK: ربما أشعر بالتوتر عندما أتحدث عن الدرجات ، مثل أثناء منتصف الليألو االمتحان النهائي ، فأنا متحمس ومتوتر
 .لكن إذا كان مجرد ممارسة في الفصل ، التطوع ، فهذا جيد بالنسبة لي.وأفكر فيما إذا كان بإمكاني القيام بذلك أم ال

ا هي اإلستراتيجيات التي استخدمتها لتقليل القلق من التحدث باللغة اإلنجليزية؟   الباحثة:  م

SK  :المفردات ، تكون في وقت الحق ، عند إضافة .يجب أن أستمر في التعلم والبحث عن الكلمات والعبارات والتمارين
هناك المزيد من   القواعد جيدة ، وغالبًا ما تتم الممارسة ، واإلعداد جيد ، ثم تتطور أيضًا القدرة على التحدث ، ولن يكون 

 .القلق إذا أردنا التحدث

 

 

 

 

 

Researcher: How old are you? 

SL: 21 

Researcher: Where do you live in Iraq? 

SL:  Baghdad 

Researcher: Have you ever studied in English speaking country? 

SL: No. 

Researcher: What is your major at Technical Institute of Medicne- AlMansour? 

SL: Electronic 

Researcher: Which language skill (listening, reading, writing, and speaking) do you 
consider as the most difficult? Why? 

SL:  speaking 

Researcher: How would you describe your experience in speaking process in English 
(bad, medium, interesting). 

SL: bad 
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Researcher:: In your opinion, why do some students experience anxiety in doing 
speaking task in English language? Number the causes? 

SL:. I feel limited vocabularies in English language because my level in English is not 
good. 

Researcher:How do you feel when speaking English language tasks? 

SL: shocked 

Researcher: How does speaking anxiety affect you personally? Explain? 

SL:because of my limited vocabularies, I feel that there is something breaks down and 
I can’t develop myself in English language. 

Researcher:What are the strategies that you used to reduce speaking anxiety in English 

language? 

SL:For me,I ask to translate the question or some words I do not know from English to 

Arabic. 

 

 

 

 كم عمرك؟   :ةالباحث

21: SL 

 أين تعيش في العراق؟  الباحثة:

SL: بغداد  

 هل سبق لك أن درست في بلد يتحدث اإلنجليزية؟   الباحثة:

SL : ال 

ا هو تخصصك بالمعهد ا الباحثة:  المنصور؟  -للطب  لتقنيم

SL:الكترونيك 

رها األصعب؟لماذا ا؟   الباحثة:  هارة اللغوية )االستماع ، والقراءة ، والكتابة ، والتحدث( التي تعتب ا هي الم  م

  :SL.التحدث 

 (كيف تصف تجربتك في التحدث باللغة اإلنجليزية )سيء ، متوسط ، ممتع :ةالباحث

 :SLسيء 

مة التحدث باللغة اإلنجليزية؟ الباحثة: ه  األسباب؟ عدد برأيك ، لماذا يشعر بعض الطالب بالقلق عند القيام بم

: SLأشعر بمفردات محدودة في اللغة اإلنجليزية ألن مستواي في اللغة اإلنجليزية ليس جيدًا. 
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هام؟   الباحثة: ا هو شعورك عند التحدث باللغة اإلنجليزية بم  م

:SLمصدوم 

 شرح؟ ا كيف يؤثر القلق من التحدث عليك بشكل شخصي؟ الباحثة:

SL:هناك شيئاً ما ينهار وال يمكنني تطوير نفسي في اللغة اإلنجليزية  .بسبب محدودية مفرداتي ، أشعر أن 

ا هي اإلستراتيجيات التي استخدمتها لتقليل القلق من التحدث باللغة اإلنجليزية؟   الباحثة:  م

SL  :ة السؤال أو بعض الكلمات التي ال أعرفها من اإلنجليزية إلى العربية  .بالنسبة لي ، أطلب ترجم

 

 

 

Researcher: How old are you? 

SM: 19 

Researcher: Where do you live in Iraq? 

SM:  Baghdad 

Researcher: Have you ever studied in English speaking country? 

SM: No. 

Researcher: What is your major at Technical Institute of Medicne- AlMansour? 

SM: Medical Analysis 

Researcher: Which language skill (listening, reading, writing, and speaking) do you 
consider as the most difficult? Why? 

SM:  speaking 

Researcher: How would you describe your experience in speaking process in English 
(bad, medium, interesting). 

SM: bad 

Researcher:: In your opinion, why do some students experience anxiety in doing 
speaking task in English language? Number the causes? 

SM:Fear of speaking in front of all studentsand teacher makes me lose words and 
cannot answer. 

Researcher:How do you feel when speaking English language tasks? 

SM: feeling nervous and confused 

Researcher: How does speaking anxiety affect you personally? Explain? 
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SM: actually, affects me a lot and the most important thing, I think I am weak and 
cannot develop myself easily. 

Researcher:What are the strategies that you used to reduce speaking anxiety in English 

language? 

SM:I will overcome it by preparing and reading vocabulary as much as I can 
that related to the topic. It will make me feel more confident. 

 

 

 

 

 

 كم عمرك؟   :ةالباحث

19 : SM 

 أين تعيش في العراق؟  الباحثة:

SM:  بغداد  

 هل سبق لك أن درست في بلد يتحدث اإلنجليزية؟   الباحثة:

SM :  ال 

ا هو تخصصك بالمعهد ا الباحثة:  المنصور؟  -للطب  لتقنيم

SM:التحليالت الطبية 

رها األصعب؟لماذا ا؟   الباحثة:  هارة اللغوية )االستماع ، والقراءة ، والكتابة ، والتحدث( التي تعتب ا هي الم  م

SM  : التحدث 

 (كيف تصف تجربتك في التحدث باللغة اإلنجليزية )سيء ، متوسط ، ممتع :ةالباحث

 :SM سيء 

مة التحدث باللغة اإلنجليزية؟ الباحثة: ه  األسباب؟ عدد برأيك ، لماذا يشعر بعض الطالب بالقلق عند القيام بم

: SMالخوف من التحدث أمام جميع الطالب والمدرسين يجعلني أفقد الكلمات وال أستطيع اإلجابة. 

هام؟   الباحثة: ا هو شعورك عند التحدث باللغة اإلنجليزية بم  م

:SM الشعور بالتوتر واالرتباك 

 شرح؟ ا كيف يؤثر القلق من التحدث عليك بشكل شخصي؟ الباحثة:

SM:هم من ذلك ، أعتقد أنني ضعيف وال يمكنني تطوير نفسي بسهولة  .في الواقع ، يؤثر علي كثيرًا واأل

ا هي اإلستراتيجيات التي استخدمتها لتقليل القلق من التحدث باللغة اإلنجليزية؟   الباحثة:  م
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SM    :ما أستطيع التي تتعلق بالموضوع سيجعلني أشعر بمزيد من  .سأتغلب عليه من خالل إعداد وقراءة المفردات بقدر 
 .الثقة

 

 

 

Researcher: How old are you? 

SN: 20 

Researcher: Where do you live in Iraq? 

SN:  Baghdad 

Researcher: Have you ever studied in English speaking country? 

SN: No. 

Researcher: What is your major at Technical Institute of Medicne- AlMansour? 

SN: Electronic 

Researcher: Which language skill (listening, reading, writing, and speaking) do you 
consider as the most difficult? Why? 

SN:  speaking 

Researcher: How would you describe your experience in speaking process in English 
(bad, medium, interesting). 

SN: bad 

Researcher:: In your opinion, why do some students experience anxiety in doing 
speaking task in English language? Number the causes? 

SN:yes, I’m scared because I do not have enough words in English language I can use 
it to speak. 

Researcher:How do you feel when speaking English language tasks? 

SN: In English language class, I can get so nervous I forget things know. 

Researcher: How does speaking anxiety affect you personally? Explain? 

SN:I get upset when I don't understand what the teacher is correcting. 

Researcher:What are the strategies that you used to reduce speaking anxiety in English 

language? 

SN:I think practice with friends in group consists of 3 people is very useful. 

SN (English Transcript) 
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 كم عمرك؟   :ةالباحث

20 : SN 

 أين تعيش في العراق؟  الباحثة:

SN:  بغداد  

 هل سبق لك أن درست في بلد يتحدث اإلنجليزية؟   الباحثة:

SN :  ال 

ا هو تخصصك بالمعهد ا الباحثة:  المنصور؟  -للطب  لتقنيم

SN: الكترونيك 

رها األصعب؟لماذا ا؟   الباحثة:  هارة اللغوية )االستماع ، والقراءة ، والكتابة ، والتحدث( التي تعتب ا هي الم  م

SN  : التحدث 

 (كيف تصف تجربتك في التحدث باللغة اإلنجليزية )سيء ، متوسط ، ممتع :ةالباحث

 :SN سيء 

مة التحدث باللغة اإلنجليزية؟ الباحثة: ه  األسباب؟ عدد برأيك ، لماذا يشعر بعض الطالب بالقلق عند القيام بم

: SN ها للتكلم نعم ، أنا خائف ألنني  ال امللك الكلمات الكافية في اللغة االنكليزية استطيع استخدام

هام؟   الباحثة: ا هو شعورك عند التحدث باللغة اإلنجليزية بم  م

:SNفي فصل اللغة اإلنجليزية ، يمكنني أن أشعر بالتوتر الشديد لدرجة أن أنسى األشياء التي أعرفها. 

 شرح؟ ا كيف يؤثر القلق من التحدث عليك بشكل شخصي؟ الباحثة:

SN:أشعر بالضيق عندما ال أفهم ما الذي يصححه المعلم. 

ا هي اإلستراتيجيات التي استخدمتها لتقليل القلق من التحدث باللغة اإلنجليزية؟   الباحثة:  م

SN  : أشخاص أمر مفيد للغاية 3أعتقد أن التدريب مع األصدقاء في مجموعة تتكون من 

 

 

 

Researcher: How old are you? 

SO: 19 

Researcher: Where do you live in Iraq? 

SN (Arabic Transcript) 

SO (English Transcript) 
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SO:  Baghdad 

Researcher: Have you ever studied in English speaking country? 

SO: No. 

Researcher: What is your major at Technical Institute of Medicne- AlMansour? 

SO: Pharmacy 

Researcher: Which language skill (listening, reading, writing, and speaking) do you 
consider as the most difficult? Why? 

SO:  speaking 

Researcher: How would you describe your experience in speaking process in English 
(bad, medium, interesting). 

SO: bad 

Researcher:: In your opinion, why do some students experience anxiety in doing 
speaking task in English language? Number the causes? 

SO:I am afraid to making mistakes (such as grammar,pronunciation, vocabulary) 

Researcher:How do you feel when speaking English language tasks? 

SO: I feel more tense and nervous in my language class than in my other classes. 

Researcher: How does speaking anxiety affect you personally? Explain? 

SO:Because I am afraid to makingvocabulary, grammar,accent and pronunciation). 

mistakes in pronouncing a word orapplying grammar in a sentence, so students with me  

don’t understand themeaning. 

Researcher:What are the strategies that you used to reduce speaking anxiety in English 

language? 

SO: I take a deep breath. It is the most thing I have done and I think everything 

will be okay if we are well prepare something like that. 

 

 

 كم عمرك؟   :ةالباحث

19 : SN 

 أين تعيش في العراق؟  الباحثة:

SO (Arabic Transcript) 
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SN:  بغداد  

 هل سبق لك أن درست في بلد يتحدث اإلنجليزية؟   الباحثة:

SN :  ال 

ا هو تخصصك بالمعهد ا الباحثة:  المنصور؟  -للطب  لتقنيم

SN: الصيدلة 

رها األصعب؟لماذا ا؟   الباحثة:  هارة اللغوية )االستماع ، والقراءة ، والكتابة ، والتحدث( التي تعتب ا هي الم  م

SN  : التحدث 

 (كيف تصف تجربتك في التحدث باللغة اإلنجليزية )سيء ، متوسط ، ممتع :ةالباحث

 :SNسيء جدا 

مة التحدث باللغة اإلنجليزية؟ الباحثة: ه  األسباب؟ عدد برأيك ، لماذا يشعر بعض الطالب بالقلق عند القيام بم

: SM(أخشى ارتكاب األخطاء )مثل القواعد والنطق والمفردات 

هام؟   الباحثة: ا هو شعورك عند التحدث باللغة اإلنجليزية بم  م

:SMأشعر بالتوتر والعصبية في فصل اللغة أكثر مما كنت أشعر به في الفصول األخرى. 

 شرح؟ ا كيف يؤثر القلق من التحدث عليك بشكل شخصي؟ الباحثة:

SM:ة أو تطبيق القواعد في جملة ، لذلك   .(أنني خائف من تكوين المفردات والقواعد واللكنة والنطق أخطاء في نطق كلم
 .ال يفهم الطالب معي المعنى

ا هي اإلستراتيجيات التي استخدمتها لتقليل القلق من التحدث باللغة اإلنجليزية؟   الباحثة:  م

SM    :من  .آخذ نفسا عميقا ما يرام إذا كنا نستعد جيدًا لشيء  هذا  إنه أكثر شيء فعلته وأعتقد أنه كل شيء سيكون على 
 .القبيل
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Appendix F 

Teachers’ Responses 

 

 

 

Researcher:How long have you been teaching in Technical Institute of Medicine-Al 

Mansour? 

TA: Ten years 

Researcher:In your opinion, what makes the students anxious while speaking 

English? 

TA:I saw that students have difficulty when they want to answer they have limited 

vocabularies that makes them can't express their ideas clearly. 

Researcher: Describe the most anxious students in speaking classes? 

TA:The students who keep silent and refuse to participate 

Researchers: From your experience, what are the strategies that the students use to 

reduce their speaking anxiety in English language? 

TA:Preparing and asking for translate some words in order to understand the 

question clearly. 

 

 

 منذ متى وانت تدرس في المعهد التقني للطب المنصور؟ :ةالباحث

TAعشر سنوات : 

TA (English Transcript) 

TA (Arabic Transcript) 
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 برأيك ما الذي يجعل الطالب قلقين أثناء تحدثهم باللغة اإلنجليزية؟  :ةالباحث

TA : رهم  لقد رأيت أن الطالب يجدون صعوبة عندما يريدون اإلجابة ألن لديهم مفردات محدودة تجعلهم ال يستطيعون التعبير عن أفكا

  .بوضوح

 صف أكثر الطالب قلقًا في فصول المحادثة؟  :ةالباحث

TA :الطالب الذين يلتزمون الصمت ويرفضون المشاركة 

ها الطالب لتقليل قلقهم من التحدث الباحثة ا هي اإلستراتيجيات التي يستخدم باللغة اإلنجليزية؟ عامر: التحضير  : من واقع خبرتك ، م

مة بعض الكلمات من أجل فهم السؤال بوضوح  .والمطالبة بترج

 

 

Researcher:How long have you been teaching in Technical Institute of Medicine-Al 

Mansour? 

TB: Seven years 

Researcher:In your opinion, what makes the students anxious while speaking 

English? 

TB:most of the students have a problem in pronunciation, limited vocabularies, fear 

of making mistakes either in grammar or  meaning. 

Researcher: Describe the most anxious students in speaking classes? 

TB:hesitated students. All the time say "aaaaahhh" when the miss or forget one word 

and they can't reward it. 

Researchers: From your experience, what are the strategies that the students use to 

reduce their speaking anxiety in English language? 

TB (English Transcript) 
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TB:repeating the information, making plan for what they want to speak means writes 

some words on paper to remind them of what they want to say. 

 

 

 منذ متى وانت تدرس في المعهد التقني للطب المنصور؟ :ةالباحث

TB : سنواتسبع 

 برأيك ما الذي يجعل الطالب قلقين أثناء تحدثهم باللغة اإلنجليزية؟  :ةالباحث

BA :  يعاني معظم الطالب من مشكلة في النطق ومحدودية المفردات والخوف من ارتكاب األخطاء سواء في القواعد أو

 .المعنى

 صف أكثر الطالب قلقًا في فصول المحادثة؟  :ةالباحث

BA :ها.طالب مترددون ة واحدة وال يقدرون استبدال  .في كل مرة يقولون "آآآآآه" إذا فاتتهم أو نسيت كلم

ها الطالب لتقليل قلقهم من التحدث باللغة اإلنجليزية؟ الباحثة ا هي اإلستراتيجيات التي يستخدم  : من واقع خبرتك ، م

TB :  هم بما يريدون إن تكرار المعلومات ووضع خطة لما يريدون التحدث يعني كتابة بعض الكلمات على الورق لتذكير

 .قوله

 

 

Researcher:How long have you been teaching in Technical Institute of Medicine-Al 

Mansour? 

TC: Five years 

Researcher:In your opinion, what makes the students anxious while speaking 

English? 

TB (Arabic Transcript) 

TC (English Transcripts) 
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TC:fear of marks and evaluation, they saw speaking English language is difficult for 

them and they will get low marks. 

Researcher: Describe the most anxious students in speaking classes? 

TC:the students who have lack of confidence that prevents them even to answer the 

questions or do the tasks, they have lack of experience standing in front of all students 

and speak in English language. 

Researchers: From your experience, what are the strategies that the students use to 

reduce their speaking anxiety in English language? 

TC:students often ask to repeat the question. 

 

 منذ متى وانت تدرس في المعهد التقني للطب المنصور؟ :ةالباحث

TC :سنوات خمس 

 برأيك ما الذي يجعل الطالب قلقين أثناء تحدثهم باللغة اإلنجليزية؟  :ةالباحث

TC : وسيحصلون على درجات  الخوف من الدرجات والتقييم ، رأوا أن التحدث باللغة اإلنجليزية أمر صعب بالنسبة لهم

 .منخفضة

 صف أكثر الطالب قلقًا في فصول المحادثة؟  :ةالباحث

TC :  هام ، لديهم نقص في الطالب الذين يفتقرون إلى الثقة التي تمنعهم حتى من اإلجابة على األسئلة أو القيام بالم

 .الخبرة في الوقوف أمام جميع الطالب والتحدث باللغة اإلنجليزية

ها الطالب لتقليل قلقهم من التحدث باللغة اإلنجليزية؟ الباحثة ا هي اإلستراتيجيات التي يستخدم  : من واقع خبرتك ، م

TC :إن كثيرًا ما يطلب الطالب تكرار السؤال. 

 

TC (Arabic Transcripts) 

TD (English Transcript) 
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Researcher:How long have you been teaching in Technical Institute of Medicine-Al 

Mansour? 

TD: Six years 

Researcher:In your opinion, what makes the students anxious while speaking 

English? 

TD: According to the topic, some students are very weak, they cannot answer or 

express their ideas because they don't have much information about some topics. And 

limited vocabulary also restricted them to express their ideas clearly. 

Researcher: Describe the most anxious students in speaking classes? 

TD:students who refuse to answer and say " I don't know" 

Researchers: From your experience, what are the strategies that the students use to 

reduce their speaking anxiety in English language? 

TD:writing words on paper to remind them of what they want to say. 

 

 

 منذ متى وانت تدرس في المعهد التقني للطب المنصور؟ :ةالباحث

TD :سنوات ست 

 برأيك ما الذي يجعل الطالب قلقين أثناء تحدثهم باللغة اإلنجليزية؟  :ةالباحث

TD:  هم ألن ليس لديهم وفقًا للموضوع ، يكون بعض الطالب ضعيفين للغاية ، وال يمكنهم اإلجابة أو التعبير عن أفكار

هم .الكثير من المعلومات حول بعض الموضوعات  ومحدودية المفردات أيضًا اقتصرت عليهم في التعبير عن أفكار

 .بوضوح

 صف أكثر الطالب قلقًا في فصول المحادثة؟  :ةالباحث

TD (Arabic Transcript) 
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 :TDالطالب الذين يرفضون اإلجابة ويقولون "ال أعرف" 

ها الطالب لتقليل قلقهم من التحدث باللغة اإلنجليزية؟ الباحثة ا هي اإلستراتيجيات التي يستخدم  : من واقع خبرتك ، م

TD :هم بما يريدون قوله كلمات كتابة  . على الورق لتذكير

 

 

 

Researcher:How long have you been teaching in Technical Institute of Medicine-Al 

Mansour? 

TE: Seven years 

Researcher:In your opinion, what makes the students anxious while speaking 

English? 

TE: limited vocabulary and making mistakes. 

Researcher: Describe the most anxious students in speaking classes? 

TE:hesitated and some refuse to participate. 

Researchers: From your experience, what are the strategies that the students use to 

reduce their speaking anxiety in English language? 

TE:asking to repeat the question to take time to think and answer. 

 

 

 منذ متى وانت تدرس في المعهد التقني للطب المنصور؟ :ةالباحث

TE :سنواتسبع 

TE (English Transcript) 

TE (English Transcript) 
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 برأيك ما الذي يجعل الطالب قلقين أثناء تحدثهم باللغة اإلنجليزية؟  :ةالباحث

TE:مفردات محدودة وارتكاب أخطاء. 

 صف أكثر الطالب قلقًا في فصول المحادثة؟  :ةالباحث

 :TEتردد والبعض يرفض المشاركة. 

ها الطالب لتقليل قلقهم من التحدث باللغة اإلنجليزية؟ الباحثة ا هي اإلستراتيجيات التي يستخدم  : من واقع خبرتك ، م

TE :طلب تكرار السؤال ألخذ وقت للتفكير واإلجابة. 
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Appendix G 

Open, Analytical, Axiel, Selective Coding 

Cause of Speaking Anxiety 

Main-Theme Theme Transcribed Statements General Point 

Fear of Negative 
Evaluation 

SC: The Student 
hate speaking 
based on 
evaluation. 
 
SD:The Student 
feels nervous 
because of teachers 
assessment. 
 
SF: The student 
feels afraid from 
what teacher say. 
 
TC: The teacher  
found that student 
feel fear getting 
low marks. 

SC:I hate speaking that 
include evaluation by 
using marks.  When I 
speak, I directly think 
that I will not be able to 
reply the whole speech. 

SD: Another factor is 
because there are 
lecturersin the class, so 
the teacher's assessment 
makes me nervous. 

SF: I’m afraid what the 
teacher might say. She 
might think that I’m 
dumb because I make a 
lots of grammatical 
mistakes. 

TC: fear of marks and 
evaluation, they saw 
speaking English 
language is difficult for 
them and they will get 
low marks. 

The Iraqi Medical 
Undergraduate 
Students feel fear 
from evaluation in 
side classroom 

Fear of Making 
Mistakes 

SB: The students 
feels stressed from 
making mistakes. 
 
SO: The student 
feels afraid from 
making mistakes. 
 
TE:The teacher 
found that students 
have  a problem of 
making mistakes. 

SB:Also, Making 
mistakes makes me 
stressed. I have difficulty 
in recognizing the words 
because they are difficult 
to follow the speakers at 
the same time. 

SO:I am afraid to 
making mistakes (such as 

The Iraqi Medical 
Undergraduate 

students feel afraid 
from making mistakes 
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grammar,pronunciation, 
vocabulary) 

TE:limited vocabulary 
and making mistakes. 

 
Lack of 

Vocabulary 
Knowledge 

SD:The student 
does not have 
enough vocabulary. 
 
SE:The student 
lose words and 
ideas when he 
wants to speak. 
 
SG:The student 
does not know 
many words in 
English. 
 
SK:The student 
does not have 
vocabularies to use. 
 
SL:The student 
have limited 
vocabularies. 
 
SN:The student 
feels scared. 
 
TA:The teacher 
found that students 
have limited 
vocabularies. 
 
TB: The teacher 
explained that 
students have 
difficulty in 
pronunciation and 
limited 
vocabularies 
 
TD: The teacher 
said that students 
have limited 
vocabularies. 
 
TE: The teacher 
explained that 

SD:Sometimes it's 
because Idon't have 
enough vocabulary for 
speaking, so I have to 
think about it first, if 
Iwant to respond it takes a 
bit longer. 

SE: I do not know what to 
say, I can’t explain the 
speech for one time I lose 
many words or primary 
ideas in the first time of 
speaking. On the other 
hand, many times I 
couldn’t complete 
answering all the 
questions that we need to 
speak about them because 
I don’t have much words. 

SG:I do not know how to 
say the words.I do not 
know many words that is 
difficult so difficult. 

SK:I don't know some 
vocabularies and 
expressions touse. I'm 
usually afraid to speak up 
. 

SL: I have limited 
vocabularies in English 
language because my 
level in English is not 
good. 

SN:yes, I’m scared 
because I do not have 

The Iraqi medical 
undergraduate 

students have limited 
vocabulary 
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students have 
limited 
vocabularies. 
 
  

enough words in English 
language I can use it to 
speak. 

TA:I saw that students 
have difficulty when they 
want to answer they have 
limited vocabularies that 
makes them can't express 
their ideas clearly. 

TB:Most of the students 
have a problem in 
pronunciation, limited 
vocabularies, fear of 
making mistakes either in 
grammar or  meaning. 

TD: And limited 
vocabulary also restricted 
them to express theirideas 
clearly. 

TE:limited vocabulary 
and making mistakes. 

 
Unfamiliar Topics SH: The student has 

difficulties with 
some topics 
 
SJ: The student feels 
worried from 
speaking about odd 
topics. 
 
TD: The teacher said 
that students are 
weak because they 
know some topics to 
talk about.  

SH: For me, some topics 
are difficult to express my 
opinions about it. 

SJ: I feel worried when 
speaking about topics and  
about odd situations. 
Sometimes I have asked 
to speak about weird 
sports, for example, 
Yoga. 

TD:According to the 
topic, some students are 
very weak, they cannot 
answer or express their 
ideas because they don't 
have much information 
about some topics. 

 

The Iraqi Medical 
Undergraduate 
students have 

difficulties with 
unfamiliar topics 



  

195 

 

Lack of Time 
Management 

SA:The student has 
a problem with 
time. 
 
SD: The student 
feels that he is 
chased by time. 

SA:And then, umm, 
when I speak I have 
problem with time. 
Sometimes I cannot finish 
the speech on time. 
Sometimes It overtime 
and sometimes I finish the 
speech before the time up. 

 

SD:Then at the time ofthe 
test, because of being 
chased by time it became 
blank. 
 

The Iraqi Medical 
Undergraduate 
students cannot 

manage their time 
during speaking 

Lack of Confidence SA:The student is 
not confident 

SA: It happened for 
many factors such as I 

met new classmate at the 
class and I did not know 

yet about speaking 
concept. I also have lack 

of confident 

The Iraqi Medical 
Undergraduate student 
has lack of confidence 

Classroom 
Environment 

SM:The student 
feels afraid from 
students and 
teacher. 

SM:Fear of speaking in 
front of all studentsand 
teacher makes me lose 
words and cannot answer. 

 

The Iraqi medical 
Undergraduate student 

has a problem with 
students and teacher. 

 

The Effects of Speaking Anxiety 

Personal Effects 

Main-Theme Theme Transcribed Statements General Point 

Avoiding Speaking 
Skill 

SO: The student  
afraid from 
speaking. 

SO:Because I am afraid to 
making  vocabulary, 
grammar, accent and 
pronunciation). 
mistakes in pronouncing a 
word orapplying grammar 
in a sentence, so students 
with me  don’t understand 
themeaning. 

The Iraqi Medical 
Undergraduate 
students avoid 
speaking skill 
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Feeling Depressed SC: The student 
feels depressed 
 
SD: The student 
feels nervous  
 
SG: The student 
feels embarrassed, 
sad and nervous 
 
SL: The student 
feels shocked. 

SC: I feel depressed when 
I get anxious. My day 
turns upside down. I 
cannot keep my studying 
or continue my day 

SD:Definitely nervous, 
I'm nervous not because 
I'm afraid I can't do it, but 
because 
people stare at me. Then, 
when I was suddenly 
appointed (to speak) I 
becameblank, I had to 
think again about what I 
should say, and that's 
what made menervous. 

SG: I t is not easy. I feel 
embarrassed, sad, 
nervous. Sometimes I 
want to cry. I do not like 
to speak about that. I 
know myself I can’t speak 
English. 

SL: shocked  

 

The Iraqi Medical 
Undergraduate 
Students fell 

depressed 

Losing 
Concentration 

SA: The student 
losing vocabularies 
while speaking. 
 
SB: The student 
feels hesitated. 
 
SD: The student 
feels nervous and 
afraid while 
speaking. 
 
SE: The student 
feels hesitated. 
 
SF: The student 
cannot focus. 
 

SA: To be honest, I was 
sweating cold, nervous, 
and It kept going blank 
because I was so nervous 
that all my vocabularies 
disappeared, so what I 
wanted to talk about was 
scattered. 

SB:It affects me 
especially I get hesitated 
by what I want to say. 

SD:Definitely nervous, 
I'm nervous not because 
I'm afraid I can't do it, but 
because 
people stare at me. Then, 

The Iraqi medical 
Undergraduate 
students lose 

concentration while 
speaking 
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SJ: The student is 
hesitated. 
 
SM: The students 
feels afraid of 
losing words. 
 
SN: The student 
feels nervous and 
forget words he 
knows. 
 
 

when I was suddenly 
appointed (to speak) I 
becameblank, I had to 
think again about what I 
should say, and that's 
what made menervous. 

SE: I can’t understand or 
speak in English language 
because of using the 
English language most of  
the time inside the 
classroom. This problem 
causes anxiety for me. It  
also leads to hesitation. I 
think that is due to using 
vocabularies, which are 
new for me. 

SF:I can't focus. I think 
that is due to using 
vocabularies, which are 
new for me. 

SJ: Hesitated 

SM:Fear of speaking in 
front of all studentsand 
teacher makes me lose 
words and cannot answer. 

SN: In English language 
class, I can get so nervous 

I forget things know. 
 

Over thinking SF: The student is 
tired and thinks a 
lot while speaking . 

SF:For me, it is tired, I 
think a lot because I have 
few vocabularies . I am 
weak in English. 

 

The Iraqi Medical 
undergraduate student 

thinks a lot while 
speaking 

 

Social Effects 
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Main-Theme Theme Transcribed Statements General Point 

Isolating oneself 
from others 

SB: The student 
feels afraid that 
may be 
misunderstood 
from other 
students. 
 
SC: The students 
feels afraid inside 
and outside the 
classroom. 
 
 
SJ: The students 
feels afraid from 
the teacher. 
 
TA: The teacher 
said that students 
keep silence and 
refuse to 
participate. 
 
TB: The teacher 
said that students 
are hesitated and 
forget words. 
 
TC: The teacher 
said that students 
are not confident. 
 
TD: The teacher 
explained that 
students refuse to 
answer. 
 
TE: The teacher  
said that students 
are hesitated. 

SB:The first is not 
confident , The second is 
very nervous , especially 
in speaking English, 
afraid that what I say 
cannot be understood by 
others, and it will be 
misinterpreted. 

SC: I face problem 
inside and outside the 
classroom. Inside, I feel 
afraid of speaking and 
outside, I like to be alone 
even at home. The 
speaking classes affected 
on me that’s why I do not 
like to speak to anyone. 

SJ: I’m afraid what the 

teacher might say. She 

might think that I’m 

dumb because I make a 

lots of grammatical 

mistakes. For me, I have 

an idea but I am afraid of 

saying it. I know myself 

that I can’t tell my ideas 

in English so I prefer to 

keep silent.  

TA:The students who 

keep silent and refuse to 

participate 

TB:Hesitated students. 

All the time say 

"aaaaahhh" when the 

The Iraqi Medical 
undergraduate 
students isolate 
themselves from 

others 
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miss or forget one word 

and they can't reward it. 

TC:The students who 

have lack of confidence 

that prevents them even 

to answer the questions 

or do the tasks, they have 

lack of experience 

standing in front of all 

students and speak in 

English language. 

TD:students who refuse 

to answer and say " I 

don't know" 

TE:hesitated and some 

refuse to participate. 

 

 
 

Academic Effects 

Main-Theme Theme Transcribed Statements General Point 

Low achievement 
performance 

SE: The student 
does not have 
much words to 
explain. 
 
SG: The student 
feels apprehensive. 
 
SK: The student 
feels nervous. 

SE:On the other hand, 
many times I couldn’t 
complete answering all 
the questionsthat we need 
to speak about them 
because I don’t have 
much words. 

SG:From the four skills, I 
always get the lowest 
mark in speaking because 

The Iraqi medical 
Undergraduate 

students have a low 
performance in their 

classroom 
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I feel so apprehensive 
about speaking. 

SK:Maybe I'm nervous 
when speaking related to 
grades, such as during 
the midor final exam, I'm 
excited, nervous, and 
think about whether I can 
do it or not. Butif it's just 
practicing in class, 
volunteering, that's fine 
to me. 

 
 

Strategies to Reduce Speaking Anxiety 

Cognitive Strategy 

Main-Theme Theme Transcribed Statements General Point 

Positive Thinking SB: The student 
advised to think in 
positive way 
 
SF: The student 
advised to love 
yourself. 
 
 

SB:Try for positive 
thinking, everyone can 
make mistakes, That's 
normal, but sometimes it 
works and sometimes it 
does not.  

SF:I couldn't find a 
strategy to reduce my 
anxiety. But lately, I've 
been trying tolove myself 
and think positively, 
because I know that what 
I'm afraid of is whatother 
people think, so from 
self-love, I wish I could 
be more confident 
andcourageous. 

 

The Iraqi medical 
undergraduate need to 

think positively  
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Repetition SC: The student 
asks to repeat the 
question again. 
 
TB: The teacher 
said that the 
students often ask 
to repeat the 
information. 
 
TC: The teacher 
said that students 
ask to repeat the 
question. 
 
 
TE: The teacher 
said that students 
ask to repeat the 
question 
 

SC: When I want to speak 
I forget some of my ideas, 
I ask to repeat what is 
next or repeat again the 
question, this way 
actually helps me a lot to 
keep telling my ideas and 
what I want to say easily. 

TB:repeating the 
information, making plan 
for what they want to 
speak means writes some 
words on paper to remind 
them of what they want 
to say. 

TC:students often ask to 
repeat the question. 

TE:asking to repeat the 
question to take time to 
think and answer. 

 

The Iraqi Medical 
Undergraduate 

students are required 
to repeat what they 

have learnt 

Translating SD: The student 
asks to translate 
words from English 
to Arabic. 
 
SG: The student 
asks to translate 
what is said fro 
English to Arabic. 
 
SL: The student 
asks to translate the 
question. 
 
TA: The teacher 
said that students 
ask to translate 
some words. 

SD: I have few 
vocabularies in English 
so it is difficult for me to 
understand all what is 
said in order to speak 
about it. However, I ask 
to translate what is said 
from English to Arabic 
briefly sometimes to get 
the ideas. It is a very 
helpful way to speak 
confidently. 

SG: I ask to translate 
what is said from English 
to Arabic briefly 
sometimes to get the 
ideas. It is a very helpful 
way to speak confidently. 

The Iraqi Medical 
Undergraduate 
students ask to 

translate 
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SL:For me, I ask to 
translate the question or 
some words I do not 
know from English to 
Arabic. 

TA:Preparing and asking 
for translate some words 
in order to understand the 
question clearly. 

 

 

Metacognitive Strategy 

Main-Theme Theme Transcribed Statements General Point 

Preparation SA: The student 
practice with 
himself to prepare 
to speak. 
 
SI: The student 
prepare for topics. 
 
SJ: The student 
prepare and 
practice at home. 
 
SM: The student 
prepare and read 
more vocabularies. 
 
TA: The teacher 
said that students 
prepare and ask to 
translate. 

SA: I often practice, I talk 
to myself in the mirrorthat 
way makes me more 
confident and prepared to 
talk in front of my class. 

SI: preparing for topics, 
makes me more 
confident. 

SJ:To cope with my 
nervous I do a better 
preparation and a lot of 
practice at home. 
Sometimes I ask my 
friend to listen my 
speech. 

SM: I will overcome it by 
preparing and reading 
vocabulary as much as I 
can 
that related to the topic. It 
will make me feel more 
confident 

The Iraqi Medical 
Undergraduate 

students prepare to 
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TA:Preparing and asking 
for translate some words 
in order to understand the 
question clearly. 

 
 

Effective Strategy 

Main-Theme Theme Transcribed Statements General Point 

Relaxation SE: The student 
took a deep 
breathes and start 
speaking. 
 
SO: The student 
take a deep breath. 

SE:when I want to focus 
on what I want to say, I 
took a deep breathes and 
start speaking. 

SO: I take a deep breath. 

It is the most thing I have 

done and I think 

everythingwill be okay if 

we are well prepare 

something like that. 

 

The Iraqi Medical 
Undergraduate 

students are required 
to be relaxed 

 

 

 

Memory Strategy 

Main-Theme Theme Transcribed Statements General Point 

 SH: The student 
used key words. 
 
SK: The student 
looks for words, 

SH:using key words to 
remind myself for the 
important words to speak 
continuously. 

The Iraqi Medical 
Undergraduate 
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phrases , and 
exercises. 
 
TB:The teacher 
said that students 
are making plan 
means write words 
in paper. 
 
 
 
TD: The teacher 
said that students 
write words on 
paper to remind 
them while 
speaking. 
 
 

SK:I also have to keep 
learning, looking for 
words, phrases, and 
exercises. Later, when the 
vocabulary is added, the 
grammar is good, the 
practiceis often done, the 
preparation is good, then 
the speaking ability will 
also develop,and there 
will be no more anxiety if 
we want to speak. 

TB: Making plan for 
what they want to speak 
means writes some words 
on paper to remind them 
of what they want to say. 

TD:writing words on 
paper to remind them of 
what they want to say. 
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