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Abstract 

 
Pedagogical coaching is a new practice in the Malaysian education system. Under the 
Malaysian Education Blueprint, it has been placed under the responsibility of the 
School Improvement Specialist Coaches. Previous studies in this area had been on 
coaching practices in general, correlating to the process of mentoring and not 
specifically on pedagogical coaching. The study delves into the perceptions of 
teachers, coaches and school administrators regarding pedagogical coaching. This 
study aims to gain an insight into the experiences of individuals involved in 
pedagogical coaching practices. The researcher has studied the knowledge, 
understanding, and views of participants on the implementation of pedagogical 
coaching, which are closely related to their professional practices. This qualitative 
study employs purposive sampling involving six participants consisting of three 
school coaches, two teachers, and a school administrator. Data were obtained through 
interviews, observations, and journal reflection, and analyzed based on thematic 
analysis using ATLAS-ti software. Trustworthiness of the study was done through 
member checking, triangulation of methods, audit trail and thick description. The 
findings of the study showed that  participants have similar perceptions on  the 
coaching practices in schools, which were related to their understanding and actions 
to be taken on the coaching practices. The sub-themes were formed based on the data 
analysis. The three emerging themes were identified as: The methods of coaching; 
Impact of coaching; and Coaching readiness. A framework for best practices in 
pedagogical coaching (PeCof) has been proposed to guide on how affective 
pedagogical practice can be implemented in schools. It supports the New Narrative 
Practice of Education 2019, which promotes the capacity building of teachers as to 
change the trend of self-professional development to the professional support. In 
addition it also encourages Professional Learning Community among education 
practitioners. This practice will give positive impact in the professional development 
for teachers and schools as intended by the Ministry of Education Malaysia. 
 
Keywords: Pedagogical coaching, School improvement specialist coaches, 
Professional development 
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Abstrak 

 
 
Bimbingan pedagogi merupakan suatu amalan bimbingan yang baharu di dalam 
sistem pendidikan Malaysia. Di bawah Pelan Pembangunan Pendidikan Malaysia, 
ianya dipertanggungjawabkan kepada Jurulatih Pakar Pembangunan Sekolah. Fokus 
kajian-kajian yang lepas kebanyakannya adalah tentang bimbingan secara umum 
ataupun yang berkait rapat dengan pementoran dan ianya tidak khusus mengkaji 
tentang bimbingan pedagogi. Persoalan kajian ini adalah berkaitan dengan persepsi 
guru-guru, jurulatih pakar dan pentadbir sekolah terhadap amalan bimbingan 
pedagogi. Kajian ini bertujuan untuk mendapatkan gambaran mengenai pengalaman 
ketiga-tiga pihak tersebut yang terlibat dalam amalan bimbingan pedagogi. Secara 
khususnya penyelidik telah mengkaji tentang sejauh mana pengetahuan, pemahaman 
dan pandangan peserta kajian tentang pelaksanaan bimbingan yang berkait rapat 
dengan amalan profesional mereka. Kajian berbentuk kualitatif yang menggunakan 
persampelan bertujuan telah melibatkan  enam orang peserta yang terdiri dari tiga 
orang jurulatih sekolah, dua orang guru dan seorang pentadbir sekolah. Data kajian 
diperolehi melalui temu bual, pemerhatian dan refleksi jurnal. Data yang diperolehi 
juga telah dianalisis secara bertema menggunakan perisian ATLAS.ti. 
Kebolehpercayaan kajian dilakukan melalui pemeriksaan oleh rakan, triangulasi 
kaedah, jejak audit dan deskripsi mendalam. Dapatan kajian telah menunjukkan 
semua peserta kajian mempunyai persepsi yang sama tentang amalan bimbingan di 
sekolah, yang berkaitan dengan apa yang mereka faham dan apa yang perlu amalkan 
dalam bimbingan tersebut. Sub-sub tema telah diperoleh melalui analisis data yang 
dijalankan. Tiga tema utama yang dikenalpasti adalah: Kaedah bimbingan; Impak 
bimbingan; dan Kesediaan bimbingan. Berdasarkan dapatan kajian, satu kerangka 
kerja amalan terbaik bimbingan pedagogi (PeCof) telah dicadangkan sebagai panduan 
bagaimana amalan bimbingan pedagogi berkesan dilaksanakan di sekolah. Kerangka 
ini menyokong Naratif Baru Amalan Pendidikan 2019, yang mempromosikan 
pembangunan kapasiti guru-guru untuk mengubah trend pembangunan kendiri kepada 
sokongan profesional. Ia juga menggalakkan Komuniti Pembelajaran Profesional 
dalam kalangan warga pendidikan. Amalan ini akan dapat  memberikan impak yang 
positif terhadap pembangunan profesionalisme guru-guru dan juga sekolah secara 
amnya seperti yang dihasratkan oleh Kementerian Pendidikan Malaysia. 
 
Kata kunci: Bimbingan Pedagogi, Jurulatih Pakar Pembangunan Sekolah, 
Pembangunan Profesionalisme 
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CHAPTER ONE 

INTRODUCTION 

 

 

1.1 Introduction 

 

Education in Malaysia, which is referring to the National Education Philosophy is a 

long-term process and also an on-going effort to develop the potential and values of 

individuals in integrated and a holistic manner. The aim is to produce the new 

generation who are skillful and balanced in terms of emotionally, intellectually, 

physically, and spiritually. The inspiration is to develop the new Malaysian who are 

competent, knowledgeable, and capable enough to possess high moral standards. In 

the future, this generation will become the assets for the country as the high achieving 

level of personal and hoping that they will contribute to the national development as a 

whole.  

  

The latest effort done by the Ministry of Education (MOE) is the Malaysia Education 

Blueprint (MEB) 2013-2025 or “Pelan Pembangunan Pendidikan Malaysia (PPPM)” 

through the National Transformation Program and the District Transformation 

Program (DTP) will lead and provide the overall of our educational system towards 

the twenty-first century level of learning and the world-class of education to put 

Malaysia in line with the neighbouring countries and other developed countries in the 

world. The impact of development and globalization of the knowledge-based economy 



 2 

in the country has brought many changes to the character and functions of education 

in Malaysia (Arokiasamy & Lambert, Series et al., 2013). As to meet these changes 

and the challenges, the schools in the country need to transform in ways that will 

enable students to acquire the necessary four skills which are creative thinking, 

communication, collaboration, and creativity skills plus another item which is the 

‘value.’ All those are the foundation for our next generation to evolve as to be prepared 

for the new challenges, to be good competitors and successful in work and life. The 

teachers are the ones who know well their classrooms and their students who will make 

them leaders in their classrooms, with continuous self-improvement and professional 

development (Meredith et al., 2017).  

  

The MEB clearly outlined the eleven shifts for educators all over the country, and one 

of them is transforming the teaching profession as a career of choice. In order to make 

it a reality, the teachers’ quality needs to be upgraded from time to time, as required 

for the development of education. That is why the teachers will receive more support, 

coaching, and training from the Ministry of Education or directly from the officers in-

change in the District Education Office (PPD) or the specialist coaches as part of their 

Continuing Professional Development (CPD). The selected teachers will be trained 

and supported by the specialist coaches in terms of pedagogical aspects until they are 

capable enough to help other teachers in schools. Hopefully, after that will be able to 

guide and trained their other colleagues in schools collaboratively. 
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1.2 Background    

 

The new posts developed by the Ministry of Education, which come together with the 

program under DTP are the School Improvement Partners (SIPartners+) and the 

School Improvement Specialist Coaches (SISC+). The SIPartners+ will help and 

consult the school administrators to manage the school while the SISC+ will coach 

and facilitate the teachers in their classroom teaching. Their working procedures based 

on the DTP's books (beginning from the DTP1.0, DTP2.0 and now DTP3.0). The 

teachers-coachees are selected based on the schools' band and performances of the 

subjects. The coaching processes on those selected teachers will be implemented based 

on what required by the Ministry of Education. The focus of these coaching sessions 

by the school coaches will be on the mastery of the key of pedagogical skills in the 

classroom such as the capability of teaching children of different ability levels, 

developing higher-order thinking skills and assessing students for further development 

(Malaysia Education Blueprint 2013 – 2025).  

  

All teachers starting from the one who teaches preschools, primary, lower secondary, 

and higher secondary schools are required to comprehend and deliver the standard 

curriculums in the standard documents which emphasize the required skills 

specifically for the twenty-first century (Ministry of Education, 2012). The right 

pedagogical skills among teachers are needed to improve student-centered teaching 

and learning (Mohamad et al., 2016). With the emerging of the global movement and 

varieties the model of teaching and learning suitable for the twenty-first century, it has 

been proposed that the recent formal and conservative way of education needs to be 
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changed to enable the new formats of which are very much needed to overcome the 

new complex rules and challenges in teaching (Scott, 2015).  

  

The experts have recognized that the 'transmission' or traditional lecture model is so 

much ineffective for teaching twenty-first-century skills and competencies, but still, 

the widespread use of this particular model continues. Some literature on this issue, 

for example, stated the methods and techniques of teaching which implemented out 

informal education must be changed and transformed to give ways to new approaches 

that are needed to overcome varieties of complex challenges in teaching.  

  

The education practitioners also face the challenges in transforming the pedagogy to 

the better supportive acquisition of twenty-first-century skills. Therefore, the questions 

of how useful to teach these skills are still largely overlooked. Due to the worldwide 

level that students need new development skills such as critical and creative thinking 

and also the ability to collaborate and communicate effectively, pedagogy has been 

adapted to cater to the need of these challenges. Those are the challenges in upgrading 

the skills and qualities in classroom teaching. One of the effective ways of training 

teachers through the coaching processes (Soisangwarn & Wongwanich, 2014). 

Coaching enriches teachers' reflections on their practices, provides them with 

suggestions from peers or the coaches on how to refine their methods and fosters a 

community of teachers who are intent on improving and invigorating their teaching 

skills.  

  

This research intends to contribute to the whole process of applying the knowledge 

and the best practices in pedagogical coaching in the schools. Specifically, this 



 5 

research focuses on the roles of school coaches (SISC+) in coaching teachers in 

schools, what the teachers should do and how the school management should react to 

the curriculum changing and other significant changes in education. 

  

The MOE first introduced the practice of coaching and mentoring in school, and it 

formally began in the year 2013, together with the implementation of the Malaysia 

Education Blueprint (MEB). Rethinking and revising pedagogy for twenty-first-

century education is as important as identifying the new skills and competencies that 

today's teachers and students need to develop. Traditional teaching approaches 

emphasizing reading and memorizing, or the application of some simple procedures 

will not challenge learners' critical thinking skills (Scott, 2015). To cater the current 

and the future need and develop the higher-order thinking skills (HOTS) that the 

students must engage and involve in meaningful inquiry-based learning which comes 

with the values and relevance for them personally and globally (Wang, 2012). Real-

world situations and experiences blended with sustained engagement and these 

collaborations offer the opportunities for students to organize and construct 

knowledge; engage deeply in research, writing, and analysis; and be able to 

communicate effectively to their audiences (Barron and Darling-Hammond, 2008).  

  

The Ministry of Education believes the quality of teachers is crucial to the performance 

and the potential of the students. The need for the teacher professional development in 

the Malaysian education strategic plan, Malaysian teachers, are required to enhance 

their professionalism for coping with uncertain global future and ensuring the teaching 

and learning the quality of the students (Jamil, 2014). Parallel to that, what was 

highlighted in MEB (2013), regarding the skills and pedagogical aspects towards the 
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twenty-first teaching and learning, and based on the sixth shift to empower the State 

Education Board, District Education Office and the schools, there are still more to 

practice and more to explore among the teachers, coaches and everyone in the field of 

education in order to change the way of teaching from the traditional approaches to the 

pedagogy of the twenty-first century.  

  

The coaches themselves who are the School Improvement Specialist Coaches (SISC+), 

need to understand their roles and master the skills of coaching (Ahmad Syahiran 

Mohamad, Radzuwan Ab Rashid, Kamariah Yunus & Safawati Basirah Zaid. 2016). 

The process of coaching by the SISC+ is one of the essential elements to guide teachers 

and provide them with chances to give feedback during classroom teaching (Ministry 

of Education, 2012). The learning process practically is to apply the knowledge on a 

new curriculum among education practitioners. 

  

Now, in the year 2019, there is another new agenda in our education transformation 

where the Ministry of Education had launched the new narrative in educational 

practice or is known as Naratif Baharu Amalan Pendidikan 2019, which is showing 

the three main 'directions' of education in the country. The first 'direction' is to spread 

back the element of love in education. The second 'direction' is about the high level of 

quality as the catalyst for the development of education. The third 'direction' is about 

autonomy and accountability in education.  

  

Apart from that, there are another three sub-narratives outlined in that one-page 

management tool. The sub-narrative one is about the change in pedagogy, where there 

will be meaningful and fun learning. Through this sub-narrative also, the level 1 
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student (year one until year 3), will be assessed through Classroom Assessment or is 

known as Pentaksiran Bilik Darjah (PBD). There will be no more examination for 

level 1 students in primary schools. The sub-narrative two is about the teacher's 

capacity development. It is to transform self-professional development to professional 

support. Through this sub-narrative, there will be more on the function of the School 

Improvement Partner (SIPartners +) and the School Improvement Specialist Coaches 

(SISC+). Other than that, the function of Educational Leadership and Instructional 

Team (ELITE) and also the culture of Professional Learning Community (PLC). The 

professional coaches will work within their working scopes to develop teachers and 

school leaders for the overall process in the development of the schools. Sub-narrative 

three is about leadership in education, which is more on the management. This sub-

narrative has highlighted the changes in management perspective from top-down to 

bottom-up perspective, where all the decision making in many areas of school 

management will be made by the school administrators themselves based on the need 

and the capacity of the schools.  

 

 

1.3 Problem Statement 

   

There are issues and problems identified in schools regarding the coaching practices 

in school. The coaching did not happen as expected when teacher performance 

measured by student achievement. It could be seen based on the year six primary 

school examination results in 2016 (Berita Harian Online, 2016). It showed that 

coaching in schools is not being followed with the proper plan in the classroom due to 

the examination-oriented teaching style (Jensen et al., 2014) and not based on the 
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twenty-first-century classroom teaching which highlighted the collaboration, creative 

thinking, critical thinking and the value (4Cs 1V). Based on the situation above, it is 

arguable that the current coaching process has not been an active practice among the 

school teachers. With the school’s coaching process, most schools should be able to 

show excellent achievements especially starting with a new standard of the revised 

curriculum beginning with the standard preschool curriculum, primary school standard 

curriculum (KSSR) and followed with the new secondary standard curriculum 

(KSSM). Therefore, this issue needs to be explored to see the implementation of 

pedagogical coaching practices in schools through interviews with teachers, coaches, 

and school administrators.  

  

Teachers may be having their reasons or excuses not to give their cooperation in 

coaching as stated by Manson in 2012, that the overload of work and task is one of the 

challenges for teachers to adapt the coaching or any professional development in the 

Malaysian context. All educators have to very twice hard to transform the education 

or to shift from current situation needs and change in the term mindset and perspectives 

towards the implementation of coaching practices in education. The mindset here is 

referring to the ways of thinking which are so rigid towards changes, as required in the 

new curriculum. Those efforts involve community, stakeholders’ teachers, coaches, 

and students, which are not easy to do (Hashim Yusup, 2014). With all those 

challenges, the teachers, coaches and the school administrators should play the critical 

roles in mastery the needs and the requirement in the coaching process in order to 

successfully creating the meaningful classroom teaching which will lead to the total 

development of the students to prepare them for the survival in the twenty-first or 

maybe towards the twenty-second century. The coaching process in school needs to 
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have a good rapport or relation between coaches and teachers, commitment and trust 

to be active and give a positive impact to the classroom teaching (Gan & Chong, 2015). 

That is why these issues need to be explored and investigated to see the teachers’ views 

and perspectives on the coaching practices in their schools.  

  

Besides, the Ministry of Education believes that the quality of teachers is something 

crucial to the overall performances of the students (Hazri Jamil, 2014). There are some 

new pedagogical techniques and approaches shown to them by the coaches, which they 

need to master and implement in their classroom teaching, but the teachers were not 

entirely carried it out as expected. Accordingly, in improving the standard and the 

quality of education in the country, the practise of coaching has been done as one of 

the efforts to enhance teacher professional development even though the teachers still 

struggling in showing some changes in the way of classroom teaching and learning 

(Ramlee Ismail & Marinah Awang, 2017).  

  

Apart from that, Ling Ying Leh and Abdul Ghani Kanesan Abdullah (2016), in their 

study concerning the workplace happiness and the school culture, stated that teachers 

did not understand the importance of coaching practices. Based on performances in 

most schools, coaching has not changed the quality of classroom teaching (Gan & 

Chong, 2015). It showed that teachers did not rely on the coaching practices to enhance 

their classroom teaching. As stated by Choy and Oo (2012), most studies in Malaysia 

which were related to reflective thinking among teachers, showed that the teachers 

were more concerned on their work and performances in specific specialization area 

rather than developing their teaching through reflection or being guided and observed 
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by others during the coaching process. So, the effort in providing skilful coaches and 

showing the teachers the importance of pedagogical coaching in school is vital.   

  

Based on that, we could see that some teachers are still reluctant to change although 

they have gone through the coaching processes by the school coaches or by their 

headmasters and principals (Pillen et al., 2013). They need to understand the concept 

of changing to fulfil the need of the current situation in education. According to 

Heineke (2013), teachers need to be guided and coached, not only during the training 

in teachers’ colleges, but it is a continuing process like lifelong learning. They are 

required to change for the development in education, the need for the new curriculum, 

and the success of classroom teaching. The coaches and the school administrators need 

to encourage and motivate teachers for the changes, as suggested by (Sailors & Price, 

2015), teachers always need to be supported and coached continuously to sustain and 

develop. 

  

Furthermore, Ling Ying Leh and Abdul Ghani Kanesan Abdullah (2015) also stated 

that coaching is not practical due to a lack of skills among coaches. This statement is 

to be the third issue in highlighting the problem of this study. As stated by Nash, 

Sproule, and Horton (2017), the appointed coaches had gone through sessions of 

interviews by the officers from the state education departments, but at the beginning, 

most of them are lack of experiences in practical pedagogical skills. Some of them 

might be appointed to fulfil the quota and the need for the coaches as required by the 

Ministry of Education in conjunction with the implementation of Malaysia Education 

Blueprint (MEB) in 2013, (Mohamad, Ahmad Syahiran, Radzuwan Ab Rashid, 

Kamariah Yunus & Safawati Basirah Zaid. 2016). After they were appointed, they 
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have to go through an induction course of coaching and mentoring. Some critical 

information about coaching shown to them, but still many teachers did not agree to the 

effectiveness of coaching to be successfully carried out in school by the coaches (Hilmi 

Anwar, Mohd & Jamil Ahmad. 2017). As stated by Hobson (2016), many mentors or 

coaches for schools are not appropriately explicitly trained for the role, and some of 

them do not have proper specialist knowledge on the subject or as the subject matter 

experts for the teachers they are supporting. As part of professional development 

programs in schools and the studies supported that, the process of coaching teachers 

works in parallel with other areas of professional development.  

  

Therefore, if the coaches are not skilful enough in guiding and supporting the teachers, 

then it is like a failure, and the coaching will not be sufficient (DeMonte, 2013). So, 

the coaches need to be knowledgeable and skilful regarding the curriculum, 

pedagogical skills, and other required knowledge in teaching. Recently, some reports 

have called for the training courses that could help the coaches to learn how to support 

the teachers as adult learners (Gibbons & Cobb, 2017). The schools need coaches who 

have a high level of expertise and credibility. The coaches should know what is needed 

for them to begin the new coaching session and in schools. They have to make sure of 

what they will share in schools with the teachers. At the same time, to prove that they 

have the insight that will foster the teacher’s growth (Dewitt, 2015). 

  

Furthermore, many of the teachers have long served as teachers in school. Many of 

them also had been appointed as excellent teachers. So, these made it hard to accept 

the other parties such as the specialist coaches to come to schools and guide them on 

how to teach and what new things that they should do in the classrooms. They are 
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already in their comfort zone and comfortable with what their routine in school. In 

reality, the overall education system is moving towards changes to cater to the global 

need required for the development of twenty-first-century education.  

  

Other than that, we could see the average achievement in schools in Malaysia based 

on the result of the main examination in the country. Those examinations are the Ujian 

Pencapian Sekolah Rendah (UPSR) and Sijil Pelajaran Malaysia (SPM). The results 

of those two examinations in the year 2016 showed the average state grade for 

Kelantan is very high, which in term of the meaning it reflected the low achievements 

in students result as a whole. All schools and teachers in the state were under the 

School Improvement Partner (SIPartner +) and the School Improvement Specialist 

Coaches (SISC +). So, these data were relevant to be used as one of the issues which 

showing the negative implications for representing ineffective pedagogical coaching 

in schools. 

  

These schools were given direct coaching from school coaches. It is related to the 

teachers’ acceptance of any new elements introduced to them to improve their 

pedagogical skills in the classrooms. The practice of coaching, as part of the 

professional development, is perceived by the professional coaches to have a very 

significant impact on the development and enhancement of overall teaching practices 

in schools (Mafuzah Mohamad & Juraifa Jais, 2016).  

  

Besides, the Ministry of Education believes that the quality of teachers is something 

crucial to the overall performances of the students (Hazri Jamil, 2014). There are some 

new pedagogical techniques and approaches shown to them by the coaches, which they 
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need to master and implement in their classroom teaching, but the teachers were not 

entirely carried it out as expected. Accordingly, in improving the standard and the 

quality of education in the country, the practise of coaching has been done as one of 

the efforts to enhance teacher professional development even though the teachers still 

struggling in showing some changes in the way of classroom teaching and learning 

(Ramlee Ismail & Marinah Awang, 2017). 

 

 

1.4 Research Objectives 

 

The overall aim of this study is to investigate the quality of the whole processes of 

pedagogical coaching on teachers in schools. Finally, based on that, a framework for 

pedagogical coaching will be built as a reference for the best practices in coaching. It 

is part of the teacher’s development in upgrading classroom teaching and learning. The 

variety in the entire process of the coaching, the roles of coaches, and the performances 

of teachers in schools will enhance the development in the classroom teaching and 

learning. The teachers need to be part of the transformation in the curriculum and 

change their approaches and teaching methods in conjunction with twenty-first-

century teaching and learning.  

  

So, the processes of coaching and mentoring in schools hopefully will change and 

upgrade the ways of teaching and learning in the classroom and will build the new 

generation of teachers who will be able to develop and facilitate their students’ 

performances. Specifically, the objectives of this study are to; 
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1. look into the teachers’, coaches’, and school administrator’s perspectives on 

the implementation of pedagogical coaching in schools. 

2. understand teachers’ perspectives on the benefits of conducting coaching in the 

classroom teaching. 

3. show the coaches’ views on effective ways to implement pedagogical coaching 

in schools. 

4. know the teachers’ perspectives on enhancing classroom teaching through 

coaching practices. 

 

As looking into the coaching process in schools, we need to seek for reasons why it is 

not happening as expected and to do some investigation to get teachers' views on what 

they know and hope to get from coaching. Therefore, as to bring changes in the system, 

the coaches need to work hard and do more work in coaching, to show how important 

to have the skillful coaches in shaping the process of education in the country.   

 

 

1.5 Research Questions 

 

This study is an effort made to look into the participants’ perceptions, perspectives, 

and understanding of a particular situation towards the challenges in coaching teachers 

in schools. So, based on the four research objectives above, the research questions for 

this study are: 
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1) What are the teachers’, coaches’, and school administrator’s 

perspectives on the implementation of pedagogical coaching in 

schools? 

2) What are the teachers’ perspectives on the benefits of conducting 

coaching in the classroom teaching?  

3) What are the coaches’ views on effective ways to implement 

pedagogical coaching in schools? 

4) What are the teachers’ perspectives on enhancing classroom teaching 

through coaching practices? 

 

 

Those four questions are based on the problems mentioned in this chapter, which are 

said to be; 1) pedagogical coaching is not applicable and happened as it should be 

when teacher performance is measured by student achievement ; 2) Teachers do not 

believe in the importance of coaching process; 3) Pedagogical coaching is not practical 

due to lack of skills among coaches; and 4) Coaching does not seem to improve the 

quality of the classroom teaching. The objectives are to look into the coaching process 

in schools, to understand teachers’ views on the importance of coaching, to show the 

importance of pedagogical coaching to improve classroom practices and finally to 

suggest ways to improve the quality of the classroom teaching and to learn through the 

coaching process. 
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1.6 Theoretical Framework 

 

The research will observe and study the behaviours of a few groups of people in 

applying their roles and practices in education. So, it is guided by the Community of 

Practice Theory (Lave & Wenger, 1998). The researcher chooses the Community of 

Practice (CoP) Theory because it is relevant to show the involvement of all parties 

involved in the coaching processes. Besides, it widely recognized and promoted as 

tools for learning in and across organizations. According to Lave and Wenger (2014), 

the theory is a perspective that locates learning in practice. It is about the relationship 

between the person and the world, which for human beings, is social in a social world. 

In this relation of participation, the social and the individual constitute each other. 

Based on that, it is very much suitable to be applied because the implications of this 

theory can lead to better practice and more effective coaching practices in schools. 

  

This term of CoP theory first developed and used in the year 1991 by the theorists Jean 

Lave and Etienne Wenger who first proposed the notion of legitimate peripheral 

participation. Then, in the year 1998, the theorist Etienne Wenger spread the concept 

and implement it to other domains, such as the organizations. With flourishing global 

online communities on the internet, and also with the increasing need for improved 

knowledge in management, there has been much more interest as of late in 

communities of practice. Generally, the Community of Practice can be defined, in part, 

as the processes of social learning that develops when a group of people with common 

interest in the knowledge of the subject or any area collaborate over the range of time, 
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sharing thoughts and strategies, produce the solutions, and build some strategies of 

innovations. This process that takes place is not necessarily intentional.  

  

Three components are required in order to be called a Community of Practice. Those 

components are the domain, the community, and the practice. A community of practice 

can also define as a group of professionals informally bound to each other through the 

exposure to a general category of problems, the typical style of solutions, and they 

embody a mouthful of knowledge (Stewart, 2014). In the Community of Practice, 

learning is categorized as a social process of becoming an excellent practitioner, as it 

gives the people in it a social context of being an integrated, productive part of a 

community. This social construction of practice and identity shape each thought and 

interpretation of the world. Teaching and learning of new knowledge then will take 

place within the context of a dependent forum of the community, and it can be shared 

through social practice as global. According to Imants (2002), the learning community 

and communities of practice are related in the ways that they are both stimulating 

organizational learning for the teachers but remain distinct processes. In this study, the 

implementation of the new curriculum and educational reformation in the country will 

be the domain. This model is used to help align teaching and learning strategies either 

in the formal or informal process. The new curriculum here as the field will involve 

all parties, including the teachers, and also the school administrators.  

  

The domain is the common ground that inspires members of the community to join, 

involve, and drives their teaching or learning strategies, and at the same time it gives 

specific purposes, and their activities will be meaningful. The reason or the purpose 

all parties as mentioned above involve is to learn and collaborate the ideas and maybe 
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at the same time they will develop the new ideas through the sharing of the best 

practices among them. Those sharing ideas they will use them as part of their 

classroom practices. So, the domain here is the curriculum and educational reformation 

of the new education policy. So, it is clear that the field in this study is referring to the 

Malaysia Education Blueprint (MEB) provides clear objectives and a vision of our 

new education system. It also contains the student aspirations for this country with a 

few suggested shifts parallel to the overall development in it. Thus, the domain in this 

study is the curriculum and educational reformation of the new education policy. 

  

While the community is another compulsory component of a specific domain, who 

will direct or indirectly involve in whatever activities they do. All the benefits if it will 

be shared and improvised to cater to the need and the effectiveness of teaching and 

learning in schools. They will need to work together and build an educational 

relationship to purposely involve in giving ideas and gaining new knowledge in it. 

Every member of the community will learn, communicate, and support one another 

and not just silently be part of it. In this study, a community here is referring to the 

coaches, teachers, and the school's administrators. These people are not just a network 

of people, but they do have commitment and responsibility to achieve the same goals 

in the development of the schools.  

  

The third component in this community of practice theory is the practice itself, which 

refers to the sharing of the best practices in the process of coaching and classroom 

teaching and learning. The Practice component here is relating to the development of 

efforts and actions around which create and prepared by the whole community, and at 

the same time, they collaborate and share the knowledge with others. A Practice is 
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developed on a foundation of methods known as practical experience and a clear 

understanding or also called as the tacit knowledge. It provides the sharing of best 

practices and creates some space for creativity and innovation. It will provide 

opportunities for the school to continually continue its development to improve its 

standard due to the changes in the level of education in the country. So, the practice in 

this theory is referring to the ''pedagogical coaching practices'' in schools. As promoted 

by Lave and Wenger, this community of practice will develop the best practices 

through a variety of methods, and they are so much the same as listed in the 

Professional Learning Community (PLC) tools which highlighted through the process 

of coaching and mentoring by the SISC+ in schools as shown in figure 1.1. 

 

 

Figure 1.1. The Community of Practice Theory (Lave & Wenger 1998)  
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Based on that, we could see that all those factors; the curriculum and education reform, 

the coaching practices and a group of people involved in the coaching processes 

relatively affect in each other and influenced each other on their contribution to the 

success of the coaching on teachers which could achieve the learning objectives for 

the successful learning. These elements are so useful and essential to be taken as the 

significant elements in the classroom planning which will ensure the active 

participation of the students (Yusmarwati Yusof, Rohayu Roddin, Halizah Awang and 

Marina Ibrahim Mukhtar, 2015). Based on the concept of this Community of Practice 

theory, the individual here represents not only a person but also a group of people and 

an organization. 

 

 

Figure 1.2. The Community of Practice Theory and the Coaching Practices 
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Figure 1.2 above shows why the researcher chose CoP theory by Jean Lave and Etienne 

Wenger to guide this study. The three elements in it, which are the domain, community 

and practise, is the right combination to show the practice of coaching for the context 

of this study. Here we could see how the coaches play their roles in coaching, how the 

teachers will react in the process to professionally develop themselves in terms of new 

knowledge and skills in classroom teaching and also to see how the school 

administrators will respond to the culture of learning community or known as 

Professional Learning Community (PLC) and the coaching in schools. 

 

 

1.7 Researcher Background Experience 

 

The researcher in this research is a coach, who is directly involved in the coaching 

processes in the school. Based on the researcher’s six years of experience as the school 

coach, in the beginning, the teachers are not in the acceptance situation when they were 

chosen to be part in the coaching processes and the school environment too does not 

very much help in it. The school coach is the one who allows teachers to gain 

knowledge with what they know and can do, accompany and assist teachers as they 

strengthen their skills in making and creating more effective use of their pedagogical 

skills, and support teachers as they learn and do their best practices in the classroom 

teaching. As a coach, the researcher has to adapt to various school situations and 

cultures. It includes teachers’ attitudes and school administrators who are not helpful 

in coaching practices among them.  
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The work as a school coach formerly based on the rules and outline in District 

Transformation Program 2 book (DTP 2.0) and District Transformation Program 3 

book (DTP 3.0). Based on DTP 2.0, the researcher’s scope of the job is to coach at 

least 20 teachers per year. Those teachers were selected according to subject-based 

requirements. Those were the teachers who teach English, Bahasa Melayu, and 

Mathematics. Starting in 2017, when the new book of District Transformation Program 

3.0 being launched, the researcher’s role of coaching changes from subject-based 

coaching to the pedagogical coaching until now. This pedagogical coaching is meant 

for all teachers who teach whatever subjects in schools, and the focus is the 

pedagogical coaching. Now, with the implementation of the new narrative in education 

on one-page management tools for the year 2018 and currently, this pedagogical 

coaching is not only to focus on teachers but also to the development of the School 

Middle Leaders (SML).   

 

 

1.8 Significance of the Study 

 

This study is to determine how the practice of coaching teachers can help to improve 

their pedagogical skills and performance. Among its benefits is to provide feedback 

on the teachers' performances through coaching processes or peer to peer discussion. 

Besides, the coaching process will show teachers' strengths and weaknesses in specific 

areas to be improved. Thus, teachers should pursue continuous learning opportunities 

and embrace continuing professional development in their career. For example, with 

the exposure to the new skills and approaches in twenty-first-century teaching and 
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learning, teachers and schools' administrators can provide positive feedbacks in 

contributing to the whole process of educational development.  

  

The significance of this study is to see its contribution to the theory, practice, and 

policy. From a theoretical point of view, the findings of this study will provide a 

framework for pedagogical coaching that will serve as a guideline in the 

implementation of quality coaching practices in schools. Therefore, teachers, coaches 

and school administrators must know their roles in coaching practices and help in 

improving students' academic performance as well as the professional development of 

teachers (Devine, Houssemand & Meyers, 2013). Therefore, a suitable framework for 

pedagogical coaching practices is crucial and significant. 

  

In terms of practice, this study is significant for continuing professional development 

to all those involved in pedagogical coaching, especially teachers in schools. By 

having an effective pedagogical coaching practice in schools, it will become a platform 

for teachers' professional development. There is increasing evidence that professional 

development programs, including those for teachers, are more useful when they are 

involved intensively (Tesfaw & Hofman, 2014).  

  

In terms of education policy perspective, this study is important to provide the Ministry 

of Education, an overview of the implementation of coaching practices in schools. It 

will present some insights and perspectives on policy implementation and what the 

ministry is expected to improve or change in the future. The findings of this study will 

help in improving our educational reformation and the implementation of the new 

curriculum. It is essential in comprehending the real and current standards of 
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performances, the risks and the challenges of the current education system in the 

country, with its main aim and focus on developing and improving access to a better 

level of education, to minimize the achievement gaps among students in different 

places and different learning environment, to raise standards of the quality, to foster 

the unity amongst students, and to improvise and maximize the efficiency of education 

system (MEB, 2013). 

 

 

1.9 Definition of Terms 

 

It has been proven that teachers with specific pedagogical skills in effective methods 

of instruction have a higher impact on classroom teaching over those who have less 

skilled in those methods (Hsieh et al., 2014). So, based on that, there are four aspects 

of terms to be highlighted in this research which are strongly related in digging out the 

gist of discussion in this study. They are the coaching, pedagogical coaching, and the 

school pedagogical coaches. The definition listed below is to define and justify the 

terms used within this study.  

 

 

i.    Coaching  

 

According to the District Transformation Program book published by the Ministry of 

Education (2016), coaching is defined as the act of the school coaches guiding teachers 

to implement new curriculum and assessments in the classroom and monitor the 

effectiveness of their implementation. Subjects guide teachers, and they will be guided 
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through the use of creative, innovative, and innovative pedagogical and practical 

learning elements to attract students. Teachers are also conducted to apply high-level 

thinking skills in teaching and learning following the requirements of twenty-first-

century education. As for the context of this study, coaching is a guiding and sharing 

process of coaches and teachers related to the curriculum and practice of teaching and 

learning. It is aimed at improving the skills and understanding of teachers towards any 

need and change in the national education system. 

  

  

ii.   Pedagogical Coaching  

  

Pedagogical coaching, according to DTP 3.0 book by the Ministry of Education 

(2017), is defined as the process of coaching teachers in aspects of pedagogy, 

assessment, and curriculum. SISC + will guide the teachers towards teaching and 

learning in a more engaging and effective classroom in tandem with current 

developments. In the context of this study, pedagogical coaching is quite the same as 

what is stated in the DTP 3.1 book. It is a process of coaching and guiding the teachers 

in any required pedagogical aspect, which will help teachers to understand more about 

the changes and upgrading themselves in term of the quality in classroom teaching. 

Through pedagogical coaching, teachers will be given encouragement and guidance to 

develop more enjoyable teaching techniques and can attract students to be more 

involved in teaching activities in the classroom.  
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iii.   The School Pedagogical Coaches  

  

In the Malaysia Education Blueprint (2013-2025), stated that the coaches are those 

who will be responsible for guiding the three interrelated dimensions, curriculum, 

assessment, and pedagogy. They will focus on school-based coaching for teachers in 

low band schools. This step is aimed at providing opportunities and support that 

teachers need to promote their skills and excellence in teaching and learning. The 

coaches may refer to appropriate counselling models during the coaching process. In 

the context of this study, the school pedagogical coaches are those who train and give 

professional development on-site to the teachers in schools by conducting coaching 

sessions and meetings and at the same time do the planning collaboratively with 

teachers before the observing and getting feedback. The primary role for the 

pedagogical coach is providing continuing professional development for the teachers 

and to able the teachers to run their pedagogical skills in the classroom for students to 

develop and widely involve in all classroom activities.  

  

  

iv.   The School Improvement Specialist Coaches (SISC+) 

  

In this study, the pedagogical coaches refer to the School Improvement Specialist 

Coaches or as known as the SISC+ appointed by the Ministry of Education starting the 

year 2013 for the first cohort. Based on the Professional Meeting of Ministry of 

Education Malaysia No. 36/2016 has decided the SISC+ role change from subject-

based coaches to pedagogical and curriculum coaches in a broad area of learning. This 

action is to ensure more generic expertise and fields in the division, the State Education 
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Department (JPN) and District Education Office (PPD). The pedagogical coaches will 

guide the teachers based on the school needs to be conducted, across subjects and the 

school level. In this context, coaches serve as the liaison between the Ministry and the 

school in delivering curriculum and assessment. The post is created in the District 

Education Office for the success of the District Transformation Program under the 

Malaysia Education Blueprint 2013-2025. In the context of this study, the SISC+ 

performs a vital role in providing guidance and resources for the teachers and chances 

for the students to show their interest using the acquired knowledge and together 

develop their communication, vocational, and social skills. 

  

 

1.10 Chapter Summary  

 

This chapter is mainly to discuss the introductory part of this study. It started with the 

explanation of the changes happened in the flow of Malaysia education and the 

expectation on it. A brief view on the Malaysia Education Blueprint and about the new 

post, the pedagogical coaches. The post for coaches calls The School Improvement 

Specialist Coaches were introduced. Then, it tells about how and what these coaches 

do in blending with the teachers in schools. Finally,  working towards improvement 

and education reformation. The problems highlighted in this study were related to the 

scenario of classroom teaching and coaching practices. It is based on the teacher’s 

perception of the coaching processes in schools. As to address the problems raised in 

this study, research objectives and the research questions were building up. For this 

study to be appropriately justified, the theoretical framework was enclosed as to give 

better understanding and clarification. 
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CHAPTER TWO 

LITERATURE REVIEW 

 

 

2.1 Introduction 

 

In this chapter, the review of the literature will define coaching and then follow with 

the implementation of coaching in schools. Then the exploration is to see the 

importance of coaching relationships and demonstrate the practical examples of how 

effective coaching can be practised, measured from individual needs to the 

requirements of an organization. This review will also explain the definition of 

coaching itself and how it differs from the mentoring in schools, the relationship 

among coaches, teachers, school administrators and how it related to the school 

improvement and development. The models of coaching will be reviewed and 

discussed. Four selected models will be compared and analyzed for its relevance in 

coaching practices. The findings from the previous study will also be examined to see 

how it can unlock the teachers' potential to maximize their performances and 

professional development. 
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2.2          Definition of Coaching 

  

The term coaching is widely used with various meanings, depending on the purpose 

and situation. In the context of this research, it refers to methods of helping teachers 

in schools to develop, improve, find personal success, acquire new pedagogical skills, 

and contribute to the success of the students. Coaching is defined as a part of the 

activities in enhancing the need for professional learning and development among 

educational practitioners (Joyce & Showers, 2003). Commonly it refers to the 

management of the pedagogical skills, behaviours, attitudes and, as well as other 

educational knowledge, and it also concentrates on physical and spiritual development. 

In other perspectives, coaching is defined and used in many contexts to explain 

working and learning relations, which also related to the process of mentoring. 

Previously, Joyce and Showers in 1980, were the first who introduce peer coaching as 

part of professional development. Nowadays, teachers are encouraged to participate in 

coaching and mentoring sessions to learn and implement new pedagogical skills and 

classroom strategies. Coaching provides support which caters the needs of the teachers 

as well as the students, and it is ongoing, dedicated and consistent ways when the 

coaches guide teachers, and they work together to improve classroom teaching and 

learning. 

  

Other than that, coaching is also defined as a term to describe supporting activities of 

instructional, leadership and executive coaching, collaborative life coaching and even 

a team coaching in a group of people with the same goals and purposes. This term is 

widely used when an individual or an organization is collaboratively putting an effort 
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together for the development, changes in for the betterment and achievement in 

organizational growth as to improve the standard of performance (Ritchie & Genoni, 

2002). Other researchers explained that coaching is sometimes being practised 

together with the mentoring, although their meaning and act are relatively not in the 

same categories and can be defined accordingly based on their specific activity and 

action of the coaches to their clients (Brockbank & McGill, 2006). For the context of 

this study, the coaches are not the counsellors. In mentoring, the counsellors are 

expected to attend to matters about psychology  (Nurul Hasyimah Mat Rani & Wan 

Marzuki Wan Jaafar. 2013). In pedagogical coaching, the coaches are expected to 

guide teachers regarding the pedagogical aspect. Other than that, previous literature 

defines coaching as a skilled and professional activity with an unwavering focus on 

the performance. Also, the development of skills, and it is also coming together with 

a broader discussion of the organization (Cameron, 2009).  

  

The act of coaching teachers in schools is one of the active forms of professional 

learning. A coach will give any necessary support for the selected teachers, which will 

contribute to the development and the success of the learners. It is supposed to be an 

ongoing process of learning. According to Bresser and Wilson, (2010), coaching is a 

communication form of activities which provides some specific framework required 

for the inquiries element, self-development and self-reflective conversation referring 

to the conversation that most probably does not even occurs because sometimes they 

are generally referred on a particular situation or the state of the persons involved in 

it. The term coaching has been generalized from many fields including training, 

pedagogical learning, consultation, management, potential human development, 

psychological and science. These fields have specific models and approaches to 
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coaching. Most schools of thought agree on the concept of how "coaching works," and 

more effort should be done on it. No specific accepted theoretical framework explains 

why we need to be involved in coaching, but it works, and we need to do it better 

(Rock, 2006).  

  

In another definition, as highlighted in the educational report by Shidler (2009), 

coaching is a process of a derived technically from the typical way of practising 

business in early childhood education programs. It cannot just apply to an existing 

program of delivering service. Adapting the coaching as part of continuing 

professional development is a complex set of applications that require some systematic 

planning, extensive changes, and ongoing support and revision and it offers the 

opportunity to influence significantly the quality of experiences that coaches, teachers, 

and administrators in schools receive.  

  

On the other perspective, coaching now has been part of the professional practices in 

schools and other educational premises to upgrade the professional development of the 

individuals in it. These practices also involve the development of pedagogical skills in 

the classroom. Teachers will be given a wide range of opportunities to study and do 

some reflection on their professional development as they are trained and 

comprehended the new skills or any pedagogical aspects, with the support by a person 

of several persons called knowledgeable others with the role as a trainer or a coach for 

this instructional development (Hawk, Hill, Joyce & Showers, 2003).  

  

Again here, coaching is about working together in building the relationships to 

improve and develop the progress learning and is not really to do with the therapy or 
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the counselling processes (Bossi, 2007). It is part of reflective practices with the 

coaches in the role of facilitators, and a group of teachers hopefully will be able to 

know their mission, vision clearly and achieve whatever they required for the 

development and improvement in specific area of work and with appropriate and 

strategic planning to enable them to achieve their goals (Robertson, 2009). 

  

Therefore, to determine the effective coaching practices in schools, it should clearly 

be stated and the main goals of what to achieve in the coaching process be defined. 

There are many definitions of coaching in the literature. Apart from that, coaching is 

also known as a form of sustained, professional development job that involves teacher 

participation, observation, feedback, and active support by the coaches (Denton & 

Hasbrouck, 2009). In another perspective, however, there is a various view in the 

specific role of coaches and what coaching exactly happened in practice (Denton & 

Hasbrouck, 2009).  

  

Furthermore, coaching is an alternative solution to the ongoing professional 

development in improving instruction in communities with increasingly higher rates 

of teacher mobility (Matsumura, 2010). The coaching is also related to mentoring, and 

their relationship facilitates the changes, insight, learning process in the schools. 

Through coaching, the potential of the teacher identified. Coaching processes will help 

a person to see the present as the chances and opportunities to shape the future and to 

be more specific about their achievement. Whether the person or the teacher is seeking 

for a help with one particular pedagogical issue or any issue in their workplace, the 

coach or mentor will facilitate them, advice, and provide necessary support while the 

action is implemented (Connor & Pokora, 2007). Whitmore, in his book, the Principles 
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of Coaching, stated the coaching process as a way of how things and plans are 

implemented or done between a coach and coachees. By all means, it will show an 

extensive range of results because there will be a bond between the teacher and 

coach. The development of the teacher then is not coming from the coach, but it will 

happen from their own will and effort guided by the coach.  

  

In addition to that, the term coach or coaches in literature is being used to explain 

several configurations such as the full-time coaches assigned to a single building or 

the full-time coaches assigned to several division or one large area or district, part-

time coaches, and also some teachers who provide the task of part-time peer coaching 

collaboratively to their colleagues (Deussen et al., 2007). These terms and the 

differences are often denied in the literature, which makes it more challenging to 

convince the coaching implementation achievement and the impact on the schools, 

teachers, and students (Deussen et al., 2007). There are varieties of coaches focusing 

on the specific or selected content areas, such as pedagogical and subject matter areas. 

Its purposes and functions can also determine to coach. Whereas the functionalist and 

the engagement of coaching identified by single-loop learning and the evolutionary 

coaching needs more specific terms of, and they defined as a relationship-driven which 

involves the double-loop learning (Brockbank & McGill, 2006).  

  

  

2.3          Implementation of Coaching in School 

  

A few studies and researches have been done on coaching. The researchers seem to 

agree that coaching is one of the best practices in professional development in 
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teaching, but there are some challenges and problems faced when dealing with the 

techniques and approaches in coaching. Gulamhussein (2013), in his study, had 

described the challenges in coaching through five principles, which contributed to the 

competent professional development for teachers. His research explains the way of 

how and what professional training need to be practised in a range of time with suitable 

and recommended opportunities to assist the teachers in gaining and comprehending 

of any new pedagogical needs and skills. In the meantime, it also highlighted the need 

for the teachers to actively engage in any new teaching strategy, techniques, and 

abilities suitable for a particular situation and time. This concept here is also related to 

teachers actively engaging the students and to monitor or even support them in learning 

any new skill.  

  

The next principle describes the reasons why the modelling should be part of it during 

and throughout the teachers' professional development training. The concept of 

modelling will provide a visual view of the learning experience. Gulamhussein (2013) 

explained that the idea of modelling as one of an effective strategy in helping others 

be skilful and understand. Finally, the last principle mentions that for the success of 

professional development in schools, the teachers should receive and experience it on 

the precise areas in their rules and discipline. Burley and Pomphrey (2011), mention 

that coaching provides a range of opportunities for teachers to cooperatively 

collaborate in several ways and contribute to many important aspects of individual and 

institutional professional learning. The process of coaching in school also aims to 

structure teachers' engagement in their work. Through coaching, teachers will be able 

to master the pedagogical aspects of teaching as professionally required by the school. 
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2.4          The Models of Coaching 

  

The models of coaching mentioned here are specifically more towards how coaching 

process was done and experienced by the coaches and teachers in schools.  Those 

coaching practices are not explicitly referring to the coaching models. So, there are 

varieties of effective coaching models selected for this study, which are preferred by 

some coaches to structure their coaching sessions, which highlighted in this research. 

By using the models of coaching, will help in creating the purpose to the process of 

coaching because it will define the steps and the outcomes from the beginning until 

the end of the coaching session. Those models generally described in the form of an 

acronym like GROW, FLOW, FUEL, and OSKAR. These four models found in the 

'approaches to coaching' literature. 

  

There is some study describing a metacognitive view that lies in the model. Some other 

describes them as evolutionary coaching, engagement coaching, or functionalist 

coaching (Brockbank & McGill, 2006) and problem-solving coaching (Robertson, 

2009). Sometimes coaching also is determined according to the purposes and its 

functional. A single loop learning knows both functionalist coaching and engagement 

coaching. On the other hand, evolutionary coaching needs more in-depth knowledge, 

which, in relation, they involve double-loop learning (Brockbank and McGill, 2006). 

These two types of coaching processes based on the models of responses, discussion, 

and observation.  

  

Therefore, the model implemented in the short-term knowledge and skill of 

professional development. Besides, there is another type of coaching practice where 
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practitioners or teachers as the person to be coached has the right to experience and to 

do the reflective questioning in problem-solving. This coaching process is called a 

problem-solving approach (Basile, 2003). Through this approach, the teachers are 

required to solve their problems by themselves. That makes this coaching process 

effective and approachable because it allows the teachers to develop through their own 

experiences and identify the signs and the complexity of the teaching and learning 

itself. In this coaching session, the teachers can learn throughout the process (Flottman, 

Stewart, & Tayler, 2011). These techniques and approaches categorized into three 

main models, as mention above. They are the GROW, FLOW, FUEL, and OSKAR 

models of coaching. Each letter in the acronym GROW, FUEL and OSKAR represent 

a stage in the process of coaching, while The FLOW coaching model is describing the 

five steps in the coaching process.  

  

The idea of coaching process based on models is especially useful when begins the 

coaching session, especially when the schools or the organization begin their progress 

through the coaching culture (Foltos, 2014). This culture of coaching demonstrates 

both the focus and also the structure. By the time when the coach becoming more 

skilful and confident, the particular models of coaching become less of it factors until 

the new development or intervention to focus on the personal ability and skills by the 

coaches which will guide their client to think and develop on their own. 

  

2.4.1   GROW Model 

  

The first selected coaching model here is called the GROW model, which based on the 

acronym of the word GROW. Each letter will represent and explain a level or phase in 
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the coaching process. This model was first introduced and developed by John 

Whitmore (Brockbank & McGill, 2006). A brief definition of this coaching model 

stated below. The explanation of each phase of the progress explained after the letter, 

which makes up its acronym.  

  

G –    Goal setting is the specified target made in either short or the long-term period 

to achieve. The goal or objective of coaching will establish in the process. Sometimes 

the goal will be chosen by the coach if in the process the coaching identifies as the 

skills or functionalist based, but there is another situation where the teacher will set 

the goal to achieve when there is a move to an evolutionary or double-loop learning.  

  

R – Reality checking to explore the current situation. The letter here stands for the 

current reality in the case. This domain will establish in the process through 

questioning and communication between the coach and teachers as a client.  

  

O – Options and alternative strategies, or course of action. At this level, the coach will 

work with the teacher to come out with the options that suitable or available and can 

be achieved by the end of the process.  

  

W – What is to be done or also consider as a way forward. It is also explaining about 

when and by whom and the will to do it. This stage is also known as the way forward 

phase where the teachers will need, and the role of a coach at this stage is to make sure 

the teacher will achieve their goals as planned. 
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2.4.2   FLOW Model 

  

The FLOW coaching model describes that enrollment can vary by degree and can be 

thought of as something similar to the commitment level of the learner and coach. 

Flaherty describes recruitment as something tangible and intentionally named in the 

coaching process. Enrollment is a central tenet of this coaching toolkit. Flaherty 

(2010), created a model for coaching that he called "the flow of coaching." This model 

describes a cycle that may occur several times throughout the entire learning process. 

Importantly, note the first four tasks happen before the coaching conversation. The 

Flow model features five primary stages: (a) establish a relationship, (b) recognize 

opening, (c) assess, and observe, (e) enrol, and (f) have the coaching conversation 

(Flaherty, 2010). 

  

  

Stage 1: The first step is to establish a relationship that will help to create a strong 

foundation for coaching. 

  

Stage 2: Coaches and learners identify openings for which a genuine partnership can 

be built. Even though learners may have been enrolled in coaching by their supervisor, 

coaches need to determine when the learner embraces the coaching process and when 

finds value in the coaching process. 

  

Stage 3: The coaches and teachers will engage in observation and assessment of one 

another. The coaches will start by formulating a plan for evaluation of the skills 



 39 

learners maintain (which may be a self-assessment by each learner), and learners are 

given the task to observe someone doing the skills they desire. 

  

Stage 4: Enrollment on the part of the learner must occur before authentic learning. 

Both the learner and coach make explicit what they are committed to accomplishing 

in the coaching program. 

  

Stage 5: At this point, coaches (a) determine the scope of the coaching project, (b) 

define the structure, and (c) carry out coaching through the coaching session 

conversations. During the sessions, coaches offer support, clarify outcomes, provide 

feedback, facilitate reflections, and conclude with more goal setting. 

  

  

2.4.3   FUEL Model 

  

The FUEL framework coaching model develops by  Zenger and Stinnet (2010). This 

conversation framework is an evidence-based approach that evolved from extensive 

research. FUEL is designed to achieve behavioural outcomes, challenge assumptions, 

and strengthen an adult-to-adult partnering relationship between the coach and the 

coachee. A core difference of the FUEL model is moving the manager from telling, 

directing, and giving advice to asking non-leading and open-ended questions to guide 

the conversation so that both coach and coachee learn, arrive at a better solution, and 

ultimately the coachee owns the outcome. 
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The acronym FUEL stands for 

1.   Frame the Conversation 

2.   Understand the Current State 

3.   Explore the Desired State 

4.   Lay out a Success Plan 

  

The FUEL coaching model is the processes of a coach asking open-ended questions to 

the coachee to guide the conversation. The coaches are not telling, directing, asking or 

giving advice to the coachee, but they are more to guide the teachers to come out with 

their solutions on the teaching issues. 

  

  

2.4.4   OSKAR Model 

  

Paul Z Jackson and Mark McKergow had developed the OSKAR model, and the 

details explanation about it highlighted in their book, The Solution Focus: Making 

Coaching and Change SIMPLE. The use of this model in coaching practices, coaches 

will do exploration on; what to achieve, the factors which contributed to the previous 

achievements, and the conclusion to the changes which will happen when the goal is 

achieved. The OSKAR coaching model will see the development of coaching by 

measuring and looking at the signs of progress made in the processes. Each letter in 

the acronym represents the word Outcome, Scaling, Know-how, Affirm and Action, 

and Review as explain below. 
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Outcome: is referring to the goal (result). It sets the purpose or result from coaching 

practices between a coach and teachers and expected the result by the people around 

them. It focuses on the goal, which is set by the coachee, and it probably can be 

achieved in a long- or short-term period. It is about what the coachee wants to obtain 

from the coaching practices and how the sessions will benefit them in the future. The 

coachee should be able to ask the right questions which will help them to develop and 

gain knowledge from the coaching practices. 

  

Scaling: is about measuring. The level of measuring here refers to what or how the 

coachee puts themselves or their level of achievement at a specific level to set a 

suitable objective for them to achieve. The next step will be the role of a coach to plan 

on what way they could do or make in coaching practices based on a certain level of 

scales. This scaling technique is useful in helping the coachee to identify their situation 

level, for example; in the scale of 1 to 10, level 1 is representing the least of it, and 

level 10 is excellent. So, every progress in what to achieve in the coaching practices 

will be based on this level of achievement. 

  

Know-how: is about what is known and how. The coach and coachee have to identify 

how far they have achieved along the scale they set earlier. The coaches need to help 

the coachee establish what factors are already contributing to getting the situation 

incrementally closer to their goals. This stage is to find out how far the coaching 

practice helps teachers to develop and achieve their goals. The search for know-how 

may be extended to include the coach, other people, and teams. The focus is always 

relentlessly on a few situations. It what works or what has worked rather than what is 

either will not work or what is wrong. 
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Affirm & Action: At this affirming stage, the coach will provide positive 

reinforcement of what they had heard. The coach reflects all positive comments about 

some of the keys strengths and attributes the coachee has revealed so far in the 

coaching progresses. While the action is about the coach helping the coachee to 

determine what is the next actions or steps, they should take to keep moving toward 

the outcome. It means to work on something which already recognized rather than 

anything new or different. 

  

Review: This final stage of the OSKAR coaching model involves reviewing progress 

and takes place at the beginning of the next coaching session. At this stage, the coach 

should ask 'What is better?' rather than whether a particular action was carried out, or 

what happened. It keeps the focus on the things that are moving the process in the right 

direction. The emphasis is on reviewing the positives factors throughout the coaching 

processes. 

 

 The OSKAR model 

 O Outcome 

 S Scaling 

 K Know-how 

 A Affirm & Action 

 R Review 
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2.4.5 Comparison of The Coaching Models 

 

The varieties of coaching models here will show and help us to understand more on 

the coaching intervention from a system of perspective, and at the same time to 

understand the need for the structure in the communication and interaction between 

the coach and clients (the teachers). The coaching models also will help us to develop 

flexibility as coach practitioners (Rostron, 2009). Those models offer structure and a 

plan for both the coaching conversation and even to the overall coaching journey to 

see whether it is for fifteen hours, two months, a year or maybe more.  

  

On the other view, although models will create a particular system within which 

coaches and their coachees, it is maybe imperative that some models are not suitable 

and inflexible. 

  

There are also various effective coaching models that some coaches may choose to use 

in structuring their coaching sessions with the teachers, which can be very helpful in 

guiding the teachers through a practical sequence and provide a framework for the 

coaches to do the coaching. Using the model will help the coaches in many ways, either 

in helping to provide a specific purpose to the coaching sessions by stating the outcome 

from the beginning to make it more reliable. It can also be a guide to ensure that the 

coaching session stays ‘on track’. The skilful coaches will know what their client or 

the teacher’s needs at a particular moment in their work, so the use of different models 

sometimes is helpful to draw upon and use as appropriate. Most probably the widely 

known and used model is the GROW coaching model. This simple model helps the 

coaches coach to take their selected teachers right from the goal set at the beginning 
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of the session through to explore where they now concern their visions, exploring the 

options and opportunities they have to move forward and concluding with the suitable 

action to be made. Some of the coaching approaches do not apply to any coaching 

model, and some coaches are arguing that models are so constraining. Instead, the 

emphasis is put on the coach responding entirely to the teachers and their needs at a 

particular point in time; more emphasis is placed on the process of coaching itself, 

raising awareness, deepening learning, generating responsibility and building self-

belief in the teachers. Table 2.1 shows the meaning and the differences between the 

three coaching models in the forms of the steps and the descriptions.  

  

Based on the definition and the steps in those four models, the implementation of the 

GROW Model, by using carefully structured questions during the coaching sessions 

will promote a sense of responsibility and higher awareness which will encourage the 

proactive and innovative behaviour among teachers, coaches, and school 

administrators, and at the same time they will overcome their fear and obstacles to 

establish their goals. They will also be able to promote professional development 

among them. The use of continuous and progressive coaching skills in the GROW 

model is proactive compared to the other two suggested models because it will support 

and structure the options which will drive the individual’s development and potential 

through motivation, promote confidence and help them towards the goals to achieve. 
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Table 2.1 

Comparison of the coaching models 

Models Steps Description 

GROW 1. Goal, 
2. Reality, 
3. Options, 
4. Will/Way Forward 

  

A behavior-based model for simple goal 
setting and problem solving. It was used 
extensively in the late 1980s and 1990s as a 
coaching process and is particularly 
applicable to sport psychology and certain 
types of goal-centric business needs.  
  

FLOW 1. establish relationship 
2. recognize opening, 
3. assess, and observe, 
4. enroll  
5. have the coaching 

conversation 

A diagrammatic representation of 
the flow and exchange of information 
within a system. Data flow models are used 
to graphically represent the flow of data in 
an information system by describing the 
processes involved in transferring data from 
input to file storage and reports generation. 
  

FUEL 1. Frame, 
2. Understand, 
3. Explore,  
4. Lay 

  

A conversation framework adaptable to 
both behavioral and philosophical coaching 
needs designed to achieve behavioral 
outcomes, challenge assumptions, and 
strengthen the relationship between the 
coach and coachee.  
  

OSKAR 1. Outcome 
2. Scaling 
3. Know-how 
4. Affirm & Action 
5. Review 

A process which focus on finding a solution 
highlights key differences from a problem-
based approach. Firstly, it clarifies what 
goal you want to attain by asking what you 
want to change rather than asking you to 
describe and assess a problem. It also asks 
what recent improvements the coachee has 
seen instead of recent difficulties. 
  

 

 

As shown in Table 2.1, all those four models provide specific structure in helping the 

teachers to establish their goals and create an action plan for the process of coaching, 

teaching and working in schools, but as for the mean of this study, the GROW model 

of coaching will be selected for this study. The steps in implementing it for coaching 

teachers in our context will support the groups and individuals in identifying what 
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matters and moving forward into action. The plan and activities based on the GROW 

model are shown in figure 2.1. 

 

 

Figure 2.1. The coaching strategy in GROW model 

 

Figure 2.1 shows that GROW Model of goal setting is a continuous process, which 

demonstrates the outlines of the progressive one step at a time of the action plan that 

explores and elaborates the matters in current reality, outlining the potential threat and 

obstacles, and at the same time it will lead the way forward to the desire progress and 

outcomes. The GROW Model is the one chose by most coaches because it is, in 

essence, and one of the most fundamentally sound and effective ways of setting goals 

for work and life. 
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Figure 2.2. The relation between GROW coaching model and CoP theory. 

 

As shown in figure 2.2 above, the use of the GROW model is most appropriate in 

pedagogical coaching because it is closely related to what outlined in the Community 

of Practice theory. It is about what the coaches, teachers and school administrators 

want to achieve, the reality of teacher practice in school, available options and which 

option can be used and lastly about the actions that can be implemented to achieve that 

goal. So, based on that the concept of GROW model is applied through the element of 

practice. It is referring to the coaching practices. In every coaching cycle, the process 

will determine the goal of what to achieve through pedagogical coaching. Then it is 

followed by identifying the current situation or the reality before listing the available 

options. The last step is the 'will' which is referring to the action to be taken or the way 

forward. 
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2.5          The Previous Studies 

 

The previous studies here are showing a few perspectives on coaching practices. These 

elements perspectives are connected firmly to the research methodology used in this 

study. The interviews, observation and journal reflections are the methods used in this 

study. They are all about the perspectives and views of the individuals involved in the 

coaching practices in schools. They describe the benefits of coaching practices, 

showing how the relation of coaching and the teachers’ belief, explaining on the 

coaching effectiveness for teaching and learning, and also telling about how coaching 

can be part of the professional development in schools. 

  

2.5.1   The Benefit of Coaching 

  

Denton and Hasbrouck (2009), in their study on coaching, promote on how to be the 

teacher leaders through the challenges, roles, and facilitative factors that had listed a 

few components as challenges in the instructional coaching among teachers. Pharrams 

(2015), showed how the coaching practices had become part of a competent 

professional development among teachers and coaches. The professional development 

known as CPD is a continuous process that had been promoted by the education 

department, district offices and even the school to develop the progress of teachers’ 

pedagogical skills to successfully apply their best practices in their work.  

  

Therefore, the school improvement specialist coach is an important new role for the 

schools. The responsibilities and the role of school improvement specialist coaches, 

are discussed through views and perspectives of school leaders, teachers, and even 
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from the coaches themselves. As a professional development tool, coaching is 

provided along with other practices to fulfil the purpose of teacher professional 

development. In the purposes of capturing the function and the role of the instructional 

and pedagogical coach in urban, rural elementary and middle schools, the qualitative 

research had identified as the most appropriate and suitable methods to be used in her 

study. To be specific, the multiple case study was conducted there for the more 

profound understanding of how the roles of coaches are enacted and perceived by 

teachers, school administrators, and also by the coaches.  

  

While, Vikaraman, Sharmini Siva, Azlin Norhaini Mansor, and Mohd Izham Mohd 

Hamzah, even in their study in 2017 explained how an urban principal’s perception of 

coaching as job-embedded professional development. It also further implies the need 

for providing mentors with mentor coaching skills training and principals support to 

comprehend the function of coaching as part of the professional development to give 

some impact and develop the teaching practices in schools. This study is documented 

and analyzed elementary school principals’ perceptions of the coaching practices in 

schools. The results provided for a more significant meaning of understanding in the 

implementation and the process coaching as part of an essential role in the professional 

development to promote teacher practice in schools.  

  

That is why today’s profession should include new and potentially trained coaches 

who have to undergo the specific training, and they are chosen to enter the 

marketplace, master the skills to varieties of trends and methods and ready to face the 

challenges for coaching (Campone & Ruth, 2012). Norhasni Zainal Abiddin (2007) 

mentioned that, the process of coaching one of the essential parts of educational 
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training and development to develop the individual in their work and professions 

professionally. In the event for the teachers, they are closely related to the professional 

growth and self-development, and also their career development. The coaches’ role is 

to support the teachers,  motivate and help the students in achieving their goals by 

doing the role of a friend, advisor, facilitator, counsellor and even as a guide. 

  

  

2.5.2   Teachers’ Professional Development 

  

Another study of coaching in the context of teacher development and professional 

development was done by Msila (2014), who stated that the teacher coaches should 

commit themselves to develop strong, trusting relationships with teachers by being 

open, honest, helpful, and confidential. It contributes to the teachers’ professional 

development. Therefore, the coach should prioritize his or her time to being in the 

classroom observing teachers, providing timely feedback, providing improvement 

assistance, and follow up after the teacher has made a change in his or her practice. 

Generally, many people will expect the coaches to carry all the responsibility and task 

for the improvement of performance and in the development of coaching progress. It 

is a vital role in the coaching processes, and coaches need a particular skill set to be 

able to achieve the goals of growth and development of the teachers (Fielding, 2012). 

Decisions need to be made about who the coaches are and what training they need to 

fulfil this role.  

  

The element of trust between a coach and coachees is essential in establishing the 

practice of coaching in schools. When this happens, then, the grounds are set for 
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double-loop learning to occur. There is growing evidence to suggest that there is a 

need for in-school professional learning support for teachers, which is based on 

classroom practice and meets the needs of the individual teacher (Fielding, 2012).  

  

In the progress of coaching, the coach and teachers as clients need to maintain a good 

and positive relationship, and both of them must have specific aims and goals. Their 

working relation needs to concentrate on what to focus and develop. All of them must 

respect, trust, be honest, and be truthful to one another, Norhasni Zainal Abiddin 

(2007). An effective coach should master most of the pedagogical skills and by all 

means, should be able to understand the teachers’ needs as in parallel to have an exact 

and definite response to facilitate classroom learning. A well-organized relation and 

belief between both parties will make them feel comfortable with the coaching process 

when they meet and share their knowledge and ideal knowledge with the intention of 

the teachers’ development.  

  

  

2.5.3   Coaching Effectiveness for Teaching and Learning 

  

There was another study by Raman, Arumugam, Cheah Huey Mey, Yahya Don, 

Yaakob Daud, and Rozlina Khalid in 2015 to explore the experience of coaching of 

secondary school principals. It discovered that coaching supported principals 

navigating through the challenges, especially with resistive staff, which will lead to 

the effectiveness of classroom teaching and learning. It also helped with alleviating 

the loneliness of the job as it carried with it a social element for the principal or heads 

of the school themselves. Most participants with a few participants noted changes to 



 52 

the teachers and school administrators’ practices and beliefs indicated that no change 

resulted from the use of a coach. The study concludes with the notion that coaching is 

an excellent form of professional support for the novice or seasoned principals should 

there be interest and quality coaching which aimed to examine how secondary school 

principals make meaning of their personal experience while involved in pedagogical 

coaching as a professional development tool. It aimed to delve into the phenomenon 

of how practising secondary school principals experience coaching practices as a 

means to improve personally or professionally. The significant findings discussed 

were used to revise the comprehensive teacher coaching framework first developed 

from the literature.  

  

Another study done by Piaw, Chua Yan, Tie Fatt Hee, Nik Rashid Ismail, and Lu 

Huong Ying (2014), explore the coaching in a multiple case study of the urban public 

charter school principals’ experiences. This study used a case study as the 

methodology, employing a multi-case approach. Case study research examines an 

issue through its real-life context (Creswell, 2013, Yin, 2009), and cases bounded by 

time and place. By reviewing the topic of coaching within the specific instances of 

these teachers and the school principals, this study seeks to understand significant 

aspects of coaching practices that may be useful for the effectiveness in teaching and 

learning. 

  

2.5.4   Coaching as Part of Professional Development 

  

The study was done by Rozita, Radhiah Said, Brahim Mohammad, and Md Sabil 

Azhar (2016) declared on how the coaching practices have become part of professional 
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development for the teachers. Another study by Hunzicker (2011), discussed the 

practical method approach towards the professional development for the teachers. The 

researcher also relates the workshop presentation style to be a practical approach to 

keep the teachers’ expert knowledge and skills always up to date. It shows that 

continuing professional development is very significant when it involved the teachers 

in activities, which include coaching and mentoring, and also the study groups 

(Hunzicker, 2011). In response to policy initiatives calling for the implementation of 

evidence-based classroom practice, instructional coaches are frequently utilized as 

providers of professional development (PD), (Desimone & Pak, 2017).  

  

Despite the demand for instructional coaches, there is little empirical evidence that 

coaching improves teacher practice. We address this limitation by conceptualizing 

instructional coaching within a research-based framework for PD consisting of 5 vital 

features synthesized from cross-sectional studies, longitudinal studies, and literature 

reviews of experimental and quasi-experimental studies: content focus, active 

learning, sustained duration, coherence, and collective participation (Desimone & Pak, 

2017). 

  

Based on the above elements, which are; i) the benefits of coaching, ii) teachers’ 

professional development, iii) coaching effectiveness for teaching and learning, and 

iv) coaching as part of professional development; a case study had been identified as 

the most suitable and appropriate method to be used for this study. It explores a case 

within its real-life context of coaching practices among a group of education 

practitioners.   
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2.6          Chapter Summary 

  

This chapter of the literature review presents the detailed perspectives of the literature 

referring to the issues of the coaching practices in a specific focus on available research 

from the previous studies. A concept of coaching and detailed definition of the 

approachable coaching models (Brockbank & McGill, 2006) are provided, 

highlighting the issues of the coaches, teachers and the school administrators in the 

school coaching and also the reasons for the ups and downs in the implementation of 

coaching over the previous years. The coaching practice is being part of the 

professional developmental of intervention (Grover and Furnham, 2016) that is 

increasingly being employed in an organization. The process of instructional and 

pedagogical coaching will enable the teachers to adjust to significant changes in the 

rapid conjunction with the rapid development in education.  

  

The school coaching will help to develop and support the teachers in providing the 

necessary needs and adjustment in their roles to be advanced in their careers and 

perform well in positions that require the changes in skills and responsibility (Reinke 

et al., 2014).  

  

This chapter also stated the importance of coaching practices and provided some 

practical examples of how effective coaching can be established and at the. The same 

time shows the issues and the gaps which need to be taken into consideration. Other 

than the problems pedagogical in coaching, some crucial areas need to be overcome to 

make more significant success in instructional and pedagogical coaching in schools. 
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Those issues are the obstacles and challenges faced either by the teachers, coaches, or 

school administrators, and the school environment itself (Petersen, 2015). By showing 

the comparison of three coaching models, the GROW coaching model is chosen as the 

mainframe of coaching practice in the context of this study.  
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CHAPTER THREE 

METHODOLOGY 

 

 

3.1 Introduction 

 

This chapter will explain the methodologies and procedures used in this study. This 

research is carried out to identify the challenges faced in coaching processes when the 

pedagogical coaches do educational coaching, the School Improvement Specialist 

Coaches (SISC+) in schools. Furthermore, the aspects that will be looked into in this 

study related to coaching practices in schools are the roles of coaches, the teachers’ 

attitudes and their acceptance towards coaching sessions, the feedback or the 

perceptions of the school administrators towards overall coaching activities in their 

school. Therefore, this chapter discusses the research design, the selected participant 

of the study, the research instrumentation, the data analysis, as well as the reliability 

and the limitation of the study. So, the qualitative research was identified as the most 

appropriate method to use for this study in order to explore the issues of the challenges 

faced by the coaches, teachers and also the school administrators in the coaching 

processes in schools. 
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3.2 Research Design 

 

The research design here is a set of procedures used to collect, to analyze, to make the 

data interpretation and finally to report the data of the research (Creswell, 2008). The 

focus of the investigation is to find out how, what and why the coaching practices 

being done by the School Improvement Specialist Coaches (SISC+) in schools. It is 

also about the role and the function of everybody who involves in particular processes. 

That is why qualitative research design is the most suitable for this research. Besides, 

this research will include the field work where the researcher needs to do the 

investigation in the real situation as to get the whole picture of the study. Based on 

that, the case study approach is the most suitable approach to be used to understand 

the process and issues in the research. 

 

 

3.2.1 Case Study 

 

This qualitative case study is a fundamental approach to this study.  This approach is 

seen as the most suitable and appropriate approach for collecting the information that 

will provide data which later on those data will provide insight into the perceptions of 

those people involved in the coaching process. It facilitates the exploration of data 

from a group of selected education practitioners within the same background using a 

variety of sources which are the teachers, coaches and administrator. It is to ensure 

that the issues and information are not to be explored through only one point of view 

but from a variety of lenses which will allow for a few perspectives of the phenomenon 

to be explored and understood (Baxter & Jack, 2008). This case study for this research 
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is based on what suggested by Yin in 1984 as he stated that the study done by the 

researcher could be used in many situations in preference to the single case studies to 

achieve more robust results.  

  

As stated earlier, the qualitative case study in this research will bring us towards an 

understanding of complex issues and challenges. It emphasizes a detailed contextual 

analysis of a limited number of events or conditions and their relationships. As 

described by Yin (2002), the case study process comprises six interdependent stages 

(see Figure 3.1). 

 

 
 

Figure 3.1. Adopted from Yin (2002) The case study process. 
 
 

 

The first stage of this research focusing on the planning which include the processes 

of identifying the research objectives of the implementation of pedagogical coaching 

and then followed with the designing the research questions.  



 59 

Other than that, the researcher also studied the rationale for doing the case study and 

understanding the strength and limitations of the study. According to Yin again, to 

verify the research problems are very important. So, for the purpose of this study, it 

was one of the crucial steps in the entire research work because it guided the research 

questions and research objectives. The relation between research question and research 

objectives are shown in table 3.1 below. 

 

Table 3.1 

Research Objectives and Research Questions. 

Research Objectives Research Questions 

1. To look into the teachers’, 
coaches’, and school 
administrator’s perspectives 
on the implementation of 
pedagogical coaching in 
schools. 

 

1. What are the teachers, coaches, and 

school administrator’s perspectives on 

the implementation of pedagogical 

coaching in schools? 

2. To understand teachers’ 
perspectives on the benefits 
of conducting coaching in the 
classroom teaching. 

 

2. What are the teacher’s perspectives on 

the benefits of conducting coaching in the 

classroom teaching?  

3. To show the coaches’ views 
on effective ways to 
implement pedagogical 
coaching in schools. 

 

3. What are the coaches’ views on effective 

ways to implements pedagogical 

coaching in schools? 

4. To know the teachers’ 
perspectives on enhancing 
classroom teaching through 
coaching practices. 

 

4. What are the teachers’ perspectives on 

enhancing classroom teaching through  

coaching practices? 
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The next step was the design stage which focused on defining the unit of analysis to 

be studied. The unit of analysis for this study is the ‘pedagogical Coaching’. Then 

followed by developing the propositions and identifying issues underlying the 

anticipated study, identifying the case study design and developing procedures to 

maintain case study quality. Research design in this study was directly linked the 

research questions to the research conclusions through the steps undertaken during 

data collection and data analysis. So, the research design was addressing the research 

questions, relevant propositions, the unit of analysis, the logic linking the data to the 

propositions, and the criteria for interpreting the findings.  

  

The next one was the preparation stage which focuses on developing skills as a case 

study investigator, training for a specific case study, developing a case study protocol, 

conducting a pilot case, and gaining any relevant approvals. The skill mentioned above 

is referred to the skills in planning for building the stages and phases to be made before 

the data collection. The preparation here aimed to identify any related issues of the 

case study design and the team composition to address any such issues before starting 

the data collection stage. According to Yin, the researchers should be sufficiently 

familiar with the study domain to understand the main concepts and theoretical or 

methodological issues relevant to the study. So, based on that, in this research, the 

researcher knew why the research was done and what evidence appeared. Other than 

that, the specific preparations for data collection activities include reviewing the 

overall data for the case study.  

  

As previously discussed, the used of a case study protocol in this research had 

positively contributed toward the reliability of the study, and had ideally included an 
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introduction to the case study and the purpose of the protocol, the data collection 

procedures, an outline of the case study report, high-level case study questions, and 

the references. The pilot case study had been done before the main study to refine the 

data collection plans concerning both the content of the data and the procedures to be 

followed. The pilot reports had reflected on what to be done for the main study. 

  

Then, the collecting stage involved following the case study protocol, using multiple 

sources of evidence, creating a case study database, and maintaining a chain of 

evidence. Before data collection was completed, the researcher has ensured that the 

whole data collected was enough, sufficient and can be used to describe the overall 

findings of this study. Three main methods had been used for this study which is the 

interview, observation and journal reflection. 

  

Then, the analyzing stage, which relied on theoretical propositions and the strategies 

employed for this study. The qualitative analysis described as both the most difficult 

and the least codified part of the case study process. As already discussed, this 

qualitative research aimed towards analytical generalization, as opposed to statistical 

generalization usually proposed in quantitative studies where statistical generalization 

had been applied to make an inference about a population based on empirical data 

collected from the participants. 

  

The final stage is the sharing stage which focuses on defining the audience, composing 

textual and visual materials, displaying enough evidence for a reader to reach the 

conclusions, and reviewing and re-writing until it has done. 

3.3 Context of The Study 
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The context of this study is the coaching practices in Kelantan state. Based on the 

examination results of Ujian Pencapaian Sekolah Rendah (UPSR) and Sijil Pelajaran 

Malaysia (SPM), the performance of students in Kelantan was not encouraging. The 

two main examination results showed the lowest achievement of Kelantan in three 

years. Table 3.2 showed the State Grade Average of UPSR and SPM in Kelantan from 

the year 2014 to 2016. This issue has been highlighted as part of the problem statement 

which needed to be looked into. 

 

Table 3.2 

State Grade Average of UPSR and SPM in Kelantan 

Examination/ Year 2014 2015 2016 

UPSR 2.16 2.14 3.03 

SPM 5.03 5.03 5.09 

 

 

The state grade average for UPSR in 2016 is 3.03 which is 0.89 lower in terms of 

achievement, compared to the previous year result. The state grade average for SPM 

also stated the declining achievement for 2016 as well as when it showed 0.06 lower 

than the previous year result. Certain areas were located as part of the study based on 

its geographical context. In term of the geographical context, the choice between urban 

and rural schools was considered. Teachers were involved in different school culture 

in the different geographical context. Incorporating the researcher’s background and 

experience as the SISC+, the above matter maybe attributed to the lack of coaching 
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implementation among the school teachers in Kelantan. Based on this justification, 

Kelantan was selected to reflect the ineffectiveness of the coaching practices in 

schools. 

 

 

3.4 Data Collection  

 

This section will discuss the process of data collection, which will involve the selection 

of the participants, the data collection procedure, ethical consideration, and finally, the 

overview of the data collection. 

 

 

3.4.1 Participants 

 

Purposeful sampling here based on the specific idea that the researcher needs to gain 

the overall processes and understanding about the case, so the participants are the 

sample from which the most can be learned (Patton, 2015). Purposeful samplings were 

chosen for this study, where the participants selected were to represents the School 

Improvement Specialist Coaches(SISC+), the school teachers, and the school 

administrators. The individuals were selected because they will be able to inform and 

at the same time, purposefully will understand the research problem and the main focus 

of this study. The participants were selected based on their specific roles, and they will 

purposefully be informed of the research problems and to the general phenomenon for 

this study (Creswell, 2008). Specifically, this study will be bounded by participants’ 
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roles and locations. According to Creswell in 2013, the case should be binding as to 

ensure that the scope and the purposes of the study will be reasonable.  

 

They were selected from different background of experiences and working areas which 

included the urban, outskirts, rural, and also offshore areas in Kelantan. These criteria 

were to represent the background of the entire population of coaches, teachers and 

school administrators in Kelantan. The criteria for choosing the participants also were 

carefully established in order for them to be able to give in-depth views, reflections, 

and understanding of the overall coaching process. According to Creswell in 2013, for 

the purpose of doing an in-depth qualitative study and of being able to communicate 

with the participants, so the researcher should have a small number of participants. 

They were deciding who or what should be the samples can benefit directly from the 

conceptual who could provide examples from the aspect and the processes that 

happened among the participants (Marshall, Rossman, 2011). 

 

The potential participants will be told and explained by the researcher during the visits 

to the schools. Once they agreed, the meeting for the interviews, observation and the 

journal reflections will be scheduled. The proses and the phases for data collection is 

shown in figure 3.3. 

 

i. Coaches 

 

The selected coaches need to be at least three years in the role as to make sure they 

already had gone through the induction course of coaches which was held by the 

School Management Division in the first year of being a coach, and they had 
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experienced more than a one-year cycle of coaching processes in schools. Each of 

those features and criteria was carefully established to identify them as the participants 

who specifically would be able to give in-depth reflections, views, and understanding 

of the whole pedagogical practices in schools. For example, the range of at least three 

years they are in a role to have a detailed look from them based on their length of 

services and experiences. 

 

ii. Teachers 

 

The selected teachers to be the participants in this study are the ones who have gone 

through the process of coaching for at least three times a year. The rationale of the 

minimum three years of experiences of the participant in a role is to ensure they have 

enough experiences on the coaching processes in the school as it started formally in 

the year 2013 together with the implementation of MEB (2013-20125).  This helped 

to ensure that participants’ experiences with coaching were recent and meaningful 

enough that they were able to recall certain conversations and the specific challenges 

addressed; finally, the school administrators who were in a role for at least three years.  

 

iii. School Administrator 

 

The selected school administrator was also the one with more than three years of 

experiences in a role as the head of the school and in addition, she was also selected 

from among those who held other positions in the administration, including senior 

assistant positions. These criteria would allow the study to focus on the experiences of 
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non-novice participant in the role, as this population is not explicitly represented in the 

literature. 

 

3.4.2 Data Collection Procedure 

 

This study relied on the three methods of data collection: semi-structured interviews, 

observation and journal reflection. These three methods provided a variety of 

perspectives through which to understand the overall practices of pedagogical 

coaching. The semi-structured interviews include a mix of more and less structured 

interview questions, with flexibility in wording and order of items, and within a 

flexible and individualized setting (Merriam and Tisdell, 2016). This less structured 

format is reflecting on the constructivist epistemology, which is aligning with the 

belief on what individuals’ experience and understand the practices in this study in 

different ways. While there is specific information that the researcher had gathered 

from all participants, there were also less scripted questions and general issues that had 

explored and further probed as the interview progresses.  

 

The interview guide consisted of structured questions as well as open-ended questions 

and topics to access a deeper understanding of the experience of the school 

administrator, a teacher and a coach who had directly or indirectly involved in the 

coaching practices in schools.  

 

The journal reflection method in this study was using the online application called 

Google Form (G Suite by google cloud). By using the Form, a series of questions were 

developed to guide a teacher and a coach in documenting their views and experiences 



 67 

through the journals. The experiences here is referring to the coach and teachers’ 

perspectives regarding their knowledge in pedagogical coaching. 

 

The third method used was the observation on the coaching practices by a coach. An 

observation protocol checklist had been used to get the specific data on the coaching 

practices in schools. By using the observation checklist protocol form, the information 

had been collected according to the stages or the particular steps based on the coaching 

practices by a coach. 

 

So, throughout this research, three data sources were triangulated: the audiotapes and 

interview transcripts, the journal documents and the observation checklist. By doing 

the triangulation of the data, the analysis will allow the researcher to gain insight from 

the participant’s views and experiences from varieties of perspectives (Yin, 2014). 

Figure 3.3 below shows the phases in data collection for this study. 

 

 

Figure 3.3. Data collection procedure 
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3.4.3 Ethical Consideration 

 

In accordance with the Institutional Review Board guidelines, this survey and focus 

group introduction provided the purpose and aim of the research, name and address of 

the researcher, a description of the benefits for each sample of the participation, the 

requirement of the criteria used to bring the subjects into the study, the contact person 

for further information and the location of the research done. All teachers, coaches, 

schools, and district was insured confidentiality and anonymity throughout the process 

and final publication of the study. Each participant will be informed of the voluntary 

nature of the study, and the researcher secured the informed consent from each. 

Besides, the risks and benefits of participating in the study were communicated in 

written form to each study participant. 

 

 

3.4.4 Data validation 

 

In this research, the different strategies in data collection were applied to ensure its 

validity. According to Pyett (2013), a procedure in validation was first implemented 

when the interview protocol was created. So, the interview questions and the details in 

observation forms are aligned with the literature of this research, which is on the 

coaching practices in schools. The second strategy in data validation is through the 

field-testing of the interview protocol and observation forms by practicing them with 

instructional coaches and seeking for their feedbacks. The third validation strategies 

to achieve accurate information and data from the participants are then cross-checked 

by the participants themselves.  
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After each data collection, the transcribed interviews were returned to the participants 

for their checking, to confirm and ensure its accuracy.  This component was known as 

member checking. It is a very crucial process to establish the credibility of the research 

(Lincoln & Guba, 1985; Schwandt, 2007). In this process, each participant will be 

allowed to make sure that all information collected during the interview session is 

accurate and represented their views. The fourth strategy to validating the data is 

triangulation.  

 

The multiple data sources are utilized to collect information specifically regarding the 

pedagogical coaching practices in schools. In this research, the triangulation of 

methods on the data collection will be done through the interviews, journal reflection, 

and observation. The last strategy of validation pertained to the accuracy in coding and 

theming the overall findings of the research. The data will be referred and checked for 

a multiple of times as to ensure that no essential element be left out.  

 

By the end of this phase, it is crucial for the researcher to be able to define the suitable 

themes addressing the collected data. Those data need to be checked to see whether 

they are appropriate to represent the overall scope of the study as a whole. 

 

  

3.4.5 Overview of Data Collection 

 

It is essential to be able to see the relation between the data which is needed in this 

research to the methods in analyzing it and the research questions, as stated in the first 



 70 

chapter. Table 3.3 below is showing the connection of the research question to the 

sources of the data for this study. Then continue with the techniques or the methods in 

data collection, which are based on the interviews, journal reflection and observation. 

The last one is the data analysis which are based on the thematic analysis, 

 

Table 3.3 

Research questions, the sources of data and techniques of data collection and the 

data analysis 

 

Research Questions Source of the data Data collection Data analysis 

1. What are the teachers’, 
coaches’, and school 
administrator’s 
perspectives on the 
implementation of 
pedagogical coaching in 
schools? 

Audio recorded 
Transcripts 

Semi-structured 
interviews 

Thematic 
Analysis 

 
2. What are the teachers’ 

perspectives on the 
benefits of conducting 
coaching in the 
classroom teaching?  

Audio recorded 
Transcripts 

Semi-structured 
interviews. 
 

Thematic 
Analysis 

 
3. What are the coaches’ 

views on effective ways 
to implement 
pedagogical coaching in 
schools? 

Online journal 
reflection 
Observation 
checklist 
 

Journal 
reflection  
Observation 

Thematic 
Analysis 

 
4. What are the teachers’ 

perspectives on 
enhancing classroom 
teaching through 
coaching practices? 

Audio recorded 
Transcripts 
Online journal 
reflection 

Semi-structured 
interviews. 
Journal 
reflection  
 

Thematic 
Analysis 
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3.5 Instrumentation 

 

A set of forms is used for this research to get an overview of what and how the teachers, 

coaches and the school administrators feel about the process of coaching and 

mentoring in their schools. Other than that, the notes or journals wrote by the school 

coaches about their coaching. The instruments here are the interview checklist, journal 

protocol form and the observation checklist. All the instruments had been evaluated 

by the expert panels from the Coaching and Mentoring Department of The Aminuddin 

Baki Institute (North Division), as to ensure they are suitable to be used within the 

local context in the country. The procedures will involve much more, starting from the 

gaining permission, followed by conducting an excellent qualitative strategy for 

sampling. Then, the preparation for recording information digitally and on paper, 

saving the data and dealing with ethical issues which may occur throughout the 

processes. 

 

Table 3.4 

Research questions, methods and instrumentation 

 

Research Questions Methods Instrument Adapted from 

1. What are the 
teachers’, coaches’, 
and school 
administrator’s 
perspectives on the 
implementation of 
pedagogical 
coaching in 
schools? 

Semi-
structured 
interviews 
 
 
 
 
 
Semi-
structured 
interviews 
 
 

Interview 
Questions for 
Coach Participants 

 

 

Interview 
Questions for 
Administrator 
Participants 

Tantalo, F. (2017). 
Secondary School 
Principals and 
Leadership Coaching.  
 
 
Tantalo, F. (2017). 
Secondary School 
Principals and 
Leadership Coaching.  
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Semi-
structured 
interviews 

 

 

Interview 
Questions for 
Teacher 
Participants 

 

 

Petersen, T. (2015). 
High School 
Principals’ 
Experiences with 
Leadership Coaching: 
A Phenomenological 
Study 
 
 

 
2. What are the 

teachers’ 
perspectives on the 
benefits of 
conducting 
coaching in the 
classroom 
teaching?  

 
Semi-
structured 
interviews. 
 

 
Interview 
Questions for 
Teacher 
Participants 

 

 
Petersen, T. (2015). 
High School 
Principals’ 
Experiences with 
Leadership Coaching: 
A Phenomenological 
Study 

 
3. What are the 

coaches’ views on 
effective ways to 
implement 
pedagogical 
coaching in 
schools? 

 
Journal 
reflection  
 
 
Observation 

 
Journal Protocol 
Form for coach 
participant. 
 
 
 
Observation 
Checklist for coach 
participant. 
 

 
Snipes (2017) 
A Phenomenological 
View of Teacher 
Efficacy as 
Experienced by 
Secondary Teachers 
Engaged in the Process 
of Instructional. 

 
4. What are the 

teachers’ 
perspectives on 
enhancing 
classroom teaching 
through coaching 
practices? 

 
Semi-
structured 
interviews. 
 
 
 
 
 
Journal 
reflection  
 
 
 
 

 
Interview 
Questions for 
Teacher 
Participants 

 
 
 
 
Journal Protocol 
Form for Teacher 
Participant 

 
Petersen, T. (2015). 
High School 
Principals’ 
Experiences with 
Leadership Coaching: 
A Phenomenological 
Study 
 
Snipes (2017) 
A Phenomenological 
View of Teacher 
Efficacy as 
Experienced by 
Secondary Teachers 
Engaged in the Process 
of Instructional. 
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3.5.1 Interview 

 

This research was using the interview instruments which were built by Tantalo (2017) 

and Petersen (2015). Those instruments had been adapted and modified by the 

researcher based on the reality in schools. The interview questions are in the form of 

semi-structured, and they were arranged in three main components. They will be 

presented to the participants in form of; i) introduction questions; ii) discussion 

questions; and iii) conclusion questions. There are three sets of interview instruments 

as shown in appendixes B, C and D. Appendix B is the interview protocol form for 

administrator and appendix D is the interview protocol form for the teacher. 

 

Table 3.5 

Semi-structured interview instruments 

Instruments Adapted from Description 

Interview Questions for 
Coach Participants 

 

Tantalo, F. (2017). 
Secondary School 
Principals and Leadership 
Coaching.  
 

Ten questions was edited to 
tell about the pedagogical 
coaching experiences. 

Interview Questions for 
Administrator Participants 

 

Tantalo, F. (2017). 
Secondary School 
Principals and Leadership 
Coaching.  
 

Ten questions was edited to 
share on the views and 
opinions regarding coaching 
practices in school. 

Interview Questions for 
Teacher Participants 

 

Petersen, T. (2015). High 
School Principals’ 
Experiences with 
Leadership Coaching: A 
Phenomenological Study 

Ten questions were edited to 
share on the experiences of 
being coached. 
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As to determine the trustworthiness of the items used in this research, the pilot study 

had been done involving a teacher, a school administrator and a coach, who were not 

engaged in the primary research. The findings of this pilot study were showing that the 

questions used were comprehended entirely by the respondents. Based on that, all the 

questions adapted from Tantalo (2017) and Petersen (2015) were confirmed to be used 

in primary research. These interview instruments were used to answer research 

question number 1, 2 and 4 as shown in table 3.4 above. 

 

 

3.5.2 Observation 

 

The non-participant observation checklist is used in this research, and it has been 

adapted from the study done by Snipes (2017) on the preparation and readiness for 

doing the observation in schools. This observation checklist was used to answer 

research questions number 3. The focus of these instruments is in the form of the 

checklist on the coaching practices and classroom teaching. This checklist was 

categorized into three parts, which are the; i) Pre-observation conference; ii) 

Classroom observation; and iii) Post-observation conference. There were two 

individuals involved in the coaching practices throughout the observation process; the 

coach and the coachee.  

 

The pre-observation conference will observe the instructional focus, coaching criteria, 

collaborative planning, and professional development activities. All those elements are 

coaching activities before classroom teaching. The next part of the observation is the 

classroom observation which will focus on the instructional materials, the structure of 
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the lesson, instructional strategies, differentiation, learning environment, physical 

layout, classroom management, students support/ intervention and the assessment. The 

last part of the observation is on the post-observation conference. This part, the 

observation is done on the process of coaching between a coach and a teacher after the 

classroom teaching.  

 

At this point, the observation will focus on self-reflection, plan of action, and 

administrative activities. The overall items in this observation checklist are shown in 

Appendix G. The observation checklist here was used to look for the effort of coaching 

practices that made by the coach from the beginning before classroom teaching, during 

and finally after the classroom teaching.  

 

 

3.5.3 Journal Reflection 

 

The journal protocol forms were used in this study and those forms had been adapted 

from the study done by Snipes (2017). Two sets of journal guidelines have been 

modified by the researcher based on the participants’ genre. The genre here referring 

to the different experiences of the two selected participants who are the  coach and 

coachee. These forms had been created online through Google Form application to be 

answered and written by the selected participants. The instruction and explanation on 

the action to be taken by the participants were explained by the researcher during their 

first meeting. They were provided with the journal address link to access and proceed 

with the writing. 
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The data from those journals were saved automatically once they were written online 

in Google Form application. The researcher was able to access and download them for 

the data analysis process related to research questions three and four. Appendix E is 

the journal protocol form for the teacher and Appendix F is showing the journal 

protocol form for the coach. 

 

 

3.6 Phases in Data Collection 

 

The process of data collection in this study will be divided into three phases. Those 

phases are; i) The collection of data from journal reflection; ii) The interviews with 

the participants, and iii) The observation on the coaching practice. The researcher 

will divide the data collection phases according to the following rationale; 

 

1. The collection of the data from the journal reflection will be done first to 

get the general view on what and how the pedagogical coaching practices 

had been implemented in schools through the opinions from a teacher and 

a coach.  

 

2. With the information gathered previously from the journal reflection 

documents, the researcher then will know what aspect to focus during the 

semi-structured interviews with the participants. This semi-structured 

interview session will be planned and done to get more unobstructed views 

on the coaching practices in the schools. 
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3. The observation on the coaching practice will be done to see the real 

method of the coaching session between a coach and a teacher. At this 

phase, the researcher will see the connection between the actions in phase 

1 and phase 2. 

 

 

 

The phases of data collection in this study is shown in Figure 3.3 below. 

 

Figure 3.3. The phases in data collection 
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3.6.1 Interview 

 

The interview is one of the most important techniques used in gathering the data in a 

case study research because all the responses and information received from the 

respondents able to show the unique perspectives of the issues in the study. The 

primary purpose of the interview in this research is to understand the participants’ 

interest in the coaching practices in schools. Each of the interview session took about 

30 to an hour session. The technique of interviews used in this study is a semi-

structured in-depth interview to get the relevant data to answer the research questions. 

Qu and Dumay (2011), stated that the use of structured interview techniques the 

researcher would get the in-depth responses from the respondents, and it is flexible to 

add any more information to the previous answers. 

 

This interview technique provides more space for the researcher to get more 

information from the perspectives of a teacher, a coach, and an administrator regarding 

the coaching practices in schools. The questions asked are about the background 

knowledge, experiences, and views on coaching and how the coaching practices 

impacted them in their everyday routine in schools. The researcher will try as much as 

possible to get the relevant information by asking open-ended questions that require 

the participants to thoroughly responds and shared their thoughts and experiences. The 

interview will be audio-recorded using the MP4 digital recorder.  

 

According to Gordon (2013), the analysis reveals how recording shapes the 

interactions that constitute the data. He also stated that the use of audio recording 
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during the interview could establish the trustworthiness in the data collection. After 

the meeting, all the MP4 files then will be transferred and stored in the computer. After 

that, the researcher will listen and transcribe all those interviews before the data being 

exported into the ATLAS-ti application. The researcher will listen to the audio for a 

few times for any amendments and corrections. The transcribes will be sent to the 

participants for checking and to confirm.    

 

3.6.2 Observation 

 

The observation is also one of the primary mechanisms which is used to collect the 

qualitative research data (Creswell, 2013). This method is commonly used when the 

researcher attempts to examine norms, values , and meanings related to the subjects 

studied. Kawulich (2014) also states that the observation process is not limited to the 

process of recording data from the environment, but the investigators are also able to 

conduct observations actively, hear and process the data systematically. In this study, 

the researcher conducted a non-participant observation. The data were collected using 

an observation checklist in which the researcher observed the behavior and coaching 

practices done by the coach. 

 

 Hence, during the teaching process, the researcher will give full concentration to 

participants' knowledge, the coaching practice between participants and teachers the 

focus is also on the behavior of participants who provide an overview of the use of 

their knowledge and skills in delivering pedagogical guidance to teachers. 
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3.6.3 Journal Reflection 

 

The next step in the data collection process is through journal reflections, which 

corresponds to the research questions number 3 and 4. Before the journal protocol form 

being posted online through google form application, the researcher obtained the 

permission from the participants involved.  The journal entries were related to the 

activities and experiences of a coach and a teacher related to the coaching practices at 

the school. These journals were written online and they were automatically received 

by the researcher immediately after the participant finish typing them on Google Form 

application. 

 

 

3.6.4 Triangulation 

 

The qualitative researcher frequently uses triangulation for the trustworthiness of the 

data collected, and it is referring to the multiple sources and strategies in data collection 

(Kamarul Azmi & Jasmi, 2012; Wiersma, 2000), described the triangulation as the 

cross-checking point which is practiced in the qualitative research. The purpose of it 

is to assess and identify whether the data which had been collected is enough to answer 

the research questions consistently. Generally, there are a few triangulation methods 

used in this qualitative researcher, they are; i) Triangulation of source; and ii)) 

Triangulation of methodology.  Triangulation of sources referring to the three different 

sources of gathering the information (teacher, coach and school administrator). 

Triangulation of methodology were through the three different methods used 

(interview, journal reflection and observation). Health (2015) stated that, although 
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there are various triangulation methods, the most common method used in research is 

methodological triangulation. 

 

 

3.7 Trustworthiness of The Study 

 

Lincoln and Guba (1985) refer to reliability as consistency and dependability, and to 

validity as credibility, to differentiate the terms for qualitative research. The use of 

multiple data sources, in this case, interviews, observations, and documents increase 

reliability since findings emerge from numerous sources, through the process of 

triangulation (Lincoln and Guba, 1985). In this study, consistency was ensured by 

keeping an audit trail, which is a log of how the researcher collected data, analyzed 

data and arrived at the conclusions. Therefore, to ensure the trustworthiness of the 

study, the clear concept will be practiced in explaining the primary purpose of the 

study to all participants involved. The written form, informed consent will be obtained 

from all the participants prior to the commencement of the study. Other than that, all 

of the interviews will be transcribed and returned to each participant to review and if 

possible, to make alterations, as needed. Finally, at the conclusion of the study, each 

of the participants will be given copies of all data collected to give them the 

opportunity to have the final checks prior to the data analysis process. 
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3.7.1 Credibility 

 

Aligned with specific techniques outlined by Lincoln and Guba (1985), the process of 

triangulation is utilized to increase the credibility of the study. All of the data resources 

will be discussed and compared to finalize the various points of view expressed. The 

application software called ATLAS.ti, which provide by Friese (2012), will be utilized 

to reveal relevant trends in the data. The data also will be collected at different time 

intervals to establish the consistency of the information. Other than that, the direct 

quotations were taken from every participant to ensure the narratives described 

participants’ experiences as accurately as possible. In addition to that, all participants 

will be given transcribed copies of all data sources to verify the accuracy of the 

information collected and initial interpretations. Creswell (2008) explained how 

providing participants the opportunities to examine the accuracy of data sources as a 

central element in ensuring the credibility of the study. So, each of the participants will 

be allowed to check transcripts and descriptions of themes that will reveal throughout 

the study. 

 

 

3.7.2 Dependability 

 

All documentation used through the course of the study will be gathered together to 

provide a detailed record for the internal and external checking and auditing. During 

the data collection where the studies take place within the school area, the local District 

Education Department had providing an external auditor to oversee the proper 

implementation of the research and to increase the dependability of the study.  
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3.7.3 Confirmability 

 

To ensure the confirmability, this study will correlate confirmability with the 

researcher's ability to establish the objectivity during the whole process of data 

collection, analysis, and review. So, in utilizing the case study approach, identifying 

methods to ensure objectivity and detachment from this study are neither possible nor 

desirable (Lincoln & Guba, 1985, p. 883). Shenton (2004) highlights the importance 

of being able to apply accurate interpretations to the lived views and experiences of 

the participants in the study. Besides, the triangulation was utilized to increase the 

confirmability further. 

 

3.7.4 Transferability 

 

Transferability, or the generalizability, is parallel to the meaning of external validity, 

which similar to the ability and effort of the researcher in order to generalize the results 

derived from the study to a larger population (Shenton, 2004). Or in other words, it 

refers to the particular degree to which the results of the qualitative research can be 

transferred or generalized to different contexts and settings. In this study, the 

researcher was able to enhance the transferability by doing a thorough work of 

explaining and describing the research context and also the assumptions to which were 

central to the study. 
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3.8 Pilot Study 

 

In order to increase and test the reliability of the case in this research, a pilot study was 

conducted in September 2018. As stated by Gorman and Clayton (2007), a pilot study 

here means the sample of the research plan and implement it in a parallel location that 

were not used during the real or main research, or it is in the form of the data collection 

in the reallocation of the actual research. A case was identified, and the significance 

of this study was to develop larger cases for the main study. So, the purpose of it was 

to determine how the practice of pedagogical coaching in schools could help to 

improve the competencies of the coaches, the teachers’ pedagogical skills and 

performance and also to enhance positive perception among  

the schools’ administrators towards coaching in schools. It was also to see whether the 

teachers could pursue continuous learning opportunities and embracing the continuing 

professional development in their career.  

 

Other than that, to also see whether coaching should be carried out purposefully and 

the teachers, as well as the schools’ administrators, manage to give good and positive 

feedbacks in contributing to the whole process of educational development.  So, for 

this pilot study, the participants involved were three School Improvement Specialist 

Coaches (SISC+), one teacher and one school administrator. The participants were 

selected from the same education district, and they were not the same participant who 

were selected for the actual study. 

 

As a crucial element of good study design, this pilot study has provided useful insight 

on how and what to proceed in the main research. Specially to see the effectiveness of 
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the instrumentation for the main study. The data gathered from this study had shown 

a brief view on what had happened in schools regarding the implementation of the 

pedagogical coaching. It had shown how the coaches played their role in the process 

and reaction/feedbacks by teachers and school administrator towards the matter. 

 

Other than that, from this pilot study also the researcher wanted to see the role of the 

teachers when they were selected to be coached. The teachers’ attitudes had a very 

strong influence in the process of coaching and the implementation of the new 

curriculum in education. Some teachers were very much relying on their own beliefs 

and not on the needs of the curriculum. Other than that, the school culture is another 

challenge in doing coaching in school. Some perceptions of the teachers and the 

administrators of the school show resistance in adapting the changes in education.  

 

Finally, this pilot study also aimed to see the approaches used by a coach and how it 

became the main challenge in the success of coaching practices in school. The 

unsuitable methods most probably would deny the teachers acceptance to be guided 

and helped regarding classroom teaching So, the instruments used and result from this 

pilot study were very important as to plan for the next bigger step in the main study. 

Although, by conducting this pilot study did not guarantee the success in the main 

study, but it had increased the likelihood of success It fulfilled a range of important 

task and element in this study which had provided the valuable insights for the 

researcher to proceed with the main study. Based on those findings, minor changes 

were made in the interview protocol form, journal reflection guidelines and 

observation protocol checklist, to enable participants provide feedbacks respectively.  
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3.9 Data Analysis 

 

The data collected in this study were from the interview, journal reflection and 

observation. The interview data were recorded during the interview processes and then 

they were transcribed. The data from journal reflection were taken from what had been 

written and posted back online by the participants. While, the data from the 

observation were taken directly from the observation checklist. Thematic analysis was  

used to analyze data collected from interviews, observations and journal reflections. 

The approach in this method is recursive and iterative, using the permanent and static 

comparison to explain the further findings of the research. Thematic analysis is the 

process of identifying patterns or themes within qualitative data.  Braun and Clarke 

(2006) suggest that it is the first qualitative method that should be learned as it shows 

and provides the core skills which will be useful in conducting various other kinds of 

analysis. A further advantage, particularly from the perspective of learning and 

teaching, is that it is a method rather than a methodology (Braun & Clarke 2006; Clarke 

& Braun, 2013). This means that, unlike many qualitative methods, it is not tied to a 

particular epistemological or theoretical perspective. This makes it a very flexible 

approach, and a considerable advantage has given the diversity of work in learning and 

teaching. 

 

The six steps prescribed by Braun and Clarke (2006) to carry out a thematic analysis 

are guidelines and should not be used as prescriptive, linear, and inflexible rules when 

analyzing data. They should preferably be used in relation to the research question and 
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the available data. Braun and Clarke (2006) provide a six-phase guide, which is a 

beneficial framework for conducting this kind of analysis (see Table 3.6). 

 

Table 3.6 

Braun & Clarke’d six-phase steps for doing a thematic analysis 

Step 1: 

Step 2: 

Step 3: 

Step 4: 

Step 5: 

Step 6: 

Be familiar with the data 

Generate and identify the codes 

Identify the main themes and sub-themes 

Review all themes 

Define all themes 

Writing up   

 

 

The first step is the familiarization with the data, which is common to almost all forms 

of qualitative analysis. This requires the researcher to immerse in, and becoming so 

much familiar with, their data; reading and re-reading the data (and listening to audio-

recorded data at least once, if relevant) and noting any initial analytic observations. In 

other words, this step requires the researcher to be fully immersed and actively 

engaged in the data, and all initial ideas should be noted down. It is essential that the 

researcher has a comprehensive understanding of the content of the interaction and has 

familiarized him-/herself with all aspects of the data. This step provides the foundation 

for the subsequent analysis. 

 

Then, the second step will be coding. Once familiar with the data, the researcher must 

then start identifying preliminary codes, which are the features of the data that appear 

exciting and meaningful. These codes are more numerous and specific than themes but 

indicate the context of the conversation. It is also a common element of many 
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approaches to qualitative analysis (Braun & Clarke, 2013), this involves generating 

the labels for important features of the data of relevance to the overall need in research 

questions guiding the analysis. Coding is not simply a method of data reduction; it is 

also an analytic process, so codes capture both a semantic and conceptual reading of 

the data. The researcher coded every data item and ends this phase by collating all their 

codes and relevant data extracts. 

 

 

3.9.1 Data Analysis During Data Collection 

 

The process of analyzing research data begins during data collection. Once completed 

the first visit, the investigator then checks the relevant audio recording. For that 

purpose, a preliminary analysis is done to obtain ideas or general overviews of data, 

idea writing, thinking about data compilation, as well as giving due consideration to 

the adequacy of the data collected. The researchers then write items that are still less 

through this interview to answer the research questions. All of these items were then 

asked indirectly through the interview. The researcher also made conclusions based on 

the audio recording of the interviews, observation, and document (journal reflection) 

obtained from each visit and participant. The researcher also monitor data, conduct 

data checks, and comparisons between old and new data. Investigators attempt to 

minimize the focus of data collection, so it is easy to use and analyze. 
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3.9.2 Data Analysis After Data Collection 

 

Data analysis at this stage begins with researchers examining all data sources that 

include interviews, observations, and journal reflections. It is to see the relationship 

that exists between the sources of the data. The diversity in the use of this resource is 

in line with the recommendations of the scholars who emphasize the use of audio 

source recording especially for interviews conducted before the interpretation process 

is carried out (Stifelman, Arons & Schmandt, 2001). 

 

 

3.9.3 Data Analysis Using ATLAS.ti 

 

Those data will be generated using the computer application of ATLAS.ti version 8.2.4 

(559), which was first provided by Friese (2012). ATLAS.ti is an application that 

offers some powerful and flexible features to explore and generate of even the most 

complex and crucial data component. The central workspace in ATLAS.ti serves as a 

container for the project’s data. The access to all necessary project components such 

as your documents, highlighted/coded data segments, codes, memos, hyperlinks, 

groups, or networks is fast and comfortable. Coding can be done by merely dragging 

codes onto the selected piece of data. Object Managers, the Project Explorer, and the 

Co-occurrence Explorer let you browse and navigate through your project data. Using 

this application, the researcher will be able to organize the text, audio, or visual data 

files and even the graphic, together with the memos, coding, and the findings. Those 

subjects can be drag and drop codes on and interactive margin screen. The process will 

be quite the same when as it been done manually in hand coding, only that all the 
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coding and categorizing will be done by computer and not a researcher. It will be easy 

for the researcher to locate the file or the text in the storage and organize them. Even 

it will be much easier to look at the data line by line and think about the meaning of 

each point, idea, or sentences to visualize the relationship between codes and themes. 

 

The third step in the process is the start of the interpretive analysis of the collated 

codes, which is searching for themes. A theme is a consistent and meaningful pattern 

in the data relevant to the research question. If codes are the bricks and tiles in a brick 

and tile house, then themes are the walls and roof panels. Searching for themes is a bit 

like coding your codes to identify similarities in the data. This ‘searching’ is an active 

process; themes are not hidden in the data waiting to be discovered by the intrepid 

researcher, rather the researcher constructs themes. The researcher ends this phase by 

collating all the coded data relevant to each theme. Relevant data extracts are sorted 

(combined or split) according to overarching themes. The researcher’s thought process 

should allude to the relationship between codes, subthemes, and themes. 

 

The next step is reviewing the themes which involve checking that the themes ‘work’ 

in relation to both the coded extracts and the full data-set. The researcher should reflect 

on whether the themes tell a convincing and compelling story about the data, and begin 

to define the nature of each individual theme, and the relationship between the themes. 

It may be necessary to collapse two themes together or to split a theme into two or 

more themes or to discard the candidate themes altogether and begin the process of 

theme development again. 
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The selected themes need to be coherent, and they should be distinct from each other. 

A deeper review of identified themes follows where the researcher needs to question 

whether to combine, refine, separate, or discard initial themes. Data within themes 

should cohere together meaningfully, while there should be clear and identifiable 

distinctions between themes. This is usually done over two phases, where the themes 

need to be checked in relation to the coded extracts (phase 1), and then for the overall 

data set (phase 2). A thematic ‘map’ can be generated from this step. 

 

The next step is when the theme will be accordingly named and defined. This step 

requires the researcher to conduct and write a detailed analysis of each theme (the 

researcher should ask ‘what story does this theme tell?’ and ‘how does this theme fit 

into the overall story about the data?’), Identifying the ‘essence’ of each theme and 

constructing a concise, punchy, and informative name for each theme. In other words, 

this step involves ‘refining and defining’ the themes and potential subthemes within 

the data. Ongoing analysis is required to enhance the identified themes further. The 

researcher needs to provide theme names and clear working definitions that capture 

the essence of each theme in a concise and punchy manner. At this point, a unified 

story of the data needs to emerge from the themes. 

 

 

 

Finally, the writing up process, wherein this phase the researcher has to transform the 

analysis that is made into an interpretable piece of writing by using vivid and 

compelling extract examples that relate to the themes, research question, and literature. 

Writing is an integral element of the analytic process in TA (and most qualitative 
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research). Writing-up involves weaving together the analytic narrative and (vivid) data 

extracts to tell the reader a coherent and persuasive story about the data, and 

contextualizing it in relation to existing literature.  

 

The report must relay the results of the analysis in a way that convinces the reader of 

the merit and validity of the analysis. It must go beyond a mere description of the 

themes and portray an analysis supported with empirical evidence that addresses the 

research question. In this study, the researcher will develop the generalization from the 

analyzed data which others could learn from the case either for themselves or apply 

them to a population of the case. In this context, most probably it will be shared for 

the development of the coaching process in schools in the context of Malaysia. 

  

 

3.10 Chapter Summary  

  

Chapter 3 outlined the methodology and methods for this study, the theoretical 

grounding, and how in which these decisions guided the research design and the 

process of data analysis. The community of practice will be described throughout with 

the rationale for the qualitative research methodologies. This chapter also discussed 

the rationale for the methodological ideas for this research. The theoretical views, 

perspectives, and approaches showed how to illuminate the various issues and 

experiences of the participants included in this study research. Finally, the chapter was 

concluded with a short discussion on the strategies used to enhance the trustworthiness 

of the findings and the limitation of the study. 
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CHAPTER FOUR 

FINDINGS OF THE STUDY 

 

 

4.1 Introduction  

  

As stated in the previous chapter, this study uses a qualitative approach. The purpose 

is to get specific data and details from multiple methods and sources such as semi-

structured interviews, journal reflection, and observation. Through qualitative 

methods, the researcher manages to understand in depth the experiences and the 

practices of pedagogical coaching in schools. This chapter provides a conclusive 

statement of the findings as to answer the research questions; 

 

5) What are the teachers’, coaches’, and school administrator’s 

perspectives on the implementation of pedagogical coaching in 

schools? 

6) What are the teachers’ perspectives on the benefits of conducting 

coaching in the classroom teaching?  

7) What are the coaches’ views on effective ways to implement 

pedagogical coaching in schools? 

8) What are the teachers’ perspectives on enhancing classroom teaching 

through coaching practices? 
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4.2 Participants’ Profile  

 

The six participants who have been purposively selected for this study consisted of 

three school coaches (SISC+), two school teachers, and a school administrator. All of 

these participants have been selected based on the criteria described in chapter 3. The 

following explanation will tell more about the background of each participant. It is a 

narrative profile that explains the location of their work and the work experience they 

have been through.  

  

The rationale for selecting participants from different locations or regions is to get 

views from different perspectives. The next section will discuss the participants' 

profile in relation to their ages, working experiences, academic status, contribution in 

developing the schools and their other unique attributes related to education. All 

participants' come from different background and various working areas. 

 

 

4.2.1 Profile of The Coaches  

 

There are three professional school coaches from three different districts have 

purposely been chosen for this study. They are Madam Hanna, Madam Joyce, and Mr. 

Sofian. Madam Hana is a coach from the Kota Bharu district, Madam Joyce is from 

Machang, and Mr. Sofian is from Gua Musang. 
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i) Madam Hanna 

 

Madam Hanna is a 52-year-old Malay woman. She is not originally from Kelantan, 

but she is from Seremban, Negeri Sembilan. At the beginning of her career, Madam 

Hanna had served for seven years as a teacher in Negeri Sembilan before she migrated 

following her husband to Kelantan. It was twenty years ago. Her husband is also a 

teacher, and now he is a headmaster in one of the schools in Kelantan. Madam Hanna 

had graduated from Raja Melewar Teachers College in 1991. She then earned her first 

degree from Open University Malaysia (OUM) in 2009. The last school she taught 

before becoming a school coach was SK Zainab (1), a high-performance school in 

Kota Bharu. When she was in SK Zainab (1), she was an English-expert teacher and 

was appointed as ahead of the panel for seven years. 

  

She has twenty-seven years of experience in education and has been appointed as a 

professional coach over the last six years. It was in January 2013. As a school coach 

in the Kota Bharu district, she has to facilitate and coach at least twenty teachers every 

year from different schools. There are about 96 primary schools and 48 secondary 

schools in Kota Bharu district. It is quite a large number because Kota Bharu is the 

largest district in Kelantan. 

 

 

ii) Madam Joyce 

Madam Joyce is a 47 years old Chinese woman and has been working as a school 

coach in Machang district for six years now since the year 2013. She was initially from 

Rantau Panjang, Kelantan, a small town near to the border of Malaysia-Thailand, but 



 96 

now living in Machang. After graduated from the University of Malaya 22 years ago 

and then went to Tuanku Bainun teachers' college in Pulau Pinang for the teacher 

training qualification, she started her service as a secondary school teacher in 1999, 

and since then she has been working in government service for almost 20 years. Six 

years ago, she had been appointed as a School Improvement Specialist Coaches and 

currently working in Machang district. She coaches 18 to 20 teachers every year who 

had been selected from different schools. Now, there are about 29 primary schools and 

10 secondary schools in Machang district. In 2017 she had written and published a 

guidebook for guided writing in English. The book was meant to help teachers in 

teaching English writing and also to help the primary students to write paragraphs and 

short essays. Last year, in 2018, she had been selected by the state education 

department to represent the School Improvement Specialist Coaches of Kelantan to 

present her paper on best practices in coaching. It was during the 2nd National 

Convention for SISC + in Putrajaya, Selangor. 

 

 

iii) Mr Sofian 

 

Mr. Sofian is 46 years old and has been appointed as a coach in 2013. Since then, he 

has been a coach for six years Gua Musang district. His hometown is Johor Bahru, 

Johor but his father was from Kelantan. He migrated to Kelantan 12 years ago now he 

is living in Gua Musang for good. Before being appointed as a coach, he was teaching 

in 2 primary schools in Gua Musang for ten years. He got his first Diploma in teaching 

from Tengku Afwan Afzan teachers' college in the year 1999. Since then, he had been 

working in one primary school in Johor before being transferred to Gua Musang, 
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Kelantan. He graduated from Open University (OUM) for his first degree in 2009. He 

had been teaching in two schools in Gua Musang before being appointed as a school 

specialist coaches. When he was in school, he used to be Head of Panel for five years 

and actively involved as the Scouts Advisor. He was a very active person during his 

time as teachers in schools.  

  

Being a school specialist coach in Gua Musang district was a very challenging 

experience because of its geographical factor. It was so much different from other areas 

in Kelantan. Many schools were located in a very remote area and quite challenging 

to reach the schools by car. Even some of them will take one day of travel by using 

four-wheel-drive vehicles. There is one school that could be reached through the river 

by sampan or boat. Those schools are known as the natives' schools or 'Orang Asli 

school.' There are ten schools of this kind in Gua Musang district. They are SK Balar, 

SK Kuala Betis, SK Post Brooke, SK Limau Kasturi, SK Tohoi, SK Bihai, SK Kuala 

Lah, SK Pulat, SK Pasir Linggi, and SK Hendrop. 

 

 

4.2.2 Profile of The Teachers  

 

Two teachers were selected for this study. Those two selected teachers are Miss Riana 

who is teaching in secondary school and Mr. Shazwan, who is teaching in a Primary 

School.  
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i) Miss Riana 

Miss Riana is a female teacher who is teaching in SMK Kandis in the Bachok district. 

Currently, she has been teaching for 15 years right after her first graduation from 

University Putra Malaysia (UPM) in the year 2003. After that, she furthered her study 

at a master’s degree in University Utara Malaysia (UUM) as a part-time student and 

graduated in 2012.  Miss Riana is an active teacher in school because other than being 

a netball and volleyball coach, and she is also the head panel of the school. Other than 

that, she also involves directly in administrating the school because she is the secretary 

for both the school planning committee and the school curriculum committee. 

 

ii) Mr Shazwan 

Mr. Shazwan is a male teacher who is currently teaching in SK Sultan Yahya Petra 

(1), Kuala Krai. He has been teaching for 17 years after his first degree. It was years 

ago from University Utara Malaysia (UUM) in the year 2000 and is posted as a teacher 

right after he finished his teaching training in Kota Bharu teachers’ college in the year 

2002. He teaches English and Music Education subject for level 2 students. Besides 

teaching, he also can be considered as a very creative person when he managed to draw 

the very large beautiful murals on three school walls. He also had five years of 

experience as Head of Panel of Music Education for school. He was teaching music 

and also as a trainer and advisor for the Nasyid group of his school. His hometown 

was Pasir Puteh, Kelantan and now he lives in Kuala Krai with his family. His wife is 

a nurse working in Kuala Krai Hospital. Other than being Head of Panel in school, he 

also had different valuable experiences after a few times he was appointed as a master 

trainer and facilitator for the teachers’ courses in the same district. 
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4.2.3 Profile of The School Administrator  

 

The school administrator who is selected as a participant here is a very experienced 

teacher. She has experienced the administrative roles for more than 15 years at all 

stages beginning from the senior assistant of co-curriculum, senior assistant of 

students’ affair, senior assistant of administrators, and finally becoming a 

headmistress. Her name is Madam Hanis from one of the schools in the Kota Bharu 

District. 

 

i) Madam Hanis 

Madam Hanis had started her teaching carrier almost 38 years now. She was working 

beginning in the year 1981 when she finished her college, and at that time she was 

posting in one of the rural schools in Kuala Krai district. She was there for two years, 

and after that, it was transferred to Terengganu. She was teaching in Terengganu for 

more than twelve years and then was transferred back to Kelantan in 1990 and teaching 

in the Kota Bharu district. She was first appointed as the school administrator in the 

year 1990 when she was teaching in SK Sultan Ismail (2) as Senior Assistant of co-

curriculum.  

  

In thirteen years in the same school after she became a Senior Assistant of co-

curriculum. Then, she was appointed as the Senior Assistant of Students’ Affairs and 

after that being appointed to the next level as Senior Assistant of Administrator. After 

being there for thirteen years, she was transferred to SK Penambang for two years after 

that transferred to SK Demit also in the same position. Those schools were all in the 
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Kota Bharu district. She was a Senior Assistant od Administrator in SK Demit for nine 

years.  

 

Being the senior assistant was a very meaningful experience for Madam Hanis because 

she had experienced all the three stages as the Senior Assistants. Those thirteen years 

of experiences were very much helpful to her when in the year 2015 she went for the 

NPQEL training course to become a headmistress of the school. NPQEL stands for 

National Professional Qualification for Executive Leadership training and assessment 

conducted by the Aminuddin Baki Institute. It was a must course for any person who 

applies to be the schools’ administrators. It was a six months course during that time. 

She was successfully passed the training, and after that, in October 2015 she was 

appointed as a school headmistress in SK Kota Jembal, Kota Bharu until now.  

 

 

4.2.4 Overview of Participants’ Profile  

 

As stated earlier in chapter 3, six participants had been choosing to participate in this 

study. They were selected based on the required criteria. All the information of the 

participants had been simplified in table 4 below. It shows their years of experiences 

in education and in current position. Next, their work or the current position in 

education, previous experiences, working areas and degrees. 
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Table 4.1 

Participants’ background 

Participants’ 
code 

Experience 
in 

Education 
(years) 

Experience 
in Current 

Position 
(years) 

Current 
Position  

Previous 
Experiences 

/Other  
Contribution 

Working 
area Degree 

Hanna 35 6 Coach 
Head of Panel 
Master Trainer 
Module Writer 

Kota 
Bharu 
/Urban 

Degree 

Joyce 20 6 Coach 

Master Trainer 
Module Writer 
Presenting the 
state for best 

practices 

Machang 
/outskirt Degree 

Sofian 20 6 Coach Head of Panel  
Scout Advisor 

Gua 
Musang 

/rural 
Degree 

Riana 15 15 Teacher 

Secretary for 
Planning 

Committee 
Secretary for 
Curriculum 
Committee 

Bachok 
/offshore Master’s 

Shazwan 17 17 Teacher 

Head of Panel 
Master Trainer 

Facilitator 
Good at arts 

Nasyid Trainer 

Kuala Krai 
/outskirt 
and rural 

Master’s 

Hanis 38 4 
School 

Adminis
trator 

Senior Assistant 
of Co-curriculum 
Senior Assistant 

of Students’ 
Affair 

Senior Assistant 
of Administrator 

 

Kota 
Bharu 
/Urban 

Degree 
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4.3 The Finding Pertinent to Research Questions 

 

The findings of this study were reflected in the research questions in which each 

participant provided perceptions based on their field and experiences. The 

methodology used for question one was the semi-structured interviews with a teacher, 

a coach and a school administrator. The purpose was to look into the teachers’, 

coaches’, and school administrator’s perspectives on the implementation of 

pedagogical coaching in schools. Research question two, was using the semi-

structured interview on a teacher as to understand teachers’ perspectives on the 

benefits of conducting coaching in the classroom teaching. Research question three 

was using the methods of journal reflection and observation checklist on coaches. The 

purpose was to see the coaches’ views on effective ways to implement pedagogical 

coaching in schools. Finally, research question four was using the semi-structured 

interviews and the journal reflection on teachers. It was to know the teachers’ 

perspectives on enhancing classroom teaching through coaching practices.  

 

Based on the triangulation of sources which were from the teacher, coach and school 

administrator, and the triangulation methodology which were the interviews, 

observation, and journal reflections, three important themes emerged throughout the 

analysis. Table 4.2 showed the association between the research questions to the 

methodology, participants, and major themes. Through the analysis process in Atlas.ti, 

three major themes were identified when it appeared from the sources and methods. 

During the analysis, the same themes kept on appearing until they reached the 

saturation period to finalize on the three main significant themes as were stated. Those 
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themes were;  i) The methods of coaching, ii) The impact of coaching, and iii) The 

coaching readiness.  

  

The first theme, 'The methods of coaching,' which answered research question 1, was 

derived from the interview data on a coach, a teacher and a school administrator. The 

second theme, 'The impact of coaching,' answered research question 2, and derived 

from the interview on a teacher. The third theme, 'The coaching readiness,' answered 

research questions 3 and 4.  This theme derived from the data in journal reflections 

from a coach and a teacher. Another source is from the observation of a coach and 

interview on a teacher. Table 4.2 shows the associations of research questions, 

methodology, participants and the major themes. 

 

Table 4.2 

The associations of research questions, methodology, participants and the major 
themes.   

 
Research Questions Methodology Participants The Major Themes 

1) What are the teachers’, 
coaches’, and school 
administrator’s perspectives 
on the implementation of 
pedagogical coaching in 
schools? 

 

  
Interview T 
Interview C 
Interview SA 

 
Teacher 
Coach 
School 
Administrator 

Method of Coaching 

2) What are the teachers’ 
perspectives on the benefits 
of conducting coaching in 
the classroom teaching?  

 

 
Interview T 

 
Teacher Impact of Coaching 

 
 

3) What are the coaches’ 
views on effective ways to 
implement pedagogical 
coaching in schools? 

 
Journal Reflection C 
Observation C 

 
Coach 
Coach Coaching Readiness 

4) What are the teachers’ 
perspectives on enhancing 
classroom teaching through 
coaching practices? 

 

Interview T 
Journal Reflection T 

Teacher 
Teacher Coaching Readiness 
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4.4 Research Question 1: What are the teachers’, coaches’, and school 

administrator’s perspectives on the implementation of pedagogical 

coaching in schools? 

 

The analysis of the data in this section is  to see the teachers’, coaches’, and school 

administrator’s perspectives on the implementation of pedagogical coaching in 

schools. The methodology used were the semi-structured interviews on a teacher, a 

coach and a school administrator. There are six sub-themes derived for the method of 

coaching in schools as shown in table 4.3. They are; i) Communication skills, ii) 

Pedagogical approach, iii) Sharing of ideas, iv) Students’ need, v) Teachers’ role, and 

vi) Challenges in coaching. All the data for sub-themes will be explained further in the 

following sections. 

 

Table 4.3 

Research Question 1 with the themes 

Research Questions Methodology Sub-themes The Main Themes 

1) What are the 
teachers’, coaches’, 
and school 
administrator’s 
perspectives on the 
implementation of 
pedagogical coaching 
in schools? 

 

Interview T 
Interview C 
Interview SA  

• Communication skills 
• Pedagogical approach 
• Sharing of ideas 
• Students‘ need 
• Teachers’ role 
• Challenges in coaching 
 

Method of Coaching 
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4.4.1 Communication Skills 

 

Communication skills showed how a coach could present or demonstrate coaching 

with proper ways of interactions with the teachers. Here, the data from an interview 

with a coach named Joyce, explained about the capability of a coach to identify issues 

or problems faced by the teacher in teaching. So, in this situation, they were dealing 

with the techniques and communication approaches  to use in classroom teaching. It is 

very important for the coach to have a convincing way to communicate with the 

teacher. The coach should be skillful enough to improvise the lesson to make it 

meaningful and suitable for all levels of the students. Based on this, the coach was  

able to guide the teacher by demonstrating the pedagogical technique on how to cater 

to the issues. By improvising the lesson, the teacher also had learned about the varieties 

of approaches in teaching. Joyce in her sharing stated that:  

 

“so that, when I coached in the classroom, I realized that, and he 
also realized that the main problem is actually the material given 
to them….Okay, he made one worksheet which suite all, one fit 
all. So, when he realized about it, so I help him. I asked him to re-
teach the same topics again with a little bit of add-ons some 
changes a little bit activity. And then, I helped when it comes to 
the material parts worksheets.” (Joyce). 

 

 

4.4.2 Pedagogical Approach 

 

Based on the interview data, Shazwan told about the steps or another technique in 

coaching. He began the coaching process by building the rapport with the teachers or 

getting to know each other first before beginning the coaching practice. This is another 

affective way of doing coaching activity. He stated that:  



 106 

 

“Umm...in the beginning we discussed about the school, my 
experience in this school, my students, my classes…umm…and 
what I know about 21st century teaching and after that we 
discussed a little bit on the lesson planning…umm ... but we are 
not planning for the lesson yet on that day…we just made another 
appointment for that…. I mean for the further discussion on the 
teaching.” (Shazwan). 

 

 

Through the interviews, there were some elements of the pedagogical skills which 

were very important in coaching practices. Joyce, in her statements, had mentioned 

that it was essential for the coach to master the pedagogical aspects for them to 

facilitate and teach the teacher to learn particular skills. She stated that: 

 

“Some of them more than ten years, but the main problem is the 
pedagogical aspect because…aaa…it’s also related to the 
methodology. So, they have that, they have the problem in that 
part…in how to deal with the students…aaa.. for examples, 
school children from phase one, primary school students, lower 
primary…yes. When it comes to non-options teachers they have 
problem in teaching phonics…for example, just for example. So, 
it’s more…80% is more on how to...how to attract students 
towards English, mainly on the students’ activity.” (Joyce) 

 

 

Based on the above citation, Joyce had mentioned the importance of pedagogical skill 

to be mastered both by the coach and teacher in order to have a successful coaching 

and meaningful classroom lessons. 

 

The coaches should equip themselves with everything that is related to classroom 

coaching especially the pedagogical skill that the teacher needs to learn and master for 

their classroom teaching. According to Joyce, “make sure we are well equipped when 
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it comes into knowledge, when it comes into pedagogical practices…. We have to 

equip everything…get ourselves up to date before we go to help others. Or else we 

will have a lot of problems” (Joyce). 

 

 

4.4.3 Sharing of Ideas 

 

The sharing of ideas occurred when the coaches and teachers might have different 

thoughts and views. It is about the sharing of ideas where they might or might not 

agree with each other’s opinions. According to Hanis, what happened in her school, 

the conflict of ideas occurred when the teacher refused to accept any other opinions 

suggested to them.  At the same time, the coach also might have his/her ideas as well.  

This contradiction according to Hanis, sometimes is suitable for the process of 

coaching when, in the end, they would come out with a reasonable solution. The coach 

is sometimes learning from the teachers and at the same time, sharing ideas. 

Sometimes, those ideas and arguments will complete one another in terms of their 

various roles in coaching. As an administrator, Hanis could see that in a very positive 

view. She stated that: 

 

“Yes, a lot of time, because as I’ve told you people got their own 
ideas and when you have your ideas, you tend to... umm... sort of 
with that ideas, so, when you try to sort of what you call…stand 
with that ideas surely there will be up and down and surely some 
people won’t be like it and there will be the argument... and for 
me when the argument such as…very good, I mean very 
competitive, positive, it won’t be harmful. In fact, we need 
that…which is good.” (Hanis). 

 

 



 108 

 

4.4.4 Students’ needs 

 

The importance of students’ needs was stated by Joyce when a teacher wants to plan a 

lesson. Everything about the students need to be looked into when planning the lesson, 

even in building the teaching materials. The level of students’ competencies also needs 

to be looked into when planning the lesson in order to have a meaningful lesson. Joyce 

stated that: 

 

“Right, so that, when I coached in the classroom, I realized that, 
and he also realized that the main problem is actually the 
material given to them… Okay, he made one worksheet which 
suite all, one fit all. So, when he realized about it, so I help him. I 
asked him to re-teach the same topics again with a little bit of 
add-ons some changes a little bit activity. And then, I helped when 
it comes to the material parts worksheets… it seems that, his 
classroom had three level of students including the LINUS one, 
so I prepare the material based, three different materials, so him, 
when it comes to the classroom, he taught the first part but the 
end part I took over. So when I carried out, we can see the 
respond of the student, the LINUS students pay attention really 
well and even listen to him and even complete everything..okay. 
So I think that’s the biggest impact la for me and on the teacher 
practices.” (Joyce). 

 

 

Shazwan also highlighted on the importance of students’ need when he mentioned 

about the students’ background, the sensitive elements or about their families. So, as a 

teacher, he  has to make sure all these elements are taken into consideration as to 

produce a meaningful and affective lesson. He stated that, these elements were also 

being discussed with coaches during the coaching sessions. Shazwan stated that: 
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“well, for coaching experience, not only me gaining or get the 
knowledge from my coach but she also learnt something from me 
too. I mean, for example when I told her about my students’ 
background, their economy and family background… there’s 
some sensitive elements that we should not highlight that during 
the teaching… we have to make sure of that before we plan the 
suitable activities for the students… my coach do agree on that 
too… ya something like that.”(Shazwan). 

 

 

Hanis also believed in the changes that could happen when there is a coaching activity 

in school. It is part of the element to cater for the need of the students. She stated that, 

part of the students needs is to master the twenty-first century teaching and learning 

techniques. She continues by saying: 

 

“Well, pedagogical in the classroom… now ump…. yes, but still 
people are very comfortable in their own way… but then now with 
the PAK21, the 21st century, they need to change pedagogical 
way of teaching so that, they can achieve their objectives and 
all… and I think through coaching, there are some changes” 
(Hanis). 

 

 

 

4.4.5 Teacher’s role 

 

The success of the coaching practices can be seen in teachers’ role. It is shown through 

the culture of collaboration where there will be changes in teachers’ practices and their 

ability to facilitate the right classroom learning environment for the students. Other 

teaching materials or the specific teaching techniques were also being shared with 

other teachers in the school. This kind of situation demonstrates the level of teacher’s 

acceptance towards coaching. Joyce had mentioned about it in her statement: 
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“Sometimes when we go we will have the chit-chat things with some other teachers 

right?…. So, sometimes we just chip in and ask how about they….and then when they 

show us…owh… actually it’s been shared… that’s the best part.” (Joyce). 

 

Joyce also shared positive behavior among the teachers when they finally could see 

the importance of coaching in school, especially the pedagogical coaching. The teacher 

who was very rigid and so negative at the beginning of the process, now he/she had 

shown  positive feedback and a different behavior towards coaching. The coach will 

feel so welcome to the school, and the teacher is giving their full cooperation and 

actively involved in the coaching activity. Joyce stated that, “after a month or two 

months I went to the school again… she invited me to the classroom... and then the 

school children showed quite good progress when they actively involve and even, they 

came in front and presented whatever they did.” (Joyce). 

 

As to support the positive impact on coaching, Shazwan also shared his experience. It 

was about the changes in his teaching practices after he experienced the coaching 

activity with his coach. He acknowledged some changes in his teaching performances 

and the knowledge gained had made him much more capable of practicing classroom 

teaching. He stated that,  

 

“what I think affect me... the big one is my personal performance 
la…umm... how can I say… well, like before that I didn’t know 
and then I know what to do... or before that I was like repeating 
the same techniques in my teaching. But after that, I knew how to 
deliver in many other ways.” (Shazwan). 

 

The statements showed some form of teacher’s acceptance towards the coaching 

practices, and Shazwan agreed on how coaching had impacted him in many positive 
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ways. Coaching practices also had exposed him to the varieties of techniques in 

classroom teaching. 

 

 

4.4.6 Challenges in Coaching 

 

Another element related to the process of coaching in school is to be ready and 

prepared to any problems or challenges that might occur  during the coaching practices 

in schools. Joyce brought up the issue related to what a coach should do during the 

coaching process. Ideally, according to her, a coach should consistently probe teachers 

to come out with their own ideas, but in the real situation, it was not that easy. The 

coach needs to understand many other factors that are connected to the teachers, 

including the school environment and the relationship with other teachers. Joyce stated 

that: 

 

“we should elicit, right, we should elicit, by hook or by crook we 
should elicits…and then they will come out with their own 
ways…their own ideas, but when it comes to the real 
world…when it comes to the real field…The real situation in 
school... It’s vice-versa…Yes... we do practice eliciting, we do 
elicit but there is certain part sometimes…we were also the school 
teachers last time... Sometimes they already stuck, they cannot 
really give ideas, or they cannot come with their own idea 
because they are stuck. When they stuck, there are so many things 
actually, they are giving many things as reasons. It might 
be…when it comes, they didn’t have support from the, from the 
admin, from the surrounding.” (Joyce). 

 

Joyce also mentioned about the flexibility in the professional judgment of coach when 

it comes to the reality in conducting coaching in schools. There were a lot of other 

reality factors to consider other than just a solid theory on coaching. According to her, 
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although there were steps and rules in doing certain things in terms of ideas and 

activities, in reality, we cannot force the teacher to follow everything. She stated that: 

“So, sometimes we need to give…sometimes we need to give but giving… meaning 

that it’s not forcing them to accept us…giving mean that let them think, encourage 

them…and then let them apply and see how it goes.” (Joyce). 

 

In the view of the school administrator, Hanis also stated the same thought about how 

to build a mutual understanding between teachers and coaches. It is very challenging 

when it starts with big conflict among them. Hanis mentioned about the conflict and 

the different ideas discussed between a teacher and a coach. She looked at it as a 

positive situation because in the end, they managed to come out with  a meaningful 

conclusion. It was good for coachees to make them think and see the issues in many 

other different ways. In the interview, she mentioned that: 

 

“people got their own ideas and when you have your ideas, you 
tend to...umm... sort of with that ideas, so, when you try to sort of 
what you call…stand with that ideas surely there will be up and 
down and surely some people won’t be like it and there will be 
the argument... and for me when the argument such as… very 
good, I mean very competitive, positive, it won’t be harmful…. In 
fact, we need that…which is good.” (Hanis). 

 

 

Other than that, to have a good rapport and understand each other’s need between 

coaches and teachers also can be considered as a big challenge in coaching. Another 

statement from Hanis regarding this mutual understanding among the teachers and 

coaches is:  
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“To be frank with you… the teachers, sometimes they have their 
own of tackling things and when a coach came, there will be a 
conflict but after some time there will be a mutual understanding 
but still I think that the teachers’ way is good and the coaches’ 
way is also good... so the changes will be in between.” (Hanis). 

 

 

In the interview with coach Joyce, she first mentioned about the attitude of a coach 

during coaching activity with the teacher. Dealing with the attitudes is also part of the 

challenges faced during the coaching practices. She stated how important for a coach 

to bring the right attitude when they go to school for coaching. The first impression 

for the teachers is very important to make the teacher feel comfortable and for them to 

give full cooperation during the coaching process. Joyce stated that, if a coach could 

show the willingness to share and guide the teachers, rather than to give orders, the 

coaching process will be much meaningful. Joyce in her statement said that: 

 

“if we really go there not totally with the attitude of our own 
attitude as a coach, we go as a friend as well, what I mean if we 
go there as a friend and to show the willingness of us that really 
to help them, is not that actually too much being an expert or 
what, the things will be different, and previously, I can see that, 
they can accept us positively. So totally it’s actually depends on 
us, how actually we bring ourselves to schools”. (Joyce). 

 

 

She added that, teachers attitude towards the coaches will change according to their 

good rapport. Being a friend the coachees will react differently to the coaches 

compared to how they would react towards the education officer. Joyce mentioned it 

in her statement: 

 

“So, what I can say is their attitude is totally depends on us. How 
is actually we are bringing ourselves there in school. If we show 
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our sincerity and we didn’t bring our officers’ hat there, and then 
we don’t instruct them too much... yes you have to do this, you 
have to do that, we don’t have problem.” (Joyce) 

 

 

Based on that, she believes the capability of coaches to present themselves with good 

attitudes will bring success for the coaching practices in schools. Hanis also stressed 

on the same criteria on the capability of the coach. She stated that coaches should be 

very well equipped in order to coach teachers who are from different beliefs and 

backgrounds. She stated that the coach needs to be like a role model for the teachers 

in order to be respected and seen as an exemplary. As the school administrator, she 

could see how much these elements will affect the coaching processes in schools. She 

stated that: 

 

“you have to be the role model for everybody in the school, for 
the teachers, for the workers, to the staff and as well as for the 
pupils. So, when you put yourself as a role model meaning that 
you have to be well equipped with everything” (Hanis). 

 

 

A good planning before lessons is also seen throughout the observation on coaching. 

This is where the coach and teacher collaboratively sit together and discussed on the 

lesson planning. During the planning, the coach and teacher review the lesson 

objectives, specify the instruction outcomes on what the student should learn for the 

lesson. This important part is to have a good discussion on the lesson objectives. A 

teacher should really know what the teaching objectives are and also the success 

criteria for the lesson before they teach the student in the classroom. 
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4.5 Research Question 2: What are the teachers’ perspectives on the benefits 

of conducting coaching in the classroom teaching?  

 

Research question two is used to understand teachers’ perspectives on the benefits of 

conducting pedagogical coaching for classroom teaching. It is regarding “the impact 

of coaching” as one of the main themes found in the study. The theme elaborates on 

the differences or improvements in coaches or teachers’ practices in schools. So, the 

further explanation in this section will answer the second research question, which is; 

What are the teacher’s perspectives on the benefits of conducting coaching in the 

classroom teaching?  The sub-themes under impact of coaching are; 1) The culture of 

collaboration, 2) Support system, 3) Meaningful lesson, 4) Continuing professional 

development, and 5) Becoming competence. 

 

Table 4.4 

Research Question 2 with the themes. 

Research Questions Methodology    Sub-themes The Main Themes 

2) What are the 
teachers’ 
perspectives on the 
benefits of 
conducting 
coaching in the 
classroom teaching?  

 

 
Interview T 

 
• The culture of 

collaboration 
 
• Support system 
• Meaningful lesson 
 
• Continuing 

professional 
development 

• Becoming competence 
 

Impact of Coaching 
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4.5.1 The Culture of Collaboration 

 

The element of collaboration occurred when a coach supported or guided teachers in 

applying any task regarding the teaching. The coaches managed to create opportunities 

for teacher to come out with ideas and suggestions to improve his/her teaching. 

Shazwan in his statement mentioned on how the coach had guided him in improving 

his skills in teaching. He mentioned that:   

 

“although at the beginning I felt impossible for me to do that with 
my last class…and even we have some conflict when I refused to 
do a few suggested activities, I didn’t have enough confident and 
felt impossible to carry it out…..but my coach helped me a lot on 
that…ya… she willingly to do like co-teaching and demonstrated 
it for me… haha (laughing).. then I did it on my own.” (Shazwan) 

 

 

 

4.5.2 Support System 

 

The willingness in helping and guiding others in terms of working or teaching is a kind 

of support system which creates the opportunities for teachers. Shazwan mentioned 

about how he developed from the coaching processes  in terms of knowledge and 

confidence, which had enabled him to do the sharing and helping other teachers, either 

in his school or in other schools. He said that: 

 

“I shared it with my friends in schools, like I said just now and 
also with some of my friends in other schools….especially when 
we met during courses or meetings in PPD. Hmmm…normally 
about the content and classroom activities. I shared with them 
what my coach told me how to do it.”(Shazwan) 
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4.5.3 Meaningful Lesson 

 

Shazwan showed his understanding on the practice of twenty-first century teaching 

and learning. He knew what to do or to prepare for the lesson as required. He also 

stated about his understanding on the need for the twenty-first century teaching and 

also on the requirement for the student-centered teaching and learning. He stated that: 

 

“To be a functional teacher… I mean, at least I know what to do 
in 21st century teaching.. and why we need to change the style of 
teaching…instead of giving all to the students, I need to change 
that to students’ centered.”(Shazwan) 

 

 

4.5.4 Professional Learning Community 

 

The need for self-improvement is vital and essential to everyone. It shows the 

importance of the practice of professional learning community in schools. Shazwan 

also stated on the needs for new knowledge and new information regarding any 

changes and policy in education. He told about the requirement for him to get 

somebody to guide him throughout the matter. Shazwan mentioned that: 

 

“For now I think it’s okay so far because I want to master the 
techniques taught to me last year until it become very easy for me 
but maybe when there are new changes in curriculum or what so 
ever,. I do need coach to guide me again because sometimes I 
tend to do the same thing again and again without realizing it 
need to be changed. So, I need somebody to guide me and my 
friends as well.”(Shazwan) 
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4.5.5 Improve Individual Performance 

 

Shazwan gave the same ideas in making the coaching process as the room for 

improvement. Based on his experiences in teaching various classes, he learned many 

new techniques and approaches in teaching through the coaching processes. He finally 

agreed that the coaching process is a platform for him to develop and teach better in 

the future. One of his statements was: “Yes… of course in my teaching… as I said, at 

first I thought impossible to do what she suggested me to do because... my class is not 

the bright one, but there are many ways actually to do the teaching.” (Shazwan). 

 

Shazwan also mentioned about how the experience from coaching had impacted the 

coaches as well. He concurred with Hana’s statement that there is room for 

improvement for coaches. The coach learned about the school environment, which 

may be different from one school to another. The culture of the teachers in different 

schools also may vary in many ways. So, the coaches could gain knowledge in 

improvising and creating many new techniques and approaches for them to be shared 

with the teachers in schools. Shazwan in his statements, stated that:  

 

“Hmmm... well, for coaching experience, not only me gaining or 
get the knowledge from my coach but she also learnt something 
from me too. I mean, for example when I told her about my 
students’ background, their economy and family background… 
there’s some sensitive elements that we should not speak that 
during the teaching.” (Shawan). 

 

This kind of knowledge does not directly include in coaching guidelines, but the 

coaches need to have this in their minds when they go to schools in different areas and 
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culture. It could be useful for them to plan for coaching and make it meaningful for 

the teachers. 

 

 

4.6 Research Question 3: What are the coaches’ views on effective ways to 

 implement pedagogical coaching in schools? 

 

Research question three is to see the coaches’ views on effective ways to implement 

pedagogical coaching in schools. The sub-themes identified for this section are 

planning for coaching, big data, skillful coaches and resourceful coaches. The main 

theme emerged here is the coaching readiness. Table 4.5 shows the research question 

three with the themes. 

 

Table 4.5 

Research Question 3 with the themes 

Research Questions Methodology Sub-themes The Main 
Theme 

3) What are the coaches’ 
views on effective 
ways to implement 
pedagogical coaching 
in schools? 

Journal Reflection C 
Observation C  
 

• Planning for coaching 
• Big Data 
• Skillful coaches 
• Resourceful coaches 

Coaching 
Readiness 

 

 

4.6.1 Planning for Coaching 

 

Collaborative planning between a coach and a teacher is very important. During the 

observation, there are elements of collaboration shown by the participant before the 
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classroom teaching. It was to review the lesson objectives and success criteria to be 

achieved in the lesson. Table 4.6  shows the data for observation when a coach and a 

teacher plan for the lesson objectives. They had to go through a few stages of 

discussion before they reached a conclusive decision for a lesson plan. This kind of 

process will give a positive impact to the coaching process because at the end of the 

discussion, both of them will learn and benefit something useful. 

 

Table 4.6 

Collaborative Planning 

Observation 
Finding Collaborative Planning 

/ 
/ 
 
/ 
/ 

Review of lesson objectives 
Specific instructional outcomes (What are the students going 
to learn?)  
Connection between objectives and the lesson 
Others : Conflict of ideas between coach and teacher – lead 
to the solution and understanding. 
 

 

 

Table 4.7 shows the flow of self-reflection by a teacher (coachee). Teachers’ 

understanding of the coaching process could be seen in the observation through the 

reflection part and also in planning for action. It shows that the teacher was able to 

think and reflect on what has been done throughout the coaching process. From the 

feedback in the observation, the teacher was able to do self-reflection towards the 

coaching practice and considers several elements which include the assessment, 

positive attributes, opportunities for improvement and self-evaluation. 
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Table 4.7  

Self-Reflection  

Observation 
Finding Self-Reflection 

 

/ 
/ 
/ 

  / 
  / 

Teacher observations  
Student learning assessment  
Positive Attributes of Lesson  
Opportunities for Improvement  
Self-Evaluation 
 

 

 

In addition, Table 4.8 shows the extent of Plan of Action observed through the 

teacher’s coaching practice to understand his thoughts in planning. At this stage, the 

teacher seeks guidance and advice from the coach on what to be done in that action. 

  

 

Table 4.8 

Plan of Action  

Observation 
Finding Plan of Action 

 

/ 
/ 

 

Suggestion/ Area of need 
Plan for Improving Learning 

 

 

 

Table 4.9 shows the instructional focus which is part of the sub-theme of planning for 

coaching. Instructional focus refers to the appropriate classroom instruction by the 

teacher to give a precise meaning and to make the classroom lesson run smoothly 

without any disruptive or misbehavior by the students. Another element of the 
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instructional focus is to the assessment. It is about how the teacher wants to assess the 

students during the lesson. All in all, these elements illustrate teacher readiness for 

coaching practices and also for their classroom and teaching preparation. 

 

Table 4.9 

Instructional Focus  

Observation Finding Instructional Focus 

/ 
/ 
/ 
/ 

classroom management  
content  
instruction  
assessment 

 

 

Table 4.10 showed another element for collaborative planning found during the 

observation.  It showed that the sharing of experiences or the success of collaborative 

planning between the coach and teacher is the indicator of teacher readiness in 

coaching. This is because through the collaborative planning the quality of the 

classroom teaching will be better. The collaborative planning here is referring to the 

review and discussion on the lesson objectives, specific instructional outcomes about 

what the students are going to learn, instructional standards and the connection 

between objectives and the lesson. 
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Table 4.10 

Collaborative Planning 

Observation 
Finding Collaborative Planning 

/ 
/ 
 
/ 
/ 

Review of lesson objectives 
Specific instructional outcomes (What are the students going 
to learn?)  
Instructional Standards  
Connection between objectives and the lesson 
 

 

 

Table 4.11 showed the evidence of professional development activities. The teacher 

managed to suggest some professional development activities such as curriculum 

mapping, classroom/school visitation, community services, workshops, and 

conferences. The teacher demonstrates the lesson or the activities to be carried out and 

the strategy to be used in a particular situation. As stated by Sofian, the procedure for 

the lesson may vary due to the place of teaching.  

 

The observation on coaching for this study is done in one of the rural schools in Gua 

Musang. So, the methods of a particular activity may be different from those being 

practiced in other places. It also showed a one-on-one training practice to specify the 

topic, where the teacher was willing to accept the suggestion or any recommendation 

by the coach. 

 

Table 4.11 

Professional development activities 

Observation 
Finding Professional development activities 
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/ 
/ 
/ 

Suggested professional development activities  
Demonstration of Lesson/Activity/Strategy  
Provided one-on-one training (Specify topic)  

 

 

 

4.6.2 Big Data 

 

As seen from Table 4.12 which showed the sub-theme of learning environment, Sofian 

also listed the learning environment as part of the factors for pedagogical skills. In this 

case, there were seven elements listed for the learning environment for the observation.  

Only five of them were shown during the coaching and the teaching activities. They 

were: the connection with course content,; student engagement tactics; familiarization 

with students; use of humor in the lesson; and display of students’ work. 

 

Table 4.12 

Learning Environment  

Observation 
Finding Learning Environment 

/ 
/ 
/ 
/ 
x 
x 
/ 

Connection with course content.  
Student engagement tactics  
Familiarity with students  
Use of humor  
Participative atmosphere of the classroom  
Physical climate (conducive to learning)  
Display of student work 
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The other two elements which were not included for this observation were the 

participative atmosphere of the classroom and the physical climate, which were 

connected to the conducive learning environment. The two elements were not found 

during the observation due to the minimal facilities of the schools physical 

environment.  

 

 

4.6.3 Skillful Coaches 

 

Hanna, in her journal reflection on coaching also stated about the planning for 

coaching. The coaches need to have skills and enough information regarding the 

pedagogical aspect in teaching. She told about the differentiated learning, where the 

coach needs to be able to detect any issues or the specific need of the teacher during 

the coaching process. She believes that all teachers have their own specific need or 

certain skills in order to perform well in teaching. So, in the methods of coaching, a 

coach need to be able to handle any pedagogical problem as to make the coaching 

processes successful. The coach also should be able to acquire coaching and mentoring 

skills to an adequate manner and the coach should be able to use certain skills. Hanna 

stated that: 

 

“Different types of people require different kinds of approach. 
Therefore, I need to be able to create various types of strategies 
in order to make my coaching and mentoring a success.” 
(Hanna). 

 

“I share my view with teachers in a polite manner because 
constructive criticism makes coaching and mentoring better. If I 
can acquire the coaching and mentoring skills to an adequate 
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manner and use them frequently with my coachees, the end 
product will be greatly enhanced.” (Hanna). 

 

 

Pedagogical skill is one of the essential elements of this kind of coaching. It is based 

on the pedagogical approaches implemented by the coaches. This is because the 

pedagogical coaching is dealing directly with the teachers in the classroom. It is 

referring to the steps or how the lesson being practiced or how the teaching skills that 

teachers should apply in the classroom for effective teaching and learning. That is why 

it is called pedagogical coaching. According to Hanna, to build a relationship with 

people, especially like a relationship between a coach and a teacher is not an easy thing 

to do. It needs a firm understanding of who you are dealing with.  The teachers, as well 

as the coaches, are different in many ways. So, according to Hanna in her journal, 

“Building a relationship with humans is not easy. It requires skills and processes that 

can be learned so that the relationship will be a lot better, fun, and more enjoyable.” 

(Hanna). 

 

Table 4.13 showed the sub-theme of instructional strategies. According to Sofian, it 

was in instructional strategies that he utilizes the four elements of student engagement 

in the classroom activities, the timing of the lesson, the procedure for developing 

critical thinking and the use of questioning strategies in the classroom teaching. Those 

four elements of instructional strategies are under the pedagogical skills in the 

classroom. 
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Table 4.13  

Instructional Strategies  

Observation 
Finding Instructional Strategies 

/ 
/ 
/ 
/ 

Student engagement  
Timing of lesson  
Strategies for developing critical thinking  
Use of questioning strategies  
 

 

 

Moreover, based on the data from the observation of Sofian as shown in Table 4.14, 

the coaching methods demonstrates the differentiation in the techniques and 

approaches. It tells about the student choice, where the students are given chances to 

actively involved in classroom learning. The students have their chance to suggest, to 

come out with ideas and even to take charge of the classroom monitored by the teacher. 

Other than that, differentiation also involved during the moment where emotional, 

physical, and intellectual needs of students are met. It is also about the awareness of 

students’ prior learning and experience. Then, it shows the “Real world” applications 

to learning and connection of course goals to students’ personal goals, or societal 

concerns. 
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Table 4.14 

Differentiation 

Observation 
Finding Differentiation 

 

/ 
/ 
 
 

/ 
/ 
/ 

Student Choice  
Emotional, physical, and intellectual needs of students are 
met  
Awareness of students’ prior learning and experience.  
 “Real world” applications to learning  
Connection of course goals to students’ personal goals, or 
societal concerns. 
 

 

 

The coach also needs to be very fluent in communication or social interaction to 

prevent or to lessen any conflict which might happen during the coaching. This is very 

important, and it is like the gist to connect and build a meaningful relationship between 

coaches and teachers. These communication skills are like bridges that connect the 

dots between the uncertain to the clear vision in the coaching processes. Good 

communication or interaction will enhance the quality and the implementation of 

coaching in schools because it will connect the teachers and coaches in many ways. 

Coaches will be able to deliver all messages clearly to the teachers with high skill in 

communication. Hanna in her journal concluded that:  

 

“Social interaction is the process by which we act and react to 
those around us. There are several types of interactions. As a 
coach, I have faced both primary and secondary school teachers. 
Most of them are very cooperative but there are some who refused 
to be coached” (Hanna). 

 

In this part of the journal, the conflict of ideas could be seen through the negative part 

of it. For example, in the above citation, Hanna mentioned about there are some 
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teachers who refused to be coached. This situation demonstrate the conflict of ideas 

when the teachers had misunderstood the concept of coaching and they refused to be 

coached. For this kind of situation, the coach needs to be very creative and skillful 

enough to give more input on coaching to make them understand what the coaching is 

all about. 

 

Based on the data in the journal reflection, Hanna also claimed the same thought about 

the coaching process in school. She agreed to the statement its difficulty and much 

more complex compared to the whole ideas of coaching itself. So, she said that to make 

it relevant and practical to the process and the real situation, the coach needs to be very 

patient and skillful enough to improvise and cater all the needs for the success of the 

coaching activity in school.  Hanna said that, “It is not easy and much more examinable 

and yet more complex than first thought. It is not easy and requires a lot of patience 

because I am dealing with human being.” (Hanna). 

 

In the journal reflection, Hanna had stated that, 

 

“Different types of people require different kinds of approach. 
Therefore, I need to be able to create various types of strategies 
in order to make my coaching and mentoring a success.” 
(Hanna).  

 

It showed that, in planning for coaching, a coach needs to have the data of the teachers 

and school because he/she needs to know everything about the teachers for him/her to 

plan on the approach and the techniques to be used when meeting the teachers. Other 

than preparing for the first meeting with the teachers, a suitable methods will make the 

coaching practices meaningful and successful. 
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4.6.4 Resourceful Coaches 

 

Mutual understanding here is referring to the process of agreement between the coach 

and the teachers. It is a support system through coaching activities that will lead to a 

meaningful lesson. Initially, they might have some arguments on opinions or many 

other views on the techniques or approaches in planning the lessons and or about the 

teaching before reaching an agreement. This agreement is referred as a mutual 

understanding. Hanna, in her journal, looked at it in positive ways when she mentioned 

all those impacts were part of the fun, meaningful, and interactive process towards the 

best practices in the classroom teaching and learning. Hanna mentioned that, 

“However, the process of coaching and mentoring received positive impacts and we 

can see some fun, meaningful and interactive teaching and learning in the classroom.” 

(Hanna, 2018). 

 

Another statement from Hanna regarding the mutual understanding between her and 

the teacher in school, was about the respect and acceptance towards them. She believed 

that it was one of the key factors in the successful and the meaningful of the lesson as 

she mentioned that, “Finally, I believe any road to achieving one's maximum potential 

must be built on the respect of the individual.” (Hanna, 2018). 

 

Hanna, in her journal, noted  how the coaching process had made her a better person 

in terms of experiences and knowledge in coaching practices. The coaching process 

for her was so challenging and full of sacrifices, but in the end, it gave her satisfaction 

and a kind of professional development in her job as a coach. She also hopes that the 
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coaching practices could also bring some changes and improvements as well as for 

future generations.  She state that:   

 

“There were many ups and downs during the process. It was time 
consuming, stressful and full of challenges but at the end of the 
day, it was worth it.” (Hanna). 
 
 
“I personally feel that the whole process managed to bring out 
the best version of me as a coach.” (Hanna). 
 
 
“I dedicate these changes to the educators via the practitioners 
in the classrooms. This will indirectly give them rooms for 
improvements for the future generations.” (Hanna). 

 

 

 

4.7 Research Question 4: What are the teachers’ perspectives on enhancing 

classroom teaching through coaching practices? 

 

Research question four is to know the teachers’ perceptions on enhancing classroom 

teaching through coaching practices. The sub-theme is the attitude and the main 

theme emerged in this part is the coaching readiness as shown in Table 4.15 

 

Table 4.15 

The connection between the research questions to elaboration of themes 
 

Research Questions Methodology Sub-themes The Main Themes 
4) What are the 

teachers’ perspectives 
on enhancing 
classroom teaching 
through coaching 
practices? 

 

Interview T 
Journal 
Reflection T  

Attitudes Coaching Readiness 
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4.7.1 Attitudes 

 

This is a different view from the perspective of a teacher on how she looks at the 

overall coaching process in school. She mentioned about the burden and her rejection 

toward coaching at the early stage when she first met the coach. But, after a few 

sessions of coaching, she felt that the process had benefited her a lot. She said that, 

“At early stage of the coaching, I felt it was burdensome since I need to meet my coach 

and record our meetings. However, as the time went by, I admit that coaching really 

helped me in adapting to new environment.” (Riana). 

 

Riana also showed the impact of acceptance towards coaching in her journal reflection 

when she mentioned about how the coaching process had positively impacted her 

teaching and how the changes made her felt welcome and be more confident in 

teaching. She also stated the capabilities of a teacher and how it improved her teaching 

performances. She understood more about her role in the classroom and how to 

organize a meaningful lesson with the students. There are the statements by Riana in 

her journal about her experiences on coaching. 

 

“It positively impacted my teaching carrier as it made me felt 
welcome and appreciated as a new member of the organization. 
Most importantly, I was able to be more confident and performed 
well as a teacher.” (Riana). 
 
 
“When facing difficult student, I didn't flip since I had been coach 
by my mentor. So, I didn't give up easily in improving my students' 
performance.” (Riana). 
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“My capabilities as a teacher are improving as we shared and 
discuss on teaching methods, ways to motivate the students and 
etc.” (Riana). 
 

 
“I am no longer sticking to one method because I believe that I 
need to try new, interesting methods so that it would benefit the 
students.” (Riana). 

 

 

In another case Shazwan shared his experience too in the matter. Shazwan stated that:  

 

“Oh yes of course…although at the beginning I felt impossible 
for me to do that with my last class…and even we have some 
conflict when I refused to do a few suggested activities, I didn’t 
have enough confident and felt impossible to carry it out…but my 
coach helped me a lot on that…yes… she willingly to do like co-
teaching and demonstrated it for me.” (Shazwan). 

 

 

 

4.4 Chapter Summary  

 

In this chapter, the researcher has reported the findings of the research based on the 

four research questions of this study.  The triangulation of methods had been used to 

verify the themes. Three main themes had been discovered from the data collected. 

They are the coaching readiness, process of coaching, and the impact of coaching. The 

sub-themes from the findings had been discussed throughout the elaboration of the 

findings. In the next chapter, the researcher will discuss related literature in light of the 

research findings.  
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CHAPTER FIVE 

DISCUSSION, CONCLUSION AND RECOMENDATION 
 

 

5.1 Introduction  

 

This chapter discusses on the findings of the research based on each research question. 

The more profound elaboration of the themes and sub-themes will be shown. This is 

then followed by the conclusion and its implication towards pedagogical coaching 

practices among the School Improvement Specialist Coaches (SISC+). This discussion 

is to accurately show how it reflects on the coaching practices in schools, and generally 

in the country. The framework for the best practices in pedagogical coaching will be 

revealed after that which will show the relations of the theory and coaching model, 

pedagogical coaching initiative, teacher professional development and finally the 

coaching culture in school. Then it will be followed a few recommendations for the 

Ministry of Education, SISC+, School administrators, and the teachers. Finally, the 

last section of this chapter will propose some recommendation for future research. 

 

 

5.2 Overview of The Research 

 

This qualitative research was performed for an exploration of the practices of 

pedagogical coaching by the School Improvement Specialist Coaches (SISC+) in 
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schools. It was also to examine how the coaching reshaped and influenced the coaches, 

teachers, and school administrators. The focus of the study was towards the overall 

implementation and execution of the pedagogical coaching practices in schools. The 

researcher also studied on any issues which might occur previously, during the 

coaching processes, and after the coaching processes. It was from the readiness for 

coaching, attitudes, acceptances, responses, impact, and many more elements involved 

throughout the coaching practices. It was to look into the quality of the whole processes 

of coaching teachers in schools and to observe how coaching, as part of the teacher’s 

development, could enhance the classroom teaching and learning.  

  

Six purposeful samplings were chosen for this study, where the participants selected 

were to represent the School Improvement Specialist Coaches(SISC+), the school 

teachers, and the school administrators. The individuals were selected because they 

will be able to inform and at the same time, purposefully will understand the research 

problem and the main focus of this study.  

  

The researcher used a few instruments in collecting the data which were needed to 

answer the four research questions for the study. Those instruments are; i) Semi-

structured interviews with a coach, a teacher and a school administrator; ii) The journal 

reflection from a coach and a teacher, and iii) Observation checklist on the coaching 

practices. The researcher had discussed and got permission in the form of consent 

letters from the Kelantan State Education Department, the schools, and the participants 

themselves before the data collection.  
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All the data from the interviews were recorded and transcribed. The transcriptions then 

were sent back to the participants for reviewing and checking. Then, the data were 

gathered together with the data from journal reflections and observation. Those data 

then were transferred into the Atlas.ti version 8.2.4 application for the analysis 

purposes. Throughout the analysis of the data, three significant themes emerged, and 

they are: i) The coaching readiness, ii) The process of coaching, and iii) The impact of 

coaching. Those three themes will be reviewed and discussed in the next part of this 

chapter. 

 

 

5.3 Discussion of the findings  

 

This section will explain in-depth on the research findings with the related literature. 

Table 5.1 summarizes the sub-themes and main themes found in the study. 

 

Table 5.1 

Summary of the sub-themes and main themes. 

Sub-themes Main themes 

Techniques and Approaches  
 
Pedagogical Skills  
 
Conflict of Ideas  
 
Understanding of the Coaching 
Process 
 

Communication skills 
 
Pedagogical approach 
 
Sharing of ideas 
 
Students need 
Teachers role 
Challenges in coaching 
 

Method of Coaching 
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Teachers’ acceptance  
 
 
Mutual Understanding  
 
 
Room for Improvement 

 
The culture of 
collaboration 
 
Support system 
Meaningful lesson 
 
Continuing professional 
development 
Becoming competence 
 

Impact of Coaching 

The Readiness of the Coaches  
 
 
 
 
The Readiness of the Teachers  
The Readiness of the School 
Administrator 
 

Planning for coaching 
Big Data 
Skillful coaches 
Resourceful coaches 
 
Attitudes 

Coaching Readiness 

 

 

5.4 The Methods of Coaching in School  

 

The findings of this study had given the picture on the execution of the coaching 

methods in the schools. Starting from the first day of coaches went to school or from 

the first meeting between a coach and a teacher, there were many perceptions and 

activities in school which might change the teaching practices in the classroom. The 

participants stated that not all coaching practices in school went well from the 

beginning. Some of them were quite rigid and unpleasant, but after a few sessions of 

coaching, only then they gave their cooperation and accepted the coaching processes 

on them.  
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Based on the findings, the coaches believe that they need to give time to the teachers 

to see what coaching all is about. Building rapport from the beginning until the end of 

the coaching process is essential in order to get good cooperation and positive 

feedbacks from the teachers in schools. At the same time, as coaches, they need to 

show and give their best performances in practicing the pedagogical coaching and 

prove that the coaching practices are what the teachers need and require for helping 

them in classroom teaching. The element of the coaching methods which will be 

discussed here are; i) the communication skills, ii) Pedagogical techniques, iii) Sharing 

of experience, iv) Students’ need, v) Teachers’ role and iv) Challenges in coaching. 

These elements will explain more and provide an in-depth explanation of the aspects 

to be considered in ensuring the effectiveness of the coaching process in the school. 

 

 

 

5.4.1 Communication Skills 

 

The skills in communication here are more concerning to what coaches should have. 

All of the participants admitted that the powerful communication skill among coaches 

is essential in coaching to develop a good rapport and relationships between coaches 

and teachers. This findings showed similar findings with that of Rozita et al., (2016). 

In their study, communication skill is an essential element to pedagogical  skills 

(Rozita Radhiah Said, Abdul Rasid Jamian, & Azhar Md. Sabil, 2016). Based on the 

findings from the interviews, the coaches who can bring themselves to school with 

excellent communication skills will get the positive impacts and good feedbacks from 

the teachers (Blaskova, 2015). During the process of coaching in schools, it will be 

easier for the coaches and teachers to work and develop their next step one by one if 
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they manage to communicate and understand well. Duffy and Forgan (2014) stated the 

importance of a coach to realize what effective communication is. It is also about 

building the rapport to make sure that the relation among the coachers-teachers getting 

better and lead to successful coaching. 

 

 

5.4.2 Pedagogical Approach  

 

Based on the findings of this study, in the methods of coaching, the pedagogical 

approach is used by the coach in coaching teachers for them to develop their 

pedagogical skills in teaching. Similar coaching techniques were found in other study 

(Teemant, 2014). The coach needs to facilitate and expose varieties of twenty-first 

century teaching approaches to the teachers. The participants of this research have 

stated that some teachers still lack skill in teaching; they did not know how to teach in 

twenty-first century teaching and learning. So, the coach and the school administrators 

should play the most critical role in a situation like this. Some coaches believe in co-

teaching or the collaborative teaching, so that, they could demonstrate and model the 

learning or by doing that they made teachers feel more confident in teaching (Sathiya 

& Shilaja, 2016). Whatever style or techniques that the coach used, those are all the 

pedagogical coaching, which will guide the teachers to acquire the knowledge in 

teaching.  

  

The participants shared practices and experiences during the coaching process. It was 

regarding the skills and pedagogical approach, which had guided them in planning and 

practicing the lesson much better than before. Another study was done by Herrington 
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and Reeves (2011) also promoted the pedagogical approach for effective ways to 

educate and train the teachers. This is what most of the coaches do in coaching teachers 

because by using the pedagogical approach (Teemant & Reveles, 2012), it will directly 

improve the teachers’ pedagogy techniques in the classroom and the coaches could 

monitor the teacher’s development and progression. Liakopoulou (2011), also believes 

in the practice and teachers’ pedagogical skills in the classroom. The teachers should 

be coached and guided with the pedagogical techniques and approaches because those 

elements are essential in the success of the coaching as well as in twenty-first century 

teaching and learning. 

 

 

5.4.3 Sharing of Experience  

 

The coaching sessions in schools between coaches and teachers not only happened in 

one way of giving information, but it will also give them opportunities to share the 

knowledge between them (Sugar & Van Tryon, 2014; Soisangwarn & Wongwanich, 

2014). During the coaching sessions, the coaches also will learn many things from the 

teachers. Other than pedagogical aspects, the coaches also will learn about the culture 

of the schools where it may be different from one school to the others. So, the 

approaches to use also need to be suitable to make the classroom teaching meaningful.  

  

The sharing of experiences among teachers and coaches might happen when the 

teacher/coachee is the senior teacher who already works for more than twenty years in 

schools. Usually, these kinds of teachers might have many ideas in teaching which 

could be used by the coaches as well in coaching other teachers or maybe those ideas 

could be adapted and improvised for the better approaches in teaching.  
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Other than that, there is a situation where the teachers could suggest or come out with 

some new techniques or classroom activities which are suitable for the twenty-first 

century teaching, there the coaches also could learn something from the teachers. So, 

the sharing of experiences in vice-versa may occur during the coaching sessions. 

Similar to the study by Sugar and Van Tryon (2014), who had come out with result on 

the sharing of experiences which will lead to the continuing professional development, 

this study showed that sharing of experiences could utilize coaching practices in 

schools.  

 

 

5.4.4 Students’ Need  

 

Students’ need is one of the main methods to consider when planning for classroom 

teaching. The coach participants had stated about the importance of knowing the 

students’ needs in learning before planning the classroom teaching.  So, the coaching 

practices also rely on this factor when planning and discussing the techniques and 

activities in classroom teaching and learning (Lewis & Evans, 2016). Teachers are 

encouraged to use the information on students’ needs and their proficiency level in 

planning the lesson (Van Gasse et al., 2016).  

 

During the coaching session, the teachers being exposed to the varieties of pedagogical 

aspects in teaching which are suitable for their students. All those activities being 

drafted and written in the lesson planning based on the students’ proficiency levels. 
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The purposes are to make sure the students understand and encourage them to 

participate in classroom activities actively.  

 

With that understanding, the students will be motivated in learning, and it will develop 

in their thinking skills. Lewis and Evans (2016) stated in their study that students’ need 

is vital to problem-based learning. So, during the coaching practices, the teachers were 

told to know their students’ backgrounds and their students’ needs before they plan the 

lesson to teach. Based on that, the teachers not only be trained to prepare for the 

practical lesson, but also will train them to plan for developing the students’ potential. 

 

 

5.4.5 Teachers’ Role  

 

The findings of this study is in parallel to the study by Jokinnen and Mokkonen (2013) 

who showed that the understanding on the coaching methods does not only rely on the 

role of the coaches but, they also depend on the teachers’ role in it. The teachers who 

were selected to be coached or when they become coachees, they should be very 

positive and willing to accept the coaching on them. They also need to give their full 

cooperation throughout the coaching sessions. This positive element will benefit them 

throughout the coaching processes because it will provide them with chances to show 

their potential and learning many new things from the coaching practices. Dinham 

(2013) also stated on the importance of teachers’ role in coaching and how that element 

could motivate and foster them in upgrading their teaching and learning practices in 

the classroom. 
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As coachees, teachers should accept all suggestions by coaches regarding pedagogical 

aspects, and they also may suggest anything relevant and suitable to be carried out in 

the classroom. After the discussion, the teachers need to carry out the lesson in the 

classroom as planned practically. 

 

 

5.4.6 Challenges in Coaching 

 

Challenges during the coaching process happened in many ways (Giamellaro & Siegel, 

2018). The participants in this research stated that coaching in schools was not an easy 

task to do. As coaches, they have faced both primary and secondary school teachers. 

Most of them are very cooperative, but some refused to be coached and had become 

significant challenges for them to coach. However, after a few meetings and 

discussions, the process of coaching and mentoring received positive impacts, and we 

can see some fun, meaningful and interactive teaching and learning in the classroom. 

 

Challenges in coaching also not only happen to the coaches, some time to the teachers 

and even to the school administrators as well. The coaches may be facing difficulties 

when they go for coaching unprepared. Without good rapport with the teachers, the 

coaching process may be coming unpleasant and challenging to handle. The challenges 

also could happen for the coaches if the teachers refuse to cooperate, or they refuse to 

be coached.  

 

As for the teachers, a coaching process may be complicated for them if they do not 

like the coach. This situation might happen when the teachers do not think of the 
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importance of having a coach to guide or facilitate them in teaching. According to 

McCarthy and Milner (2013), they stated that a coach needs to have a good coaching 

skill, which is very important in facing the issues and challenges. So, the coach needs 

to be aware of the challenges they might face in the coaching process and how to deal 

with the teachers and school administrators. Ellinger and Kim (2014) also stated that 

the dedication of the coaches who were very committed to handling any issues and 

challenges in coaching had successfully improved the coaching practices with the 

coachees. 

 

 

5.5 The Impact of Coaching  

 

From the findings of this research, the impact of coaching is referring to all elements 

of changes that happen after the coaching process. From the findings of this research, 

the impact here could be concluded into the culture of collaboration, support system, 

meaningful lesson, professional learning community, and improve individual 

performance. The next discussion will look into the impact of coaching in five different 

perspectives. They are; i) The culture of collaboration, ii) Support system, iii) 

Meaningful lesson, iv) Professional learning community (PLC) and; v) Improve 

educational performances. 
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5.5.1 The Culture of Collaboration  

 

Based on the findings, all of the participants agreed that the culture of collaboration 

could be seen when coaching is practiced in school. The collaboration happens either 

between coaches and teachers; and among the teachers themselves. They collaborate 

during the lesson planning and sometimes during the lesson when they teach together. 

Simkins (2016) in his study also support this statement about the importance of the 

collaboration between coaches and teachers. He stated that kind of relationship would 

influence the coaching practices for meaningful and fruitful sessions. Page and 

Margolis (2017) noted that the examples and experiences would be shared through the 

concept of collaboration. It also will inspire coaches and teachers to seek creative ways 

of work throughout coaching practices. At the same time, it will optimize both 

individual and collective learning through coaching practices. 

. 

 

5.5.2 Support System 

 

Support System is a term used in education practices to represent all support, guidance 

and help from any units or divisions from the district education office and from the 

state education department to the development of the schools regarding the 

implementation of the new policies or other new education inputs to the schools. Based 

on that, the coaching practices which is also part of that support system will provide 

excellent support for the teachers, and the development of the schools (Vikaraman, 

Sharmini Siva, Azlin Norhaini Mansor, and Mohd Izham Mohd Hamzah, 2017). It is 

related to the role of coaches and the contribution of coaching towards the development 
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of the schools. During the implementation of any new policies or new initiatives in 

education, the flow of that information will be delivered from the Ministry of 

Education through the State Education Department and then to the District Education 

Office before being delivered to the schools. Other than the academic officers in the 

District Education Office who will organize a talk session or workshop with all school 

administrators, the persons who will directly go to the school to deliver the same 

message are the coaches (SISC+). They are the ones who will coach the teachers in 

understanding and implementing the policies, initiatives, or any new program by the 

Ministry of Education.  

 

Therefore, the role of coaches through coaching sessions in schools is one of the 

support systems for the District Education Office and the State Education Department. 

Reinke, Stormont, Herman, and Newcomer (2014) also stated the importance of 

coaching as a support system for the education department and also for enhancing the 

implementation quality of classroom-based preventive interventions. Other than that, 

in a different study, Matsumura, Sartoris, Bickel, and Garnier (2009) also had provided 

the same insight about the importance of support system into the features of the 

administrators that may support coaches in engaging with teachers and gaining access 

to their classrooms teaching and learning practices.  

 

 

5.5.3 Meaningful Lesson  

 

The sub-theme meaningful lesson as found in this study refers to those used in twenty-

first century teaching and learning. After going through the sessions of pedagogical 
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coaching, teachers will become more capable in implementing twenty-first century 

teaching and learning. They will understand and become well aware of the approaches 

and the new techniques to be carried out in the classroom (Lee, 2016; Stephens, 2014). 

The lesson with the students as active learners will become the main focus for teachers 

in planning the lessons. Thus, lesson will become more meaningful and cater to the 

need of the students. The basic foundation for the meaningful lesson which was 

mentioned by the participants in this study were the elements of collaboration, critical 

thinking, communication, and creativity which are known as the 4Cs. Pellegrino and 

Hilton (2013) also stated the importance of thinking on the 4Cs in coaching and 

planning for the meaningful lesson.  

 

Based on what being promoted in Partnership for 21st Century Learning Skills (2011), 

the framework for twenty-first century learning describes the skills, knowledge, and 

expertise students must master to succeed in work and life. So, it is a blend of content 

knowledge, specific skills, expertise, and literacies. Every twenty-first century skills 

implementation requires the development of core academic subject knowledge and 

understanding among all students. 

 

 

5.5.4 Professional Learning Community 

 

In general, the professional learning community (PLC) means an activity when the 

educators meet regularly to work collaboratively in sharing the ideas and expertise to 

improve their skills and knowledge in teaching and learning (Navarro, 2016; Heineke, 

2013). Based on the findings of this research, the participants explained about PLC 
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during coaching practices. They stated that during PLC sessions, they would meet to 

discuss and share ideas regarding any educational issues in their scope of teaching. 

The next step will be the implementation of the teaching-learning, then it will be 

followed by the reflection session, and finally, the last meeting will be for the 

improvement. As such, the coaching process helps to develop a culture of professional 

learning community in schools as indicated in the study done by Walter and Briggs 

(2012).  

 

Stewart (2014) in his study explained about the professional learning community 

(PLC) as the supportive group which collaboratively work together toward the 

improvement in students’ learning. So, it was parallel to the practices in coaching 

where the purpose is also for the teachers’ capacity building and finally to develop 

students’ performances (Mertler & Mertler, 2018). The findings of this research also 

found similar sharing and collaboration of work among the teachers and coaches, 

which parallel to the PLC. 

 

 

5.5.5 Improve Individual Performances  

 

Based on the findings of this research, another impact of coaching practices in schools 

is the improvement in individual performances. This includes the improvement for the 

coaches, teachers, and also for the school administrators. Coaching has been evolving 

as a form of professional development for teachers and school leaders for several 

decades, and now exists in many ways (Lofthouse, 2019). The coaches will develop 

their coaching skills and performances in dealing with and guiding teachers through 

coaching practices. Teachers will improve their performances in planning and teaching 
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in the classroom with meaningful lessons (Stodter & Cushion, 2014). The school 

administrators will enhance their performances in administrative toward the positive 

attitudes to the changes in schools, especially the one related to the coaching practices.  

According to Kraft et al., and Baguley, there was a significant impact that affected the 

coaching programs on teachers' instructional practice and students' academic 

achievement (Kraft et al.,2018; Baguley, 2016). They also stated that with the use of 

coaching, mentoring and peer-network mechanisms in schools as a means to enhance 

professional development, embed changed practice and encourage the transmission of 

teacher learning to pupil learning within classrooms. It is similar to the findings of this 

study which promote the culture of collaboration among teachers and coaches. It 

contributes to the development in individual performances.  

 

 

5.6 The Coaching Readiness  

 

Based on the data collected from the interviews, journal reflections, and observation, 

the preparation for the coaching practices is crucial for the coaching readiness (Lancer, 

2017; Mackie, 2015). Training for coaching practices or the pedagogical coaching 

related and associated so much to the classroom teaching and learning. It should be 

done phase by phase to make it structured and organized (Reddy et al., 2017). The 

beginning is the most significant part because it will reflect the organization or the 

development of the next part of the coaching or relation between the coach and the 

teachers (Gallucci et al., 2010). 
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The readiness for the coaching practices is meant for every single individual who is 

involved in it. Based on the Community of Practice (CoP) theory by Lave and Wenger 

(1998), which is highlighted in the previous chapter, the community part is referring 

to a group of people who is involved in the coaching process. So, from the findings of 

this study, it showed that people who are directly involved in this pedagogical coaching 

are the coaches, teachers, and the school administrators. McDonald (2015) also pointed 

out this matter regarding pedagogical coaching. This group of the community has an 

important role in making the pedagogical coaching successful. The first part of the 

work when thinking about coaching practices is the readiness to do the coaching. From 

the findings of this study, it showed that the readiness of all individuals who are 

involved in the coaching practices is very crucial as the foundation for the success of 

the coaching or the pedagogical coaching in schools (MacKie, 2015; Ratiu & Baban, 

2012). 

 

5.6.1 Planning for Coaching  

 

The roles of coaches and the performances of teachers in schools are significant in 

planning for coaching (Marsh et al., 2015; Lowenhaupt et al., 2014), which will 

enhance the process of development in classroom teaching and learning. The finding 

of this study discovered that by having the right planning for coaching, the coaches 

will know what the appropriate steps to start coaching in schools are. Those planning 

will be the foundation for the next other steps ahead. Another study also pointed out 

that the behaviour and act by the coaches could contribute to the effectiveness of 

classroom teaching and learning (Mühlberger & Traut-Mattausch, 2015). Another 

essential element in planning for coaching the main focus is on the relations between 



 151 

the coach, teachers, and also the school administrator is like building the bridge 

between them. So, when planning for coaching, the coach needs to think of how to 

draw attention to make a good relationship with them all (Lowenhounpt et al., 2014). 

Mayer, Grenier, Warhol, and Donaldson (2013) in their article also claimed that the 

importance of relationship in coaching between coaches and teachers as a critical 

factor for the success of the coaching practices. Those coaching relationships are in 

the form of support, trust, rapport, and challenges (Gregory & Levy, 2012). This 

relationship can be considered as an agreement between the coaches and teachers,  and 

a trusting foundation for the meaningful and successful of the coaching practices 

(Boyce et al., 2010). 

  

Hence, in planning for coaching, the coach needs to know his/her client well, their 

background, their level of wages, style and what subjects they teach or about the school 

environment and the kind of teachers in that particular school (Cox, 2012; Farver & 

Holt, 2014). With all this necessary information about the teachers, the school 

administrators, and the school as a whole will make the coach be ready for the coaching 

practices in schools. 

 

 

5.6.2 Big Data 

 

Big data is part of the essential elements in the readiness for coaching (Marsh et al., 

2015). The coaches need to collect all the required data of all schools in their district 

and analyze them to reveal some patterns or numbers to get specific information for 

the next move (Henry & Venkatraman, 2015). Goss, Hunter, Romanes, and Pasonage 

(2015) found out that information will give them insight for the decision making for 



 152 

which school or how many schools to be selected for the current year and which or 

how many teachers should be selected as coachees. Huguet, Marsh and Farrell (2014) 

also stated that coaching had become a central strategy in district and school efforts to 

build teacher capacity to interpret and respond to student learning data. So, the data 

will help coaches and teachers to organize and practice coaching in schools. Based on 

the findings, the coaches will gather all the data of all schools in the respective districts 

and analyzed them before they select several schools to go for coaching.  

 

  

5.6.3 Skillful Coaches  

 

From the findings of this research, it demonstrates the importance of having skillful 

coaches. So those who are selected to be the schools’ coaches should be ones who are 

well equipped and skilled to guide and facilitate teachers in schools. The coaches must 

know how to plan well for their work in coaching. The skillful coaches are those who 

know how to prepare for their coaching and what to be done in each school (Heineke, 

2013; Lowenhaupt, McKinney & Reeves, 2014). The approaches may be different for 

each school and different teachers based on their needs and feedbacks.  

 

The most important thing is that skillful coaches should master the pedagogical 

knowledge. Mangin and Dunsmore (2015) in their study asserted  that the importance 

of being a skillful coach which will provide the professional learning opportunities for 

the coaches and teachers. Gibbons and Cobb (2017) also in their study, showed the 

signs of having a skillful coach. They stated that the teachers who are professionally 

trained by the skilled coaches would perform much better than the teachers who are 
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trained by the less experienced or untrained coaches. The findings of this study seemed 

to support the claim by Gibbons and Cobb. 

 

Skillful coaches should be creative with regards to teaching methods or the 

pedagogical techniques in teaching. During the coaching process, it will be easy for 

them to identify any teaching problems among the teachers, and the coaches will show 

the teachers ways to handle or overcome it.  

 

 

5.6.4 Resourceful Coaches  

 

Generally, the resourceful coaches make use of materials or the sources that they have 

during the process of coaching. Unlike resourceful coaches, skilled coaches resort to 

the use of the pedagogical skills in the coaching process (Heineke, 2013). Typically, 

teachers may have so many questions and issues to be asked regarding pedagogical 

aspects. So, it is crucial here for the coaches to be able to entertain all those questions 

and any misunderstanding highlighted by the teachers or by the school administrators.  

 

The coaches also need to be resourceful in terms of materials and skills (Stokowski, & 

Collins, 2014). So, they will be able to help teachers at any time with anything that 

teachers may need regarding the pedagogical aspects. Forde, McMahon, Gronn, and 

Martin (2013), in their research  examined the role of the resourceful coaches towards 

the impact of coaching. They claimed that the resourceful coaches could contribute to 

the higher quality in coaching.  
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As happened in the schools which were located in a very remote area, like in the area 

of Gua Musang, the facilities and the materials for coaching were quite limited. The 

situation was so much different from the schools in the Kota Bharu district. So, if the 

teachers teaching in those areas like Gua Musang district, they need to be exposed to 

the creativity in building the teaching materials based on what they might have in their 

place. The role of resourceful coaches is so important, not just to give the teachers 

ideas but also to encourage them to think and enable them to improvise materials 

around them for the teaching benefits. 

 

 

5.6.5 Attitudes  

 

Majority of the participants agreed that attitude is one of the most important elements 

in coaching, especially the first impression during the first time of their meeting 

between coaches and teachers. The attitude of coaches, teachers, and school 

administrator play their parts in the contribution to the successful coaching practices 

in the school. Everyone should be very positive and give their full cooperation when 

it comes to the processes of learning and change. Both studies by Rozita et al., and in 

this study found that the administrators’ good attitude towards coaching practices will 

be emulated by the teachers during the process of learning (Rozita Radhiah Said, 

Abdul Rasid Jamian, & Azhar Md. Sabil, 2016).  

 

The teachers, too, should have their positive attitude toward the coaching practices. 

There are various changes in pedagogical aspect of teaching when it comes to twenty-

first century teaching and learning. It usually comes together with the transformation 
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in curriculum to cater to the current needs in the development as a whole. So, the 

teachers need to be very positive with a good attitude to accept all those changes 

through the pedagogical coaching by the school coaches (Reinke, 2014; Tiwari, Das 

& Sharma, 2015). Moreover, Maskit (2011) in his study stated the changes in 

education which require teachers to learn and master new pedagogical strategies 

concerning students, content and various teaching methods. Mackie (2015) in his study 

too, highlighted that teachers’ readiness towards coaching is depending on their 

personality traits and attitudes. It is very important for the teachers to have positive 

attitudes toward the coaching practices in schools. 

 

Other than the school administrators and the teachers, coaches also need to portray 

their positive attitudes when facing the teachers for coaching. The majority of the 

participants agree with the coaching situation where they could see the role of good 

coaches who can understand their position in schools and at the same time manage to 

come out with a solution and work with them without any stress. It is about how the 

coaches, teachers, and school administrators bring themselves towards the coaching 

practices in the schools. So, it is undeniable that good attitudes will contribute to the 

success of coaching practices in schools. 

 

 

5.7 Conclusions  

 

The role and responsibility of the SISC+ are discussed thoroughly in the Malaysia 

Education Blueprint (MEB). They are directly responsible to the head of the 

department, to coach the teachers in schools and to be the consultant in terms of 
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pedagogical and curriculum. So, the importance of knowing the whole process of 

implementing pedagogical coaching is very significant for coaches, teachers, and 

school administrators. This study discovered three essential elements in implementing 

coaching in schools, which need to be understood by all individuals involved in it. The 

first element is the coaching methods in schools, second is the impact of coaching, and 

the third element is the coaching readiness.  

 

The coaching methods, is the most crucial part where everything needs to be 

implemented effectively. This is where everything needs to be practiced, and the 

exchange of thought and pieces of knowledge happen at this stage. It goes the same 

with the second element, the impact of the coaching, where at this stage, teachers 

should be able to practice meaningful classroom teaching and learning as required in 

twenty-first century education. The third element is the coaching readiness. It is about 

what to be prepared or to be done in advance. Without proper planning and enough 

knowledge to practice the coaching, the teachers’ acceptance of learning and changing 

may be difficult. So, the findings have attempted to answer the research questions 

posed in this study. 

 

The methods of implementing coaching in schools is referring to the coaching 

activities conducted in schools. As explained in the first main theme, there are four 

main elements in determining the coaching methods in schools. The first element is 

referring to the coaches, where they need to know the adequate techniques and suitable 

coaching approaches to be used in schools (Lancer, 2017). Those techniques and 

methods may vary according to the schools. So, the coaches need to have adequate 

information to decide suitable approaches to be used at a time.  
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The second element, which is part of the coaching methods, is about the conflict of 

ideas. Based on the findings of this study, conflict of ideas is likely to occur between 

a coach and a teacher, or perhaps between a coach and a school administrator. So, this 

conflict should be viewed as a positive element because it will lead to an understanding 

between the disagreeing parties (Stodter & Cushion, 2014). This process will indirectly 

provide an experience to the coach, teachers, and school administrators to better 

understand and accept coaching activities and make them part of the work culture in 

school.  

 

Besides, the pedagogical skill is also part of the element to explain the coaching 

methods in schools. This element refers to the skills needed for each coach or SISC + 

who will be in school. They need to prepare themselves with all the latest pedagogical 

knowledge that teachers need to understand and practice in their classroom teaching 

(Suarez, 2018). The fourth element is the understanding of the coaching process. All 

parties involved either directly or indirectly need to understand the process of coaching 

at school. This understanding is also part of the coaching process that needs to be 

implemented in schools. With that, coaches, teachers, and school administrators will 

know the roles they need to play in making their school coaching work successful. 

 

There is one main benefit of conducting coaching in classroom teaching. It alerts 

everyone to improve or as a room for improvement for everyone involved in it. 

Indirectly, coaching or coaching activities in school will provide a space or a platform 

not only to teachers in schools but also a self-development space to coaches (Desimone 

& Pak, 2017; Deiorio et al., 2016). They can learn and share whatever they can to 
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improve the quality of teachers’ pedagogical teaching in the classroom. Besides, it can 

also enhance the interpersonal and intrapersonal skills of coaches in handling coaching 

sessions at school in the future. 

 

Lastly, the effort to be done in improving the pedagogical coaching for the classroom 

practices is referring to the readiness of the coaches. Coaching readiness is very 

important in ensuring and continuously improving pedagogical coaching activities in 

schools. With the availability of this coaching activity, coaches are able to make the 

teachers more open and willing to engage in such coaching activities. The readiness of 

coaches means they need to understand, know, and prepare themselves before and 

during the coaching process implemented in schools. With that, the teachers will be 

positive and willing to share and learn to acquire the latest knowledge and improve 

themselves in carrying out the teaching of activities as required in the national 

education system. 

 

How can classroom teaching be improved through the coaching process? Based on the 

findings of this study, it is referring more on what the teachers and the school 

administrators should do. This last question can be answered with three elements: the 

first one is where teachers can accept the knowledge and skills shared by coaches to 

help them improve the quality of teaching in the classroom. The second element is the 

acceptance and cooperation of teachers in coaching activities in schools, and the third 

element is in the form of support and collaboration from school administrators. These 

three elements will directly have a good impact on the teachers’ practices in the 

classroom and can further improve the quality of other teachers as well in the same 

school. 
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5.8 Framework for Best Practices in Pedagogical Coaching (PeCof) 

 

The findings of this research has successfully developed a framework for pedagogical 

coaching practices in schools in Malaysia. It is called The Framework for Best 

Practices in Pedagogical Coaching (PeCoF). This framework will show how 

pedagogical coaching could be done in schools and how it will give impact to the 

development of teachers and schools. Other than the process, impact and readiness in 

coaching, there are four other important elements in this framework which are:  

 

1) the coaching model  

2) pedagogical coaching initiative 

3) coaching as part of professional development in school  

4) coaching as a culture in school.  

 

The next elaboration is explaining the function of each of those elements in this 

framework and how it works for the success of the pedagogical coaching in schools. 

Figure 5.1 explains the contribution of coaching models and coaching initiatives to the 

pedagogical coaching.  
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Figure 5.1. The Contribution of Coaching Models and Coaching Initiative 

 

Besides, the effectiveness of pedagogical coaching is also complemented by 

knowledge and skills on the coaching process, the impact of coaching, and coaching 

readiness. Each component is also equipped with its features. 

 

The methods of coaching, in particular, refers to communication skills, pedagogical 

techniques, experience sharing between coach and teacher, understanding the needs of 

students, the role of teachers and know-how to handle any challenge in coaching. The 

impact on coaching refers to the collaborative culture in schools, the coaching process 

as a support system, meaningful teaching, PLC culture in schools, and enhancing 

individual achievement. The above elements refer to all parties involved either directly 

or not in the coaching process at school. The last element is about coaching readiness. 

The details of this coaching readiness are about planning for coaching, analyzing data 
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(big data), experienced coaches, the need for resourceful coaches, and the importance 

of the individual attitudes involved. This relationship is shown in figure 5.2 below. 

 

 

Figure 5.2. Contribution of the methods, impact and readiness to pedagogical coaching 

 

To show the effectiveness of the coaching practices in schools, the researcher has 

combined the contributions of the coaching models and coaching initiatives to the 

methods, impact and readiness of coaching as shown in Figure 5.3. 
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Figure 5.3 is a framework for the best practices of coaching. It shows how and what to 

do for the best practices of pedagogical coaching. With the suitable selected coaching 

models and coaching initiatives, combining with the readiness of all individuals 

involved in the coaching practices, the coaching process itself and finally to know the 

impact of coaching to the whole system; it will create the coaching culture in school 

and provide a platform for teachers’ professional development. The elaboration of 

coaching readiness, the process of coaching, and the impact of coaching were 

explained earlier. The following explanation is on the; 1) theory and coaching model; 

2) pedagogical coaching initiatives; 3) teacher professional development and; 4) 

coaching as culture in school. Those elements are the need for coaching, based on the 

coaching practices and the Community of Practice theory. 

 

 

5.8.1 The Theory and Coaching Model  

 

In terms of the application of the theory and coaching model, this research has 

highlighted a theory on how the coaching practices being implemented in schools and 

how it is related to the models of coaching. This research was guided by the 

Community of Practice Theory (Lave & Wenger 1998), where it showed the 

connection between the three components: Domain, Community, and Practice. 

Through this theory, the researcher highlighted the function of each element where, 

the domain represents the curriculum, education policies and reformation; the 

community represent the individuals involved or related to the coaching in school, and 

practice describes the coaching practices. The combination of all those components 

have guided the pedagogical coaching in schools.  
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The school coaches implemented the process of pedagogical coaching based on the 

coaching models. There is a few selected coaching model outlined in this research. 

They are the models called GROW, FUEL, FLOW, and OSKAR. So, during the 

coaching practices, the coaches may choose any coaching model they like or the one 

that they think most suitable for them to follow as a guideline in coaching teachers. 

From the findings of this research, the GROW model is the most dominant. The 

coaches chose the GROW model as a guideline in their coaching practices. But, it is 

not compulsory for the coaches to only rely on one selected model; they should use 

other models as well depending on the place, situation, and the coaching style they 

chose to use.  

 

 

5.8.2 Pedagogical Coaching Initiatives 

 

Another element that could contribute to the success of pedagogical coaching is 

pedagogical initiatives. Many initiatives can be done by the coaches themselves, for 

example by the SISC+ State Committee or maybe by the district unit of SISC+. They 

could do the discussion or solve any coaching issues together as a group support. So, 

this kind of networking will provide many ideas and solutions in handling any 

coaching issues in schools.     

 

Other than that, the support or the cooperation by the district education office or by the 

state education department also could be another initiative in supporting the success 

of pedagogical coaching in schools. At the district or state level, the other academic 

officers could come out with suitable programs for the teachers as well. These 
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programs usually could be carried out in the form of seminars, forums, exhibition, best 

practices presentation, benchmarking visits, conventions and many other suitable 

efforts as the initiatives for the better understanding on pedagogical coaching. 

 

  

5.8.3 Teacher Professional Development  

 

The findings are showing that coaching practices had provided valuable space for 

teachers’ professional development. It is like a very functioning mechanism, which is 

very important in our education system to assist teachers and raise their standard of 

achievement and the quality of teaching practices. As part of the element in the 

framework for pedagogical coaching, teachers’ professional development is an 

ongoing process that could happen repeatedly through the coaching practices. 

Coaching practices also provide a valuable space for personal growth. As stated by 

Rhodes and Beneicke (2002), coaching is an important mechanism in enhancing 

teacher professional development. The process of coaching will provide insight for the 

teachers to potentially develop and perform better in their pedagogical skills and 

classroom teaching. Desimone and Pak (2017) also stated on the importance of 

coaching practices to be executed in schools as for the teachers’ development. 

 

 

5.8.4 Coaching as a Culture in School  

 

Another component in the framework for best practices in pedagogical coaching is the 

coaching culture in school. This component is parallel to teacher professional 
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development. It happened throughout and after the coaching process. It is also an 

ongoing process when pedagogical coaching being practiced by the teachers 

repeatedly at all levels of teachers based on their needs. At this level, everyone who is 

involved directly or indirectly in the coaching process already understands the 

importance of coaching practices in schools. 

 

 

5.9 Implication 

 

This section discusses the implication of the study in relation to the stakeholders 

namely; i) Ministry of Education (MOE) Malaysia, ii) School Improvement Specialist 

Coaches (SISC+), and iii) Teachers and School Administrators. 

 

5.9.1 Ministry of Education (MOE) Malaysia  

 

The Malaysia Education Blueprint (MEB) or widely called Pelan Pembangunan 

Pendidikan Malaysia (PPPM) 2013 – 2025, outlined the role and function of the 

School Improvement Specialist Coaches (SISC+) in helping development of  teachers 

and schools. The post of SISC+ had been developed to support the District 

Transformation Program (DTP), but in 2016, its function was changed. The role of 

SISC+ had changed from the subject based coaches to the pedagogical coaches for the 

whole teaching and learning. Specifically, it is a significant role in the district 

education office, but sometimes, their functions are still being denied and being put 

under academic officers. Based on that, the recommendation to the Ministry of 

Education is to promote and place the level of the SISC+ post higher or at least at the 

same level of other academic officers in the district.  
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The second recommendation for the Ministry of Education is regarding the selection 

for the new SISC+. They should be thoroughly selected among the most qualified 

persons to be the coach. This is to prevent the difficulties for them to work or to face 

any issues during the coaching on any tasks assigned to them because of the lack of 

knowledge, experiences, and skills. They should be the one who is the most capable 

and qualified for the job. 

 

 

5.9.2 School Improvement Specialist Coaches (SISC+)  

 

The second recommendation to the School Improvement Specialist Coaches (SISC+) 

is for them to always be more professional in doing their job as coaches or any other 

task assigned to them. This is to show that they are the right person and qualified for 

the job. As a professional coach, the SISC+ should always be positive and proactive 

in identifying required information or seeking new knowledge which is needed in the 

coaching practices in schools. That knowledge includes the skills in Information, 

Communication, and Technology (ICT) where they need to master the skills like in 

digital tools, flipped classroom and digital classroom, which is related to their task as 

ICT experts regarding the pedagogical skills. 

 

5.9.3 Teachers and School Administrators  

 

When it comes to the coaching practices in schools, either it is for the pedagogical, 

instructional or executive, or even the e-coaching, the teachers and the school 
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administrators should accept all with an open mind. They need to realize that coaching 

practices can be used as one of the very powerful mechanisms in the development of 

the schools. The researcher recommendation to the teachers and school administrators 

is for them to seek coaching and make it as part of continuing professional 

development tools for the school. 

 

 

5.10 The Importance of Pedagogical Coaching Framework  

 

The importance of the pedagogical coaching framework can be linked to the latest 

policies of education in the country. Recent education policies in Malaysia are based 

on one-page management tool. It is also known as the New Narrative Practice of 

Education 2019. The second sub-narrative describe on the capacity building of 

teachers as to change the trend of independent professional development to the 

professional support. So by relying on the framework proposed in this study, it 

coincides with what the Ministry of Education wants to change. It focuses on the 

changes from self-improvement to professional support. In addition, it also promotes 

the Professional Learning Community (PLC) practice among teachers in schools. This 

policy is to promote changing of practice among the teachers from stand-alone-system 

to the professional support. 
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5.11 Recommendation for Future Research 

 

Based on the findings and the discussion of this research, there are a few 

recommendations to be suggested for future research. These recommendations can be 

used as an essential foundation for future research.  

 

i) This research was conducted to see the pedagogical coaching by the SISC+ in 

only one state, which is Kelantan. The study can be done in other states in 

Malaysia to see a more comprehensive view or maybe, a more significant 

findings towards the practice of pedagogical coaching in the country.   

 

ii) This research focused only on coaches, teachers, and school administrators. 

Similar study in future may also include in other individual or relevant division 

like people in the State Education Department, District Education Office or 

may be other people in school such as the school middle leaders.  

 

iii) This research narrowed down the findings towards the teachers’ development 

that happened through coaching practices. The future research should widen 

the scope into other related factors such as self-learning or the use of the 

internet and social media to get information for learning. Those are also the 

factors to consider in the teachers’ development.  

 

iv) This research was limited to study on coaching practices only in public schools. 

So, it is highly recommended that future research can be conducted at private 

or vocational schools. The situation may be different, and the result may be 

useful as a comparison.   
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5.12 Chapter summary 

 

In this chapter, the researcher discussed and elaborated on the findings of the study. It 

explains the overview of the research and is followed by the elaboration of sub-themes. 

It is about the coaching readiness, the process of coaching, and the impact of coaching. 

The next discussion is on the conclusion of the research, which has answered all four 

research questions of the study. It is followed by a description of the framework that 

has been produced based on the findings of the study. Then, the researcher explains 

the implications of the study, followed by the recommendation for future research. 
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APPENDICES 
Appendix A 

 
Date : ………………….. 

Director, 
State Education Department. 
 
Dear Sir, 
 
REQUEST FOR CONSENT TO CONDUCT RESEARCH. 
 
I am a doctoral student in the School of Education and Modern Languages at the 

Universiti Utara Malaysia. My research topic is, The Implementation of Pedagogical 

Coaching: A  Study of The School Improvement Specialist Coaches under the 

supervision of Prof. Dr. Nurahimah Mohd. Yusoff. I am conducting a research study 

to explore the how far the implementation and practice of coaching in schools among 

the coaches, school administrators and the teachers in school.   

 

In order to conduct this research, I am requesting for your permission to contact a 

few District Education Office and schools in the state. Coaches, school 

administrators and teachers within the particular education office and schools would 

be asked to participate in the interviews and journal writing. In addition, teacher 

participation would be voluntary and anonymous, which will help encourage their 

participation.  

Your support and favorable response to this request is greatly appreciated. I look 

forward to carry out this research in this effort to enhance our understanding on 

pedagogical coaching within the context of school wide professional development. I 

am available at wnhasma@yahoo.com or (012-9867700) should you have any 

questions of me.  

Thank you. 

 

Sincerely,  

(Wan Norhasma Wan Hassan)  
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Appendix B 

 
INTERVIEW GUIDING QUESTIONS 

Interview Questions for Coach Participant 

Adapted questions from the study done by Tantalo (2017) on the preparation and 
readiness in doing interview in schools in 2018/2019. 

 
Name/ Participant: …………………………………………… 

(optional) 
 
 
1. What is your work experience as a pedagogical coach?   

2. Do you think school teachers seek out for the coaches?   

3. Describe your experience when working with school teachers.   

4. What topics are discussed during the coaching process?   

5. Tell me a story about a time when you felt the information discussed in 

 coaching meeting was implemented back at school?   

6. Tell me a story about a time when you felt coaching helped the school 

 teachers with an issue?   

7. Tell me a story about a time when you felt that the coaching process had an 

 impact on the teachers’ practices?   

8. What changes have you noticed with the teachers through the coaching 

 process?  

9. Is there anything in the coaching process you would like to have changed? If 

 so, what?   

10. Do you have any final thoughts or comments about your experience with 

 coaching a school teacher? 
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Appendix C 

 
 

INTERVIEW GUIDING QUESTIONS 
Interview Questions for Administrator Participant 

Adapted questions from the study done by Tantalo (2017) on the preparation and 
readiness in doing interview in schools 2018/2019. 

 
Name/ Participant: …………………………………………… 

(optional) 
 
 

1. How long how you been a primary/secondary school administrator?   

2. How would you describe the role of the school principal to someone?   

3. What professional learning opportunities did you engage in to help with your 

 role as a school administrator?   

4. Why did you feel you needed a coach?  

5. Why did you think your school teachers needed a coach?  

6. What is your opinion on coaching?   

7. What is your opinion on the overall coaching process in your school?   

8. Was there a time when there was conflict between your school teachers and 

 their coaches?  

9. What pedagogical changes have you noticed in your teachers after the coaching 

 process?  

10. Is there anything in the coaching process in your school that you would like to 

 have changed? If so, what?   

11. Do you have any final thoughts or comments about your experience with 

 coaching?  
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Appendix D 
 

INTERVIEW GUIDING QUESTIONS 
Interview Questions for Teacher Participant 

Adapted questions from the study done by Petersen (2015) on the preparation and 
readiness in doing interview in schools in 2018/2019. 

 
Name/ Participant: …………………………………………… 

(optional) 
 
 
1. Tell me about your overall experience being coached?   

2. Tell me about your first meeting with your coach?   

3. Did the experience of being coached impact you or your practices in teaching?  

4. Did the coaching experience impact any aspect of your role as a teacher?  If 

 so, in  what ways?   

5. What changes do you associate with the coaching experience? (Personal  

 performance, school culture, instruction, relationships at school, district,  

 personal)   

6. Other than the coach, what other factors impacted your coaching experience?  

7. How did your experience of being coached impact others? In what ways were 

 they impacted?   

8. What have you learned as a result of the coaching experience?   

9. Looking back on your coaching experience, are there any areas that you would 

  have liked to be coached in that were not covered in enough detail or at all?   

10. Have you shared all that is significant in regard to your coaching experience?  
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Appendix E 
 

JOURNAL PROTOCOL FORM 
Participant Journal Entry Questions (Teacher) 

Adapted questions from the study done by Snipes (2017) on the preparation and 
readiness for the participant in doing the journal reflection in primary/secondary 

schools in 2018/2019. 
 

Name/ Participant: ………….……………………………… Date: 
……………………. 

(optional) 
 
 Think about the interactions between you and your instructional coach, (a) 

Elaborate on the various interactions between you and your coach that may have 

positively impacted or created barriers to your instructional process? (b) Describe how 

these interactions have influenced your feelings about your abilities to successfully 

improve student performance outcomes? (c)Describe how these interactions have 

influenced your feelings about your professional teaching capabilities? (d) What 

differences have you noticed in your instructional process? (e) What do you attribute 

these changes to and how do you feel about them? (f) What differences have you 

noticed in your beliefs regarding the coaching processes, and (g) What do you 

attributed positive and/or negative shifts in your view of coaching culture in school?  
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Appendix F 
 

JOURNAL PROTOCOL FORM 
Participant Journal Entry Questions (Coach) 

Adapted questions from the study done by Snipes (2017) on the preparation and 
readiness for the participant in doing the journal reflection in primary/secondary 

schools in 2018/2019. 
 

Name/ Participant: ………….……………………………… Date: 
……………………. 

(optional) 
 
 Think about the interactions between you and your coachee (teacher), (a) 

Elaborate on the various interactions between you and your coachee that may have 

positively impacted or created barriers to your instructional process? (b) Describe how 

these interactions have influenced your feelings about your abilities to successfully 

improve teacher’s performance outcomes? (c)Describe how these interactions have 

influenced your feelings about your professional coaching capabilities? (d) What 

differences have you noticed in your instructional process? (e) What do you attribute 

these changes to and how do you feel about them? (f) What differences have you 

noticed in your beliefs regarding the coaching processes, and (g) What do you 

attributed positive and/or negative shifts in your view of coaching culture in school?  
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Appendix G 

 
OBSERVATION CHECKLIST 

 
Adapted questions from the study done by Snipes (2017) on the preparation and 
readiness for doing the observation in primary/secondary schools in 2018/2019. 

 
Date : ……........ Time  : ............ Location  : …………………… 
Pedagogical Coach : ………………………………………………………………. 
Teacher : …………………………………………………………………………... 
 
Directions: The researcher will take field notes during all three segments of the 
instructional coaching process, as outlined below.  

Pre-Observation Conference  
Instructional Focus  
¨ classroom management  
¨ content  
¨ instruction,  
¨    assessment  
¨ Other:  
 
Descriptive Notes (Behavior):  Reflective Notes (Comments):  
  
Coaching Criteria  
Descriptive Notes (Behavior):  Reflective Notes (Comments):  
  
Collaborative Planning  
¨ Review of lesson objectives 
¨ Specific instructional outcomes (What are the students going to learn?)  
¨    Instructional Standards  
¨    Connection between objectives and the lesson  
¨ Facilitation/Reinforcement of PLC  
¨    Pacing Alignment  
¨ Other:  
 
Descriptive Notes (Behavior):  Reflective Notes (Comments):  
  
Professional development activities 
¨ Suggested professional development activities  
¨ Demonstration of Lesson/Activity/Strategy  
¨    Provided one-on-one training (Specify topic)  
¨ Other:  
 
Descriptive Notes (Behavior):  Reflective Notes (Comments):  
  

 



 200 

Classroom Observation  
Content 
Instructional materials 
¨ Films, websites, and other audiovisual materials  
¨ Technology Usage  
¨ Appropriateness of handouts (number, subject, age, andgrade)  
¨ Assistance plan for using text  
¨ Provision of instructional resources (Specify) ¨ Other:  
 
Descriptive Notes (Behavior):  Reflective Notes (Comments):  
  
Instruction 
Structure of the lesson 
¨ The opening of class gained the students attention.   
¨ Agenda   
¨ Pacing of instructional delivery   
¨ Instructional delivery (instructor introduced topic, stated goals; presented 
material   or activity effectively,  summarized the lesson, and gave an assignment 
or suggested an idea to consider before next class)   
¨ Voice tone/inflection   
¨ Emphasis on key points and importantinformation   
¨ Clarity/Accuracy of information   
¨ Use of examples, metaphors, and analogies when appropriate.   
¨ Thought provoking teacher input   
¨ Connections to student’s daily life. (Give examples in comments)   
¨ Other:   
 
Descriptive Notes (Behavior):   Reflective Notes (Comments):  
  
Instructional Strategies 
¨ Assignment Rigor  
¨ Student engagement  
¨ Timing of lesson  
¨ Strategies for developing critical thinking  
¨ Use of questioning strategies  
¨ Other:  
 
Descriptive Notes (Behavior):  Reflective Notes (Comments):  
  
Differentiation 
¨ Student Choice  
¨ Emotional, physical, and intellectual needs of students are met  
¨ Awareness of students’ prior learning and experience.  
¨ “Real world” applications to learning  
¨ Connection of course goals to students’ personal goals, or societal concerns. 
¨ Other:  
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Descriptive Notes (Behavior):  Reflective Notes (Comments):  
  
Learning Environment 
¨ Connection with course content.  
¨ Student engagement tactics  
¨ Familiarity with students  
¨ Use of humor  
¨ Participative atmosphere of the classroom  
¨ Physical climate (conducive to learning)  
¨ Display of student work  
¨ Other:  
 
Physical Layout 
 
Descriptive Notes (Behavior):  Reflective Notes (Comments):  
  
Classroom Management 
Students response to learning 
¨ Cues of boredom, confusion.  
¨ Encouraged or discouraged questions (dissension).  
¨ Students opportunities for classroom discussion (verbally or inwriting). 
¨ Other:  
 
Descriptive Notes (Behavior):  Reflective Notes (Comments):  
  
Students supports/interventions 
¨ There are students not motivated or unable to follow the class.  
¨ The instructor shows favoritism towards a student or group of students.  
¨ Students are able to see visual aids and hear recordings.  
¨ There is one student/group that dominated the discussion and hindered others’  
        participation?  
¨ Other:  
 
Descriptive Notes (Behavior):  Reflective Notes (Comments):  
  
Assessment 
¨ Assessment matches objective exactly  
¨ Somewhat matches the objective  
¨ Does not match objective  
¨ Some students master concept  
¨ Majority of students do not master the concept  
 
Descriptive Notes (Behavior):  Reflective Notes (Comments):  
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Post-Observation Conference  
Self-reflection 
¨ Teacher observations  
¨ Student learning assessment  
¨ Positive Attributes of Lesson  
¨ Opportunities for Improvement  
¨ Self-Evaluation  
¨ Other:  
 
Descriptive Notes (Behavior):  Reflective Notes (Comments):  
  
Plan of Action 
¨ Suggestions/Areas of Need  
¨ Plans for improving learning  
¨ Other:  
 
Descriptive Notes (Behavior):  Reflective Notes (Comments):  
  
Administrative Activities 
¨ Paperwork completion  
¨ Requested intervention (Specify)  
¨ Other:  
 
Descriptive Notes (Behavior):  Reflective Notes (Comments):  
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Appendix H 
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