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Abstrak 
Pada masa kini, pelbagai jenis teknologi pendidikan lanjutan digunakan dan 
digunakan dalam proses pengajaran dan pembelajaran di pelbagai tetapan dan tahap 
pendidikan. Dalam banyak cara, teknologi dilihat sebagai penyumbang kepada 
proses pengajaran dan pembelajaran. Terdapat keperluan untuk kerjasama semua 
yang secara langsung dan tidak langsung terlibat dalam persaudaraan itu. Tanpa 
latihan dan peluang yang mencukupi untuk belajar dan mempelajari semula 
teknologi baru, kajian ini bertujuan dan tertanya-tanya bagaimana menimbulkan dan 
menyiasat cabaran dan masalah penggunaan ETT di sekolah menengah persendirian 
Jordan? Kajian ini bertujuan untuk mengkaji kesan jantina, pengalaman, dan 
kelayakan penggunaan ETT oleh guru bahasa Inggeris menengah dari perspektif 
penyelia pendidikan. Kajian ini telah direka bentuk menggunakan pendekatan kes-
kajian kaedah campuran, untuk melihat perspektif Penyelia Pendidikan (ES) 
mengenai penggunaan Alat Teknologi Pendidikan (ETT) untuk Pengajaran dan 
Pembelajaran Bahasa Inggeris (TLE) yang memberi tumpuan kepada data yang 
dikumpul dari semua pihak berkepentingan yang berkaitan. Responden kajian ini 
adalah penyelia pendidikan dan guru yang berafiliasi dengan sekolah menengah yang 
terletak di Amman. Penemuan menunjukkan bahawa terdapat kekurangan 
persetujuan dalam penggunaan ETT dalam proses pengajaran muncul sebagai data 
yang dikemukakan. Kebimbangan bahawa dalam kedua-dua pandangan penyelia 
guru dan pendidikan, sangat mempengaruhi penggunaan teknologi dan proses 
pengajaran. Motivasi rendah, dan kepuasan kerja, serta kekurangan ETT di sekolah-
sekolah Jordan. Kajian semasa ini boleh memberi sumbangan penting kepada bidang 
ini terutamanya dalam mengisi jurang yang menghubungkan aliran semasa ke atas 
penggunaan ETT dalam bidang pendidikan bahasa Inggeris di sekolah menengah 
Yordania swasta 
 
Kata kunci: Penyelia Pendidikan, Alat Teknologi Pendidikan, Pengajaran dan 
pembelajaran Bahasa Inggeris, Teknologi Pendidikan. 
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Abstract 
Recently, different types of advanced educational technology is being used and 
employed in the teaching and learning processes at various educational settings and 
levels. In many ways, technology it has seen as an enabler to both the teaching and 
learning processes. There is a need for collaboration of all who are directly and 
indirectly involved in teaching process. Without sufficient training and opportunities 
to learn and relearn new technology. This study is intended and wondering how to 
elicit and investigate the challenges and problems on the Educational Technological 
Tools (ETT) Usage in Jordan private secondary schools? 
 
This research aimed to examine the effect of gender, experience, and qualification on 
the use of (ETT) by secondary English language teachers from the perspective of the 
educational supervisors. This study was design, using a mix-method case-study 
approach, to explore Educational Supervisors’ (ES) perspectives on the use of 
Educational Technological Tools (ETT) for Teaching and Learning of English (TLE) 
focusing on the data collected from all the relevant stakeholders. 
The respondents of the study were educational supervisors and teachers affiliated to 
secondary schools located in Amman. The findings revealed that there is a lack of 
agreement in ETT Usage in the teaching process surfaced as the data presented. A 
concern that in both the teachers’ and educational supervisors’ views, strongly 
affected the using technology and teaching process. Low motivation, and job 
satisfaction, as well as the shortage of ETT in the Jordanian schools. This current 
study could make a significant contribution to this area particularly in filling in the 
gaps connecting the current trends on the ETT Usage in the field of English language 
education in Jordan private secondary schools. 
 
Keywords: Educational Supervisors, Educational Technological tools, Teaching and 
learning English, Education technology. 
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CHAPTER ONE 

STUDY INTRODUCTION 

Education has always been seen as an enabler to one country’s progress and 

development. Many countries are investing large percentages of their GDP on 

education. Better infrastructure, schools, universities, systems, curriculum change 

and new technology are always been sought to provide better education to the 

learning communities. This is even much more important today than ever. The 

information revolution and advancement of technology have certainly made all 

stakeholders in education to focus on technology to grow and progress into the 

future. Similar changes and progresses have also been seen in the English language 

teaching and learning. The conventional way of teaching and learning of English 

language with heavy reliance on selected textbooks within the four walls of a 

classroom is no longer the current lexicon and norm. Now, more advanced and better 

educational software and hardware programs are available to assist and make 

language classrooms more interactive, fun and engaging. 

 

Due to the rapid developments in the various fields, the world in general and the 

Arab countries and related communities specifically, are facing challenges of 

technology advancement as the newly discovered science and knowledge is quickly 

making progress and dramatically changing in the 21st century (Tarhini & Hone, 

2017). Technological advancement has influenced all facets of human life and will 

continue to do so in many years to come. Among these, one of the strongly impacted 

sectors is ‘education’. Today, education, teaching and learning are uniquely different 
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as compared to the past. Nowadays, different types of advanced educational 

technology is being used and employed in the teaching and learning processes at 

various educational settings and levels. In many ways, technology is seen as an 

enabler to both the teaching and learning processes. Nevertheless, technology is not 

always a solution or ‘silver bullet’ to all issues and barriers of learning and teaching 

(Tsang, Chow, So, Liu, Kwok, & Ho, 2017). 

In align, language is of great importance to human life and activities.  With the 

advancement of Information Technology (IT), education and business, English has 

become an important language for business transactions and consequently, English is 

an international language vital for communication in almost every country. 

Therefore, this can be argued that English has established itself as the most popular 

international language in the world being used at large scale (Crystal, 2003). 

 

Therefore, in language learning, there is always a need to find new and more 

effective methods of learning and teaching as the demand for the English language 

has increased over time. With the continuous advancements in technology, there has 

been a strong movement to maximize the use of technology in language learning and 

teaching that extends from using the Internet as a resource for materials to programs 

offering E-learning courses. Thus, there is the need to combine both language and 

technology in order to assist students to learn English successfully (Jaipal-Jamani, 

Figg, Gallagher, Scott & Ciampa, 2015). 
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Language learning is a complex and difficult procedure and, therefore, can be a 

daunting task (Al Hosni, 2014). The innovation of technology and communication 

has played an important role in enhancing and facilitating the efficiency of the 

language learning process (Montazeri & Hamidi, 2013).  It has become increasingly 

necessary for English as a Foreign Language (EFL) speakers to be able to 

communicate in the English language properly. The teaching of EFL hold an 

important part in Jordan education system (Abbas, 2003). 

 

In the world of rapid globalization, Jordan faces the task to train citizens that can 

communicate in the target language. For that reason, Jordan has to learn and re-learn 

new approaches to language learning and teaching so that the level of competency 

and mastery of the English language amongst the students and citizens can be 

improved in the future.  The world we live today is significantly different from the 

world that was 30 to 50 years ago. Technology is affecting human life in every facet 

of human activities. Time has changed the education technology. With this, the 

students’ needs have also changed dramatically as they are technology oriented now.  

Students born after 1980 are totally different from the older generations, especially in 

the domain of information processing and communication. They are more tilted 

towards technology, and demand rapid information which can be attain quickly. 

According to Cooper (2013), 97% of students deal with computers and smart phones 

every day.  This is due to the reason that these students have reached a level where 

they are more comfortable working or studying virtually in comparison with sitting 

and leaning in traditional classrooms. This goes for almost all subject matters. Thus, 
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with the advancement of technology, teaching and learning are made possible 

anywhere and anytime for students. This is the same in case of learning of foreign 

languages. In connection with the research objective of this study, it is crucial to 

understand how the development of technology affects the English language learning 

and improve the outcome of EFL learners.  

 

The rapid growth of Information and Communication Technologies (ICT) has made 

educators consider Computer Assisted Language Learning (hereafter, CALL) as one 

of the most important elements in language learning pedagogy. In this wake, 

Alhoddra (2014) points out that CALL is a better platform for language learning 

from both the learning and teaching perspectives. Therefore, three-dimension virtual 

worlds have become the new forms of tools that are used in CALL. Fadzil & Idrus 

(2011) emphasized that the practice of technology in teaching and learning are able 

to provide opportunities to students to enhance their capabilities to solve problems 

and make them able to think creatively and critically. However, teaching and 

learning do not improve solely because of improved technology. Furthermore, 

Candiff (2011) has pointed out that new digital technology creates as well changes 

the learning and teaching methods by bringing new opportunities to the education 

activities keeping in view the fact that the virtual worlds are different, engaging and 

interesting. This is due to the reason that traditional teaching method is becoming 

more irrelevant unless it takes into consideration the technological and conceptual 

changes of the community. 
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With this massive expansion of knowledge and great technical intrusion in education, 

it has become necessary for the institutions to consider educational technology 

related tools to improve the educational experience making learning ‘a much more 

engaging experience’. Therefore, important stakeholders in the English language 

education in Jordan also need to learn, re-learn and re-engineer both the processes, 

and the use of educational technology to be better and competent professionals.  This 

would also contribute to the improvement of the English language standards and 

teaching quality in the country.  

 

Nevertheless, adapting new technology or change has never been an easy task. 

Seemingly, there may be different issues and problems at various levels and 

institutions when adopting or pursuing change. This also include while adopting new 

system or technology. The same goes in the case of Jordan. In some educational 

situations as in the field of English language education in Jordan private schools, 

there is a need to elicit Jordan’s English language teaching supervisors philosophy, 

and their understanding and perspectives on the use of educational technology to 

improve both the standard and quality of the English language education in Jordan 

private schools (Al-Zoubi, 2003). 

 

To fill this research gap, this study is intended to offer the perspectives of the Jordan 

English language supervisors on the use of educational technology tools (ETT) in the 

English language education in Jordan’s private secondary schools. The chapter 

follows a modified version of the outline suggested by Silverman (2000): why the 
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topic was chosen, why it is interest to the researcher, the methodological and 

theoretical framework, and finally the research questions or problems. Therefore, the 

chapter offers an introduction to the study. It focuses on the personal research 

discourse, study background, problem statement, research objectives and questions, 

significance of the study, methodology, and theoretical framework, and definitions of 

terms. 

1.1  Introduction 

In most of the third world countries, English has been taught as an essential subject 

for every student to develop academically. There are 300 million people who use 

English as their second language and an additional 100 million people who use 

English as a foreign language (George, 2009).  In Jordan, English is a lingua franca 

that needs to be mastered by all Jordanian students.  Like many other developing 

nations, the English language is seen as an important step or tool for future 

advancement. In many cases, English language is often seen as the language or 

medium of disseminating knowledge. As Jordan progresses towards the borderless 

world, English language has gained more importance than even before.  Jordanian 

students are expected to have good proficiency upon completing their secondary 

education. This is due to the reason that presently, due to the importance of English, 

the Jordanian government is particularly concerned about improving the standards of 

English language proficiency among its citizens, particularly among the younger 

generation. 
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1.2 Personal Research Discourse 

There are mainly two different kinds of EFL teachers in Jordan. The first one who 

are always seeking ways to improve English language skills among their students 

while the others are teaching English without much concern for this at all. They use 

the same traditional and old methods of teaching.  They don’t bring anything new in 

their teaching methods to enhance student-teacher interactions.  Students could be 

the victims of less competent teachers. In particular, with the expansion of 

technological advancements on educational software and tools, this study intends to 

investigate the supervisors’ perspectives on the use of ICT and technological tools on 

English language education in Jordan. As one of the important stakeholders and 

gatekeeper to any improvement and employment of educational technology in the 

classrooms, understanding of the supervisors’ perspective is also imperative.  

 

This research is interested to elicit the English language subject supervisors’ 

perspectives and insides on the usage of educational technology usage for English 

language education (teaching and learning) in schools around Jordan. In addition, the 

study is also intended to find out ways and means to improve the standards of 

English in Jordan. There are various ways of improving the standard of English 

language teaching and learning in Jordan. Among them, the use of ICT and 

educational technology in classrooms is one of the important possibilities. Once 

teachers have become competent in language teaching, students will also become 

competent and proficient in English as well. If teachers are not proficient, they will 

fail to be good language models for their students. This led the researcher to think 
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about what different kinds of teachings are being practiced in Jordan private schools’ 

classrooms. In particular, this research has investigated the followings:  “How do 

supervisors perceive the use of technological tools in EFL? What are plausible 

issues and barriers? What are the challenges of teaching English in Jordan? How do 

they (supervisors) cope with these challenges? How do they improve the English 

language teachers’ skills and help improve the learning among students? 

 

The study on the adequacy of continuous professional development and ongoing 

induction courses for teachers and schools in Jordan is imperative for future 

improvement and success. Most important of all, important stakeholders in this field 

need to support innovative and creative ways to increase teachers' knowledge and 

skills which will improve their competency and professionalism when teaching the 

target language (Donaldson, 2006). 

 

Today, there is a remarkable development and progress in the field of teaching and 

learning approaches, methods and tools. There have been many studies that 

confirmed and supported the importance of using various educational technology 

tools and software that would impact teaching and learning processes in ways never 

seen before. Education, in general, has become much more accessible and flexible 

that more learners are able to pursue education at various level. Logically, as 

promising as it has been to general education, educational technological tools also 

have great potential to improve the English language education in Jordanian 

classrooms. It is therefore imperative for all the stakeholders including supervisors, 

Universlti Utara Malaysia 



 

  

 

9 

as the subject of inquiry of this study, to be informative and clear on the development 

goals. Further, they should have a pretty good idea for improving the teaching and 

learning of English in Jordan private schools (Hasnawi, 2007; Metwally, 2004; 

Garcia et al., 2009). 

 

For instance, Al Hussary (2002) has argued that it is very important for the teachers 

to get acquainted with the essential Information Communication Technology (ICT) 

skills and related experience to enable them to cope with the new ways and avenues 

of teaching and learning in the 21st century. There is a strong requirement to employ 

technological innovations and invest this potential in education to achieve these 

trends. For this, the identification of the most viable types of educational technology 

(software or hardware), trainings, ETT skills and tools is the pre-requisite that could 

be introduced or extended to the English language practitioners.  

 

Educational Technology Tools (ETT) that come up with information technology 

revolution is an integration of three interrelated components that includes computer 

technology, software technology, and communications technology. This kind of 

integration has the ability to enhance the capacity of large scientific production in 

terms of quantity and quality (Al-Saidi, 2005). One of the positive ways is its ability 

to improve the learning interaction and engagement between the teachers with their 

learners and the subject content. This helps the learners to continuously engage with 

their learning in a more meaningful and interactive way (Abu Ras, 2008).  
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In this wake, Abu Ras (2008) has emphasized on the importance of such 

technologies to increase the learners’ self-confidence, which is the core or backbone 

of the educational process. In many ways, technology not helps to create an effective 

learning process but also increase the role of the learner-teacher-content. This has led 

to the emergence of many media and learning software that includes; the computer, 

the Internet, data projector, the projector optical, and interactive whiteboard, and 

many others (Al-Majali et al., 2005). 

 

There are various objectives of educational technology or ICT in education, 

including the attempt to compensate the shortfall of any teaching and training in 

some of the educational sectors; assist in the deployment of technology in society; 

give a broader concept for continuing education; prepare a generation of graduates 

able to deal with using technology electronic education; provide an interactive 

environment with rich and multiple sources serving the educational process in all 

their axes, and promote the process of interaction between students, teachers and 

coaches, through the exchange of educational experiences, opinions and aimed 

discussions (Al Shanaq & Hassan, 2006). 

 

Educational Technological Tools (ETT) are the unique features of today’s modern 

education. It is an enabler of education and helps to manage the massive growth of 

knowledge, and deliver the growing demand for education (Alabadi, 2002). 

Educational technology also increases the effectiveness of learning as it helps to 

democratize teaching and learning across different geographical locations and time 
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zones (Bani & Ali, 2011). It provides an interactive learning environment and allows 

the students to study at a favored time and place (Abdul Hamid, 2005). 

 

Despite the above discussed advantages of educational technology, there are also 

some disadvantages associated with it (Al Shahry, 2002; Farra, 2003). These include 

the needs of a regular and rigorous efforts to train, and re-train the teachers on ICT 

skills and knowledge as these skills and requirements change with the emergence of 

new technologies. In addition to the above technical factors, issues regarding 

efficiency of communication networks, the provision of hardware and software, the 

ability to produce content in a professional way, the high cost including the cost of 

production and maintenance, technical requirements of devices and the necessary 

applications requirements may weaken the intention to improve the English language 

education in Jordan private secondary schools.  

 

In light of previous studies that focused on Jordan secondary school teachers using 

Educational Technological Tools (ETT) in teaching and learning, it was evident that 

there were various issues that needed to be addressed i.e. how teachers use ETT and 

its various tools in their classrooms; the right choice of technology; training and 

continuous training; ETT infrastructure; attitudes of various stakeholders; financial 

support; etc. But most important of all, the ETT Usage is still localized in the urban 

cities school compared to rural schools (Alawneh & Hamad, 2010). In addition, the 

adaptation of such technology particularly on the English language education is 

significantly lacking or slower in progress in Jordan as compared to the other Middle 
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Eastern countries (i.e. Kingdom of Saudi, Oman, United Emirates, etc.) (Alawadi, 

2017). It is therefore imperative to seek an understanding from the school 

supervisors’ perspectives to ascertain possible issues on ICT and educational 

technology usage and challenges in the English language education in Jordan. 

 

However, given the size of the issue, there have been relatively few efforts made to 

document or address these problems to a significant degree (Gharaibeh & Alsmadi, 

2017). There is the scarcity of research literature as there has been little or few 

studies that explored the supervisors’ perspective on the use of educational 

technological tools in English language education in Jordan (Alzaidiyeen, et.al 

2008). In this wake, the current research is a much-needed attempt that intends to 

elicit and identify issues on Educational Technological tools (ETT) usage in selected 

Jordanian private secondary schools in Amman. Further, this study also provides 

suggestions for improvement. The researcher aims to provide the Jordan’s private 

schools English language supervisors’ voice and perspectives on the issue raised in 

this research. 

1.3  Study Background 

Language is a vital tool for communication among people regardless of their native 

language, ethnic, and skin colors. It is the code that all of us use to express ourselves 

and communicate with others. No one can imagine life without language as it is the 

basic means of oral communication among individuals, groups and people. There are 

many languages in this world. Among them, English is the most popular language 
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becoming gradually more important in the world today. English language is the 

official language for international business and commerce; language use as the 

United Nations, for diplomacy, air traffic control, world banking, science and 

technology, academic research, space travel and global computing. Evidently, the 

English language is perhaps the most flexible of all languages. As (Haydn, 2008) 

states: 

“Despite the extraordinary changes of the last few years, one thing appears 
to remain the same. More people than ever want to learn English. English 
learners are increasing in number and decreasing in age. We’ve become used 
to English growing in popularity across the world. Far from being news, it 
has become one of the few enduring facts of global modern life”. 

 

With the development of technology, the world has become a global village and 

people around the globe have more opportunities to interact with one another. 

Generally, it was reported that globally there are 375 million people around the 

world that speak English as their first language (L1), while 375 million people speak 

it as their L2, and 750 million people use it as a foreign language (EFL) (Horwitz, 

1996; Hope & Pigford, 2001).  

 

English is considered as a tool for advancement, modernization, and transfer of 

technology and in the development of many countries (Al Hosni, 2014). English is 

the major language of new media such as the Internet and electronic mail that define 

the communication challenges and needs of corporate of most countries and Jordan is 

not an exception. In order for countries like Jordan to be part of this reality, the 

people need to know English, and be capable of using the language proficiently. This 

is the language in which most of the information is available across many websites. 
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In addition to this, many of new technological and scientific advances are written in 

English in order to reach as many persons as possible (Bacescu, 2014). Therefore, by 

default, scientific innovations and technology from Germany, France, Japan, China 

and most countries in the world cannot be leveraged by other countries other than the 

use of English language as the language of technological transfer. Further, all the 

major business resources published in English such as in CNN, Wall Street Journal 

and Newsweek are consumed and read by many countries around the world. These 

are quite often taken as most valuable resources. 

 

 Douglas (2000) has maintained that English is the major medium of education, 

publishing and international negotiations. Educational institutions all over the world 

have been using English as a fundamental language in their instruction (Crystal, 

2003). In fact, many individuals travel not only because of business and pleasure, but 

also for studying purposes. Individuals who go to another country to study can only 

have English as their medium of study. According to Horwitz (1996) and Hope and 

Pigford (2001), English is becoming pertinent especially in the acquisition of 

knowledge because all the academic and scientific journals around the world are 

publishing mostly in English as compared to the other languages. 

 

English is now the global Lingua Franca as it is being used extensively in numerous 

international domains. Thus, the world may not be as united as it is today if there is 

no English language. It could be considered the world’s unofficial language. Crystal 
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(2003) estimates that 85% of the international organizations around the globe now 

use English as a working language. 

 

It is for such obvious reason, that the Arab world in general and Jordan in particular 

need proficiency in English to communicate with the world. Jordan badly needs 

English to progressively change and develop all its sectors. The teaching and 

learning of this language for future development and sustainable economy, Jordan 

requires changes in perception, approaches, curriculum and methodology on teaching 

the target language (English) to its learners across the country.  

 

Education is not just about teaching students in accordance with the methodology 

defined as the level of specific school. It has a lot of goals, objectives and other 

concepts as well. Therefore, education has become an important strategy to fight 

against poverty and the establishment of a modern state. Jordan is a developing 

country with the population of 5.8 million. Unlike other Arab Gulf countries, Jordan 

has very little natural resources to develop its economy. To generate its revenues, 

Jordan depends on aid from developed nations, and other Arab gulf countries. The 

only precious resource in the country is ,. The human capital development is 

therefore an important area to focus in order to help transform the country. Annually, 

Jordanian government spends a fraction of its budgetary allocation to educate 

Jordanians to improve the nation.  Moving forward towards a better future, Jordan 

realizes the importance of the English language.  Consequently, the teaching of 

English as a foreign language has captured the interest of all educators and policy 
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makers; it has become a basic subject taught to students throughout the successive 

educational stages (Ministry of Education, 2003).  

 

English language is the primary language through which Jordan communicates with 

the world. It is, therefore, an important language for the cultural, social, and the 

economic development of the country (Ministry of Education, 2003). For these 

reasons, English has gained a prominent place in all educational stages in Jordan. For 

the economic development in Jordan, King Abdullah the second, issued a royal 

decree to teach English language in all the public and private schools from the first 

Grade in 1999 (Ministry of Education, 1999). Since then, the government has 

designed and developed language policies that will support English language 

development among students. In lieu of this, Ministry of Education (2003) clearly 

states that there is a need to produce English language speakers who are proficient 

and are able to effectively conduct their commercial and non-commercial 

transactions in the language.  

 

In Jordan, the English curriculum is designed to enable students to learn English as 

well as help them internalize the Islamic and Arabic culture which should be used as 

a springboard to understand, appreciate, and interact with people of different 

countries. Moreover, according to the Ministry of Education (2003), Jordanian 

school students need to acquire sufficient English language skills to enable them to 

use the language and for other purposes such as research, tourism and so forth in line 
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with this, Al-Khatib (2000, p.122) stresses the significance of English language 

learning in the region:                                                                                                           

“With the increase in the use of English as a lingua franca, most Arab 
governments began to recognize its importance by introducing the teaching 
of English into the school curriculum. At present, in most Arab countries, all 
students who finish the public secondary school education must have had at 
least eight years of instruction in English as a school subject. It is also worth 
noting that formal training was and is still compulsory in most elementary, 
preparatory, and secondary Arab private schooling. So, because the 
widespread use of English as a foreign or second language in particular, has 
become the focus of attention of most Arab researchers’’. 

 

In order to communicate effectively in the world, students must focus on listening, 

speaking, reading and writing and they must realize that English is an integral part 

for community improvement (Ministry of Education, 2006). To express oneself in 

English, a student needs to show mastery over the four skills of language in addition 

to appreciation of literature. Mastery of English is necessary for Jordanians to 

acquire knowledge, pursue higher education, conduct research, use recent advances 

in technology, and possesses an international outreach (The English Language 

National Team, 2002). For these reasons, English has occupied a prominent place in 

all educational stages in Jordan. According to King Abdullah Initiative 1999, English 

language is a compulsory subject commencing the first grade in both public and 

private schools. By the end of the first grade, children are required to read English, 

understand simple words, numbers, objects, and names through reading (The English 

Language National Team, 2002).  It is assumed that after learning English at school, 

students will also deepend their values and heritage (Ministry of Education, 2003).  

Since the process of teaching English as a foreign language is getting increased 

attention in Jordan, therefore, it ought to be the subject of continuous development 
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(in-service training) in meeting the needs of facilitating and enhancing the English 

teaching –learning process (Mann & Walsh, 2017). In line with this view, the 

government has been steadily renewing policies to help increase the standards of 

English among teachers in public schools.   

1.3.1  Jordan Education System 

Although Jordan is a relatively small country with a small population, it is however 

one of the most important developing countries in the Middle East. The scarcity of 

natural resources in Jordan has not stopped the country’s progression towards 

becoming a stronger and better nation. Jordan began its establishment in 1921, and 

has placed much interest in education particularly in 1980 with the necessary focus to 

be given to transform the country through education. New pedagogical approaches 

have been introduced. As a result, Jordan has made tremendous progress in the field 

of learning and teaching through the inclusion of educational technologies in 

Jordanian schools (Alzaidiyeen & Almwdiah, 2012). 

Therefore, in order to understand the research context of this study, it is essential to 

provide the background information about the education system in Jordan, and how 

ICT is employed in the education process. The Education system in Jordan consists 

of two levels: Primary education, Secondary education and Tertiary education (see 

Table 1.1). 
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Table 1. 1 
Jordan Educational System 

Stages  Ages  

Tertiary Education 18 – 22 years old  

Secondary Education 12 – 17 years old 

Primary Education 6 – 11 years old 

Source: (UNESCO, 2017). 

 
All students in Jordan will sit for a national General Certificate of Secondary 

Education (GCSE) examination administered by the Jordan Ministry of Education at 

the end of the secondary education. GCSE is intended to determine the students' 

performance in the subjects taught at this level, which include general subjects such 

as Islam, Arabic, English, History, Geography as well as vocational subjects such as 

Nursing, Agriculture, Commerce and Hotel Services before pursuing their degree 

programs at Jordanian universities.  The main objective of secondary education is to 

prepare students to continue their higher education and to qualify them for work in 

the future. As such, the Ministry of Education amongst others helps to instill and 

monitor the quality of education in the country to ensure that the education and 

educational products are of high quality. Further, the ministry makes sure that the 

students undergo good and effective learning experiences. This is particularly 

important because today’s young Jordanian students are tomorrow’s future leaders of 

Jordan. They are seen as the agents of change for Jordan. 
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English is taught to all students in different areas of specializations (including 

literary studies, Science, and Nursing) within the two years of the secondary 

education.  Teaching and learning materials and resources are both from local and 

international publishers.  The English language is generally taught 45 minutes per 

lesson, five days a week. Ultimately, the students are expected to master the English 

language, communicate using the language and survive at university after they have 

completed their 18 years of EFL learning. 

 

One of the common features of modern society and education is the penetration of 

ICT in all walks of life, including education. Technology has played an important 

role in the development and improvement of teaching and learning process 

(Alzaidiyeen et al., 2010). Such philosophy is adopted in Jordan and became as 

strategy to transform Jordan education sector and this seemingly will impact on 

almost all educational related activities (teaching, learning, research, curriculum 

change, pedagogy; etc.) 

 

The Ministry of Education in Jordan concurs with such philosophy and belief that the 

use of technological tools in schools will make teaching, learning and education 

more understandable, efficient, effective, and interesting. Evidently in Jordan over 

the last 30 years the governments had spent large sums of funds to integrate modern 

technologies in Jordanian schools (Alzaidiyeen et al., 2010). This all evidence 

suggests that Jordan is trying its maximum to bring new development and 

technological advancement in education and making necessary actions towards its 
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progress. Nevertheless, the outcome of such policies and practices are not seen 

across sectors and fields and certainly not seen or felt greatly in the field of teaching 

and learning of English in Jordanian schools. 

 

In Jordan, the government is still working hard to introduce the appropriate 

technological tools to enhance and improve the quality of education in the country. 

As discussed earlier, Jordan has invested a large sum of funds to integrate technology 

in education by providing teachers with good opportunities to develop, enhance, and 

improve their knowledge and skills in ETT (Alzaidiyeen, et.al 2010). This can be 

judged from that fact that continuous efforts are taken by the government to provide 

the necessary infrastructure for ETT to be implemented in schools. In addition, 

various universities in the Jordan offer training courses on the ETT Usage in 

education process for pre-service teachers. These training courses offer pre-service 

teachers training on ETT skills, knowledge and hands-on experiences, pedagogical 

approaches and its use in teaching and learning process. As a result, Jordan's 

education system has been said to be among the best systems in the Middle Eastern 

countries (Alzaidiyeen & Almwdiah, 2012).  

 

However, much of such expansion and focus is only given solely to government 

schools and public institutions, and little attention or investment has been given to 

Jordanian private schools. Today, the ETT expansion in Jordanian private secondary 

schools and empirical research on ETT for educational purposes is relatively scarce. 

Much attention is needed to improve the Jordan private school predicament to a level 
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perhaps at par or better than the Jordanian government schools. Therefore, it is this 

research’s great interest to seek and investigate the current or present ETT and 

educational technology employment in English language education in Jordan private 

secondary school as perceived by the school supervisors as it provides better 

understanding and improvement possibilities (Murray, 2007). 

1.4   Problem Statement 

The aforementioned concern instigated the researcher’s interest to explore about 

English language competency and proficiency among general Jordanians as this is 

still a serious problem and needs a lot of attention. This can be felt across Jordan, and 

in different sectors of the economy. Evidently, according to the Jordan’s Ministry of 

Education (2004), overall the mastery and competency of English among the people 

of Jordan is poor. They cannot use and talk confidently using the target language as 

compared to developing countries like Malaysia, Philippine, and others. In this wake, 

Alshirah (2012) has also opined that the competency and mastery of English 

language is poor among the people of Jordan. They cannot talk and use the target 

language confidently. 

 

English has been taught as a compulsory subject to Jordanian students from primary 

school up to university. But the problem remains that 12 years of English classes 

have not achieved the expected competency and efficiency among Jordanian students 

on the use of the English language. Evidently, literature has revealed that learning 

English in country like Jordan has always been a major task for EFL learners (Al 
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Hosni, 2014). This is due to many reasons such as the lack proper learning 

environments, dreadful teaching methods, low students’ motivation towards English, 

limited contact with native speakers and dearth of opportunities to practice English in 

their daily life (Rababah, 2003; Eslami & Fatahi, 2008; Khan, 2005). In this 

situation, it is needed to make students love English language so that they can 

become more proficient and competent in the target language to help Jordan propel 

towards future success. Thus, the government, the ministry of education, universities, 

schools, teachers and all-important stakeholders must find ways, better alternatives to 

help improve the standard of English among Jordanian students. 

 

With regards to the teaching and learning of English, despite the Jordanian ministry 

of Education (MOE) efforts to provide and improve facilities and resources (i.e. 

budgetary allocation, schools, trained teachers, technology, etc.), there are still 

weaknesses in the students’ proficiency of the English language. Many students are 

still unable to communicate and become functional users of the target language in 

Jordan (Abdul Haq, 1982; Ministry of Education, 2004; Rababah, 2003).  

 

Actually in 2009, the results of GSCE across Jordan revealed that most of the 

students were failed in course of English language in various disciplines (Jordan 

Times, 2009). For instance, in the literary table, out of twenty-seven thousand 

(27,000) students, thirteen thousand (13,000) students were failed in the final exams. 

Among the students who passed the exam, 53% of them had lowest marks as 

compared to the other subjects. The education policy in all the schools levels 
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emphasizes that school students should improve basic reading skills. However, the 

statistics and results from the international organizations like IELTS (2013–2014), 

PISA (2012) and the reports of local media have highlighted the low performance of 

students in the exams (Malkawi, 2014). 

 

It is due to the pressing problem elaborated above and the researcher’s personal 

interest, this research is the first of its kind to explore the current state of English 

language proficiency among Jordanian teachers and students.  Interestingly where 

ETT is concerned, only 58.10% of teachers have used ICT and have knowledge on 

ICT and its potential in education. Nevertheless, a staggering 41.90% of teachers 

have reported to never use ICT and educational technology tools for educational 

purposes in Jordan. This is explained in the Figure 1.1 below.  

 

Figure 1.1 ICT usage for Education in private schools in Jordan 

Source: (Alzaidiyeen, Mei, & Fook, 2010). 

The reports have pointed out that the lowest percentages scored on ICT usage was 

received from the secondary school teachers in the rural areas. Interestingly, 64.0% 

of teachers believed that teaching using computers is beneficial and provide 
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58%
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ICT for 

Education; 
42%
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advantages. The ICT adoption in private secondary schools in Jordan is lower than 

the national average. The results showed that only 44% of private secondary schools 

in Jordan use or allocated time for teachers and students to use ICT for educational 

purposes, whereas the National Schools’ average was 52% (MOICT, 2012). The 

details are as shown in Figure 1.2 below. 

 

 

Figure 1.2 ICT Adoption in private schools in Jordan 

Source: (MOICT, 2012). 

Figure 1.2 above has shown significant disparity between private and national or 

government schools on the general use of ICT in their respective school type 

(MOICT, 2012). For example, the figure shows that 44% EduWave time was 

allocated by the private school for ICT time; whereas the National Schools average is 

52%. In terms of training, the private schools reported a 19% of training received for 

using Eduwave; while on the contrary, the National Schools received 31% of the 
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trainings. Interestingly it was also shown that private schools have fewer number of 

computers as compared to the government schools. In addition, Byrd-Jones (2011) 

has also reported in his study that it was found that in some cases, only 7% of 

teachers reported to have received some technological trainings; and as low as 33 

hours of ICT training in twelve months. Moreover, Jamieson-Proctor, Burnett, Finger 

& Watson (2006) have stated that 70% of the students use ICT less than the other 

30%, as a result of their teachers’ lack of confidence. It will have very little impact of 

ICT curriculum integration initiatives on teaching and learning in Queensland state 

schools, or somewhere else, unless these issues are addressed and resolved. 

 

Particularly, this study is intended to elicit and investigate the challenges and 

problems on the ETT Usage in Jordan private secondary schools from the 

perspectives of the respective school supervisors and to seek an understanding and 

reasons for the low usage and employment of ETT in English language education in 

Jordan private secondary schools.  In addition, it is also a challenge to find 

information from previous studies on the use of educational technologies and 

difficulties among teachers of private schools in Jordan. There is a scarcity of 

research that focus on the ETT Usage in Jordan private secondary schools. 

Therefore, this research would be of great importance to improve and provide 

solutions to plausible issues that may surface in this study (Murray, 2007; Pelgrum & 

Plomp, 1993).  
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There are many private educational institutions and schools all over the world that 

have used and implemented various ETT in their teaching and learning (Burgess & 

Russell, 2003; Chatzoglou et al., 2009). Though success rates are high in many 

countries on technological adoption to education, many institutions and schools have 

also faced great failure. An often admission towards technology and its utilization 

requires careful planning and investment (Venkatesh et al., 2003), and is often 

confronted with various issues and barriers. Acceptance, and rejection of technology 

in education is common and for various reasons. Abbas (2003), for example, has 

pointed out that some teachers are afraid of new technology and ETT and are 

comfortable with traditional or conventional ways of teaching and learning.  

Therefore, it is not about what technology can do that matter most, but it is accepting 

and breaking the fear and the unknown to teachers and practitioners on ETT potential 

and advantages that needs to be tackled. In addition, there are other obstacles that 

need consideration. These include:  

 Lack of awareness among teachers on the importance role and potential of  

ETT on educational endeavor; 

 The weakness of teachers’ knowledge and skills on ETT (Salem, 2004; 

Sharkawy, 2005). 

 Slow dissemination of new knowledge and information on new ETT and 

practices among teachers and practitioners in Jordan. 

 

Like the rest of the world, traditional or conventional education may no longer be the 

suitable for countries like Jordan and others in the Middle East (Metwally, 2004). As 
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countries move forward to democratize education for all, advancement of ETT, 

software and hardware have become leaders of change and innovation is 

continuously being sought-out to enhance the teaching and learning approaches. 

Such change comes with huge investment and long hours of training and retraining. 

Teachers are needed to be trained and continuously be inducted to ensure they are 

relevant and at par with new ways of teaching and learning. Preparation of teachers 

and continuously ensuring that they have the required hands on knowledge and skills 

is monumental to ensure ETT employment in education will be beneficial to all 

stakeholders in education (Salem, 2007).  

 

Integration of ICT in education has its advantages. Using ICT can be advantageous 

in many ways (Mensah et al., 2015). Namely, it does not only progressively change 

the conventional methods of teaching, but it also warrants the teachers to be more 

creative in adaptation and allocation of educational materials and strategies (Reid 

2002). There have been many strategies used to deal with the challenges of ETT 

Usage (Abbott & Faris 2000). There have also been previous studies looking at the 

obstacles or challenges ETT integration among students, teachers, and the 

administrators. In reality, to ensure more success rate on Availability of ETT 

necessitate the collaboration of all stakeholders. In order to transform and improve 

the standard and competency of English language among users in Jordan, there is a 

need of collaboration of all who are directly and indirectly involved in that fraternity.   
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Without sufficient training and opportunities to learn and relearn of new technology, 

the teachers would be less supportive or show higher resistance to the ETT Usage 

and other educational technological tools for educational purposes. The supervisors 

could be the nearest authority that could play a significant role to promote ETT usage 

in classrooms and support the teachers on various needs and requirement (Norris, 

2017). It is, therefore, monumental to investigate and understand the supervisors’ 

perspectives on the ICT usage, accessibility, issues and adaptation in Jordan private 

schools in teaching and learning of the English language (Al-Shboul et al., 2017). 

 

This study has the potential to make improvement on educational process. In 

particular, this study could help to improve the English language education and 

provide betterment to the overall English language competency and proficiency 

among teachers and learners at the Jordan private schools through ‘an improved’ 

adaptation and implementation of selected ETT into their respective classrooms. 

1.5 Theoretical Framework 

There are many plausible theories that could be relevant to support and useful in 

directing the current research. But among them, one of the most relevant theory is the 

Unified Theory of Acceptance and Use of Technology (UTAUT Model) that aids to 

describe and elicit a better understanding of educational technology adaptation and 

challenges faced by the English teachers at Jordan private secondary schools as 

perceived by the schools’ supervisors.   
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In the 21st century, technology has become more integrated into educational 

processes in most of the subjects. The process of teaching and learning as well as the 

roles of the English teachers too are changing significantly. Today the English 

teachers have become more of facilitators, mentors and coaches to assist students in 

their learning and understandings. The conventional way of teaching which is the 

recitation of lectures predominantly still happens in Jordan secondary classrooms. 

The transformational initiatives to train, re-train, to learn, and re-learn of what to 

teach, and how to teach incorporating the usage of ETT needs training. Teachers 

need continuous induction to become teachers of the 21st century an ability to teach 

differently, able to facilitate training anywhere, anytime across geographical 

location. The technology encourages English teachers to play the role of trainers and 

facilitators than that of a traditional teacher who consumes the class time talking and 

putting himself or herself at the center of learning (Collins, 2001). 

In this research, the theoretical framework contains two independent variables: 

adaptation, and challenges were chosen as independents variables; meanwhile ETT 

Usage was selected as the dependent variables. In addition to that, three specific 

demographic variables: Gender, experience, and qualification were also investigated 

to elicit potential relationships to the independent and dependent variables. These 

demographic variables were also be treated as the moderating factors in the 

relationship between independent variables and dependent variables. Furthermore, 

this study has looked at factors that might support or impede the performance of the 

English teachers in Jordan private schools.  
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Teachers play a major role in implementation of any educational program in the 

educational organizations (Shulman, 1987).  Many activities and programs are 

developed within any Foreign Language (FL) learning and teaching. Overall, 

teachers are important components in the success or failure of any educational 

experiences. The teachers can be called as the closest to the students, and they know 

what can change and motivate them for better learning to take place.  As this 

research is about Jordan private schools supervisors’ perspectives on ETT usage in 

the teaching and learning of English language, a theoretical framework was designed 

as an entry point based on extensive literature review. The framework shows that 

there are four factors which has influenced teachers’ performance in the teaching and 

learning of EFL. The factors are:  language education policies, pedagogy, 

professionalism and in-service training. These factors are inter-related and not 

mutually exclusive as any changes in one factor can affect the other factors as well. 

This research is intended to elicit the role of ETT and its usage in Jordan private 

schools from the perspective of the schools supervisors on whether ETT support or 

impede the teaching performance of EFL teachers in their classrooms. In doing so, 

this research too will have to deal with all the other factors listed above. 

 

Language policy is defined as the statements of goals, aims, objectives, and 

guidelines that pertain to what and how language should be taught and how students 

should be assessed (Tollefson, & Pérez-Milans, 2018). This also includes policies at 

the national and school levels. The language teaching policy of a country reflects the 

seriousness of the government in implementing EFL teaching and learning in the 
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country, as well as the ETT Usage to support the teaching and learning of the English 

language. According to Jung & Norton (2002), language teaching policy has its great 

impact on the actual teaching practice. However, classroom teachers might not be 

implementing the teaching policy as intended due to many obstacles such as their 

beliefs, insufficient skills and knowledge, and lack of learning resources at local 

levels. Teaching policy develops their classroom practices, which may require 

teachers to progressively change their teaching materials, methodological 

approaches, or pedagogical values (Markee, 1997). In line with this, Hope and 

Pigford (2001) have asserted about the importance of cooperation between 

policymakers, school administrators, supervisors and implementers (teachers) during 

both development of the policy and its implementation. They also stated that those 

professionals who are responsible for the implementation of policy and practices 

such as middle managers must also be progressively involved in the teaching policy 

development. Lack of such involvement will result in the lack of understanding of 

the policy by administrators. Resultantly, this would demotivate them to implement 

any innovation or initiative in EFL teaching in the classrooms.   

 

Another policy that has been highlighted in this study is about the recruitment of 

EFL teachers. Hiring EFL teachers is based on the policy that only teachers who are 

competent professionally should be hired in EFL context (Iqbal & Arif, 2011). 

However, this policy is being implemented loosely in the Jordanian schools. Hence, 

the back of consideration for teacher quality by policy makers affects many students.  

Many Jordanian EFL teachers who were incompetent and unable English effectively 
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have been hired to teach English in classrooms (Rababah, 2003).  Having discussed 

the importance of language education policy in the teaching of EFL, pedagogy is 

another factor which has been discussed in this study.  

 

Pedagogy quite often refers to one’s belief and practices. It is about the processes and 

dynamics of educational practices such as teaching and learning.  It comprises of the 

purposes, management, underlying philosophy, relationships, curriculum, 

instructional methods, environment and social context of teaching (Sanguinetti, 

Waterhouse & Maunders, 2004). Knowledge of teaching methods helps the teachers 

to expand their repertoire of techniques available for their language learners. 

Experience indicates that our methods are influenced by our understanding of the 

sociocultural and institutional context we are in, our beliefs, knowledge, competence 

and level of experience (Lauermann & König, 2016). This is particularly important 

while the implementation of ETT and related software into the teaching and learning 

practice. 

 

Freeman and Johnson (1998) promoted a new idea on language teaching. It focuses 

on what teachers do best in classroom that includes the activity of teaching itself, and 

on the teachers themselves. In addition, it also emphases on the pedagogical 

approach the teachers use in their classrooms. The teachers’ teaching methods will 

greatly affect students’ English language competence and their motivation in 

learning EFL in Jordan.  Moreover, the competence of teachers in the skills of to use 

metacognitive strategies in teaching reading comprehension. This point was further 
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elaborated by Alkhawaldeh (2005). He suggested that there might be some 

occasional hints or tips in the teacher’s book; however, no specific strategies are 

defined. In addition, there is no adequate guidance provided on how to use them in 

actual classroom discourse reading, writing, speaking and listening, grammatical 

accuracy and vocabulary acquisition. These are some of the vital factors that make 

teachers incompetent or inadequately training of these teachers may not function 

effectively as language role models in EFL classrooms.  

 

Farmer (2006, p.12) defined professionalism for language practitioners as legitimate 

institutions, which allow the teachers to do what they do best (teaching) while 

controlling the standards and quality of such activities. Wallace & Bau (1991) 

describe professionalism as an occupation, which can be practiced after rigorous 

academic study. 

 

Marashi & Abedi (2017) have stated that EL teachers’ competences included other 

competencies by the 1990s such as theories of language learning (i.e. discovery, 

didactic, and integrationist views), linguistic subject matter knowledge (i.e. 

phonology, phonetics, sociolinguistics, and syntax), communication skills 

(personality, general style, and presence), and high level of proficiency in the target 

language (questioning, requesting, warning, and giving advice). Such view of teacher 

knowledge – and subsequently of what teacher education should look like may be the 

most forcefully argument offered by Freeman and Johnson (1998).  
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Professionalism in this study refers to EFL teacher’s competences in the theories of 

language learning, linguistic subject matter knowledge (i.e. phonology, phonetics, 

sociolinguistics, and syntax), communication skills (personality, dealing with peers, 

students, school management, parents), and high level of proficiency in the target 

language which covers skills such as grammar, vocabulary, listening, speaking, 

reading and writing skills. 

 

According to Hamza (2018), there are many factors that suggest the need for training 

or professional development for teachers. The first factor is the huge expansion of 

the language teaching industry. Over the years, we have seen an increase numbers of 

teachers enrolled into this profession. Nevertheless, there is also a lack of a career 

structure that offers opportunities for variety and promotion. The second factor is due 

to teachers experiencing mid-life crisis after ten or more years of teaching in the 

field.  In most cases, these teachers lack the motivation to update their knowledge 

and skills. The final factor is attributed to the low pay and poor conditions of service 

in many institutions, with many teachers working on temporary or part-time 

contracts. Subsequently, this often leads to low morale, low self–esteem and a sense 

of frustration and isolation among the practitioners (Hamza, 2018). 

According to (Alhabahba et al., 2016):  

“Education in Jordan is at a crossroad for the last ten years. Studies have 
revealed that the Jordanian schools have failed to produce top quality 
graduates due to the low performance level of EFL teachers.”   
 

He attributes the failure to EFL teachers’ training courses because teachers do not 

focus on teaching techniques for the different text genres. He also suggested that the 
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level of proficiency for English teachers is low; average in language structure, and 

low in both reading comprehension and vocabulary. 

 

This study has carried out a mixed-method research incorporating the quantitative as 

the dominant method, and qualitative being the secondary method of inquiry. 

Questionnaires was distributed to collect data from supervisors at the Directorate of 

Private Education (DPE) in Amman to measure the degree of ETT use and the 

challenges that English language teachers commonly encounter. Sekaran (2003) 

stated that questionnaires or survey approach would be most appropriate method of 

data collection if the size of the sample is large. The total number of supervisors in 

the Directorate of Private Education (DPE) in Amman is 230. Due to the financial 

and time constraints, the mix-method for this research is mostly justified. 

the theoretical framework for this research is shown in Figure 1.3 

 

 

 

    

 

 

 

 

 

Figure 1.3 The study framework  

Source: (Illustrated by researcher) 
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1.6 Research Objective  

The purpose of this study is to elicit Jordan private schools’ supervisors’ perspectives 

on the use and implementation of ICT and educational technology in English 

language classrooms. This research is intended to elicit any relevant issues pertaining 

to adaptation, accessibility, training, etc. on the employment of ICT in English 

language classrooms. Specifically, the objectives of this study are to: 

1. Identify the ETT made available and fully accessible to the teachers in Jordan 

private schools.  

2. Examine the effect of gender, experience, and qualification on the use ETT 

by secondary English language teachers from the perspective of the 

educational supervisors. 

3. Examine the effect of challenges of ETT usage and availability of ETT on 

ETT usage from the perspective of the teachers in Jordan private schools.  

4. Examine the role of demographic variables (i.e. gender, qualification and 

experience) as the moderating factor in the relationship between challenges 

and availability of ETT with ETT usage. 

5. Investigate the specific challenges faced by the English language teachers and 

school when ETT Usage in the classrooms from the perspective of the 

educational supervisors.  

1.7 Research Questions 

The problems, as previously discussed point out three research questions that need 

attention: 
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RQ1. Are ETT made available and fully accessible to the teachers in Jordan private 

schools? 

RQ2. How do the gender, experience and qualification affect the use ETT by 

secondary English language teachers from the perspective of the educational 

supervisors?  

RQ3. What are the challenges of ETT usage and availability of ETT effect the usage 

of ETT among teachers of private schools in Jordan? 

RQ4. Do demographic variables (i.e. gender, qualification and experience) moderate 

the relationship between challenges and availability of ETT with ETT usage? 

RQ5. What are the specific challenges faced by the English language teachers and 

school when ETT Usage in the classrooms from the perspective of the educational 

supervisors? 

 

Those questions sufficiently address the overall objective of this research. The 

knowledge acquired through this proposed research will contribute to the knowledge 

of plausible difficulties faced by teachers, and school on Availability of ETT and 

implementation, and any relevant issues pertain to the ETT usage in Jordan private 

schools. 

1.8  Research Hypothesis 

The hypotheses for this study are as follows: 

Hypothesis 1  
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Ho: Adaptation of Educational technological tools does not promote the actual use of 

Educational technological tools. 

Ha: Adaptation of Educational technological tools promote the actual use of 

Educational technological tools. 

Hypothesis 2 

Ho: Challenges does not affect the actual usage of Educational technological tools. 

Ha: Challenges affect the actual usage of Educational technological tools. 

Hypothesis 3 

Ho: Demographic variables do not mediate the relationship between challenges and 

availability of ETT and ETT usage. 

Ha: Demographic variables mediate the relationship between challenges and 

availability of ETT and ETT usage. 

 

1.9 Significance of the Study 

ETT and educational methods and technologies constitute the importance of success 

for educational process. In many ways, literature review has strongly suggests 

positive effects on ETT usage and the use of those educational tools and techniques 

in English language education (teaching and learning) in many parts of the world. 

This specific suggestion has motivated this study to seek the supervisors’ 

perspectives on the relation of ETT, its usage and English language teaching in 

Jordan private secondary schools. The current study is consistent with recent trends 
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on the importance of ETT usage and educational methods and modern technologies 

in the teaching and learning process. 

 

Moreover potentially, this study is an important study to investigate the disparity on 

ETT usage and educational technology tools among private secondary schools in 

comparison with public secondary schools in Jordan. Most important of all, this 

study has drawn valuable insights from the supervisors on plausible issues and 

challenges that stakeholders in English language education have in Jordan.  

Specifically, this study was able to elicit what are the attributing or contributing 

factors that might support or deter or impede the incorporation of ETT in English 

language classrooms particularly in the private schools. A better understanding will 

potentially provide plausible solution or remedy to better position and train teachers 

at the private schools on ETT, and the skills to use them appropriately. Like the 

public schools, the students at the private schools are also the focus of any 

improvement. Therefore understanding the supervisors’ perspectives and suggestions 

could be a game changer that might improve the teaching and learning of the English 

language in these schools. Teaching and learning is a community work. The 

collaboration and working together between all these important stakeholders is 

paramount to future success. 

 

Recently, a growing amount of research has focused on second and foreign language 

acquisition. They reported the role of technology on facilitating the process of 

learning foreign languages successfully. However, there are a limited number of 
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studies that dealt with the effect of technology on enhancing learning English 

language in educational process. Thus, this study fills this much needed gaap to 

investigate the ETT effect in English language. Thus, this study is expected to be 

beneficial for the field of education in general and ETT Usage in English language in 

private secondary schools in Jordan for the following reasons: 

1. The findings of the study will hopefully, guide the syllabus designers to the 

effect of ETT on English language teaching. This study might provide base 

information for decision makers about integrating ETT at the government and 

private schools in Jordan. 

2. The findings also, may provide important information for instructional 

technology researchers about teacher’s attitudes towards integrating ETT into 

teaching English language in schools. 

3. Pedagogically, this study helps the English Language teachers in educational 

institutions to understand the importance use of English language and the 

performance of students. 

4. In practice, it helps to examine the relationship between the teacher efficiency 

and the student’s performance in the English language by using educational 

technological tools. 

5. A systematic way, it helps curriculum designers to identify the various factors 

that affect the optimal use of educational technological tools in the English 

curriculum. 
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1.10 Scope of the study  

This study is intended to investigate the Jordan’s private schools’ supervisors’ 

perspectives on the usage, challenges and issues on the ETT Usage in English 

language classrooms. In pursuing this study, other important stakeholders may also 

be contributing to such understanding. Namely these may include other school’s 

administrators, teachers and students. The study will include the factors that may 

affect the intention of the teachers in the use of technological tools and techniques in 

the teaching and learning process. Specifically, this study will investigate the degree 

of ETT Usage by looking at the key factors such as the availability of educational 

technological tools in the classroom, as well as, the challenges faced by English 

language teachers in the ETT Usage. Regarding the use of educational technological 

tools, this study wills presents the factors that promote and possibly impede the 

acceptance of teachers on ETT usage by English teachers in private secondary 

schools.  

 To raise awareness of the importance of English language, taught four skills 

together not separated or neglected and make it appear for the standardized 

exam such as (Altawjihi ) and other competitive exams. 

 For the implementation of various educational technological tools included in 

the English Language Teaching strategies, which have a major impact in 

raising the level of student performance. 

 To measure the impact of the use of educational technological tools on the 

students’ performance in different tests and efficiency of the teacher 

performance. 
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1.11 Study Limitation 

As such, similar to any other mixed method case study, this research was carefully 

prepared. First of all, the research was conducted on English language teachers and 

English educational supervisors in Amman the capital city of Jordan. the study  

lasted for eight weeks to visit all of the (105) English educational supervisors in 

Private Education Directorate (PED), and the (8) English language teachers in 60 

private secondary school in the second semester of the academic year 2014/2015 

therefore cannot be generalized results of the study to other schools in other cities in 

Jordan, this study aims to provide a comprehensive understanding of the perspective 

of the educational supervisors to practice the profession in their own classroom by 

teachers. Second, the population of the study which consisted of 105 supervisors and 

8 teachers might not represent the majority of the population of the intermediate 

level. Third, since the questionnaire was designed to measure the ETT Usage in 

teaching English language, it might give useful information about the availability and 

the challenges for ETT Usage it seems provide enough evidence of the teachers' 

actual using of ETT in their performance in classroom. 

 

It is not possible to disseminate the results of the study on all teachers of English in 

Jordan as this study has solely focused on private secondary schools teachers. Also, 

the study focused only on English language teachers teaching in the Jordanian 

private secondary schools for boys, girls and mixed. 
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1.12 Operational Definitions  

Educational Technological Tool (ETT): is best described as a tool that may be used 

to assist the teaching and learning process. It comes in many forms and format i.e. in 

the techniques of picture display, audio, text, movies, and other methods used in the 

educational process. ETT are all that is used inside and outside the classroom to help 

the teacher to instill in the learner's experience, knowledge and skill learning easily 

and conveniently (Roblyer, 2000). 

 

Education Technology: is defined as the implementation, development, and 

evaluation systems, techniques and means to improve the human learning process, 

and the scientific knowledge of the application about learning and learning 

conditions to improve the efficiency and effectiveness of training and teaching 

(Luppicini, 2009). 

 

Educational Supervisor (ES): Educational supervisor he/she a person worked to 

identify the work duties of all administrative and workers in education. Educational 

supervisor make sure the educational institution operates efficiently and within the 

legal requirements and rules. The purpose of Educational supervisor is to make sure 

those teachers and other faculty members are doing what they're supposed to be 

doing and that students are receiving the best education possible (Learn.org, 2015). 

 

Pedagogy: relates to teachers’ personal beliefs about English language education 

approaches, which in turn are translated into classroom practices (Cummins, 2000). 
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Secondary Education: refers to the link between basic education and higher 

education. In Jordan, secondary education is parallel to upper secondary in other 

countries, and it takes three years of schooling before enrolling into higher 

educational institution (Voogt et al., 2017). 

 

Evaluation in Education (EIE): refers to the evaluation process of characterizing 

and appraising certain aspects of the educational processes. EIE is also a professional 

activity that individual educators need to undertake particularly if they intend to 

review and enhance the learning they facilitate (Staub & Hodel, 2016). 

 

Curriculum: The word' curriculum' is used to refer to all that is experienced and 

learned by students in a national system as identified by the country's Ministry of 

Education. It also involves the specifications of the knowledge and skills learned for 

a particular subject (Rajaretnam & Nalliah, 1999). 

 

Language Policy: refers to the set of procedures, regulations, laws and decisions 

made by the empowered and powerful in education. Its primary objectives are to 

affect the status of a certain language and the linguistic behavior of the people who 

use that language. Such policy comes in different forms. These include official 

documents, constitutions, laws, administrative amendments, directives, etc. 

(Alhabahba et al., 2016). 
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Professionalism: is defined as a set of legitimate institutions, which permit the 

members of an occupation to make a living while controlling their own work 

(Farmer, 2006). 

 

Learning Techniques: Is defined as the intended orderly interaction between each 

of the human element involved in the educational process, equipment and 

educational equipment and materials, in order to achieve specific learning objectives 

or a solution to the problems of education (Alzaidiyeen et al,. 2010). 

 

Eduwave: is defined as system to represents a sign of multiple web languages 

associated with e-learning and established in 1999 and has headquarters in Jordan, 

Saudi Arabia, Bahrain, Syria, Oman and the United States (Wikipedia, 2014). 

1.13 Summary 

Doing a research is a challenge to all researchers regardless of the methodology that 

one chooses, and this study is no exception. A mix-methodology case study like this 

one does not undermine other types of research methodology. It is the research 

objectives and the research questions that determine the practical and feasible 

method to adopt. In adopting mix method, the common task of this research is to 

manage the objectivity of the research work. In this study, the following points were 

used as a guide: Researchers of mix-methods research design must have a strong 

understanding of both methodological perspectives underlying the research decisions 

made; The methodological perspectives must show how the research has responded 
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to the social setting in which it takes place; The great variety of possible research 

procedures allows for greater scope in the type and size of the study; The data 

collection and analyses stages are interwoven in a dynamic way throughout the 

whole research process; Objective reality can never be captured and Ethical 

considerations are important in conducting a mix method research as the research 

itself is both more invasive and threatens a greater degree of exposure to the 

participant. The implementation of these guidelines realises the democratic mode of 

naturalistic enquiry, and at the same time protects the researcher. 

 

Based on the above premise, this mix-method case study is pursued in trying to 

understand the Jordan English language supervisors’ perspectives and experiences 

about the teaching of English in Jordan. In particular, the supervisors’ perspectives 

are pursued to better understand the ETT usage, challenges and issues in the English 

language teaching and learning in Jordan private schools.  It is gaining the 

supervisors’ voice and stories that this study is motivated to achieve.  In teaching 

EFL, there are many factors that may affect and contribute to the performance of 

EFL teachers. ETT being central to the study, this study through group interviews 

will also seek better understanding on the role of language policies, pedagogy, 

professionalism of teachers, and training to the overall success of ETT usage and 

implementation in Jordan private schools.  
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CHAPTER TWO 
LITRATURE REVIEW  

This chapter is intended to position the current research in the context of existing 

knowledge on the ETT Usage in English language teaching, discovering the gap and 

providing rationale for the current study. The researcher will explore concepts and 

theories that are relevant to this area in relation to the theoretical framework 

proposed, and will explore the research methods that have been employed in 

studying the area.  The review of literature is intended to review past research 

investigating ETT and educational technology and its integration in EFL teaching 

and learning in Jordan and elsewhere. Specifically, this chapter also will review on 

school supervisors’ perspectives and voices on ETT and educational technology on 

the teaching and learning of English language in Jordan private secondary schools 

and elsewhere if available.  

2.1 Information System Acceptance Models and Theories 

Review of the literature has provided many various models and theories on ICT 

acceptance. Models that are possibly related to these studies are three specific 

models. These include:  The theory of acceptance and use technology model 

(UTAUT); Technology acceptance model (TAM) and the Extinction of the TAM 

(TAM2). Below are some descriptions of these three models:   
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2.1.1 The Theory of Acceptance and Use Technology Model (UTAUT) 

Unified theory of acceptance and use of technology (UTAUT) as shown in Figure 

2.1 is one of the primary model that suggests a strong relationship within the 

expected performance and effort expectancy, social influence and predicted 

behavioral intention towards acceptance of information technology. 

 

Figure 2.1 Unified Theory of Acceptance and Use of Technology (UTAUT) 

Source: (Venkatesh et al., 2003) 

The theory suggests facilitating the conditions and behavioral intention to use 

behavior is expected in the acceptance of information technology. Since its inception, 

the theory has been evaluated on different applications and it has become the de facto 

model for measuring user acceptance. However, in terms of size and statistically 

significant trend, reports on the model may vary (Taiwo & Dowen, 2013). 
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In the past few decades, the design has received much attention as  it has been 

proposed by many theoretical models to provide the best explanations for end-users 

behavior acceptance. The latest among them is the unified theory of the adoption and 

use of technology (UTAUT) by Venkatesh et al. (2003). And it has been applied and 

tested experimentally in various fields. Since its inception, it has been conducted by 

many empirical studies using UTAUT. This model is believed to be more powerful 

than other technology acceptance models to assess the expected acceptance of the 

technology (Venkatesh et al., 2003). 

2.1.2 Technology Acceptance Model (TAM) 

The second popular model that potentially helps to explain user acceptance is the 

Technology Acceptance model (TAM) as shown in Figure 2.2. This is a model 

commonly use to forecast and measure the user acceptance and use of information 

and communication technology and other applications of computer technology.  

 

Figure 2.2 Technology Acceptance Model (TAM) 

Source: (Kelly, 2014) 
 
Like the first model, TAM is also extensively used by researchers to study the 

acceptance of information technology. On numerous account, TAM was able to show 
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strong indication of the use of computer technology (Lai & Li, 2005; Venkatesh & 

Davis, 2000). Several studies, such as Saade, Nebebe, & Tan (2007), and Masrom 

(2007), were conducted to test the validity of TAM in the context of e-learning. The 

results suggested of these studies that TAM is a very strong theoretical model in the 

context of e-learning. 

2.1.3 Extension of the TAM (TAM2) 

The third model is an expansion of TAM Model as shown in Figure 2.3. Venkatesh 

and Davis (2000) inserted TAM2 is an essential model to explain the users’ intention 

and to consider the usefulness of the tool in the process of cognitive and social 

impact of the process. Social impact on the three interrelated factors that affect 

individual behavior process (to accept or reject the technology). The personal 

standard is the first factor that refers to the user who believes in the importance of the 

others opinion on whether or not he / she uses the technique (Lee, Cho, Gay, 

Davidson, & Ingraffea 2003). 

The image is the second factor. It indicates the degree to which a person realizes the 

use of a particular system to improve his / her image or other purposes. The final 

factor is voluntary (Moore & Benbasat, 1991). The development of TAM2 is 

intended to improve on the weakness manifested by TAM (i.e. this previous model 

TAM does not consider the social impact factor), by adding the personal standard 

original for the TAM builds as a determinant on the position of the user's intention 

and attitude to use the information system.  
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Figure 2.3 Extension of the TAM (TAM2)  

Source: (Venkatesh & Davis, 2000) 

Like the first two models, TAM2 too it has been applied as a framework in several 

researches, such as, Nanayakkara (2005), who used the model to investigate the e-

learning in New Zealand universities on ICT adaptation; by Lee et al., (2003) to 

investigate the attitude of students using the distance learning system, and the 

students acceptance on the delivery system courses (Shen, Laffey, Lin, & Huang, 

2006). 

Nevertheless, it was found that TAM2, have argued three constants variables: 

usefulness, ease of use, and the standard personal to identification behavioral 

intention plays a role in such investigation. This research will use the ease of ICT 

usage structure indirectly. As previously mentioned, were derived consider the ease 
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of use of performance. In addition, the use of a personal standard to reflect the social 

impact. 

For the purpose of this study, UTAUT Model will be used as the primary model to 

pursue this research and to investigate the adaptation and challenges of ETT of 

English language teachers at Jordan private secondary schools.   

2.2 Contextual information on Jordan Educational System 

The educational system in Jordan as in many other Arab nations are governed top-

down and centralized for most of the public and government assisted schools (Al- 

Khaldi, 2006). All Jordanian schools use a similar national approach to education. 

This means that all schools use the same textbooks, modules, curriculum, etc. as 

determined by the country (Adely, 2004). However, there are few exemptions. The 

prescribed rule and approach as governed and regulated by the Ministry of Education 

is detailed in the subject curriculum sent to all schools by the Ministry of Education 

in Jordan (El-Sheikh Hasan, 2000). Such approach can also be seen in the Ministry 

approach on teachers’ training and induction. This is to ensure that   the teachers will 

follow the instructions of the Ministry (Al‐Khaldi, 2006). As evident, the Ministry 

of Education exercised a great deal of control over the schools’ curriculum.  

 

In summation teachers do not have much to say or sufficient space to be highly 

critical of what goes into one’s classrooms. They need to function and deliver 

education as prescribed by the national curriculum (Gajria, 2007; Abdul Ghani, 
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2007). Similar approach is also seen on the integration of any new ETT into schools 

and classrooms. There is a sense of ‘lost’, state of unknown amongst teachers on the 

integration of technology into their teaching. When the educational supervisors see 

new technology and its integration as absolutely necessary, teachers may be more 

cautious and see technology as simply another teaching tool (Bryson & De Castell, 

1998, p. 548). Generally, there is not sufficient focus on how ETT could be 

beneficial pedagogically (Bryson & De Castell, 1998, p. 522). Ironically, when 

bombarded with educational failure, or the inability to absorb and integrate 

technology successfully, many important stakeholders blame the teachers more than 

others In fact, teachers were more individuals exposed to blame when 

implementation efforts failed, because they are more resistant to change (Bryson & 

De Castell, 1998, p. 544). It is therefore imperative to understand the supervisors’ 

perspectives on this matter as it provides a window to what and how they see ETT 

plays into the teachers’ practices and approaches in teaching and learning of English 

in the Jordan private secondary schools. 

2.3 Importance of English Language 

English is the language used for wider communication in the world. This spread of 

the English language is drawn from the fact that this language is used for teaching 

purposes, higher education, communication, and for understanding foreign cultures. 

Generally English language is the most important language in many parts of the 

world including Jordan. Students need to acquire sufficient knowledge and skills of 

English that will enable them to use the language in many different contexts. To 
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express oneself in English, a student needs to show mastery over the four skills of 

language (i.e. listening, speaking, reading and writing) in addition to appreciation of 

literature.  He /She can benefit from mass media such as newspapers, magazines, TV 

and Internet. It is assumed that after learning English at school, students will have 

deepened their values and heritage. At the same time, they can cope with emerging 

issues analytically.   

 

The demand for English has gained heightened currency as there is a need to produce 

English language speakers who are proficient and are able to conduct their 

commercial and non-commercial transactions in the language effectively.  In order to 

communicate in the world effectively, students must focus on listening, speaking, 

reading and writing and they must realize that English is an integral part of 

community improvement (Ministry of Education, 2006).        

                                                                                                          

Al-Khatib (2000, p.122) stresses the significance of learning the English language in 

the Arab countries:                                                                                                           

“With the increase in the use of English as a lingua franca, most Arab 
governments began to recognize its importance by introducing the teaching 
of English into the school curriculum. At present, in most Arab countries, all 
students who finish the public secondary school education must have had at 
least eight years of instruction in English as a school subject. It is also worth 
noting that formal training was and is still compulsory in most elementary, 
preparatory, and secondary Arab private schooling. So, because the 
widespread use of English as a foreign or second language in particular, has 
become the focus of attention of most Arab researchers’’. 

 

 English is a medium through which Jordan communicates with the world. It is an 

important tool for the cultural, social and the economic development of the country 
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(Ministry of Education, 2003). For these reasons, English has occupied a prominent 

place in all educational stages in Jordan. For the economic development in Jordan, 

King Abdullah the second issued a royal decree to teach English in all the public and 

private schools from the first Grade in 1999 (Ministry of Education, 1999). Since 

then, the government has designed and developed language policies that will support 

language development among students.                                                                                                                    

 

Today, the process of teaching English as a foreign language attracts an increasing 

attention in Jordan. This attention shows the need to renew the process through 

making it the subject of continuous development (in-service training). Such 

development is expected to respond to the needs of facilitating and enhancing the 

English teaching –learning process. Consequently, English has captured the interest 

of all educators, so it has become a basic subject taught to students throughout the 

successive educational stages (Ministry of Education, 2003).                                                                                 

 

Mastery of English is necessary for Jordanians to acquire knowledge, pursue higher 

education, do research, and use of technology. For these reasons, English has 

occupied a prominent place in all educational stages in Jordan. Also, it has captured 

the interest of all policy makers and educators (Ministry of Education, 2003). 

According to King Abdullah Initiative 1999, English is taught as a compulsory 

subject from the first grade in both public and private schools. By the end of the first 

grade, children are required to read English, understand simple words, numbers, 

objects, and names through reading (The English Language National Team, 2002).  
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According to the English Language National Team (2002), the following 

assumptions constitute the rationale for the English language teaching in Jordan:  

1. English is considered as the lingua franca of the world. English language is a 

language use to promote relations, understanding and cooperation between 

Jordan and the other countries of the world. It is also a language considered 

as a primary medium through which Jordan communicates, explains and 

proclaims itself with the world. Last but not least, it is also the medium 

through which most other countries communicate with Jordan. 

2. English is a necessary tool for the economic, social, cultural and 

technological development in Jordan.                                                                                                                                                                     

3. The experience of learning a foreign language is of great educational value, 

significantly enriching the learner’s awareness and appreciation of his/her 

own language and culture as well as introducing him to other cultures and 

other way of life and thinking.                                                                                           

4. A high-level of mastery of English is important for the Jordanian students to 

acquire knowledge, pursue higher education, do research, utilize recent 

advances in technology, possess an international outreach and excel in 

language work.                                   

 

Being an international lingua franca, mainly in science, technology, business and 

diplomacy and in the light of the massive influx of information, the mastery of the 

English language offers access to information and knowledge advancement in the 

Universlti Utara Malaysia 



 

  

 

58 

today’s new open world pertaining to language competencies and performance.  

Over the last decades, through the advancement of computer technology, information 

has been growing faster than the individual and institutional capacities required to 

make sense of the new diversity of signal and messages. Subsequently, the new 

English curriculum for schools in Jordan is developed to help the students and 

citizens of Jordan to embrace the important roles of EFL in everyday activities and 

livelihood to help propel progress to the nation (The English Language National 

Team, 2002).                             

2.4  Plausible Challenges on Teaching and Learning of English in Jordan 

Teaching foreign languages is common in many countries. However, the way it is 

taught may vary depending on the role of foreign language in the society, traditions 

of education, language teaching experience, and the expectations of the people 

concerning teaching and learning of the languages. Success in learning a foreign 

language depends on many different factors. Different countries and cultures many 

exhibit various types of challenges or barriers towards the teaching and learning of 

English. 

 

Pertinent to this study is the challenge of ETT Usage and educational technology in 

teaching and learning of English in Jordan private schools. Literature has shown that 

EFL teachers use various ETT and educational technology in multiple teaching and 

learning activities. These include using technology inside the classroom to prepare 

activities and materials for teaching pronunciation (Lee, 2008), reading (Akyel & 
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Ercetin, 2009), communication skills (Lee, 2002), and grammar (Al-Jarf, 2005). In 

spite of the focus on the use of technologies in teaching, novice and experienced 

teachers still feel that they are not prepared well to integrate technology use in the 

classrooms. They feel that it is hard to search materials in the internet which motivate 

students to learn the language (Al-Mekhlafi, 2004). Thus, a case study research such 

as this one, trying to ascertain the supervisors’ perspectives on the various challenges 

and variables on ETT Usage and educational technology in Jordan private secondary 

schools would be beneficial in avoiding frustration among teachers and students and 

to improve the integration of technology in EFL teaching and learning.  In some 

extreme cases, the literature has also shown that some school principals have asked 

teachers to integrate technologies without a strong justification and knowledge of 

their vision on such integration (Perry & Aregaldo, 2001).  All these issues can 

frustrate the stakeholders (teachers, students, and parents).  

 

Information and Communication Technology (ICT), Educational Technology, new 

digital electronic and computer-based technology are today viewed as important 

tools and avenues to learn a second or a foreign language. Speaking, listening, 

reading and writing skills have become more controllable, variegated, and interactive 

(The English Language National Team, 2002). Many studies found out the positive 

impact of computers on comprehension (Porion, Aparicio, Megalakaki, Robert, & 

Baccino, 2016; Abrami, Bernard, Borokhovski, Waddington, Wade, & Persson, 

2015). 
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(Abrami et al., 2015) found out that the comprehension of poor readers has improved 

by the use of help features in the computer. Mercer (2011) claimed that computer 

software could be used as a resource for involvement of learners’ activities for 

children's literacy development.  

 

Glover, Miller, Averis, & Door (2007) inserted that computer or technology alone 

cannot guarantee best practices. Nevertheless, the teachers who facilitated children's 

active involvement in the activities can produce an improvement in their reading and 

writing skills. Many FL researchers have proven that using the Internet and 

technology in FL classroom enhances learning the foreign language. This is because 

it provides teachers and students with opportunities to access authentic foreign 

language materials and interact with native and nonnative speakers from all over the 

world (Warschauer, 2000; Stepp-Greany, 2002).                                                                                               

 

Parallel to similar development on the integration of ETT, and educational 

technology in English language education in many parts of the world, such 

development is also evidently seen and felt in Jordan. Nevertheless, it is not 

equivocal between public and private schools.  Hence, steps and initiatives have been 

made to provide materials and relevant training for teachers (Burgess & Russell, 

2003). Such efforts are taken because many stakeholders believe that ETT and 

educational technology may be the catalyst for future improvement and success in 

many fields including for the teaching and learning of English as a foreign language 

in Jordan private schools.  
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According to the English Language National Team in Jordan, (2002), the following 

are some of the specific advantageous of instructional technology and media in 

English language education (teaching and learning):                                                                                                                              

1. Minimizing the authoritarian role of the teacher by enhancing student-

directed learning and emphasizing more active student (FL) acquisition. 

2. Facilitating effective management for teachers. 

3. Giving the students a rich linguistic environment. 

4. Assisting teachers in creating computer-delivered exercises. 

5. Providing diversity in teaching methods. 

6. Assisting teachers in creating computer-delivered exercise. 

 

Al-Mekhlafi (2004) investigated EFL teachers' perceptions on Internet usage in EFL 

classrooms. The study also focused to what extent the teachers are aware of the 

Internet applications. The study was intended to elicit the status of using the Internet 

in EFL teaching in United Arab of Emirates (UAE). The researcher sent 

questionnaires to 250 English language teachers in 42 schools (21 female schools 

and 21 male schools) in six main cities via the Department of information, Statistics 

and Instructional Research at the Ministry of Education and Youth in Abu Dhabi. 

Only 191 questionnaires were returned. The research findings showed that majority 

of the teachers’ population were familiar with the internet applications. However, 

many of them did not use the Internet in EFL teaching in spite of their knowledge 

that it was beneficial for students. Partly, this was because the teachers believed that 
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the students might neglect ‘real’ learning of the English language, and be diverted to 

the fun aspect of the Internet. Nevertheless, the teachers indicated their willingness to 

integrate technology in the EFL curriculum. The study also reveals that a good 

number of schools did not have Internet or computers, and this may slow down the 

students’ as well as the instructors’ progress in mastery of the target language. 

 

Investigating teachers' perceptions about using the Internet in EFL is crucial since 

most of the Arab Ministries of Education have provided schools with the Internet 

facilities and services. It can be inferred from the study findings that positive 

teaching and learning can only take place in non-threatening conditions where 

anxiety level is low. In fact, Al-Noman (2002) suggested that the performance of the 

EFL teachers’ in Jordan is low on the use of instructional media such as wall 

pictures, cassettes, and flash cards.   

 

Regarding the use of technology in Jordanian curriculum, Kozma (2006) pursued a 

study to evaluate the impact of using technology on principals, teachers and students 

inside the classroom. The data collection techniques used includes observation and 

interviews techniques. The results of the study show that the use of Information and 

Communications Technology (ICT) had positive impacts on teachers where they 

integrated a variety of ETT skills such as Internet, email, and software applications in 

their teaching.  Students expressed satisfaction towards ETT Usage inside the 

classroom. As a result, they worked collaboratively in writing their reports, oral 

presentations, and the use of technology has enhanced their teamwork skills. The 
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findings also revealed that ETT helped the principals to understand the teaching and 

learning process. Nevertheless, Kozma (2006) also iterated that such finding is not 

universal across Jordan, and that many schools, especially in sub–urban and rural 

may not have the infrastructure for technology installation. 

 

To have a successful language policy in Jordan, policy makers are required to 

consider attitudinal factors. Furthermore, they need to have detailed insights to 

language planning in Jordan. This issue has not been studied enough it deserves, 

hence, this issue needs more research to enable decision makers to adopt a successful 

language policy towards EFL teaching in Jordan (Al-Abed Al-Haq & Al-Masaeid, 

2009). As such, the perspectives of the school supervisors on the ETT Usage in 

Jordan private secondary school is a worthy study as the study will provide a 

segmented understanding on plausible issues of ETT integration and usability in this 

type of school.  

 

On other variables and possible factors, the literature shows that in some situation, 

EFL teachers are laden with heavier duties other than teaching which makes teaching 

one of the most stressful professions (Adams, 2001). In addition, EFL teachers are 

not only referred to as knowledge transferors, but are those individuals responsible o 

to communicate with their students and to take care of their inner worlds (Arnold, 

1999). Consequently, the overload has been described as one of the most stressful 

experience for teachers (Austin, Shah, & Muncer, 2005). One of the primary 

challenge teacher’s face is often the lack of time to perform all the required duties 
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they need to do in the classroom. Quite often the teachers are not able to have 

sufficient time for collaborative and individual instructional planning and 

professional development (Haager, Klingner, & Aceves, 2009).  Moreover, 

insufficient teaching materials, enough time to deal with students effectively, in 

addition to issues such as insufficient income, students’ misbehavior, insufficiency of 

peer cooperation, and home life quality have also been considered as sources of 

stress for teachers. 

 

According to Kim (2004), EFL teachers do not have self- confidence in using 

English in interaction with their students even when they have knowledge of the 

subject matter. Thus, this lack of confidence impedes teachers from communicating 

with their students effectively in the classroom (Horwitz, 1996). Therefore, any 

questions asked by students constitute a major challenge to their language 

competence. 

 

In addition to all the above challenges, teachers working conditions are affected by 

their financial and cultural status. In this respect, Kennedy (1999) stated that 

teachers’ status is unsatisfying in China. He added that teachers suffered from the 

poorly paid. These conditions depressed teachers and impeded them from teaching 

students effectively. It can be included that identifying challenges that face EFL 

teachers play a major role in the improvement of teaching and learning of the foreign 

language as a whole and this is the primary intention of this study is to elicit possible 

Universlti Utara Malaysia 



 

  

 

65 

problems and challenges that face English teachers in Jordan incorporating or ETT 

Usage. 

2.5  Jordan’s English Language Teaching and Learning Policy  

Many countries have made changes to their English language teaching policies due 

to the importance of English in technology, communication, education and travel. 

Japan, for example has begun to introduce English language teaching at the 

elementary school level, which was never practiced or implemented before (Butler, 

2004).  The Ministry of Education in Jordan also introduced English language at the 

first elementary level in 1999 due to its importance in education and research 

(Ministry of Education, 1999). However, implementation of these policies can be 

problematic at times. These could be teacher-related and implementers 

(administrators) related problems.  

 

Spillane, Reiser & Reimer (2002) have suggested hindrances as the cause of 

challenges faced to implementation of the English curricula and the factors that 

contributed to this failure in classes. In short, the teacher-related factors are: lack of 

knowledge and skills, shortage of learning materials, lack of motivation, experiences, 

beliefs, and different interpretations of the same policies. Studies stated that teachers 

resist changes in teaching the target language suggested by the policy makers (Cohen 

& Ball, 1990). Spillane et al. (2002) stated the reasons behind this situation are 

implementers often lack the capacity - the knowledge, skills, personnel, and learning 

resources. 
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In this respect, Jung and Norton (2002) investigated the influence of the English 

language policy on the actual teaching classes. The researchers used interviews with 

the policy makers and case studies of three elementary schools in Seoul, Korea. The 

researcher also used questionnaires and conducted interviews at the three schools to 

elicit their perceptions on how they perceived the English language policy and what 

problems they faced in implementing this teaching policy. The results reveal that 

90% of teachers commented that it is crucial to teach English as a compulsory 

subject in the elementary classes. The problems they highlighted were large classes, 

their incompetence in English and their lack of time to prepare text and other 

materials. This problem is similar to that in Jordan where the most of the EFL 

teachers are incompetent in English and overloaded with duties where they do not 

have enough time to prepare their materials. Furthermore, large classes demotivated 

them. Hence, the policy makers should consider all these problems and find solutions 

in order to improve English language teaching standards among the Jordanian 

teachers. 

 

Another study reveals how policy changes can sometimes affect learning. Alfadly 

(2003), for example, claim that after the unification of the two parts of Yemen in 

1990, the Ministry of Education has issued a decision to teach English as a 

compulsory subject from Form 7 instead of Form 5 in the primary schools. As a 

result, English teaching has been reduced to six years and consequently students' 

exposure to English was shortened. This gave rise to deteriorating standards of 

English among the students. In addition, the English teaching materials were 
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ineffective in EFL curriculum although they were developed and published by 

Oxford University Press. This was because they did not meet the learners' needs. It 

can be concluded that the consequences of policy change regarding the status of 

teaching English in Yemen is similar to other Arab countries, particularly Jordan. 

When the policy changes, teaching time is reduced, thus reducing students’ exposure 

to English. This, in turn, would produce young generations who have not been 

obtaining sufficient input in English language. 

 

With relation to teaching resources, educational organizations vary in ways they do 

things. In some educational organizations, language teachers have to use the 

recommended textbooks. Rababah, Alshehab, & Melhem (2017) studied the general 

problems of EFL in Jordanian secondary schools.  Regarding the English textbooks, 

the researcher found out that the most serious problems were that exercises were 

presented with inappropriate visual aids and there was a lack of techniques for 

composition teaching. Also, structures were not selected with regard to differences 

between Arabic language and English language cultures. Concerning classroom 

activities, the results illustrated that large number of students in the classroom 

constituted a big problem for students and teachers in implementing activities due to 

the insufficient materials in the FL classroom. The following section will include 

some studies on the roles of teaching materials and its impact on teaching English for 

the sake of providing insight to the policy makers to optimize teaching and learning 

English.  
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2.6 The Provision for ETT in Education 

Generally, most Jordan public and private sectors understand the importance of ETT 

integration into various economic segments and industrious in the country. As 

evident, today, many organizations and Ministries in Jordan have started using e-

learning system to train their employees and to provide educational materials via the 

internet (for Example University of Al-Hashimia) and the provision of ETT services 

to their teachers, employees and students. The Ministry of Education in Jordan for 

example, has been working hard with many foreign companies on educational 

projects to improve the infrastructure for e-learning and online learning platforms. 

As a result, the Ministry of Education in Jordan and ITG agreed in 2003 to develop 

the e-learning platform called system EduWave. The main objective of this program 

is to allow students state-of-the-art and flexibility to learn at any time and day. 

EduWave also offers teachers and students and general users to engage on online 

forum and discussion. In addition, students can interact with each other on line, and 

parents can also monitor their children's grades and can easily contact the school 

administration via the internet. At present, the platform is used to represent the 

EduWave system to more than 1.5 million students, 55,000 employees and parents of 

students in all parts of Jordan (Jordan Time, 2002; Reddy, 2004). 

 

In addition to the above, Jordan’s Ministry of Education also conducted other 

projects such as the Education Reform for Knowledge Based Economic (ERFKBE). 

The objectives of this project are to provide all public schools in Jordan with 100,000 

personal computers, connecting all schools online, training for 60,000 employees 
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with computer skills (ICDL), and re-design the curriculum (Jordan Time, 2002). In 

this regard, the provision of electronic devices and improving the computer skills of 

staff helps to strengthen the infrastructure and knowledge of educational practitioners 

in Jordan.  

ICDL computer certification is a global standard to certify computer skills (ICDL 

US, 2009). In other words, the ICDL certificate is a global program that offers an 

opportunity for the individual to get training on computer skills with international 

certificate (ICDL US, 2009). This program was designed by the international license 

for the European Computer Driving License (ECDL) in 1999. Presently, nearly 15 

million people from the candidates in more than 148 ICDL countries all over the 

world obtained this certificate (ICDL US, 2009). 

 

There was a growing interest in the theory and educational field on the employment 

or usage of ETT for learning in general. This in part is contributed to the perception 

that although there have been significant investments on new technology for 

learning, some failures are to be expected (Attwell & Hughes, 2010). Technology is 

never a silver bullet and a sure solution to all educational issues. It needs a justified 

approach with much training and understanding on the application for education. 

Today, more educational software and (ETT for education is centered more on the 

students and learning. This has brought great interest and discussions on new refined 

roles for teachers and their need to learn, and re-learn and re-engineer the teaching 

and learning of today’s classrooms.  
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Coffield (2008) is his writing commented the limited understanding of learning 

related to the transfer and assimilation of knowledge and skills. He used the same 

term ''teaching and learning" and that it provides a number of pedagogical 

definitions. Dewey (2007) commonly quoted phrase "learning, or, as he preferred to 

call it quantities" the educational process "to" acute discipline "of subjecting of our 

experience 'of IQ tests for the development of and guidance," so we keep growing 

intellectually and ethically" (p.114). Coffield (2008) in agreement to Etienne 

Wenger, argued that characteristic of learning is to mere "learning - regardless of 

form it takes - changes us by altering our ability to take part, to belong, to negotiate" 

(1999, p226). This has brought to the issue of integrating new technology into 

classrooms-what are the plausible challenges or support for teachers to take part, 

integrate and use ETT into their classroom teaching.   

 

As technology expanded, the integration of ETT in education sector continuously 

exhibits disparity on IT usage between and within each learning institutions 

(Finlayson, Maxwell, Caillau & Tomalin, 2006). Despite the political commitment 

and financial investment, there are still allegations that Jordan has not achieved to an 

expected standard and practices of ETT in education. The dissemination of good 

practices on the ETT Usage is much lacking with a growing misplaced beliefs and 

orientation towards ETT (Hadyn, 2008, p 2). 

 

The ETT Usage as a traditional tool in classroom stands at 34 percent (Becta, 2006). 

However, it was not clear exactly what was the technology used for. Golden, 
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McCrone, Walker and Rudd (2006) found out that most of the teachers use e-

learning platforms to teach. However, the usage was more towards research and 

instructional materials and to prepare the lesson plans. Fewer attempts have been 

made to communicate with learners, track their learning progress and provide 

attention for them. 

2.7 The Skills and Knowledge of ETT and Pedagogy 

A major catalyst to enhance ETT skills for learning is "training that focuses on how 

to use Information Technology and Learning (ITL) to support learning and teaching, 

and includes specific training topic, including information on a range of sources" 

(Finlayson et al., 2006, p 63). As outlined by (Finlayson et al., 2006) It is important 

to devote time for individual teachers, in order to develop their abilities (ITL), 

knowledge and skills in ETT (Finlayson et al., 2006). However, they found that the 

primary barriers to effective ETT Usage for learning was "training, which focuses 

primarily on the development of skills, information and communication technology, 

or be confined only to the knowledge and skills of public ILT" and "lack of support 

for teachers who work in isolation" (Finlayson et al., 2006, p.6). They found that the 

part-time teachers are especially at a disadvantage.   

 

Therefore, unless emphasis is given on training and the learning of the subject matter 

and relevant ETT skills and know how are given attention to the integration of ETT 

will not be successful in schools. Coffield (2008) for example cited one of the school 

inspectors as saying: ''In further education, senior managers should give the priority 
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to develop the skills of trainers and knowledge in all aspects of training." (Ofsted, 

2008, p 6). However, as Coffield (2008) revealed, this raises the question of what 

exactly are the professional knowledge and teaching methods that vocational interns 

and teachers must possess and know. Young (2007) inserted that these knowledge 

must include three types of knowledge: knowledge of specialized disciplines, and 

specific contextual knowledge (learned at work), and cross-sectoral knowledge 

(public education instead of "basic skills"). 

 

One issue on assessing the impact or effect of new technology in learning and 

teaching is the assessment needs and requirement to judge such an effect. It is 

comparatively simple to study the number of computers in the school, and the speeds 

of the Internet connection. In addition it is also not impossible to count how many 

teachers use a particular type of technology and learning software. It is however, 

much difficult to assess the success of a pedagogical change. One plausible tool that 

can be helpful is the curriculum framework, which was set by the European project 

(Barajas et al., 2004) to record the effects on learning activities. This is based on the 

pedagogical activities and curriculum on three dimensions: operational curriculum, 

integrating curriculum and transformational curriculum. It is therefore possible for 

pedagogical purposes that learning technologies may also yield similar desired 

results on any one of these three dimensions. 

 Operational curriculum relates to the knowledge on how to use the tools and 

technology efficiently and effectively. Knowing how to modify files, data entry 

and making inquiries simple system information, save and load files, and so on; 
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 Integrate curriculum applies to the integration of technology into the curriculum 

and teaching and learning. This may be using an online library of optical 

material, using a default-learning environment to provide the course or part of 

the cycle. The nature of the subject and the foundation for education is basically 

the same, but the technology is used to achieve efficiency, effectiveness and 

motivation; 

 The transformational curriculum refers on the idea that what can be known, and 

how, and when we come to know it is changed by the presence of the technology 

that one uses. Therefore the curriculum and organizing the teaching and learning 

needs to be changed to reflect that (Barajas et al., 2004, p. 8). 

2.8 Supervisors versus Teachers Role in Education  

The society entrust teachers with the responsibility and role to help learners and 

society to achieve educational goals that stem from owns heritage, philosophy, and 

society needs. These in turn will develop and improve the quality of life, and helps 

the country to develop into civilized and developed nations. Teachers play a central 

role in country’s progression (Jaber, 2016), and have the responsibility to help 

learners to behave and conduct to well accept behavior (Cooper, 2013). 

 

Educational or school supervisor on the other hand assumed a larger responsibility 

and has the power on the teacher, the learning and activities that goes into the 

classrooms. The supervisors are liable to train and re-train teachers so that the 

teachers teach according to the national curriculum. The educational supervisor is the 
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only one of the incumbents in the educational system, which requires a job that does 

several roles: an expert teacher, teacher of teachers (coordinator), commander of the 

educational system, and the commander of change and development. Although, such 

competencies are purely administrative, they (the supervisors) hold a pertinent role to 

ensure the Jordan educational experiences offers the highest quality of educational 

experiences that help the learners learn successfully. Between the depth of academic, 

science and education and between working in the educational institution per 

(school) and the requirements of competencies conceptual comprehensive plan of the 

educational system, the responsibilities that supervisors have are greater every year, 

and its role in the development of the educational system only expands further 

(Massad, 2006). 

 

Educational supervisor has an effect on the motivation of teachers and raise their 

enthusiasm to work in the classroom and in school. The teacher reflects the impact of 

the supervisor through their delivery in their respective classes; the modern 

educational supervision goal is to improve the teaching and learning processes, and 

helps teachers achieve educational goals and improve the educational facilities for 

the benefit of the students.  

 

Up to-date training on the evaluation process raise the motivation of teachers and 

their interests on the educational process and raises the efficiency of teachers’ 

professionalism (Huang, Teo, & Zhou, 2019; Webster & Son, 2015; Liton, 2015; 

Lahlob, 2010). The task of the basic educational supervisor is hiring and firing of 
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teachers, creating a conducive environment to enhance the capacity of teachers in 

their classrooms, which increases the importance of the diversity of jobs and census 

roles and the accuracy of the tasks carried out in the classrooms. In addition to all the 

above, the supervisor being an educated person, he or she has the responsibility to 

develop and enrich the curriculum and stimulate educational research and the 

improvement of the teacher’s performance, and encourage them to be creative (Al-

Kilani, 2002). In short both the supervisors and teachers in Jordan and in many other 

countries have unique roles in education which complement and support each other 

for the betterment of education. Similar context is also applicable to schools 

supervisors and teachers of the English language in Jordan. The collaborative nature 

of the two professions is pertinent to any new ideas, ventures and changes in the 

classroom. It is therefore important for supervisors to understand the predicament 

and circumstances of the teachers and challenges they have in their profession and 

vice versa.  

2.9 Studies on the ETT Usage in Schools 

Studies analyzing the integration of ETT in schools were consulted to construct a 

theoretical framework for this research. Unfortunately, there is a shortage of 

accessible English-language teaching and learning literature available on technology 

integration Jordan’s schools. For this reason, literature from “Western” countries, 

including the United Kingdom, the United States, and Canada and others formed the 

backbone of this literature review. While there are certainly cross-cultural differences 
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in teaching methods in schools, this review focused on universal difficulties schools 

face when asked to integrate new technology.  

 

Gajria (2007) study for example was pursued to investigate the computer education 

classes in public schools outside of Amman. The researcher visited two public 

schools and interviewed schoolteachers, administrators, and Ministry of Education 

officials in order to determine the major obstacles facing computer education in these 

environments. A questionnaire was also administered to students of the 9th grade in 

both schools to determine the extent of their computer usage as well as their opinions 

about computer education in their schools. It was found that the schools suffered 

from computer hardware shortages to varying degrees with significant Internet 

connection problems. The Ministry’s top-down control on the educational system 

was concluded to be impairing the capacity for teachers to best instruct their 

students. 

 

In another study, Jwaifell & Gasaymeh (2013) explained the use of interactive 

whiteboards (IWBs) by English female teachers in the Modern Systems School in 

Jordan. The study used qualitative case study approach. Data were gathered through 

various instruments such as semi-structured interviews, document reviews, and 

participatory observations. The study suggested that the extent of teachers’ use of 

IWB was related to their perceptions of the five major attributes. These include 

relative advantages, compatibility, simplicity, trial-ability, and observability. 
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Abu Hamid (2014) study focuses on the teachers’ perspectives on two main aspects 

of the integration of IWBs in four different Jordanian private schools. The study used 

a 26-item Likert scale. It was administered to 200 teachers in the respective schools. 

The results revealed that the participating schools spent extensive efforts and 

resources on integrating IWBs into their contexts. In contrast to what some 

professionals might have expected and some vendors might try to promote, IWBs did 

not facilitate teachers’ jobs “easier” in terms of relieving teachers’ workloads, 

despite their values as reported by some of the practitioners. 

 

Similarly, in another study, Alzaidiyeen et al. (2010) examined the level of use of 

ICT for educational purposes by teachers in rural secondary schools in Jordan. This 

research contributed to the body of knowledge about the level of the use of 

information and communication technology, and on the importance of teachers' 

attitudes towards the use of ICT for educational purposes. Data were collected for 

this study through the use of quantitative data. The results of the study revealed that 

teachers have a low-level use of ICT for educational purposes, and found a positive 

correlation statistically significant difference between the level of teachers' use of 

information and communication technology ICT and attitudes towards information 

and communication technology. 

 

Velasquez-Bryant (2003) provided a descriptive analysis of the study population of 

the rural area schools in northern Nevada to elicit the level of technology integration 

in the classroom and develop a model that can be used to ascertain whether a teacher 
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will, or will not integrate technology in classroom. Among the participants in this 

study, three groups; teachers, administrators, and students in grades 4, 8, and 12, who 

were selected from eight schools in the area. The research findings confirmed the 

hypothesis that teachers, administrators, and students showed positive attitudes 

toward computers and information technology. It was also found that efficiency on 

the use of technology, and access to computing resources sufficient, including 

hardware, software, web and training will be a positive impact on the integration of 

technology in the classroom. Integration of ETT in education has its advantages. Its 

use will not only change the traditional methods of teaching, but also made teachers 

to be more creative in adaptation and allocation of their educational materials and 

strategies (Reid, 2002). Interestingly, Palak and Walls (2009), and Tezci (2011) note 

that integration technology does not have the desired effect without the practices of 

student-centered classroom. The integration of ETT in education cannot be isolated 

in its integration in classrooms. When it is applied in composition with a variety of 

teaching methods using a constructivist approach, it may yield more successful 

learning outcomes. On this basis, future studies are advised to conduct studies on the 

challenges of ETT that focus on teachers and their pedagogical approaches. Such 

findings may provide better understanding and suggestions on ETT integration by 

teachers and educators.  

 

Literature has also shown that the external and internal factors, both have effect on 

the ETT Usage in education (Al-Ruz & Khasawneh, 2011; Lin, Wang & Lin, 2012; 

Sang et al., 2011; Tezci 2011). Among the influencing external factors, the common 
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factor is access to computers, and software, and inadequate time to plan the course, 

and insufficient technical and managerial support (Liu, Chen, Lesgold, Feng & 

Wang, 2017; Uerz, Volman & Kral, 2018; Al-Ruz & Khasawneh, 2011). Among the 

internal factors were the teachers’ attitude, and their confidence on the ETT Usage is 

commonly found in the literature (Al-Ruz & Khasawneh, 2011; Chen, 2008; Lin, 

Wang and Lin 2012; Sang et al., 2011; Tezci, 2011).  

 

However, limited research was found that relates the possible relationships between 

the external and internal variables, and how these relationships differ according to 

the variants, and to participate in the integration of ETT. These relationships can be 

studied not only to help teachers, administrators, and students understand the 

challenges of ETT integration in classrooms, it can also assist in detecting other 

solutions to overcome the barriers that may exist between the different variables. 

Chen (2008) for example showed that that there is no resonance among the beliefs of 

teachers and their real practice in the classroom while integrating the technology. 

Whereas much of the previous research focused on the effect of the teachers' 

attitudes and their beliefs in the real practice (Chai, Koh & Tsai, 2010); Palak & 

Walls 2009; Sang et al., 2010; Serhan, 2009). It was rare for any research to 

investigate the mutual correlation between teachers' attitudes and practices and their 

beliefs.  

 

There are also studies that seek to investigate the difference between the pre-service 

teachers and in-service teachers pertaining to ETT integration. What are their 
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perspectives and their practice on ETT integration in classrooms? In addition, there 

are relatively few studies that investigated the obstacles or challenges ETT 

integration by students, teachers, and the educational administrators. This is also an 

area, which deserves more search and investigation in future research. Evidently, it 

became clear that the integration of ETT in education in education, specifically into 

the teaching and learning of English in Jordan private schools involves an evolving 

process, not a definitive product. The integration of technology requires effort from 

all parties or stakeholders particularly the teachers, students, and school directors. 

There is so much to understand on what and how ETT can maximize learning and 

teaching experiences in classrooms. The following section reviews potential gaps in 

the existing literature to help future research into the ETT integration in classrooms. 

2.10 Knowledge Gap 

There was significant concern about the widening gap between the current use of 

technology in teaching and learning in schools, and everyday experiences that 

students have with technology outside school. Pimmer, Pachler & Attwell (2010) 

expressed this starkly when they caution that schools may become simply irrelevant 

to the day-to-day social life for youth. 

 

Sessums (2007) inserted that "In spite of the social life of many children depend on 

digital social networks, and many schools have not figured out how to take 

advantage of their strengths. They use MySpace, and Facebook accounts for their 

personal lives and school life". A study conducted by Mori (2008) revealed this 
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dissociation between the methods used by students in social life and their own 

learning. Mori (2008) has also been writing a lot on how they should respond to this 

new ways to use ETT in education. Another significant study is by Beetham, McGill 

and Littlejohn (2009) on ‘Thriving in the 21st Century: Learning Literacy for the 

Digital Age ". The report is part of a major study in English of Higher Education and 

Further Education. This study found that technology is an integral part of the lives of 

learners.  

 

From the perspectives of teaching and learning, the report elicited that students are 

concerned with teachers’ competency and efficiency on ETT. The report says that 

there are varying levels of efficiency of ETT by teachers, while some adept clearly, 

or at least able to work in the IT environment, while others lacked even the most 

primitive IT skills; 21 per cent of students believes that teachers need additional 

training (Attwell & Hughes, 2010). 

 

Besides, there are divided opinions, especially if we take into account the type of 

session and exposure to ETT and its advantages and disadvantages with learning. It 

may be the fact that the learners may employ various techniques differently. Beetham 

et al., (2009: P24) report that learners want meaningful choices about how they learn 

with and without ETT, and that many of the learners use technology to multi-task 

while some find being an online only distract them from their study.  
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Other results, Beetham et al., (2009) report that learners want meaningful choices 

about how they learn, with and without ETT, and that many of the learners use 

technology to multi-task while some find being an online distraction from the study.  

2.11 Gender 

Gefen & Straub (1997) showed in their study there are differences between the 

impact of gender, and equality. It is a fundamental aspect of one’s culture. The result 

of this study indicates that men and women differ in their views on many facets of 

lives and experiences. In a study undertaken by Gilroy and Desai (1986) suggested 

that out of 270 undergraduates, almost half of the men and half women from the 

study had significantly higher computer anxiety than male students in college. This 

study proposes that the differences of the gender occur in circumstances that related 

with computer and this could affect the deployment of ETT work place (Gefen & 

Straub, 1997). While in another study, it was found that more women suffer from 

anxiety than men in the use of computers in general (Frankel, 1990; Lowe & Krahn, 

1989).  

2.12 Qualification 

Jumiaan, Ihmeideh, & Al-Hassan (2012) showed in their study that the teachers’ 

attitudes towards using computers were not dependent on their qualifications (high 

school level, college diploma level and university level). It is believed that the 

Jordanian in teachers education system is much the same as the English language 

teachers training education does not offer a different program. 
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2.13 Experiences  

The attitudes of teachers towards the use of computer are based on years of teaching 

experience (short, moderate, and long experience). This is possibly related to the fact 

that teachers with long years of experience may have an opportunity for ETT 

adoption in their teaching tasks. They could also be exposed to learning and usage of 

computers in teaching (Jumiaan et al., 2012). 

2.14 Factors selected for Investigation 

After reviewing the literature, the researcher found some weaknesses in the factors 

affecting on the degree of ETT Usage for educational purposes in schools by most 

teachers. The factors that selected for investigation are challenges and availability.  

2.14.1 Challenges  

Accordingly on the literature reviewed, there are many reasons why technology is 

not complimenting a steady part of the curriculum for most of the teachers. Olsen 

(2016) stated, "The challenge of technology integration in classrooms and schools is 

significantly more humane than it is technological".  

Most teachers used technologies on a systematic basis in their affairs and personal 

lives. Researchers found that teachers are not really used to operating the devices for 

teaching. Therefore, the actual challenge is to teach the English language teachers 

how to incorporate these devices or tools into their teaching to enhance learning in 

the education process (Olsen, 2016). In order to achieve the objective of integrating 

technology into teaching through the usage of ETT for teaching and learning in 
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classroom education then we need to change the methods used to approach teacher 

training and the professional development of teachers. The teachers would be well 

served by learning and adopting effective ways to integrate technology into teaching 

curriculum of their subjects on a consistent basis. (Bauer & Kenton, 2005). 

2.14.2 Availability  

Byrd-Jones (2011) showed in their study that the availability of the equipment is only 

17.5%. Although, the other equipment were not available for English language 

teachers for a large part daily in the classroom, 64% of the teachers reported that the 

availability of equipment were as needed. Yet, 50% of teachers reported that they 

cannot access to this equipment such as, cameras, MP3 players, projector slide show, 

and handheld devices were other kinds of advance technologies many teachers did 

report were not available to them. 

2.15 Summary 

This chapter presents the literature review of past research in the area that this study 

intended to pursue. The review is also intended to rightly position the current 

research in the context of existing knowledge on the ETT Usage in English language 

teaching, discovering the gap and providing rationale for the current study. As 

iterated earlier in this chapter, the review of literature evidently reveals that most of 

the research investigating EFL teaching and learning at the secondary school level is 

limited. Similarly, past studies on the school supervisors’ perspectives and voices on 

ETT on the teaching and learning of English in Jordan private secondary schools is 
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scarce and lacking for reference. It is therefore imperative that this study is 

completed to contribute to new knowledge and better understanding of the 

investigated area. This current study could make a significant contribution to this 

area particularly in filling in the gaps connecting the current trends on the ETT 

Usage in the field of English language education in Jordan private secondary schools 

(Kanaya, Light & Culp, 2005). 
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CHAPTER THREE     

RESEARCH METHODOLOGY 

This chapter presents the specific context within which the study took place, and 

discusses the methodological framework, strategies and application of qualitative 

research methods. Conducting qualitative research is not an easy task, and it has its 

own challenges and problems. Therefore, having a clear methodological framework 

and strategies in conducting the research is essential in the study. Most notably, as I 

experienced the research first hand, a clear framework has helped me make the right 

research decisions, and apply effective strategies to ensure that I meet with the 

research objectives. The latter part of this chapter encapsulates the importance of 

choosing the right research mechanics in a qualitative research.  

3.1 Research Design 

Research design is the course of an entire research process in a systematic way 

(Creswell, 2014). It shows specific directions for the whole research process and it 

must be adopted as per the nature of the research questions (Creswell, 2014; 

Creswell & Clark, 2011; Leech & Onwuegbuzie, 2009). Research designs are 

divided into outcome driven quantitative methods and process-driven qualitative 

methods (Yin, 2013). Most of the scholars acknowledged that appropriate methods 

for research should be chosen as per the objectives and nature of the research being 

conducted. (Kelaher et al., 2007; South, 2004). This research, in particular, employs 

a mix-method approach to study the degree of ETT usage and English language 
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teachers’ use of educational technological tools and their preferences, ideas, and 

hopes for future resources. The study employs a qualitative case study to elicit 

Jordan’ School Supervisors perspectives on the use of technology in English 

language teaching and learning. The study employed various research tools to attain 

rich and in depth understanding of the respondents’ perspective. Interviewing was 

used as the main or primary tool to gather data for the research and supplemented by 

observation, and photographs. This study believes that interview would be able to 

provide the in in-depth meanings of how the respondents’ view on the subject being 

researched in this study. The two methods comprise of a structured survey targeting 

the supervisors, and interviews (semi-structures) with the teachers and other relevant 

stakeholders. Specifically, this chapter offers the description of the methodology 

proposed to achieve the objective of this study. It also includes the description of the 

study population and sample, all the procedurals processes to develop the research 

instrument and interview protocol and all the statistical treatment used to analyze the 

data of the study.  

 

In addition, this chapter also presents the specific context within which the study 

took place, and discusses the methodological framework, strategies and application 

of the mix- research method employed for this study. The researcher chose these 

methods to generate a good understanding from the educational supervisors’ on the 

ETT Usage using by the English among Jordan private English language secondary 

teachers, teaching and learning resources, resource availability and the barriers faced 
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by English language teachers during the ETT Usage and plausible solutions to solve 

these issues amicably. 

 

Figure 3.1 Research Design 

Source: (Illustrated by the researcher) 

Mixed methods research is a methodology for conducting research that involves 

collecting, analyzing, and integrating (or mixing) quantitative and qualitative 

research (and data) in a single study or a longitudinal program of inquiry (Creswell, 

2014; Creswell & Clark, 2011; Denscombe, 2008; Doyle, Brady, & Byrne, 2009; 

Leech & Onwuegbuzie, 2009). Guion (2002) affirms that the significant technique to 

fortify the validity and reliability of the research design is by the combination of 

quantitative and qualitative methods through triangulation that is characterized by 

use of the multiple methods including statistical analysis, sampling and research 

instruments. Moreover, mixed mode helps to triumph over the weakness of both 
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qualitative and quantitative methods and provide strong evidence for the 

interpretation of result (Rocco, Bliss, Gallagher, Pérez, & Prado, 2003). The rationale 

for using both the quantitative and qualitative methods ensures that the flaws of one 

method can be offset by the potency of other (Doyle et al., 2009). Therefore, using 

both approaches for the study produce a comprehensive understanding required to 

meet the research objectives. Above all, it gives accuracy and clarity to the results. 

As recommended by Creswell and Clark (2011), the study has adopted the 

triangulation design. The triangulation design solicits to collect the qualitative and 

quantitative data at the same time. Further, it requires integrating both qualitative and 

quantitative data for better understanding of the problem. Triangulation design 

suggests reporting the data into separate sections but bringing the salient points of 

both in the discussion and finding section. In addition, the mix-method is chosen for 

this study because it used to be generates more accurate data that addressed the 

questions of the research (Teddlie & Yu, 2007). 

The study is also a Case Study. The study employs a mix-method case study to elicit 

Jordan’s School Supervisors’ perspectives on the ETT Usage in the process of 

English language teaching and learning in Jordan private schools’ classroom. 

Specifically this study engaged with the supervisors and other stakeholders on 

English language teaching and learning in Amman, Jordan. The study employed a 

mix-method to attain rich and in depth understanding of the supervisors’ perspective. 

Questionnaires or structured survey has been used as the main or primary tool to 

gather data for the research and supplemented by interviews and observation. This 

study believes that the mix-method approach would be able to provide the deep 
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meaning of how the supervisors’ view the ETT Usage and issues surrounding it in 

teaching and learning of English as a foreign language in Jordan private schools 

(Burgess & Russell, 2003). 

3.2 Mix-Method Case Study 

This research employs a mix-method case study. Case study research is meant to be 

specific and to allow the researcher to have a better understanding of the respective 

research question, gap or problems being studied. It has the power to provide the 

richness and in-depth understanding and meaning to the research. According to 

Kemmis, & Grundy (2005, p.101), case studies are “naturalistic process of truth 

seeking”. In other words, they are attempts to talk about human experiences, which 

can be understood. Yin (2017) claims, "case studies are the preferred strategy when 

''how'' and ''why'' questions are being used. He further added that not only in research 

that asks how and why questions, but also when the boundaries of phenomenon and 

context are not clearly defined.         

                                                     

Case studies are known to have the advantage to incorporate a range of methods or 

approaches. According to Denzin & Lincoln (2011, p.134), “Case studies have 

become one of the most common ways to do qualitative inquiry… we could study it 

analytically or holistically, entirely by repeated measures or hermeneutically, 

organically or culturally, and by mixed methods”. 
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In this study, has been iterated in the earlier chapters, this research uses a case study 

as a strategy to understand the supervisors' views and perspective on the teaching and 

learning English in Jordan. It is this study’s attempt to generate and comprehend the 

Jordan English language supervisors’ voices on ETT usage and EFL matters 

investigated. The educational supervisors’ are the one important stakeholder that 

oversees matters pertaining to most teaching and learning activities at school. They 

supervise the teachers of the English language and how they best carry out their 

professional work to teach the language to students. The educational supervisors in 

many ways are the implementers of the national English language curriculum; and 

theoretically they hold the responsibilities to ascertain and ensure an acceptable 

standard of English language among the Jordan’s students.  

 

However, as many research studies have shown, EFL proficiency and competency 

among Jordanians and the students are generally weak. The students’ proficiency has 

not met with the expectations and objectives of Jordan Ministry of Education. 

Evidently, there are serious ‘flaws’ or areas that need to be improved in the teaching 

and learning of the English language. In particular, this study is intended to present 

the supervisors’ voice and perspectives on ETT usage and challenges in Jordan 

private secondary schools. This study is an attempt to gather and sense what is 

happening, what works, and what do not work pertaining to the ETT Usage in 

English language classrooms in Jordan private secondary schools. This study 

strongly believes that it can help to improve the overall ‘well-being’ of Jordan 

English language teaching in the private secondary schools investigated. Amongst 
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others, the study would be able to identify the ‘push factors’ and the ‘pull factors’ of 

teaching and learning English language in Jordan’s secondary classrooms in ETT 

Usage. Consequently, this case study would be a useful strategy in looking into ways 

that provide some valuable insights into improving teaching and learning of English 

with technology with the hope that Jordan English language teachers in the studies 

private secondary schools would become more technology competent EFL teachers 

in the future. In turn, technology proficient English teachers would hopefully 

produce better English speakers in Jordan.  

 

Following Mahon (2006), Yin (2017) and Dooley (2007) the research design is 

conceived as a mix-method case study. In this study, the ‘case’ here is on the ETT 

Usage in teaching of EFL in Jordanian private schools in Amman. Besides ETT and 

plausible challenges that goes with it, language policies, pedagogy, professionalism, 

and language training would be set as parameters in this case study.  Elements of the 

case study are manifested from multiple sites, and different participants’ group at 

each site to illuminate the instances of ETT usage in English language education in 

Jordan. 

The case study like this one focuses to highlight the perspectives of the School 

Supervisors as it pertains to ETT Usage among English teachers in Jordan private 

secondary schools. The stakeholders participated in this study were not just research 

participant, but they were the research collaborators and informants for the study. 

The English language teachers in this study contributed and shaped the content of the 

study.    
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3.3 Participants of the Study 

According to Zikmund (2003), the target respondent refers to the specific concerned 

group germane to the research area.  In this case, the target respondent for the study 

were the Educational Supervisors, English Teachers and students, school principal, 

English professors from Jordan universities, English language curriculum designers 

and officers of the Jordan’s Ministry of Education. In terms of sampling technique, 

the qualitative data collection was based on purposive sampling and snow ball 

sampling techniques as random sampling is not appropriate for this type of study. It 

was essential for the researcher to inform all stakeholders about the aims and 

objectives of the study. Following the rules of purposive sampling, the researcher 

selected the sample based on his own judgment. The researcher drew the sample 

from the selected population. Snowball sampling is a method to attain knowledge 

and research from extended associations, through previous acquaintances. As 

succinctly depicted by Biernacki and Waldorf (1981), "Snowball sampling uses 

recommendations to find people with the specific range of skills that has been 

determined as being useful”. Snowball sampling technique is an effective tool when 

information is required from hidden population or social elites (Noy, 2008). While 

quantitative approach has adopt stratified and random sampling techniques. The 

sample from supervisors were collected on the basis of simple random sampling. 

Based on Yamane (1967)’s formula, at 95 % confidential level and 0.5% confidential 

interval used for determining sampling size. 
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In this study, meaningful data were collected through the employment of a mix-

method primarily by the use of questionnaires and complemented with interviews 

conducted with a small number of relevant stakeholders in the study. Consequently, 

this study also interviewed other stakeholders for triangulation purposes i.e. school 

principals, English language teachers, English professors from Jordan universities, 

and officers of the Jordan’s Ministry of Education. 

 

In this study, significative data were collected through interviews conducted with 

eight number of English teachers working at eight privet secondary schools identified 

for this research. Consequently, a 120 workable and manageable number of 

supervisors were chosen to participate in the study. As well as, this study also 

interviewed other stakeholders for triangulation purposes i.e. students, one school 

principal, English professors from Jordan universities, English language curriculum 

designers and officers of the Jordan’s Ministry of Education.  The sampling was 

purposeful to ensure that the research was able to attain in depth understanding and 

perspectives on the supervisors’ perspectives on the ETT Usage on the research 

subject. Educational supervisors and relevant English teachers, stakeholders who 

were share their thoughts, comments, and views and participate and provide meaning 

to the research questions were chosen. Their participation and contribution did not 

stop until the data was saturated in meaning. In summary, these selected respondents 

were selected because this research believes that they could provide sufficient 

information concerning their English teaching perspectives and experiences on ETT 

Usage in Jordan private secondary schools. Involvement of the chosen stakeholders 
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(i.e primarily the supervisors, and English language teachers) in the study was of a 

great importance because they were considered as the key stakeholders who were 

responsible to teach the language inside the classroom.       

                        

As mentioned briefly above, besides the supervisors as primary stakeholders, various 

other important stakeholders were involved for the purpose of triangulation and 

validation, and to provide a holistic picture of the current state of affair on the use of 

ICT and the plausible challenges Jordan private secondary school has incorporating it 

in the English language teaching and learning. Selected school principals will be 

invited to participate in the study as they may have in-depth information and maybe 

very knowledgeable about their respective school challenges and problems which 

their teachers encountered on using ICT and technology in classrooms. Some 

students will also be chosen randomly to participate in the research to validate what 

the supervisors, principal, and teachers may contribute about the use of ICT and the 

teaching and learning of the English language in the classrooms. In addition, some 

English professors may also be invited to contribute expert opinions on the subject 

relevant to this study. Few curriculum designers will also be invited to engage in the 

research. They are deemed as important respondents because they are directly 

involved in designing the English curriculum in Jordan. Involvement of employees at 

the office of Ministry of Education will also be crucial since they are relevant to the 

English language teaching process and knowledgeable regarding the issues being 

studied.        
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The focus of this study is to get an in-depth understanding on issue and challenges 

pertaining to ETT in English language education within the private secondary 

schools in Jordan. This study is vital to elicit the current state of affairs of the English 

language teaching, which have the potential to suggest and make recommendation to 

strengthen and improve the teaching and learning English in the private secondary 

schools in the future. This in turn, could improve the overall educational experience 

of teaching and learning of English in Jordan.  

 
The primary participants and collaborators in the study are Schools Supervisors as 

the primary group of respondents and complimented by English teachers, secondary 

students, parents, curriculum designers, ministry officers at the department of 

English curricula, English professors, and selected school principals and. The mix-

method mode allows the flexibility on the primary sample size to be a small or a 

larger number. Such flexibility helps the flexibility to be of a greater degree when the 

study plans to be executed on a small number of population (Teddlie & Yu, 2007).In 

additions the mixed method is a simple study because single study of data must be 

collecting before the other data which can become or being validated.  

The population consisted of educational supervisors employed in Private Education 

Directorate (PED) in the capital Amman in the second semester of the academic 

year 2014-2015. Presently, there are 230 supervisors (N= 230) from 1201 private 

schools in Jordan (Ministry of Education, 2013). The researcher chose the sample in 

a simple random way according to Bernar (2017), especially since the population 
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number is small so the researcher tried as much as possible to collect the answers of 

50% of the population using (SSC, 2012). The response rate was not very 

impressive. The researcher distributed 144 questionnaires for the valid sample to 

obtain the maximum amount of information, about 45.6 % of them (105 

questionnaires) had been returned.  

 
With the total of 144 questionnaires distributed, only 138 questionnaires were 

returned, with only 105 questionnaires were usable (45.6%). 19 respondents returned 

the questionnaire with missing data of more than 13% for each questionnaire and it’s 

considered as not valid for scientific research. 

 

According to Sekaran & Bougie (2016) the questionnaires that have uncompleted 

data or missing data of more than 25% should be omitted. Additionally, 14 of the 

respondents returned empty questionnaire. Therefore, only 105 questionnaires have 

been used for the study analysis.  

 
Consequently, there were 25 English teachers (N=25) distributors in 18 private 

secondary schools in Amman that had been chosen randomly to avoid the bias 

because it’s near the researcher place of residence. the researcher make an 

appointment with them for interview only 15 attend the interview then 7 of them 

hesitated and retreat at the last minute after reviewing the interview questions and the 

result was the researcher interviewed only 8 teachers of them that who accepted to be 

interviewed.  
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Therefore, the researcher had actual sample for 105 educational supervisors and 8 

English teachers. Which will be the focus respondent for this study, as shown in table 

one below: 

Table 3. 1 

Sample Size Calculation 

Directorate Male  Female Total  
Percentage 

of 
Population  

Valid 
Sample  

Percentage 
of Valid 
Sample 

Actual 
Sample 

Percentage 
of Actual 
Sample  

Educational 

Supervisors  
151 79 230 100% 144 62.6% 105 45.6% 

English 

Teachers  
16 9 25  100% 15 60% 8 32% 

According to (SSC, 2012; Bernar, 2017). 

3.4 Research Procedures  

The study took at selected private secondary schools in urban of Amman, Jordan. 

The study outline is based on the literature review aforementioned (Please refer 

Figure 3.2). The questions established in the research instrumentation are intended to 

investigate the ETT Usage among English language teachers in Jordan private 

secondary schools. Specifically it focuses on the English language teacher’s current 

use of various ETT, the availability and the challenges that they face in classrooms. 

The goal of the survey is to gather responses and perspectives from the educational 

supervisors and their evaluations on the English language teachers in the private 

secondary schools in Amman. The researcher adopts questionnaire approaches 

shown in Appendix A for this study as the primary means of data collection. 

Amongst others, the survey evaluates the educational supervisors’ perspectives on 

the English language teachers’ usage of ETT in the classrooms.  
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Figure 3.2 Research Procedures  

Source: (Illustrated by the researcher) 
 

The goal of the current study is to elicit an understanding of issues pertaining to the 

availability of knowledge, use and challenges faced by English language teachers on 

the usage of ETT in the chosen private secondary schools in Jordan as perceived by 

the educational supervisors. Focus is given on relative independents variables such as 

issues with Availability of ETT, challenges and the demographic variables of gender, 

qualification and experience of the English language teachers.  
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The data for the study collected via standardized structured survey/questionnaire that 

were distributed among the educational supervisors. The second phase was to 

incorporate standardized open-ended semi-structured interview, which focused the 

phenomenon (the ETT Usage and challenges in Jordan private secondary schools) to 

attain relevant stakeholders’ perceptions and illustrate in depth meaning on the 

subject of discussions. Open-ended questions allowed this research to develop 

rapport with participants, seek opinion, and explore the research questions 

subjectively (King & Keohane, 1994). This study developed interview questions 

(Please refer to Appendix C of this study for perusal), which function as a framework 

for this research when interviewing the relevant respondents of the study. In addition, 

this study used observation guide and document analysis to supplement the data 

collected using the questionnaires and interviews. The English language teachers at 

these private secondary schools in Amman were also observed at their natural 

working area -in class teaching, and everything that went with the teaching and 

learning process particularly those that were related to the employment of ETT at the 

work place. Triangulations of data collection and methods are important in any mix-

method research. In addition to the above main method of data collection, this 

research also analyzed any relevant documents i.e. curriculum; national language 

policies; textbooks. 

3.5 Research Instrumentation 

A review of the literature revealed that there is no suitable research instruments 

available or established that can be adopted for this study. Therefore, a research 
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instrument was developed for this study by the researcher based on the pertinent 

literature in the area of ETT. The researcher adopted a set of related studies, 

including the subject of study (Qaddi, 2007), (Al-Douri, 2011), (Al-Kindi, 2005), 

(Ahmed, 2009).  The evaluation of the current state of teaching and learning of the 

English language, and major barriers that impede English teachers from ETT Usage 

for instructional purposes. 

3.5.1 Questionnaire 

The questionnaire consisted of four parts, namely: Part 1 –This first part was provide 

the demographic information of the educational supervisors. These include: Gender, 

Qualification and Experience. Part 2 focused on adaptation of the ETT in the private 

secondary schools in Amman that can be used by the English language teachers. Part 

3 was designated to focus on the usability of ETT. It consisted of 16 items relating to 

the perceived level of (ETT) used by English language teachers for educational 

purposes. This section uses the 5 point Likert scale answer. Last but not least Part 4 

focused on plausible Challenges on the ETT Usage in Amman private secondary 

schools. This section consists of 18 items related to English language teachers’ 

perceived challenges to (ETT) use. 

3.6 Likert Scale 

Likert scale (Wuensch, 2005) is a measure of psychological state usually involved in 

research that employs questionnaires or structured survey questions. It is most 

commonly used on a large-scale approach to expand the range of responses in the 
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field of surveyed research. Likert element is just a statement that relates to the 

request of the defendant and is based on the assessment of any subjective or 

objective standards. It is generally used to measure the level of agreement or dis 

agreement. Likert scale is symmetrical or "balanced" because there are equal 

numbers of positive and negative attitudes (Burns & Bush, 2008). Generally the five 

response levels ordered is more preferred, despite the fact that many of the 

psychometric call for the use of seven or nine levels. This preference is supported by 

many modern experimental studies (Dawes, 2008). That the items with five or seven 

levels mean scores may produce a slightly higher relative to attain the highest 

possible grades, compared with those that result from the use of 10 levels, and this 

difference was statistically significant. Characteristics in terms of other data, there 

was a very big difference between the scope of formulas in terms of variation around 

the average, convolution or kurtosis. 

 

This study employs the format of a typical five-point Likert scale. Each item was 

rated by respondents from 1 (“Strongly disagree”), 2 (“disagree”), 3 (“Neither agree 

nor disagree”), 4 (“agree”) 5 (“Strongly agree”). The researcher will be using the 

following equation to rule on questionnaire parts as follows (Bertram, 2007): 

 Low-level if the arithmetic average trading ranged between (1- 2.33). 

 The average level if the arithmetic average ranged between (2.34- 3.67). 

 A high level if the arithmetic average ranged between (3.68- 5.00). 

The following scale was used in the analysis of the answers as follows: 
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                          The Length of Category  

   

The categories are as follows: 

 1 - 2.33 (Low); 2.34 - 3.67 (Average) and 3.68 - 5.00 (High). 

3.7 Secondary Data Collection: Interview 

As iterated in chapter one, this research employs a mix-method case study with 

questionnaires or survey being the primary data collection method, and supplemented 

with the qualitative approach to enrich the understanding of the area of research. The 

mix-method approach will be significant for method triangulation; while the use of 

both individual and group interview will also contribute to data collection 

triangulation for the data collection, the individual interview will be conducted. The 

interview sessions (despite of interview types) are a good way to bring people 

together from background with similar experiences, or to discuss a particular subject 

of interest (Rabiee, 2004). 

 

The strength of individual interviews depends on allowing the participants to 

disagree or agree with one another to provide insights into how the group think on 

particular issue, or on a set of ideas and opinions, and on the contradictions and 

The upper limit of the scale − The minimum limit scale

The number of categories
=   

5 − 1

3
= 1.33  
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differences that exist in a given society in terms of beliefs, practices and experiences 

(Krueger, 2000). This study believes that the interview approach can be used to 

discover the meanings of the survey, which cannot be explained statistically and the 

range of views / opinions on interesting topic and to gather a vast variety of domestic 

terminology. In addition, qualitative method such as the interview is also useful to 

elicit one’s understanding into the different views various parties may have, thereby 

allowing a more democratic debate and discussion for better understanding of the 

given problem at hand. Comparing the individual interviews to group interviews the 

focus group can consist of specific justified members as proposed by various 

researchers as follows: 6-9 participants (Krueger & Casey, 2000); 6-10 participants 

(Morgan, 1996); 6-12 participants (Johnson & Onwuegbuzie, 2004); 6-12 

participants (Bernard, 2011); 8–12 participants (Baumgartner, Strong, & Hensley, 

2002); 3-6 focus groups (Casey, Krueger, 1994; Morgan, 1996; Onwuegbuzie, 

Dickinson, Leech, & Zoran, 2007). However for the purpose of this study and where 

relevant and beneficial for the study, this research choose to conduct the proposed 

interview with 6-9 participants as recommended by (Krueger & Casey, 2000). The 

choice is belief to allow the collaborators to be able to contribute more in a more 

secured environment with much space to contribute and participate.  

3.7.1 Interview protocol 

This research plans to employ qualitative method to complement the survey that will 

be distributed to the primary respondents. As this research employ the qualitative 

method as a secondary approach to data collection, the interview is designed to 

Universlti Utara Malaysia 



 

  

 

105 

complement the primary data from the survey. Regardless of interview type, the 

research prepares a framework or an interview protocol to guide the researcher when 

interviewing all the participants involved in the study in Jordan. The interview 

approach was used to collect the subjectivity of perspectives of the relevant 

stakeholders to generate more useful and in-depth understanding that survey findings 

will not be able to provide. (Please refer to Appendix D of this study for perusal). 

The interview protocol will contain three plausible themes which consists of 

(Educational Technology Use, Adaptation, and Challenges) 

3.8 Pilot Study 

Generally, pilot study is used as the trial run or small-scale version in preparation for 

a major study (Creswell, 2014). Baker and Risley (1994) argued that a pilot study is 

mostly used to try out or pre-test a research instrument. They pointed out that a small 

size of 10% to 20% of sample size for the actual research is quite a reasonable 

number of respondents to consider enrolling in a pilot. Thus, for this study, a pilot 

study was conducted to check that instructions are comprehensible. Besides, it also 

allowed checking the effectiveness of questionnaire, and analytical and statistical 

processes to determine if they are efficacious. Pilot study was conducted to find the 

reliability and validity of different constructs of questionnaires. De Vaus (1982) has 

also recommended the pilot study to evade risks. 80 questionnaires were distributed 

among the stakeholders. Out of total, 30 questionnaires were returned to the 

researcher making a response rate of 37.5%. Different studies show that sample from 

10 up till 40 is good to conduct a pilot study (Julious, 2005). In this study, content 
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validity was established through the consensus of five (5) experts who are faculty 

members in Pakistani universities. For establishing validity, factor analysis was run 

using Principal Component Analysis (PCA) and Cronbach’s alpha coefficient was 

used to test the reliability among the variables employing the Statistical Package for 

Social Science (SPSS version 20). Test of internal consistency (Cronbach‘s alpha) 

was conducted to assess the reliability of each of the scales used. All the measures 

included in the questionnaire showed an adequate level of internal consistency 

reliability. Therefore, for each scale, Cronbach’s coefficient alpha greater than or 

equal to 0.70 was recommended suitable (Nunnally & Bernstein, 1994).  

3.9 Validity and Reliability  

Validity and reliability is considered as the most important attributes for any 

instrument and methodology. Each methodology has very specific protocol or 

procedures to validate its data and findings. Similar situation applies to the issue of 

reliability in research. It measures the study in a constant and consistent manner. And 

these are incorporated under many titles of validity and reliability, respectively. In 

general, they are described as the ability to measure the validity and reliability of the 

on a continuous and accurate measurement of the concept or subject of the study 

(Wood, & Ross-Kerr, 2010). 

To determine whether the instrument selection are unequivocally, and to ensure that 

the proposal of the study has been planned well in theory, a miniature version of the 

baseline study indicative to a successful pilot study is to be done before the main 
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study. This is to ensure that the instrumentation is effective and established with 

utmost care and consideration (Coughlan, Cronin, & Ryan, 2007; Russell, 2005). 

3.9.1 Validity  

Validity and reliability are specialists in reducing the possibility of getting answers 

and incorrect responses during the phase of data collection. Validity refers to the 

degree of data collection accurately being measured (Sekaran, 2003). Common 

species to measure the goodness of the measures in the validity test is the validity of 

the content and building authority. To ascertain the validity of the study instrument, 

the researcher prepared the questionnaire, consisting of four sections, Demographics, 

Technological Tools; Usage of Technological Tools (16 items), and Challenges (18 

items), (the questionnaire pursued in Amman, Jordan to check on the suitability and 

validation of the primary instrument). The developed questionnaire was presented to 

samples of respondents representing various stakeholders as outlined in pursuit of 

this research. The input and test of validation was attest the instrument’s 

development, and the relevancy of the content of items on the questionnaire. After 

confirming the validity of the questionnaire, this study prospector for questionnaire 

reliability by distributing the questionnaire to an Experts validation (arbitrators) 

English language professors education professors from Amman Arab University, Al-

Ahliyya Amman University, Al al-Bayt University, University of Jordan and all of 

them are a doctoral degree and was also presented to the school director and 

supervisors educators and supervisors English Language (Appendice C) to take 

advantage of their suggestions about how representative the questionnaire to describe 
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the obstacles to the ETT Usage and their relevance to the objectives of the study, and 

after reviewing  the researcher to their opinions, suggestions and discuss it with 

them, the researcher conducting the necessary adjustments to the formulation of the 

final resolution and questions from the interview based on the advice and guidance. 

After these modifications in the questionnaire and the response of the arbitrators and 

their approval of the paragraphs, the scale was considered validity and appropriate to 

measure the dimensions of which they were prescribed. The researcher adopt the 

suggestions and make appropriate adjustments to the questionnaire before the final 

distribution of the study sample. 

3.9.2 Reliability 

After confirming the validity of the study tool, reliability is the measure to which an 

extent without bias in the study instrument, and provides steady measurement 

according to the time and a variety of elements. This research was used Cronbach's 

alpha test (Peter, 1979; Sekaran, 2003). To calculate the stability of an instrument 

study, the researcher used the equation of internal consistency using Cronbach's 

alpha; The test results where the values of Cronbach’s alpha for all variables of the 

study and identification of generally higher (60%) which is acceptable in the 

researches and studies, which gives the questionnaire as a whole the reliability 

coefficient ranged between (0.89 - 0.93 %), as shown in Table 3.2.  
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Table 3. 2 
Cronbach’s alpha for the pilot study  

Variables Statements 
Cronbach’s 

alpha 

Use of the Educational Technological Tools 

(ETT) in the classroom. 
1-16 0.89 

Challenges of Educational Technological Tools 

(ETT) in the classroom 
1-18 0.93 

All Questions 34 0.93 

 

Source: (Illustrated by researcher) 

In qualitative research, particularly pertaining to the data type that was gathered from 

relevant stakeholders in this research, validity means that the references are 

meaningful, appropriate, and useful (Fraenkel & Wallen, 2000). Validity is 

considered very important in any research (Patton, 2002). Creswell (2007) argues 

that qualitative research uses techniques to ensure validity such as member checking 

or triangulation. Triangulation is defined as using several data resources and data 

collection methods to ensure the validity of data (Patton, 2002). Krathwohl (1993) 

states that method triangulation was defined as using more than one technique to 

evaluate similar data. 

In this study, validity was ensured by corroborating evidence from different 

collaborators (teachers, students, English professors, curriculum designers, school 

principals, and ministry officers) and data collection methods (interviews, 

observation, and document analysis). The themes seemingly were represent several 
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sources of collaborators to ensure more accuracy than data obtained from single 

sources (Creswell, 2007). Furthermore, this research is intended to collect data, 

which were complete and accurate. The following measures were taken in each of 

the data collection methods and data analysis stages in order to ensure the 

trustworthiness of the results obtained in the study. The four criteria of 

trustworthiness that would be highlighted are credibility, dependability, 

conformability, and transferability.   

3.10 Ethics Considerations 

Ethical consideration or ethical guideline in research is also often named as the moral 

philosophy in research, which protects the research and all the stakeholders from any 

immoral, or wrongdoings that may harm one or many of the stakeholders in the 

respective research (Cobanoglu 2001). It relates to the philosophy of values. Every 

research poses certain risk that if it is not protected might harm those involved. As 

contemporary research techniques expands, and types of research becomes more 

complicated particularly when media and technology are involved, the demand for 

research to abide to the ethical values and procedures becomes even more important 

(Cobanoglu, 2001). This is especially important if the interaction of the research 

involves with companies or community members who serve as participants in the 

research. A given research may interact with people in many ways. These include 

interviews, surveys, or even just observing people's behavior and action. It is 

therefore imperative that researchers ensure that all ethical considerations have been 

considered and uphold to the highest level because sometimes in spite of all actions 

Universlti Utara Malaysia 



 

  

 

111 

taken, there is a possibility that the interaction with the participants could hurt them 

unintentionally (Rossi, Hallett, Rossini, Pascual-Leone, 2009).  

This study was conducted with full consent from the participants. The participants 

were informed of their rights as research participants and were knowledgeable of the 

research intent and objectives. The participants of this study were free to withdraw 

from participating in the survey at any point of time if they did not wish to 

participate in the survey. Likewise they had the choice not to answer the questions. 

The researcher explained the nature of the study to the participants and asked them to 

willingly participate in the research. The researcher obtained the consent of the 

participants before commencing the survey through the Study Introduction Note. The 

consent statement was included in the Introduction section of the questionnaire. The 

statement read as follows: 

The goal of the dissertation research is to Study (Evaluate English Teachers 
and Educational Technological Tools ETT: Availability, Use and Challenges 
in Private Secondary Schools in Jordan), and the information you are asked 
to provide will be used to help to provide insights to achieve this goal. 

The data you provide will only be used for this particular study, and will not 
be disclosed to any third party, except as part of the findings of this study. 

If you feel uncomfortable with any of the questions that will be asked, you 
may decline to answer the specific questions. You may also withdraw from 
the study completely, and your answers will not be used. 

With the above statements, it is hoped that the participants were clearly informed 

about the nature of the study and how the reporting of the research findings will be 

disseminated. In addition, the participants were informed about the nature of the 
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research before conducting the survey. The participants were also informed that their 

responses would be treated as confidential and with utmost care was taken to ensure 

that the information that they impart will be treated as confidential. The data 

collected will be used only for the purpose it is intended and will not be used for any 

other purpose.  

3.11 Research Fieldwork and Data Collection Process 

Prior to data collection, approval was obtained from the researcher’s dissertation 

committee. Approval for conducting the study was also granted by Universiti Utara 

Malaysia. Once the researcher gets the official letter of approval from the Ministry of 

Education in Jordan to pursue the study within Jordan private education directorate 

of Amman, the research fieldwork and data collection was commenced.  

 

As time is a limiting factor, this research planned its fieldwork and data collection 

systematically to ensure the success of the data collection in Amman Jordan. The 

revised and final instruments (the questionnaire and interview protocol) were used 

accordingly to ensure high percentages of returned questionnaires and in-depth 

information from the interviews. (See Appendix D1 for English language teacher 

questions, adapted from Davidson (2014). This study adapted Hanson & Carlson’s 

(2005) protocol for the interview instrument to delve deeper into the subject of the 

research. The protocol was also ask all the relevant stakeholders necessary for this 

research similar questions that make up the survey, but in an open or subjective 

manner. The researcher can, therefore, compare ideas raised during interview of the 
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open questions that will put forward by the researcher, as shown in (Appendix D) 

Interview Protocol of this study. 

3.12 Statistic Treatment  

This study employed the descriptive and inferential statistics to analyses the data 

gathered for this research. Frequency percentages were used to describe levels in 

terms of the variables selected for the study. An attempt to control non-respondent 

error will be pursued by utilizing Chi-square analysis for each question to compare 

the data from early and late respondents for significant differences between the 

groups. 

 

The following is a description of the statistical analysis used to accomplish each of 

the research objectives of the study: 

 Determine to what extent English language teachers in private secondary 

schools in Amman used ETT for instructional purposes. Frequency 

percentages were used to determine the extent to which English language 

teachers in Jordan private secondary schools used ETT for instructional 

purposes. 

 Determine Jordan English language teachers’ perceived expertise in ETT. 

Frequency percentages were used to determine the English language teachers’ 

perceived expertise in the field of interest.  
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 Determine Jordan English language teachers’ perceived challenges to use 

ETT. Frequency percentages were used to determine the challenges by 

employing the arithmetic averages. 

 Identify the relationship between the levels of ETT use for instructional 

purposes by English language teachers in private secondary schools. 

 English language teachers’ perceived challenges to (ETT) use. The 

Correlation was used to identify the relationships between the level of (ETT) 

use and the two selected variables. 

 Identify which independent variables explain the greatest amount of variance 

in the level ETT Usage by the English language teachers in private secondary 

schools for instructional purposes. Principal component analysis will be used 

to develop an overall measure for each variable. Finally, multiple regression 

analysis was used to identify which independent variables explain the greatest 

amount of variance in the level of ETT use. 

 The Statistical Significance, based by conventional norm an alpha level of 

0.05 was used as the criterion in this study. 

 One Sample T-test and Independent Sample T-test was used for analysis what 

regard to the second question of gender and qualification.  

 One-way ANOVA to analysis what regard to the hypothesis of experience 

and qualification for using and the challenges. 
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Table 3. 3 
Hypothesis Testing  

Hypothesis Variables  Test  

H1  Availability / Actual use Linear Regression  

H2  Challenges / Actual use  Linear Regression  

H3  ETT Usage/ Gender Independent Sample T Test 

H4  Challenges / Gender Independent Sample T Test 

H5  ETT Usage/ Qualification One Way ANOVA  

H6  Challenges/ Qualification One Way ANOVA  

H7  ETT Usage / Experience  One Way ANOVA  

H8  Challenges / Experience  One Way ANOVA  

3.13 Data Analysis 

Typical descriptive studies are concerned with the assessment of attitudes, opinions, 

demographic information, conditions, and procedures. The research design that has 

been chosen for the current study is the survey research. The survey is an attempt to 

collect data from members of a population in order to determine the current status of 

that population with respect to one or more variables. The survey research of 

knowledge at its best can provide every valuable data. It involves a careful design 

and execution of each of the components of the research process. After reviewing 

previous studies the researcher designed a survey instrument that was administrated 

to the research sample. The purpose of the survey instrument was to collect data 

about the attitudes and opinions toward the availability of ETT and challenges faced 

Universlti Utara Malaysia 



 

  

 

116 

by English Teachers ETT Usage in private secondary schools in Jordan, from the 

perspective of the educational supervisors.  

3.14 Data Analysis Strategy 

Data analysis strategy is a general plan for how the researcher collected data analyze. 

In this study, data were analyzed in four stages. The first phase focused on the 

reliability and validity of measurement (the goodness of the data) by checking the 

composite of reliability, convergent of validity, and the validity of differentiation. 

The second phase focused on demographic information analysis. And the third phase 

focused on the analysis of the areas of study tools. Finally, the path coefficient (not 

equal to zero), and the critical ratio (the recommended value is> 1.96) and the value 

of P (the recommended value is <0.05) were used to test the hypothesis of the study 

in the fourth stage. 

3.15 Data Analysis for the Interview  

There are many techniques available for conducting data analysis on the interviews 

that will be conducted for this study. Some are general while others are more specific 

in the terms used to describe the different phases involved in data analysis. Altrichter 

(1993), for instance, assert that there are two ways of coding data: the deductive 

method where categories will be chosen according to the theoretical knowledge of 

the researcher, then the data is searched; and the inductive method where categories 

are selected during after scrutinizing the data.     
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Other scholars for example Strauss & Corbin (1990), affirms that data analysis 

comprises three coding procedure: open coding (categorizing data); axial coding 

(making connections between categories); and selective coding (selecting a main 

category and assembling sub-categories around the main category.  For this research 

data analysis, the researcher will follow the advice and guidelines provided by  

Bogdan and Biklen (2007), Erickson (2012) and  the  categories  for the Jordan 

English language teachers’ research analysis will be inductively derived, attaching 

meaning to the categories  and themes will emerged with the data.  

The classified data for this research was fitted together under meaningful categories.  

Recurring regularities of patterns in the data will be sought, linkages will be found 

and new themes was likely be emerged among the categories. The themes were then 

be interpreted in a way that were contributed to new knowledge.  

3.16 Summary  

This mix-method case study which incorporated the use of structured questionnaires 

and interviews is intended to elicit a rich and in-depth knowledge on the ETT Usage 

and its challenges as faced by the Jordanian English language teachers teaching in 

the private secondary schools in Jordan. The measures and procedural taken by the 

researcher throughout the research process from the beginning to the end is intended 

to safeguard the running and execution of the research while ensuring the 

trustworthiness of the findings obtained despite some limitations of the methods 

used. The decision to conduct this study with a mix-method approach offers a good 

opportunity for method and findings triangulation which is hoped to produce new 
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knowledge and findings that may have a good impact on the state of teaching and 

learning of the English language in Jordan private secondary schools.  
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CHAPTER FOUR  

FINDINGS   

According to the purpose of the research and the research framework presented in the 

previous chapter, this chapter describes the results of the statistical analysis for the 

data collected according to the research questions and research hypotheses. The data 

analysis includes a description of the Means and Standard Deviations for the 

questions of the study. In sharing the views with collaborators, I was capable to get 

into their minds in a personal way. In this study, educational supervisors and teachers 

do not have the same concerns or the views. The aim of the recruitment interviews is 

to enable readers to get insight into the challenges related with English language 

teaching in Jordan. The data were collected after the approval of the Ministry of 

Education in Jordan researcher application to obtain permission to conduct this 

study. 

4.1 The Field work  

Special set of principles and procedures has been developed for research field work 

in the mixed method methodology, and this formed the guiding principles used in 

this study to find out the views of the supervisors and English language teachers 

about teaching English in Jordan using educational technological tools (ETT). As 

much as was possible, and to make any mixed method research there must be such 

qualities: equality of status, accountability, reciprocity, non-coercion, openness, 

confidentiality, impartiality, independence, and negotiation.  
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This chapter represents the actual work during the shed light on the actual operations 

before, during and after the field work describes the first half of this chapter 

quantitative data that is already collected during a visit by a researcher of private 

secondary schooling in Amman analysis describes the second half methodological 

procedures used for the analysis of quantitative and qualitative data, has been the 

division of labor field into two stages: 1: discover the issues and concerns 2: the 

challenges in work. 

4.2 .1 Phase 1: Discover the Issues and Concerns 

At this stage, information has been determination the problems and the challenges 

and issues related to the teaching of English as foreign language in private secondary 

schools in Amman, and follow this phase distributing questionnaires to supervisors 

in the departments of public education and the practice of asking interview questions 

with English language teachers, while doing so, the researcher aimed to make sure 

that the questions were clear in the actual field work stage and doing the explanation 

for supervisors and teachers in case it is needed. In addition the researcher also aimed 

to build a relationship with supervisors and English language teachers in private 

secondary schools in Amman and others from different stakeholders who contributed 

to this study. It was very important to build a relationship with supervisors and 

teachers of English language in order to validate the answers to the questions the 

research. In fact the researcher tried to be someone who wants to learn and get a 

better understanding of the process of teaching, not an evaluator. However, some 

teachers looked at the researcher like she was from those who came from abroad to 
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evaluate their performance, especially secondary schools for girls because they do 

not know me, where there was a jealousy factor being a PhD student, while most of 

them have completed an low educational stages. The researcher spent a lot of time to 

convince them and make them feel comfortable in my presence. That prompted the 

researcher to visit the supervisors and teachers multiple times to guarantee them that 

only researcher want to learn from them and she not an evaluator from the Ministry 

of Education to evaluate their performance. 

 

4.2.2 Phase 2: The actual Fieldwork (Data Collection) 

The researcher had intended to gather preliminary data for the study in respect of the 

questionnaires as an essential tool for the study with supervisors to update the 

information in relating to the assessment of the educational supervisors for the 

performance of teachers to teach and learn the English language. Then conduct 

individual interviews with the English language teachers to get more accurate and 

clear information and had some observation, which can make a feeling or a sense of 

the actual teaching and learning of English language in the classrooms. The 

collection of data started from the March until June 2015, most of the essential 

collaborators were the boys' secondary schools and mixed schools were in Amman 

Directorate first and second in Jordan. Some of the different stakeholders 

participated as well in this study and the purpose was to have a better understanding 

about the teaching and learning of the English language. 
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4.3 Respondents file 

This section presents demographic information for all participants in this study. In 

total, the researcher, where she visited 60 private high school in Amman and the 

distribution of a questionnaire to 144 researcher supervisors English in private 

secondary schools, after a certain period, has been restored 105 valid questionnaire 

correctly, giving the response rate of 86.6% percent. Table 1 shows the demographic 

information for all participants. The majorities of respondents are women (61%), in 

terms of qualification, 22.9 percent of the respondents hold a diploma and 40 percent 

hold a bachelor's degree, while 37 percent of them holders master's degree and 

above. Finally the experiences of the work, 74.3 percent of the respondents had 11 

years of experience, while 17.1 percent of them were between 6 to 10 years, and 8.6 

percent of them were between 1 to 5 years of experience. 

 
Table 4. 1 
Demographic Characteristics of the Sample 

Items  Frequency Percentage (%) 

Gender 

Male  40 38.1 

Female  65 61.9 

Total  105 100.0 

Qualification  

Diploma 24 22.9 

Bachelor 42 40.0 

Master or higher 39 37.1 

Total  105 100.0 

Experience of 1 year – 5 years 9 8.6 
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work 6 years – 10 years 18 17.1 

11 + years 78 74.3 

Total  105 100.0 

4.4 Data Management and Data Cleaning Process 

The data underwent statistical treatments and converted into degrees of score on the 

five-Likert scale collection; then were given grades (5, 4, 3, 2, 1) entered into a 

computer, processed using SPSS program to answer the research questions test the 

hypotheses.  

Data cleaning in this study involved data screening and data testing, which aim to 

meet the multivariate assumptions (Hair, Ringle & Sarstedt, 2011). Data screening or 

cleaning is essentially important before further analysis of the data collection is 

carried out (Tabachnick & Fidell, 2001). Data was screened and cleaned to ensure 

the accuracy of the data collected. This was done by analyzing the original data 

collected against the source data file. Following Tabachnick and Fidell (2001), data 

cleaning in this study involved checking the accuracy of the data input, dealing with 

missing values, detecting and treating the outliers. 

4.4.1 Missing Data 

Hair et al. (2011) describe missing data as “information not available for a case 

about whom other information is available”. Missing data for this study was reduced 

by checking for errors in all the variables at the point of time they were collected.  

Universlti Utara Malaysia 



 

  

 

124 

Any unanswered questions were referred back to the respondents. To ensure that all 

the data were cleaned, frequency distribution and missing value analysis for each 

variable were conducted. No missing data was found. 

4.4.2 Outliers Identification 

The second test of data screening is the identification of outliers. To assist in 

detecting outliers, this study employed the Mahalanobis D2. Mahalanobis D2 is a 

multidimensional version of a z-score. It measures the distance of a case from the 

centroid (multidimensional mean) of a distribution, given the covariance 

(multidimensional variance) of the distribution. A case is considered as a 

multivariate outlier if the probability associated with its D2 is 0.001 or less. D2 

follows a chi-square distribution with degrees of freedom equal to the number of 

variables included in the calculation. From the analysis, the data of this study showed 

no case of D2 probability score (p) less than 0.001. Thus, no case was treated with 

outliers issue and none of them were deleted from the data. 

4.5 The Availability of ETT 

After the data collected the analysis of the study instrument showed the availability 

of ETT in private secondary schools in Amman, as is shown in the table below: 
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Table 4. 2 
The Availability of Educational Technological Tools (ETT) 

Educational Technological Tools Frequency Percentage(%) 

T.V 35 14.6 

Audio 10 4.2 

Data Show 45 18.7 

Computers 85 35.4 

Interactive Whiteboard Electronic (IWE) 65 27.1 

Total 240 100.0 

 

Table 4.2 shows that the educational technological tools were represented by T.V 

with 14.6 percent, Audio was available by 4.2 percent, Data show available with 18.7 

percent, while the Computers were available with 35.4 percent and finally Interactive 

Whiteboard Electronic (IWE) was available with 27.1 percent from the perspective 

of the study sample. 

4.6 The Usability of ETT 

The analysis of the study instrument showed the usability of ETT in private 

secondary schools in Amman, is as shown in the Table 4.3 and Figure 4.1. Majority 

of the respondents used all of the given instrument (83.8%). Participants were also 

used single instrument such as television (3.8%), recorder (1.9%), data show (5.7%), 

computer (1.0%) and IWE (3.8%). 
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Table 4. 3 
The usability of Educational Technological Tools (ETT) 

ETT Frequency Percentage % 

Television               4 3.8 

Audio               - - 

Recorder             2 1.9 

Data Show    6 5.7 

Computers             1 1.0 

Interactive Whiteboard, 
Electronic (IWE) 4 3.8 

All of the above 88 83.8 

Total  105 100.0 
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Figure 4.1 The Usability of ETT in private secondary schools in Amman. 

4.7 Descriptive Analysis Use of ETT in Classroom. 

The researcher used the arithmetic mean, standard deviation, item importance and 

importance level as shown in Table 4.4: 

Table 4. 4 
Analysis Use of ETT in Classroom 

 Statements Mean Std. 
Deviation 

Item 
Importance 

Importance 
Level 

12 

The educational methods 
increase the students' ability 
to absorb the lesson and 
access the facts, concepts, 
skills and knowledge better 

4.32 0.95 1 High 

10 

 
Educational technology tools 
are suitable for the growth 
characteristics of students 

3.82 0.87 2 High 

2 
The teacher uses a variety of 
educational tools according to 
his level of qualifications. 

3.75 1.16 3 High 
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 Table 4.4 (continued)      

11 

Take into account the 
individual differences of 
students when choosing 

educational technological 
tools. 

2.49 0.57 4 Average 

15 

The teacher creates  
conductive environment  to 
use educational tools and 
techniques 

2.45 0.59 5 Average 

16 

The teacher chooses the 
appropriate educational 
technological tools to the 
objectives of the lesson. 

2.44 0.55 6 Average 

3 
The teacher is proficient in 
using modern teaching tool 
(i.e computer and other). 

2.42 0.50 7 Average 

14 

Educational technological 
tools used appropriate way 
which can increases the 
effectiveness of teaching. 

2.38 0.54 8 Average 

9 
Encourages learners to use of 
educational technology in the 
classroom. 

2.32 0.56 9 Low 

4 

Teacher employs modern 
educational technology in the 

classroom to achieve the 
behavioral objectives of the 

lesson 

1.92 0.98 10 Low 

7 

The teacher receives 
sufficient training courses on 

how to use the tools and 
educational technologies in 

education 

1.72 0.45 11 Low 

1 
The teacher uses educational 

tools and techniques 
continuously in the class. 

1.70 0.48 12 Low 

5 The teacher uses the means at 
the right time and place. 

1.69 0.46 13 Low 

6 

The teacher only adopt one 
educational tool throughout 

the school term causing 
boredom of the teaching 
approach, the teaching 

materials, and the teacher 

1.68 0.46 14 Low 
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 Table 4.4 (continued)      

13 
Effectively the educational 
technological tools in the 
educational situation. 

1.68 0.47 15 Low 

8 

 
Provide opportunities for free 
choice activity appropriate for 
the students' abilities and 
interests. 

1.67 0.47 16 Low 

Total 2.40 0.24  Average 
 

It’s clear from Table 4.4 that the mean of this dimension (Use of the Educational 

Technological tools (ETT) in the classroom, ranged between (4.32– 1.67), where the 

whole dimension earned a total mean of 2.40, which is a level of Average (mean = 

2.40, sd = 0.24). Phrase 12 (The educational methods increase the students' ability to 

absorb the lesson and access the facts, concepts, skills and knowledge better) earned 

the highest mean (mean = 4.32, sd= 0.95), which is a level of High, and phrase 10 

(Educational technology tools are suitable for the growth characteristics of students) 

came in the second place (mean = 3.82, sd = 0.87). It was followed by Phrase 2 (The 

teacher uses a variety of educational tools according to his level of qualifications) 

(mean = 3.75, sd = 1.16), phrase 11 (Take into account the individual differences of 

students when choosing educational technological tools) (mean = 2.49, sd = 0.57).  

 

The last four phrases (5, 6, 13, 8) were in the low level, phrase 5 (The teacher uses 

the means at the right time and place) (mean = 1.69, sd = 0.46), then phrase 6 (The 

teacher only adopt one educational tool throughout the school term causing boredom 

of the teaching approach, the teaching materials, and the teacher) (mean = 1.68, sd = 
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0.46), and phrase 13 (Effectively the educational technological tools in the 

educational situation) (mean = 1.68, sd=0.47), and the last phrase is 8 which 

stipulated (Provide opportunities for free choice activity appropriate for the students' 

abilities and interests). This explains that the degree of ETT Usage by English 

language teachers in private secondary schools in Amman, with a mean (2.40), which 

is not the level, targeted.  

4.8 Relationship among Variables 

In order to identify the factors that have an association among variables, correlation 

analysis was conducted where the correlation coefficient illustrates the relationship 

between the independent, moderating and dependent variables. In this study, 

independent variables are challenges of ETT usage and availability, demographic 

factors (gender, qualification, experience) are treated as moderating variables and 

dependent variable are the ETT usage. According Hair et al. (2010), the number 

representing the Pearson correlation is referred to as a correlation coefficient. It 

ranges from – 1.00 to + 1.00, with zero representing absolutely no association 

between the two metric variables. The larger the correlation coefficient the stronger 

the linkage or level of association. A strong correlation is represented by a 

coefficient exceeding the value of 0.5 whereas a medium or modest correlation is 

when the coefficient has a value of between 0.5 and 0.2. Any coefficient possessing a 

value less than 0.2 will be deemed as showing a weak correlation. Benny and 

Feldman (1985) suggested a rule of thumb, that the correlation coefficients that 

exceed 0.8 (very strong correlation) will likely to result in multicollinearity. Cohen 
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(1988) has put forward a guideline on the effect sizes of the correlation coefficients 

in social science studies as:  

Small effect size r = 0.1 – 0.29 

Medium: r = 0.30 – 0.49, and  

Large: r = 0.50.  

 

Result of correlation analysis is summarized in Table 4.5. As indicated in Table 4.5, 

only challenges of ETT Usage established the significant relationship with ETT 

Usage (r = 0.216, p<0.01). Other factors (i.e., availability, gender, qualification, 

experience) failed to show the significant relationship with ETT Usage. 
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Table 4. 5 
Relationship among Variables 
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ETT Usage 1      

Challenges .216* 1     

Availability  .108 .056 1    

Gender  -.091 -.054 .121 1   

Qualification  .008 -.131 -.169 -.213* 1  

Experience  .115 -.051 -.174 -.147 -.057 1 

 

4.9 Effect of Gender, Qualification and Experience on the ETT Usage.   

The researcher used Multiple Regression to identify the effect of gender, experience 

and qualification on the use of ETT by secondary English teachers. Table 4.6 shows 

that gender, experience and qualification failed to give the significant effect on ETT 

Usage. The three factors only explained 2.5 percent of ETT Usage (R2 = 0.025, F = 

0.501, p>0.05).  Gender, experience and qualification also do not have effect on 

Educational Technology tools use by secondary English teachers from the 

perspective of the supervisors when p-value were greater than 0.05 (p>0.05). This 

explains that (gender, experience and qualification) have effect on use Educational 

Technology tools by secondary English teachers.  
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Table 4. 6 

Effect of Gender, Qualification and Experience on the ETT Usage 

 B t Sig. 

Gender  -.083 -.801 .425 

Diploma -.050 -.444 .658 

Master -.047 -.415 .679 

1-5 -.116 -.984 .327 

>11 .021 .176 .860 

R2 0.025   

Adjusted R2 -0.025   

F 0.501   

Sig. 0.775   

4.10 Descriptive Analysis of Challenges of (ETT) in Classroom. 

The researcher used the arithmetic mean, standard deviation, item importance and 

importance level as shown in table below: 
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Table 4. 7 

Analysis of Challenges of ETT in Classroom 

 Statements Mean Std. 
Deviation 

Item 
Importance 

Importance 
Level 

13 
 

There is a clear urgency or 
specific timetable or schedule 
on when to use educational 
tools and techniques. 

4.25 0.43 1 High 

15 
Provides educational 
techniques attractions and 
suspense 

3.79 1.22 2 High 

7 
Students do accept the means 
and techniques of modern 
educational approaches used in 
lessons. 

3.78 1.07 3 High 

14 

The teacher know about the 
availability educational 
technology tools and 
equipment available in the 
school. 

3.66 1.04 4 Average 

3 
Provide a plan for the use of 
educational media during the 
semester 

3.61 1.10 5 Average 

11 
Provide technical support for 
the use of educational 
technological tools in school. 

3.56 1.11 6 Average 

5 
Provides special educational 
technological tools in the 
school budget. 

3.55 1.15 7 Average 

12 
Maintenance for the 
educational technology  tools 
in school is good 

3.52 1.12 8 Average 

10 
Lesson time is sufficient to use 
educational technology and 
ICT in classrooms  

3.51 1.14 9 Average 

1 
Materials are available for 
producing the means and 
educational programs in the 
school. 

3.44 1.13 10 Average 

17 

Predominantly, there is no 
relevance between the 
methods, techniques and the 
educational curriculum 
subjects. 

3.44 1.13 11 Average 

9 
 

The teacher is able to use 
educational tools and 
techniques. 

3.43 0.69 12 Average 
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 Table 4.7 (continued)      

16 

Heavy loads of teaching and 
responsibility by the teacher 
prevent them from 
incorporating educational tools 
in their respective classrooms.   

3.17 1.20 13 Average 

8  
Management attention 
motivation of teachers towards 
the use of educational 
technological tools. 

2.38 0.63 14 Average 

4 
 

Teachers lack the knowledge 
and training on modern 
educational technological tools  

2.03 0.69 15 Low 

18 
 

There are limited number of  
educational technology tools 
and techniques in the school 
compared with the number of 
students who use them. 

1.77 0.42 16 Low 

6  

Classrooms are equipped 
technically to use educational 
technological tools and 
computer display screens and 
other 

1.68 0.47 17 Low 

2 
 

Maintenance techniques on 
educational tools are available 
in the school. 

1.63 0.88 18 Low 

Total 3.12 0.52  Average 
 

It’s clear from the table 4.7 above that the mean of this dimension (Challenges of 

educational technological tools (ETT) in the classroom), ranged between 4.25–1.63, 

where the whole dimension earned a total mean of 3.12, which a level of Average is 

phrase 13 (There is a clear urgency or specific timetable or schedule on when to use 

educational tools and techniques) earned the highest mean reaching 4.25, with 

standard deviation 0.43, which is a level of High, and phrase 15 (Provides 

educational techniques attractions and suspense) came in the second place. It earned 

a mean of 3.79, and with a standard deviation 1.22, which is a level of High, in the 

third place came phrase 7 (Students do accept the means and techniques of modern 

educational approaches used in lessons) and its earned mean of 3.78 with standard 

deviation 1.07 which is a level of High, and phrase 14 (The teacher know about the 
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availability educational technology tools and equipment available in the school) 

came in the fourth place with mean of 3.66 with standard deviation 1.04 and which is 

a level of Average.  

 

The four last phrases (4, 18, 6, 2) was in the low level, phrase 4 (Teachers lack the 

knowledge and training on modern educational technological tools) earned mean 

2.03, with standard deviation 0.69, then phrase 18 (There are limited number of 

educational technology tools and techniques in the school compared with the number 

of students who use them) earned mean 1.77 with standard deviation 0.42, and 

phrase 6 (Classrooms are equipped technically to use educational technological tools 

and computer display screens and other) earned mean 1.68 with standard deviation 

0.47, and the last phrase is 2 which stipulated (Maintenance techniques on 

educational tools are available in the school)  This explains that the degree of 

challenges that English language teachers faced while ETT Usage in private 

secondary schools in Amman, with a mean 3.12 Average.  

4.11 Hypotheses Test 

Eight major hypotheses were developed earlier in this study. The hypotheses were 

tested using linear regression (H1, H2) and mean differences (independent sample t-

test and one-way ANOVA) for other hypotheses.  
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Hypothesis 1: 

Ho: Availability of Educational technological tools does not promote the actual use 

of educational technological tools. 

Ha: Availability of Educational technological tools promotes the actual use of 

educational technological tools. 

 

Table 4.8 exhibits the result of regression analysis to examine the effect of 

availability of ETT on the actual usage of ETT. The result suggested that availability 

only explained 1.2 percent variance of actual ETT usage in private secondary schools 

in Amman (R2 = 0.012, F = 1.218, p>0.05). It was also found that availability of ETT 

does not reflect the actual ETT usage (B = 0.108, t = 1.104, p>0.05). This finding 

failed to support Ha. Thus, this study accept the null hypothesis. 

 

Table 4.8 

Effect of Availability on the Actual Usage of ETT  

 B  t Sig. 

Availability  0.108 1.104 0.272 

R2 0.012   

Adjusted R2  0.002   

F 1.218   

Sig. 0.272   
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Hypothesis 2: 

Ho: Challenges does not affect the actual usage of educational technological tools. 

Ha: Challenges affect the actual usage of educational technological tools. 

 

Hypothesis 2 posits the effect of challenges on ETT usage. Result of regression 

analysis to test this hypothesis is established in Table 4.9. It was found in Table 4.9 

that challenges has successfully explained 4.6 percent of actual ETT usage (R2 = 

0.046, F =5.023, p<0.05). Challenges also was found to be the significant predictor 

to actual ETT usage (B = 0.216, t = 2.241, p<0.05), indicating the higher challenges 

occurred will enhance the usage of ETT. Therefore, the null hypothesis was rejected 

and accept alternative hypothesis. 

 

Table 4.9 

Effect of Challenges of ETT Usage on Actual ETT Usage.  

 B  t Sig. 

Challenges  0.216 2.241 0.027 

R2 0.046   

Adjusted R2  0.037   

F 5.023   

Sig. 0.027   
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Hypothesis 3: 

Ho: There is no statistically significant differences in usage ETT due to gender. 

Ha: There is statistically significant differences in usage ETT due to gender. 

To test this hypothesis the researcher uses Independent Sample T-test analysis to 

ensure the statistical significant differences in Use of the Educational Technological 

tools (ETT) in the classroom due to gender of educational supervisor as shown in 

table below:  

 

Table 4. 10  

Independent Sample T-test ETT Usage due to gender 

Gender N Mean Std. Deviation T Value Df. Sig. 

Male  40 2.43 0.22 
0.926 103 0.357 

Female 65 2.39 0.26 

 

Table above show that there is no statistical significant differences in Use of the 

Educational Technological tools (ETT) in the classroom due to gender of educational 

supervisor. Mean for Male was 2.43 with standard deviation 0.22 and Mean for 

female was 2.39 with standard deviation 0.26. T Calculate was 0.926 it’s less than T 

tabulated (1.96). And it is not significant at level 0.05. The null hypothesis was 

accepted.  
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Hypothesis 4: 

Ho: There is no statistical significant differences in Challenges of ETT in the classroom 

due to gender of educational supervisor.  

Ha: There is statistical significant differences in Challenges of ETT in the classroom 

due to gender of educational supervisor.  

To test this hypothesis the researcher uses Independent Sample T-test analysis to 

ensure the statistical significant differences in Challenges of educational 

technological tools (ETT) in the classroom due to gender of educational supervisor 

as shown in table below:  

Table 4. 11  

Independent Sample T-test Challenges of ETT due to gender 

Gender N Mean Std. Deviation T Value Df. Sig. 

Male 40 3.16 0.53 
0.553 103 0.581 

Female 65 3.10 0.52 

Table 4.11 shows that there is no statistical significant differences in Challenges of 

using educational technological tools (ETT) in the classroom due to gender of 

educational supervisor, Mean for Male was 3.16 with standard deviation 0.53 and 

Mean for female was 3.10 with standard deviation 0.52. T Calculate was 0.553 it’s 

less than T tabulated (1.96). And it’s not significant at level 0.05. The null hypothesis 

was accepted.  
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Hypothesis 5:  

Ho: There is no statistical significant differences in Use of the ETT in the classroom 

due to Qualification of educational supervisor.  

Ha:  There is statistical significant differences in Use of the ETT in the classroom 

due to Qualification of educational supervisor.  

To test this hypothesis the researcher uses One Way ANOVA test analysis to ensure 

the statistical significant differences in Use of the Educational Technological tools 

(ETT) in the classroom due to qualification of educational supervisor as shown in 

table below: 

 

Table 4. 12  

 One Way ANOVA test Use ETT due to Qualification of Educational Supervisor 

 Sum of 
Squares df Mean 

Square F Sig. 

Between Groups 0.002 2 0.001 0.019 0.981 

Within Groups 6.319 102 0.062   

Total 6.321 104    

Between Groups = the comparative was between categories of qualification of Educational  

 

Table 4.12 shows that there is no statistical significant differences in qualification of 

educational technological tools (ETT) in the classroom due to qualification of 

educational supervisor, F value was 0.019 and it’s not significant at level 0.05. The 

null hypothesis was accepted.  
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Hypothesis 6:  

Ho: There is no statistical significant difference in challenges of educational 

technological tools (ETT) in the classroom due to qualification of educational 

supervisor.  

Ha: There is statistical significant difference in challenges of educational 

technological tools (ETT) in the classroom due to qualification of educational 

supervisor. 

To test this hypothesis the researcher uses One Way ANOVA test analysis to ensure 

the statistical significant differences in Challenges of educational technological tools 

(ETT) in the classroom due to qualification of educational supervisor as shown in the 

table below: 

 

Table 4. 13  

One Way ANOVA test challenges ETT due to qualification of Educational Supervisor 

 Sum of 
Squares df Mean Square F Sig. 

Between Groups 0.519 2 0.26 0.949 0.391 

Within Groups 27.915 102 0.274   

Total 28.435 104    

Between Groups = the comparative was between categories, 

df = degree of freedom: sample of the study- 1.  

 

Table 4.13 shows that there is no statistical significant differences in Challenges of 

educational technological tools (ETT) in the classroom due to qualification of 
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educational supervisor, F value was 0.949 and it’s not significant at level 0.05. The 

null hypothesis was accepted. 

 

Hypothesis 7:  

Ho: There is no statistical significant difference in Use of the ETT in the classroom 

due to work Experience of educational supervisor.  

Ha: There is a statistical significant difference in Use of the ETT in the classroom 

due to work Experience of educational supervisor. 

To test this hypothesis the researcher uses One Way ANOVA test analysis to ensure 

the statistical significant differences in Use of the Educational Technological tools 

(ETT) in the classroom due to work experience of educational supervisor as shown in 

table below: 

 

Table 4. 14  

One Way ANOVA test Use ETT due to work Experience of Educational Supervisor 

 Sum of 
Squares df Mean Square F Sig. 

Between Groups 0.103 2 0.051 0.843 0.434 

Within Groups 6.219 102 0.061   

Total 6.321 104    

Between Groups = the comparative was between categories, 

df = degree of freedom: sample of the study -1.   
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Table 4.14 show that there are no statistical significant differences in Use of the 

Educational Technological tools (ETT) in the classroom due to work experience of 

educational supervisor, F value was 0.843 and it’s not significant at level 0.05. The 

null hypothesis was accepted. 

 

Hypothesis 8:  

Ho: There is no statistical significant difference in Challenges of educational 

technological tools (ETT) in the classroom due to work Experience of educational 

supervisor. 

Ha: There is a statistical significant difference in Challenges of educational 

technological tools (ETT) in the classroom due to work Experience of educational 

supervisor. 

To test this hypothesis the researcher uses One Way ANOVA test analysis to ensure 

the statistical significant differences in Challenges of educational technological tools 

(ETT) in the classroom due to work experience of educational supervisor as shown in 

table below  
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Table 4. 15 

One Way ANOVA test Challenges of ETT due to work Experience of Educational 

Supervisor 

 Sum of 
Squares df Mean Square F Sig. 

Between Groups 0.076 2 0.038 0.136 0.873 

Within Groups 28.359 102 0.278   

Total 28.435 104    

Between Groups = the comparative was between categories, 

df = degree of freedom: sample of the study- 1.  

 

Table 4.15 show that there is no statistical significant differences in Challenges of 

educational technological tools (ETT) in the classroom due to work experience of 

educational supervisor, F value was 0.136 and it’s not significant at level 0.05. The 

null hypothesis was accepted.  

 

Attributed the educational supervisors of English in not complete of belief among 

some English teachers in the importance of using educational technological tools in 

teaching English process, as well the difficulty of using those tools to the lack of 

teachers' expertise in this area and the lack of qualified technical cadres to train 

teachers on these technologies, it’s also could be the reason due to the teachers' 

performance on the technology field is average (Kirkwood & Price, 2013). In 

addition, the lack of textbooks that gives importance to the use of educational 

technological tools. 
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4.12 Moderating Effect of Gender, Qualification and Experience 

In order to test the moderating effect, a 3-step hierarchical regression analysis was 

performed to assess whether the demographic variables (i.e. gender, qualification, 

experience) moderates the relationship between challenges and availibity of ETT and 

ETT usage. The procedures were based on Baron and Kenny’s (1986) 

recommendations. Specifically, the steps to analyse moderation variable were 

followed based on recommendations by Baron and Kenny (1986), which are as 

follows:  

a. Moderation implied that the causal relationship between two variables changes 

as a function of the moderating variable. 

b. The statistical analysis must measure and test the differential effect of the 

independent variable on the dependent variable as a function of the moderator. 

c. The way to measure and test the differential effects depends in part on the level 

of the measurement of the independent variable and the moderating variable. 

 

Table 4.16 exhibits the results of hierarchical regression to examine the effect of 

gender, qualification and experience as the moderating variables on the relationship 

between challenges and availability of ETT and the actual usage of ETT. Model 1 in 

the Table 4.16 consisted of the effect of challenges and availability on the actual 

usage of ETT. In general, challenges and availibity of ETT were found to contribute 

to the actual usage of ETT insignificantly about 5.6 percent (R2=0.056, F=3.010, 

p>0.05). Only challenges of using ETT to be used as significant predictors for actual 

usage of ETT (B=0.210, p<0.05).  
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In Model 2, gender, qualification and experience were inserted into the equation, 

resulted in the insignificant increase in the effect on actual usage of ETT (R2=0.085, 

F=1.834, p>0.05). The insertion of gender, qualification and experience only had 2.9 

percent additional effects on actual usage of ETT (R2 change=0.02.9, F 

Change=1.048, p>0.05). The results also indicated that none of the gender, 

qualification and experience significantly predicted the actual usage of ETT 

(p>0.05).  The result suggests that the insertion of demographic variables as overall 

do not give the significant impact on the Model 1. 

 

Last Model, Model 3 demonstrated the effect of challenges and availability of ETT 

and moderating variables (demographic variables) with the presence of the 

interaction between IV and MV, on actual usage of ETT. The presence of the 

interaction also failed to provide the significant changes in the equation (p > 0.05). 

However, only one interaction term factor was significant, which was 

challenges_X_experience (B= -2.060, p<0.05). This finding suggests that experience 

has successfully moderates the relationship between challenges of ETT usage and 

actual ETT usage. Further explanation of the relationship are discussed below 

(Figure 4.2).  
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Table 4. 16 

Effect of Gender, Qualification and Experience as the Moderating Variables 

 Model 1 Model 2 Model 3 

 B Sig. B Sig. B Sig. 

Dependent Variable:       

ETT Usage       

Independent Variable:       
Challenges  .210 .031 .219 .027 1.212 .138 
Availability  .096 .320 .138 .170 .600 .826 

Moderating Variable       
Gender    -.063 .534 .181 .854 
Qualification    .055 .589 -.020 .985 
Experience    .144 .151 1.876 .502 

       
Interaction Term:       

chall_X_gender     .364 .612 

chall_X_qualification     .125 .877 

chall_X_experience     -2.060 .029 

avail_X_gender     -.749 .388 

avail_X_qualification     -.044 .961 

avail_X_experience     -.058 .986 
R2 0.056  0.085  0.146  
F 3.010  1.834  1.477  
Sig. 0.054  0.113  0.165  
R2 Change 0.056  0.029  0.061  
F change 3.010  1.048  1.114  
Sig. F Change 0.054  0.375  0.360  

 

Figure 4.2 indicates that both lines were not parallel, indicating the existing of 

interaction between challenge of ETT usage and qualification. It can also be found 
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that the actual usage of ETT was high when qualification was also high. The 

examination on the interaction plot showed an enhancing effect of challenge, when 

qualification was higher, actual usage of ETT will increased (Figure 4.2). 

 

 

Figure 4.2: Effect of Qualification as the Moderating Variable in the Relationship 

between Challenges and ETT Usage  

4.13 Profile of Teachers at each School 

Respondent Teacher 1  

Respondent Teacher 1 (RT) had 10 years' experience, 6 years in the public sector and 

4 years in the private sector in the teaching English language. He has a bachelor's 

degree from Al Yarmouk University. At first, he was afraid regarding my visit to the 

school and recording his answers for the interview, but I assured him that the 
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interview recording it's only for the purpose of scientific research and to obtain 

information related to the study. He is very good in English, but it doesn't enable him 

to interact with his students effectively as a result of the weakness of the teachers and 

students in the English language. He noted that there is no effective practice of the 

English language, where the practice not available. Adding that parents cannot help 

their children to learn English because they are not good enough in the language. 

 

RT1 had many attempts to strengthen the teaching English language in school as the 

saying "Great Teachers motivate, great teachers inspire, and great teachers change 

the world", but it was futile due to the students do not have the motivation to learn 

the language as well as discipline problems of the student. Particularly, low 

achievement, which is in turn, disturbed him greatly and he was required to deal with 

all these problems and get a high success rate at the end of school year. Moreover, 

overcrowded classes with students have a negative impact on the teaching method, 

which prevents him from carrying out activities to communicate or even the use of 

educational technology tools in the classrooms. 

 

My comments: I also noted that the classrooms which are overcrowded with students 

that contributing factor that prevented teachers from managing the classroom and 

interact positively with their students as mentioned RT1 that environmental 

classroom unfavorable in the classroom tiring for both teachers and students as well 

as the educational technology tools ETT were not available in the classroom despite 
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that RT1 understands the importance of these technologies and their role in 

promoting English language teaching. 

 

Respondent Teacher 2 

Respondent Teacher 2 (RT) was ten years' experience in teaching English holds 

bachelor's degrees from the University of Jordan. Lives at in a place far away from 

the school, so most of his salary is spent on transportation. He said that the problems 

lie in the incorporation, a shortage of male teachers and a female majority, weakness 

in the number of graduates, poor results of students in the middle stages of the 

student often reaches the secondary stage has a weakness in fundamentals, especially 

in the rules of language. Explicitly he pointed out that he could not speak English 

with his students, as he himself is weak in the language. He focused on that there is a 

significant weakness in the fundamentals of the rules and in writing "student skill 

slow in the reception of these fundamentals". RT2 complained that he had other 

duties besides teaching. Such as student discipline problems and classroom 

management that affect the lesson and causing a wasting time sometimes. I also 

noticed as a researcher, that many students make him upset by creating noise (verbal 

and non-verbal). 

 

RT2 stated that the students at some stages does not understand the lesson in English 

so he is forced to explain the lesson in Arabic "I use the two languages with respect 

to important concepts I translate it for the students" as a result of general weakness 

in the use of language to communicate among themselves and between students and 
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teachers. RT2 understands the role of technology to get students excited about 

learning the language, but technological tools are not sufficient in his school. RT2 

she was not happy with the lack of cooperation between parents and teachers because 

parents rarely visited teachers in the school. To improve the student academic 

condition in the English language, he suggested teaching other materials such as 

math and science in English. 

 

 

Respondent Teacher 3  

Respondent Teacher 3 (RT) was a teacher of seventeen years of educational 

experience holds a bachelor's degree in English Language and Literature from the 

Al-albayt University. She said there were many problems regarding the teaching the 

English language. One of the problems is the student weakness in two skills listening 

and speaking because most of the teachers focus on reading and writing skills to 

qualifying students for General Certificate of Secondary Exam (GCSE). Our students 

are expressing themselves in the English language, but not at a level that we aim to 

because the English language is the global language and our goal is to prepare 

students after graduation is the ability to communicate with other people from 

different countries. RT3 said teachers used the Arabic language to deliver the 

information to the students like translating some of the vocabularies. RT3 feel 

optimistic "where we recently use the technological tools and modern teaching 

techniques in teaching" which will facilitate and increase interaction in the process of 

teaching the English language in the classroom. 
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RT3 added that we have many methods we can use to teach the English language, 

especially she try to activating the four skills writing, speaking, reading, listening and 

encouraging them to use the language even if there are mistakes verbal and 

grammatical writing. "As I mentioned earlier most of the teachers focus on teaching 

writing, reading skills and neglect listening, speaking skills, here we lost the second 

half of the language". But her policy did not find tangible success as she wants. Then 

she changes the policy and returned using the Arabic language in most of teaching 

the English language. Moreover, she is not satisfied with the training programs set up 

by the ministry also said teachers do not have the motivation to attend these 

programs in addition to the trainers themselves have mistakes in pronunciation, so it 

can not interact with the trainees effectively in English. 

 

Respondent Teacher 4 

Respondent Teacher 4 (RT) had eight years-experience teaching and holds a 

bachelor's degree in translation from Al al-Bayt University. She said teachers face 

many difficulties and barriers such as student neglect, indifference, irresponsibility 

and lack of follow-up. Sometimes the curriculum is not linked with the daily reality 

of students life such as reading topics does not suit them or do not raise their interest 

sometimes the books become very old meaning, for example, the books were printed 

in 2007 and we are in 2015 now in this years there is an enormous informatics leap. 

Occasionally information in the books does not convince the students to answer. 
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The difficulties are different depending on the stages, because each stage had 

difficulties, for example, the low stages must focus on the conversation skill There 

impaired students because one class in a full day for the semester there is practice for 

this skill only in the same lesson because the student not practice for this language 

outside the classroom or in the community. This language's the Platform The exam 

only, either the difficulties upper stages are different, such as what has been 

previously mentioned indifference, irresponsibility and lack of attention. 

 

Respondent Teacher 5 

Respondent Teacher 5 (RT5) had nine years of experience in teaching English holds 

a master degrees from the University of Jordan, through teaching English language it 

shows her that there are difficulties related with the international students from Arab 

countries which their basis in the English language is weak because of the different 

teaching system it becomes a big difference in class between the students in their 

level some of the students are good and others weak. Sometimes when students deal 

with English as a foreign language is not like the mother tongue makes them feel 

intimidated by the language. RT5 "I try as much as possible to improve the level of 

education for weak students and good student by giving them more activities". RT5 

tries to focus on speaking skill because this skill is inactive in the primary grades to 

the extent it's very weak between students, when student trying to speak English the 

vocabulary that he owned not helping him so forced to speak in Arabic, especially 

the current curriculum does not pay much attention to the speaking and writing skills. 
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Additionally, RT5 complained about the lack of training courses for teachers to 

develop their techniques in teaching, especially now we are in the era of technology 

an development and we should inclusion technology in teaching nowadays, "I try 

sometimes in the different periods use that simple technological tools such as 

projector almost three times a week and I don't employ the technology very much, 

because schools do not provide these tools and it's not easy to be able to get these 

techniques in school because it is already available in the school". 

 

Respondent Teacher 6 

Respondent Teacher 6 (RT6) had 4 years experience has a bachelor from Al 

Yarmouk University. Of the difficulties is the curriculum itself, because the current 

curriculum focuses on only one side and not focus on the four skills in English 

language, we as teachers, if we could pick and choose curriculum which can 

develops student in the four skills, speaking, listening, writing and reading, will have 

a much better student status, other challenges the quality of the student differed 

because intervened conversation Language (chat), films intervened, becoming a 

substitute for the English language which we teach for students there becomes a 

collision. If we take a look on student homework in writing skill we will find a lot of 

problems and they do not follow the basics and rules in the writing skill the 

language. 

 

RT6 mentioned if it's in my hands the solution will completely cancel these 

curriculums and re-establishment a new curriculum that promotes four skills and 
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secondly activating the role of the language because the language acquires how can I 

exercise language without practice. "Inter into the class and give the students a story 

to read and answer it questions? This is not teaching in my opinion" it's good to 

establish students grammatically, but there must be a theoretical side and the 

practical side, "I am not against grammar to study, but at the same time the language 

must be applied and practice". 

 

Respondent Teacher 7 

Respondent Teacher 7 (RT7) was 23 of experience in the teaching field and holds a 

bachelor's degree in English from the University of Jordan. The problems that she 

mentioned are the student's weakness in their English background. The student 

graduating from the university and he/she is unable to speak and write and this two 

skills are poor in the curriculum today extend to when she teach her students in the 

high school class which is the last stage in the school she finds that they can not spell 

their names in English, "As a teacher I should find the real problem and try to solve 

it before given the curriculum and do my best in trying sometimes I succeed and 

sometimes not succeed, because the teacher success depends on student response or 

sometimes no response. The student has a concept that the English language tough 

and they will never learn, so my strategy in teaching students that I start from the 

basics or the subject beginning because if the basis is weak I can not continue to 

build on it".  
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RT7 added that she is trying to increase her education skills through the use of new 

technology that would help her more on teaching the English Language for students, 

which will help them accommodate this language, especially that students love 

technology significantly. In addition, it is a global and very important language to 

communicate with the external world plus it's the basic language to dealing with 

technology if they do not know the language they will not know how to deal with the 

technology properly. 

 

Respondent Teacher 8 

Respondent Teacher 7 (RT8) had 2 years of experience in the teaching field holds a 

Bachelor's degree in English from University of Jordan her answers was brief and 

concise and she didn't mention a lot of details about the problems that she faced and 

from these problems that she didn't deal with the technology yet to use in the class 

because the school doesn't own it actually, plus the arrivals students weakness in 

English language due to the education system in schools is various. "Our school 

would not reach the level that English language to be effective due to the negligence 

of the student and not follow their parents to their children in the English language".  

 

Therefore the student uses Arabic language because he does not have the vocabulary 

to help him speak in English, as well as the teachers, are weak in English but not all 

of them, because teaching in universities has nothing to do exactly qualifies the 

student teacher to become a teacher. The teachers use the Arabic language because 

dealing with students in the English language will be difficult; especially if the 
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student does not pay attention effectively to the teacher thus the teacher is forced to 

control the classes by using the Arabic language. 

4.14 Emerging Themes in The Study 

There is a general thinking in Jordan that there are difficulties in teaching English 

language effectively. Many participants seemed to interpret the teaching and learning 

of English language based on their personal experiences. Reflect the meanings and 

experiences from the working and experiences life. It is important to understand how 

teaching English language taking a place, and teaching problems that come to the 

surface and causes of these problems and how it is imperative for teachers to know 

how to deal with these problems daily.  

 

Based on the analysis of data collected from questionnaires, interviews and 

observations of various stakeholders, such as educational supervisors and English 

language teachers, secondary school students, professors of the English language, 

curriculum designers, and parents. The themes that emerged: teaching language 

policy, professionalism teachers, training teachers, and pedagogy. 

4.15 Professionalism 

Teachers are among the key guardians of education. It is vital that teachers' voices 

are the driving force for educational improvement and development, particularly at a 

time when the education system faces so many challenges and conflicting pressures. 

The professionalism in this study point to EFL teachers competences in the theories 

Universlti Utara Malaysia 



 

  

 

159 

of the English language teaching, either with regard to the matter of linguistic 

knowledge such as (phonology, sociolinguistics, syntax, and phonetics), Highly 

qualified of proficiency in the language (grammar, vocabulary, speaking, listening, 

writing and reading), and the communications skills (dealing with students, 

colleagues, the school administration and parents), in discussing the professionalism 

of teachers English language as a foreign language or a second language, and aspects 

such as teachers competent, teachers' knowledge in theories of language teaching, 

and the issue of linguistic knowledge are not less also important. 

 

4.15.1 Teachers’ Perceptions on what is Effective English Teacher 

The most English language teachers have convergent views on the nature of the 

English language teacher effectiveness. They defined the effective teacher as a 

teacher who is imaginative can do wonders in the English language class. Their new 

ideas break monotony and make students take lively participation in the class and 

encourage them to learn the language. Albert Einstein says that imagination is more 

important than knowledge. The interaction in this language as stated the following: 

Great teacher is the one who inspires, motivates, who change the world and 
how to make the student likes the English language the effective teacher 
trying to solve his problems and gets rid of its weak points. Since I make the 
students loves language and strengthened himself in the language, I 
consider myself an effective teacher if created a favorable atmosphere for 
the student to the point where he can continue to benefit from the language 
and handle any problems faced. 

RT1/25.04.2015/Interview 
 

Effective teacher is the one who activate the four English language skills 
(speaking, writing, reading and listening). 

RT4/27.04.2015/Interview 
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Effectiveness is to be the language the source of the use and the practice 
should not use only for the exam, and it should be using language when we 
give a homework conversation. 

RT6/27.04.2015/Interview 
 
 

Effective teacher is a teacher who uses teaching methods and integrates 
them with the appropriate educational technological tools in teaching 
English language. 

 
ES1/23.04.2015/Interview 

 
Effective teacher is the one who is working to develop his/ her skills through 
study and research on the English language and to participate in training 
courses specializing in language teaching methods. 

RT7/27.04.2015/Interview 
 

Also, the teachers should have job satisfaction and love their work and working hard 

on perfected that what T2 Add:  

Effective teacher is a teacher who loves his work and be patient in teaching, 
capable of giving, achievement and believes in his ability as a effective 
teacher. 

 
RT2/28.04.2015/Interview 

 

Effective teachers they are who are able to implement suitable theories to 
teach in English language teaching. 

MO1/10.04.2015/Interview 

 

Most of the English language teachers in Jordan they mentioned that they are not 

really effective in the English language due to their weaknesses in the target 

language. The reasons they do not speak fluent and do not practice English language 

continuously as a result of this weakness: 
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I'm trying to be an effective teacher through following the students and 
motivate them to learn the language. 

RT1/25.04.2015/Interview 
 

I am not really an effective teacher due to I am not keep practicing the 
English language 

RT2/28.04.2015/Interview 
 

Most English teachers are not effective in teaching English because the students do 

not cooperate with them continuously, therefore teachers do not show much attention 

in the language teaching.  

Students do not give me a chance to be an effective teacher because they do 
not cooperate, and I wasted most of the time in class to control it. 

 
RT8/27.04.2015/Interview 

 
 
On the other hand, there are experienced teacher who has excellent experience in 

teaching English language and she was and still is an effective teacher and she is 

permanent follow-up on the development of the methods taught in the classroom 

 
I consider myself an effective teacher looks for student’s problems and I put 
my hand on it and I would be happy to solve them. 

RT7/27.04.2015/Interview 
 
 

What do mean all these statements by English language teachers? Does they say the 

truth? It is clear that most of the teachers are still not effective in teaching English for 

the reasons previously mentioned as well as the lack of proficiency of teachers. This 

is the truth that most English teachers mentioned. 
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4.15.2 Teachers’ Weakness in English 

The most important characteristic of a good teacher considered in a language 

proficiency (Lange, 1990) Butler (2004) confirmed that English teacher must be 

proficient in the target language and good prepared in using technological tools in 

this study. Most English teachers expressed their weakness in the language, which 

made them unable to communicate and interact to the extent that they do not perform 

their tasks well in the classroom and enhance English language. 

I cannot give a general provision on English teachers, as there are strong 
teachers in language teachers and there are weak language teachers, for me 
I’m trying to do my best with my students.  
  

RT5/25.04.2015/Interview 
 

The challenges or the obstacles that facing English language teachers is that they 

cannot pronounce English words correctly as stated T2: 

Many of us as teachers of the English language pronounced in Arabic way 
but in originally that the English language should pronounce on assets way 
like the people of the language. 

RT2/28.04.2015/Interview 
 
English teacher facing many kind of problems during the teaching the language 

because of the teacher weakness in the pronounce and in the sentences form, 

sometimes exposed to embarrassing situations when students are asked to clarify the 

meaning of a word or pronounce a word in English language. This situation may 

frustrate students and make them lose confidence in their teachers: 

I feel despair from the teachers weakness in pronunciation, from the error 
in the pronunciation and the error in the sentences form. When you ask 
why? Because dealing with the English language is just to make students get 
a degree to graduate to get work. 
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RT4/27.04.2015/Interview 
 

Their base in English language weak, because they studied the English 
language only as a book, memorizes information, entered the exam and 
succeeded. They didn't practice nor acquired the target of actual language. 

RT3/ 28.04.2015/Interview 
 
It shown there is grumbling from the Ministry of Education about the weakness of 

the English language teachers expressed that one of ministry employees: 

The fundamental problem is that English teachers do not have the 
professional competence, these are one of the major problems that we face, 
how we can solve this problem? 

MO2/10.04.2015/Interview 
 

Obviously that many of the English teachers have mistakes in language grammar and 

pronunciation, because when I wanted to procedure the interview with the teachers 

all teachers asked me whether the interview in English language or Arabic language, 

Seven of English language teachers asked me to hold the interview in Arabic 

language because they are unable to speak English fluently and clearly to deliver the 

information correctly and to avoid embarrassment due to their inability in the 

language. 

 

4.15.2.1 Attitude and Motivation to Enhance Teachers’ professionalism 

It turns out that the weakness of the English language teachers have a number of 

reasons and one of those reasons explained that teachers do not work to develop 

themselves with the language, also they were not willing for it originally, where they 

do not read nor use the technology to develop their abilities and one professor 

explained the situation: 

There are many reasons explain the lack of improvement in English 
language for teachers, as I think their weakness in the language and not 
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working on the development of themselves, they do not read or listen to 
foreign stations that contribute to the evolution of their language. 

PROF1/10.04.2015/Interview 

Another Professor expressed: 

In fact English language teachers do not improve themselves in the 
language, so weaknesses remain a big problem. 

PROF2/10.04.2015/Interview 

Additionally, two of English educational supervisor commented also: 

The main problem that can be observed in schools that English teachers are 
not fully prepared to develop their skills and experience in the English 
language, for example, if you ask how many books do you read this year? 
I'm sure the answer will be not satisfactory and you will find many teachers 
did not read a single book; this is a problem that our teachers nowadays 
they don't have any motive to learn what is new and development of skills in 
the language. 

ES2/23.04.2015/Interview 
 

Through access to English language materials where you see that teachers 
can develop their competence in the English language. Is not surprising 
when you find any of the teachers are not focused on this point in our 
schools. 

ES3/23.04.2015/Interview 
 

4.15.2.2 No Opportunity to Practice English  

Although it is about the efficiency and effectiveness of teachers in the English 

language, and this is evident through interviews that I conducted with collaborators 

in this study, where they realized the importance of the practice of English language 

and develop their competency in teaching the language:  
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I participated in a teacher-training course after graduation and later it’s 
depending on self through reading and follow-up the foreign programs. 

RT1/25.04.2015/Interview 

Self-reliance I didn't participate training sessions. 

RT2/28.04.2015/Interview 

I didn't participate in training courses; I participated only in a teacher-
training course after graduation. 

RT5/25.04.2015/Interview 

One of the supervisors attributed that one of the reasons of teachers’ shortcomings 

that they don't practice the English language continuously, where they just practice in 

the classroom. 

English language teachers will stay weak in the language as much as they 
use it only in the class.  

ES1/23.04.2015/Interview 
 

There is no language practice '' use it or lose it '' 

PROF1/10.04.2015/Interview 

The fluency of teachers in teaching English language is very important, where 

teachers can interact and communicate with their students freely and smoothly, and 

one of the reasons of the teachers weakness is the lack of practicing the language 

continuously, and this in turn creates problems for them as commented: 

Teachers do not develop and practice their English language well. 
RT1/25.04.2015/Interview 

There is no practice in English language, I mean that teachers does not 
have any opportunity to use English language outside the classroom and 
this would make weaknesses and deficiencies in the language. 

RT2/28.04.2015/Interview 

Universlti Utara Malaysia 



 

  

 

166 

The English language teachers do not practice the English language in 
another words; the teachers do not speak the English language with each 
other or with their fellows 

RT3/ 28.04.2015/Interview 
 

For this, it seems that most of the English language teachers and their students have 

very few opportunities to practice English, this attributed to the shortage and 

weaknesses in language that their level does not improve. In addition, students have 

few opportunities to use the English due to that they're just learning the English of 

instruction in the classroom, as they uses the first language L1 and dramatically same 

as happens in most schools in Arab countries (Rababah, 2003). English language 

practice needs to be an effort by all parties’ teachers, students and parents sometimes 

until there becomes a chance to speak, but the English language lacks for that matter. 

 

4.15.3 Students’ Weakness at English Language   

Not surprisingly, we find that students also suffer from weakness in the use of 

language and they cannot understand their teachers, so some of the teachers forced to 

use the Arabic due to students’ weakness in English: 

Is supposed not to use the Arabic language in the class, but we have a 
student at some stages does not understand the lesson so the teacher forced 
to explain the lesson in Arabic language for me I use two languages; I use 
Arabic to translate the important concepts for the students. 

RT2/28.04.2015/Interview 

I possible use Arabic in the classroom under the pretext of the student 
weakness or probably did not understand, not because that I weak in the 
language or weakness in the expression. 

RT4/27.04.2015/Interview 
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Teachers considered their weakness as cumulative due to they did not receive a good 

education from the ground up as students throughout their period of study and they 

did not receive any practical training or any training sessions during their career, and 

this explains the everyday abilities as the target English language teacher. 

Most of the students have weakness; often information does not reach in 
English language to the students so I forced to use the Arabic language. 

T5/25.04.2015/Interview 

4.16 Lack of Motivation for English Teachers  

The teacher is the focus of the educational process is the main ingredient, so it is 

important that teachers have motivation for education and innovation to facilitate the 

learning process for students, and at the same time the teachers should provide 

adequate support and motivation for their students to keep the educational process 

and help them to improve their academic level, Nevertheless it is disappointing to 

find English teachers who I interviewed in this study they don’t have a strong motive 

for teaching but it's just a job to live: 

I and my colleagues we do not have any real role in the promotion the 
English language all what we do is prepare a lesson plan, enter the 
classroom and give a lesson as it is in the curriculum, when I came to this 
school had a big motivation to do my best in education, but then I failed. 

RT8/27.04.2015/Interview 

Be clarified from the above that English language teachers in the capital Amman, 

they do not have a sufficient incentive to become teachers ,Furthermore that they 

working in private schools not government schools which should be better, and this 

expresses the sense of frustration among the English teachers. 
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I do not consider myself as an effective teacher actually, because I have no 
motive or stimulus to teach English, sometimes we frustrated in our schools, 
I personally get frustrated because sometimes I feel that my best is useless, 
however I try to give my best. 

RT6/27.04.2015/Interview 

 
There is no motivation from any students to learn the language that's why I 
don't have motivation. 

RT3/ 28.04.2015/Interview 

 
One of ministry officers commented:    

Teacher has no motive means there is a big problem facing the educational 
process. 

MO2/10.04.2015/Interview 

 
It is widely known that the teachers are happy are the best teachers (Hean & Garrett, 

2001) and the study results reveal that most English teachers do not have a motive 

and they are not satisfied with their work significantly, and therefore the following 

sections will summarize the factors that make the teachers lose their motivation and 

hinder them from working properly in teaching English as foreign language in the 

classrooms. 

4.17 English language Pedagogy 

The teachers' knowledge of teaching methods play a key role in expanding the 

techniques that are used to teach the English Language (Freeman & Freeman 1998) 

This study focuses on the activities and technological tools used by teachers to 

enhance teaching English as teaching methods used by teachers and its impact on 

raising the efficiency and motivation of students to learn English in Jordan. 

Furthermore, teachers’ knowledge and competence in the four skills (writing, 
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reading, speaking and listening) grammar and vocabulary will impact on the 

performance of students in the English language. 

 

4.17.1 Impact Technology Tools on Interaction in The Classroom 

Use educational technological tools in the classroom to teach English language gives 

the teachers and their students a chance to interact and communicate in this language; 

technology has priority in the description the effectiveness of English language 

lessons:           

English language will be more effective in the classroom if teachers using 
the educational technological tools and it would increase the students 
interaction to learn English, however unfortunately the schools not 
providing all kinds of (ETT) so the teachers forced to use traditional 
methods. 

RT1/25.04.2015/Interview 

To make student receives English language and get used to it, should be 
supported with practical curriculum therefore we should employ a lot of 
educational technological tools that make the lesson more effectively, where 
we can use many means. 

RT2/28.04.2015/Interview 

However as shown in the interviews with the English language teachers that most of 

the schools not providing the technological tools one teacher stated because that we 

don't have the technological tools, so there is no real interaction illustrated by the 

following:      

I Don't employ the technology a high degree due to the schools do not 
provide the technology tools, it's not easy to be able to get these techniques 
in the school because it is not available already.                                                                     

RT5/25.04.2015/Interview 

I didn't deal with the technology tools yet to use it in the classrooms because 
we do not possess it already. 
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RT8/27.04.2015/Interview 

4.17.2 Using Arabic Translation 

All English teachers mentioned that the language they use in teaching is Arabic 

language (mother tongue) to facilitate the process of teaching, attributed the English 

teachers on the use of Arabic for many reasons. One English teacher stated he used 

Arabic language in the classroom due to students’ weakness with the target language. 

I always try to use appropriate methods to enable the student to understand 
English language well and correct, however the thing that I faced as a 
teacher is students weakness in the language, therefore I had to clarification 
and explanation in Arabic by 80% in the classroom. 

RT1/25.04.2015/Interview 

More often the teachers get upset from themselves due to the fact that their 

proficiency in the English language low as mentioned by RT1: 

We cannot deny the fact that many English language teachers cannot speak 
English fluently. 

RT1/25.04.2015/Interview 

For such a situation that there is no interaction between teachers and their students 

therefore they resort to use Arabic in the educational process:  

First of all, if teachers use English actually in the classroom, there will be 
no interactions between teacher and students, due to the teachers’ language 
basically weak so they resort to use Arabic language. 

RT2/28.04.2015/Interview 

RT2 expressed that the teachers weakness in English language makes the preferred 

strategy in teaching is use the Arabic language: 

 

In fact, I use fully Arabic language in teaching due to my weakness and also 
students’ weakness in English language so I preferred to use this strategy 
since the first years in this job. 

RT2/28.04.2015/Interview 
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Not to mention the students’ weakness in English language it appears that English 

teachers used Arabic language because they don't want to be exposed to 

embarrassment in front of the students when they use the English language because 

of their weakness as RT5 commented:  

Apparently teachers and students rely on the Arabic language significantly 
and this show their weaknesses which force them to use Arabic, and this is 
what is happening in any classroom in the Arab world or even some 
European countries, where teachers use the mother tongue to avoid feeling 
embarrassed sometimes when using the English language in terms of 
grammar, pronunciation. 

RT5/25.04.2015/Interview 

 
I think we teach Arabic language not English, I had several attempts to 
teach in English in the classroom, but my attempts failed do you not know 
why? Because my students complained to the director of the school that they 
do not understand something in English so I gave up on this matter. 

RT3/ 28.04.2015/Interview 

Due to teachers weakness in English language, they use and relied on Arabic 

language, therefore the English language teachers does not develop themselves in the 

language and they forced to use the Arabic language in teaching English language 

and this fact confirmed by professors in Amman Arab University: 

Most of English teachers are weak in English, so they teach by using 
Arabic. 

PROF1/10.04.2015/Interview 

Teaching by using Arabic language to interpreting English words is crucial 

sometimes but it doesn't mean that English teachers should use Arabic completely. 

Add by professor 1: 
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I think it's not really big problem that teachers using Arabic in the 
classroom but shall not be used dramatically, I support using Arabic 
language to explain difficult topics and translation some of words, but 
Arabic should not be a method of English Language teaching. 

PROF1/10.04.2015/Interview 

4.18 English language Teaching Policy 

In this study demonstrates the current language teaching policy have a significant 

impact on the performance of English teachers in the classrooms in the Jordanian 

schools, where teachers have the top concern to overcome the obstacles and 

challenges because of this policy (Al-Noman, 2002) One of these challenges is the 

lack of new sources of learning (Jung & Norton, 2002) and physical environment 

unfavorable to the English language classes (Earthman, 2004). 

 

4.18.1 The Current Policy on EFL Teaching  

It is known widely that the lack of policy support that should be provided by the 

educational authorities constitutes a disincentive to teach (Issa Meyes, 1994) this 

study clarified that most English teachers are unhappy with the current education 

policy to teach the English language in the classrooms in Jordanian schools, as it 

customary that the Ministry of Education hire teachers without any sifting, such as 

tests or interviews. The teachers are set as usual on the basis of educational 

qualification and this in turn gives students both highly motivated teachers, with non-

motivated teachers: 

I think that the Ministry of Education's policy is the reason for the weakness 
of students in English from where they hire completely unqualified teachers 
to the educational process where there is not so far actions taken by the 
ministry such as interviews and tests pre-employment. 
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T1/25.04.2015/Interview 

 
 
 
The Ministry of Education did not succeed in its current policy to promoting 
the teaching of English in Jordanian schools for many reasons, including 
appointment of unqualified teachers without any test, regardless of whether 
they have Bachelor or Master. 

T2/28.04.2015/Interview 

RT5 added that the lack of modern teaching techniques (educational technological 

tools) and using Arabic language in the teaching English in the classroom by teachers 

caused by the bad policy of the Ministry of Education:  

The ministry policy is bad due to that we do not have the suitable 
educational technological tools in teaching English language. Moreover, 
our teachers used the Arabic language more than English in the class. 

T5/25.04.2015/Interview 

Nonetheless ,In this study I sensed that there is considerable grumbling on the 

ministry's policy and they need to work to come out with new policies help to deliver 

better practitioners. 

 

4.18.2 Focus on Grammar in Teaching 

Many of English teachers focused on grammar and neglected other important skills 

such as speaking skill, which is very important to improve the English language, two 

of the English supervisors mentioned that English teachers often focus on grammar 

in teaching English and ignore other skills such as listening, which is an important 

skill also to improve the pronunciation of the students: 

In the Fact that English teachers ignore the four skills as they focus on 
grammar and neglect the rest of the skills such as listening and writing. 

ES1/23.04.2015/Interview 
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According to my experience I find that most English teachers are focusing 
on grammar and neglect the speaking skill, which I think it's very important 
skill for students to develop and improve their language 

ES2/23.04.2015/Interview 

Through my visit to schools in Amman and my interviews with English language 

teachers I noticed that most of the English language teachers focus on teaching 

grammar and their mission guiding the students on how to combine the sentences 

grammatically while speaking and listening skills neglected completely and as 

mentioned below Teacher: 

This is fact that we are focused only on the Grammar in English language, I 
personally admit that this is wrong, but what can I do, I follow the 
curriculum to prepare students for General secondary examination because 
it focuses on this skill only. 

RT1/25.04.2015/Interview 

This shows clearly that in spite of the fact the English language curriculum that 

recommended by the Ministry of Education in Jordan is a communication approach, 

but the English teachers still use translation method, one these reasons is the lack of 

technological tools in Jordanian schools (Al-Khawaldeh, 2005). 

Two English teachers said that the grammar required in the final exam for high 

school stage because the ministry's questions focused on the grammar therefore the 

teachers focus on teaching grammar and ignore the rest of the skills in the English 

language: 

Always high school students are required to focus on teaching grammar due 
to the grammar is a basic material in the general secondary exam so I had 
to satisfy the students' demand in focus on the grammar. 

RT5/25.04.2015/Interview 

Most of the questions in the general secondary examination focused on 
grammar so requires a student's knowledge and understanding the language 
grammar. 
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RT3/ 28.04.2015/Interview 

It is clear that the curriculum and the high school exam is dominant on the path of 

learning and teaching English language in Jordan, the rigorous of the curriculum 

makes it imperative for teachers teaching what is specified and this allows it to be 

creative for simple degree. From the perspective of students, they must learn 

grammar because it will tested them and this requires them to have a good 

knowledge of the verdicts grammatical and how to combine and link sentences 

grammatically, and that means the study just to pass the high school exam not to 

improve English language for them. 

 

From the above it is clear that language education policy pre-determine what the 

teacher should focus on when they teaching English in this case it is clear that they 

focus on grammar to help students pass the high school final exam, not to improve 

the efficiency of the language among students. This policy was officially adopted and 

that made learning English is boring and difficult in the same time (Al-Jamal, 2007). 

 

4.18.3 Shortage of Teaching Materials 

In teaching language resources and learning materials are very important (Al-Noman, 

2002). In this study show that the sources, learning materials and technological tools 

are not available for English Language teachers, but if it available it's not sufficient 

to teach the language except some language tapes or a slide show, because the 

Ministry of Education did not provide these techniques and materials: 

There is no technological tools available for teaching English language, 
there is only one class has Data Show and teachers rotate it to teach, if is it 
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available and there is no malfunction, we hope that the Ministry of 
Education provide all what it is necessary from the materials. 

T1/25.04.2015/Interview 

There is no Any technological tools it's not available in the school that I can 
use in teaching English, the ministry and the school did not provide any of 
these materials. 

T8/27.04.2015/Interview 

Once again, there remains a stark contrast between what was said by the ministry 

with the experiences of teachers in fact, one of English teachers said that no any 

educational materials except the tapes are available but not used because they are not 

useful in teaching English language, according to her opinion: 

The school offers us cassettes only, for me I do not use it in my class 
because I feel they are not really useful for teaching English. 

RT3/ 28.04.2015/Interview 

Another teacher said that the educational materials and technology tools are 

relatively available, but teachers are not ready to use it, because the preparation 

needs time which be calculated from the lesson time therefore it's waste of time and 

useless: 

Some educational materials and technological tools such as Projector, Data 
show and interactive whiteboard are available, but do you want the truth, 
we do not use these materials because they need time to prepare and it will 
be better if I use this time to teach my students not wasted to prepare 
techniques. 

RT4/27.04.2015/Interview 

Most English teachers do not have the interest or motivation to use the technological 

techniques as English supervisor said: 

In fact, most of the schools teaching techniques are available, but most of 
English teachers have no interest in the use of these techniques in the 
educational process. 

ES1/23.04.2015/Interview 
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Another English Language supervisor said one of the reasons for non-use of 

technological tools by English language teachers that the secretaries do not bring the 

technological tools to the school from the department for education and this is a big 

problem also: 

I believe the Ministry of Education provides schools with some 
technological tools but the secretaries are not committed to bring these 
technologies to the school, which prevents teachers from use or take 
advantage them in teaching. 

ES2/23.04.2015/Interview 

In this study shows that all English language teachers who were interviewed are 

aware for the importance of using technological tools to improve and promote the 

language among students due to it's a strong factor to attract students' attention and 

focus on the meanings of the words, technology are considered as excellent means to 

teach English language, but there are some problems faced by the teachers that most 

technological tools are actually not available and if it's available are not enough for 

all students such as computers, and this in turn is an obstacle in front of teachers: 

 
In fact, the use of technology facilitates a lot to learn English because it 
draws the students’ attention as a new way of learning far from traditional 
teaching methods, which students alienate from it, but the problem that 
faced the English language teachers is a shortage and lack of technological 
tools sufficiently, such as computers and other techniques. 

RT7/27.04.2015/Interview 
 

Actually, the technology has a very important role in education in general 
and in English language teaching in particular, being a good way to attract 
the students attention, but in our school there is only one computer lab and 
it's not enough of course. 

RT2/28.04.2015/Interview 

 
Technological tools are very important to learn English because they 
constitute suspense factor for students to focus on learning the language in 
a new method, but unfortunately these tools are not available. 
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RT3/ 28.04.2015/Interview 

 
The Ministry of Education focused on the use of technology such as 
computers and other tools due to they are very important to promotion and 
improve the English language in Jordan. 

RT6/27.04.2015/Interview 
 

 
Technology it’s a new way to learn English language because it plays a 
major role in teaching English. 

T5/25.04.2015/Interview 

It turned out that English teachers have knowledge and information about how to use 

technological tools, especially after the Ministry of Education began to train all 

teachers to use technology in teaching, however during my visit to the schools I 

didn't see any use of these technologies, such as computers or interactive whiteboard 

or a Data show by English teachers, note that there are computer labs but numbers 

are few compared with the students number per class. 

4.19 Summary   

This chapter summarizes the main themes that emerged in this study, including the 

questionnaire, interviews and classes observation and there was a link between the 

major themes that have emerged (professionalism, English teaching policy, training, 

and pedagogy) It is clear that due to the challenges and problems, English language 

teachers lose their motivation which led to the decline in performance in the 

classroom, which in turn affected student achievement and their level of English. 

Qualitative approach discovered and identified the challenges and problems that 

English language teachers faced in Jordan. Chapter five will discuss the research 

results and findings. 
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CHAPTER FIVE  

DISCUSSIONS 

In the previous chapters of this study, the objectives of the study, the questions, 

problem statements and the study framework that directs the study, as well as the 

literature review, study methodology and results that have been reached and have 

been clarified. In simplifying the discussion below, the research objectives of the 

study have been restated here: 

 

1. Identify the ETT made available and fully accessible to the teachers in Jordan 

private schools.  

2. Examine the effect of gender, experience, and qualification on the use ETT 

by secondary English language teachers from the perspective of the 

educational supervisors. 

3. Investigate the specific challenges faced by the English language teachers and 

school when ETT Usage in the classrooms from the perspective of the 

educational supervisors.  

As much as been shown in previous chapters, this chapter represents the voice of the 

researcher. More accurately, it represents the researcher’s understanding and to 

comprehension of the phenomenon that under investigation. It represents the 

interpretation of the researcher and his ability to write in a convincing and 

comprehensible manner. 
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This chapter aims to provide an educational (pedagogical) perspective in this study 

and expand the perspectives of English teachers about teaching English language, to 

negotiate about the changes and improvements the standard of English language 

mastery among the students on the basis of knowledge generated from this study. 

More importantly, in this chapter, I as a researcher attempts to make analysis, 

creativity and patience to highlight the challenges and problems faced by English 

language teachers in Jordan. This chapter requires to understand data analyze and 

connect them with other aspects in this study; this is where the 'Interdependence' will 

appear on the surface. Through data analysis certain recommendations have been 

developed to help the Ministry of Education in Jordan to ensure the quality of 

teachers, which they hired, to ensure the quality of teaching and learning in 

secondary schools. 

5.1 Introduction 

This study is intended to elicit and investigate the challenges and problems on the 

ETT Usage in Jordan private secondary schools from the perspectives of the 

respective school supervisors and to seek an understanding and reasons for the low 

usage and employment of ETT in English language education in Jordan private 

secondary schools. Along with the educational supervisors for English language 

Stakeholders in this study, there were other stakeholders including English language 

teachers, students, ministry officers and English professors who participated for an 

in-depth understanding on the issue investigated in this study. This study represents a 

platform for teachers to highlight their voices and their Perspectives on teaching 

Universlti Utara Malaysia 



 

  

 

181 

English as foreign language, it is hoped by highlighting the critical voices of 

perceptions that could help the Ministry of Education and the Government to 

improve and change the performance and competencies of English as foreign 

language among Jordanians students. 

As has been previously mentioned in chapters four were 105 supervisors involved in 

the study were distributed in 144 private secondary schools in Amman through the 

questionnaire. As well as eight English teacher participated besides two ministry 

officer, three English supervisors, two English professors underwent interviews for a 

deep understanding of the problems and challenges faced by English teachers in the 

Jordanian secondary schools concerning learn and teach English. 

Questionnaires were distributed to English supervisors because they have the 

authority to evaluate the performance of English teachers under the Ministry of 

Education as well as to supplement the main method of data collection (interview), to 

get more understanding three English supervisors were accurate on what is 

happening in the actual process of English teaching, and data collection related to 

that. 

5.2 Teachers’ Perceptions on English Teaching in Jordan 

The English language teachers I interviewed believed that they were not having 

enough ability to teach English effectively. In other words, that teaching English 

language was a bit tricky and they face many difficulties. The biggest problem was 

the dominating use of first language in English classroom. Due to the low level of 
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English language proficiency of teachers and students, teachers find themselves 

forced to use Arabic language often explain the lesson more than use English 

language. 

Most English teachers do not have the motivation to learn and teach. One English 

language teachers, said that he had a motivation to teach the language when he was 

appointed as a teacher of English language but then, he lost perfectly the incentive to 

work. This in turn could have a negative influence on the process of teaching and 

learning the English language (Brown, 2008; Keblawi, 2005; Venkatesh et al., 2003; 

Spillane et al., 2002; Taiwo & Dowen, 2013).  

Regarding to the current policy of the Ministry of Education current in Jordan, it 

became clear that more English language teachers is not completely convinced with 

this policy, because the Ministry of Education to designate English language teachers 

without procedures accurate as interviews and tests, and this in turn affects the 

students' competence in English Language (Iqbal & Arif, 2011; Kozma, 2006). In 

other words, the Ministry of Education appoints English teachers with only 

qualification papers and without exact and proper examination. They must learn the 

standard professional practices of hiring English language teachers. As happens in 

countries such as Malaysia, Indonesia, Hong Kong and other Western countries, 

where screening new teachers is quite precise and rigid. This procedures often 

happens in private secondary schools where the principal of the school conduct an 

interview with the teacher before appointed, but the interview does not suffice as 
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well it's not accurate enough to make sure of the teacher efficiency in English 

language. 

Regarding to the training programs for English language teachers in Jordan. There 

are training programs for teachers receive after graduation as they are fully 

unconvinced of these training programs, the teachers pointed out some themselves 

that these programs is not interesting, however, they chose to attend the training 

program only as not to be punished because it's required as part for graduation 

requirement. Which means that they were forced to attend despite the lack of desire 

to learn and interact, this would certainly affect the incentive for teachers to learn a 

foreign language. The trainers were not competent, proficient and professional with 

the English language and have made many mistakes as the study showed. 

Furthermore the trainers were Arabs and most of the time speaking in Arabic, which 

form disincentive to master the language by most teachers as they stated. Thus it has 

minimized practicing English by teachers in due to use the Arabic language in 

English foreign language training. The English language teachers mentioned other 

disappointment in that trainers it did not give them any knowledge regarding the new 

methods and theories of teaching and learning of English as foreign language. Often, 

the return of investment of attending training is not enough achieved. As a result, 

English language teachers completed these programs without any awareness or 

knowledge about pedagogy. Thus English language teachers confused which make 

them to ignore this knowledge (Porion, Aparicio, Megalakaki, Robert, & Baccino, 

2016; Abrami, Bernard, Borokhovski, Waddington, Wade, & Persson, 2015; Ten 
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Dam & Blom, 2006), as English teachers mentioned in this study. One professor also 

mention this fact which depicts that English language teachers were unaware of 

teaching theories and methods of teaching English as a foreign language because 

they did not received any course on teaching methods of English language through 

their in-service training and publicize programs. 

The lack of interaction between trainers and trainees are a major problem in these 

training programs where trainers controlling the training programs and teachers 

would receive only the information from the trainers. Subsequently teachers feel that 

the training was barren and useless and they didn't acquired anything from the 

training programs (Sowa, 2009), moreover English language teachers were 

unfamiliar with the countries their culture is English-speaking where they did not 

know anything about these countries and their people and that make teachers in a 

weak position as a Foreign Language teacher, awareness of other countries culture 

increases the tolerance (Glover, Miller, Averis, & Door, 2007; Tomlinson, 2001) and 

which can active the cultural empathy and sensitivity (Tomlinson & Masuhara, 

2004). Thus, the English language teachers are unable to teach students effectively 

about other foreign cultures. Teaching English as foreign language would be more 

effective if it combined with culture (Warschauer, 2000; Stepp-Greany, 2002; 

Kumaravadivelu, 2006). 

In Jordan, the students are not exposed to English language sufficiently out of the 

classrooms and they do not have chances to developing English language. As well as 

English language teachers suffer from this lack in terms of opportunities. Therefore, 
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English language teachers were not able to develop their competence with language, 

as teaching language, due to the language is not mastering only for the structures but 

also require focusing on the communicative competence (Akyel & Ercetin, 2009; 

Gajria, 2007; Abdul Ghani, 2007; Li, 1997). Apparently, this is the biggest difficulty 

faced by students and English language teachers as well. 

Most of the English language teachers considered that the competent teachers are the 

ones who speak English fluently; where students can learn the language, they speak 

by them. Competent teachers are known as the ones who are using the appropriate 

methods for teaching in the classrooms. However, most of the teachers revealed in 

this study, they are not those efficiency and are not effective as is required from 

English language teachers because they are generally weak in the language, therefore 

they can not give effective education. Teachers' proficiency in English is decisive for 

the development of teachers’ knowledge and students as well (Taiwo & Dowen, 

2013; Al-Mekhlafi, 2007). 

5.3 The Challenges and Problems That Prevent Teaching English in Jordan 

The main problem that prevent Teaching English is that most English language 

teachers were indignant with their jobs for several reasons: one of these reasons is 

the social view toward the teachers in the community. In other words, the community 

does not show respect for teachers like it appears to the other rest of the specialties. 

In addition, the low-income for teachers constitute a disincentive to teach English 

effectively (Kelly, 2014; Mahmoud, 1992). It was found that most English language 

teachers do not have the motivation to teach English language efficiently and 
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effectively. This de-motive was found in the study that the English teachers were not 

interested in teaching actually, they just go to school and enter the classroom they 

only provide course material for students, without any attention or significant 

interaction for the material subjects (also see, Lee, Cho, Gay, Davidson & Ingraffea, 

2003; Nanayakkara, 2005; Nebebe & Tan 2007). 

This study revealed that in the English language lessons that Arabic is the dominant 

language; English language teachers rely on the Arabic language in teaching the 

material. The use of the Arabic language more than English language is constitutes 

for disincentive factor to master the foreign language. It turns out that rely on Arabic 

language teaching is not by teachers only, but by the students as well, it's revealed 

through interviews with English language teachers where they stated that most of the 

teachers who were forced to use the Arabic language due to the weakness of the 

teachers and students in the English language. It appears that the Arabic language is 

also used in universities, especially in the English department. Similarly, the 

language, which use in training programs is Arabic for teachers during the service as 

mentioned by most teachers. The limited use of the first language is one of the 

positive stances held by the students to learn a second language as mentioned by 

Storch & Wigglesworth (2003) as a result we can say that over use of Arabic 

language has significantly negative effect on learning the foreign language. 

English language teachers' efficiency was realize as a key problem that faced the 

process of learning and teaching English as a whole Eslami & Fatahi (2008). Most 

English language teachers described it by saying, "We are weak in English". 
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Teachers stated that they are incompetent teachers according to their weakness in the 

language. So it will not get in the classroom any interaction between teachers and 

students in English language depending on the weakness of teachers and students as 

well in the language. English language teachers attributed their weaknesses where 

they did not improve their English by reading the language materials. The Ministry 

of Education has also realized this problem and as mentioned by one of the 

Ministry's staff, English supervisors, and moreover the lack of awareness of English 

language teachers in learning theories and teaching methods comparatively leads to 

prevent to learn English in Jordanian schools. Moreover, teachers’ unawareness of 

ETT Usage in teaching the English language because they did not have any courses 

on approaches and pedagogy while studying at their university. Consequently, they 

found themselves lacking in-service training. Most of English language teachers 

faced the problem of students’ shyness in the language speaking. And the main 

problem is speaking English, due to the non-use of the English language outside the 

classrooms, while another teacher said that some of students are fearful of being 

prone to mockery during speaking in English classroom by other students (Venkatesh 

& Davis, 2000; Perry & Aregaldo, 2001; Eslami & Fatahi, 2008). 

Teachers of English language described that an effective teacher is the one who 

speaks and interactive in the English language fluently. This description supported 

by one of the Ministry's staff and educational supervisor. As well, most of the 

students assured that an effective teacher is a teacher who can be used and speaks 

English fluently and vary in the methods of teaching. As it has been revealed in this 

study, where it was clear that the teachers of the English language is incompetent in 
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Teaching English due to their proficiency lack in the language. This fact is also 

propped by a study conducted by Rababah (2003), which clearly states that English 

language teachers were ineffective and cannot teach English language effectively in 

Jordanian schools. 

Generally ,also it was shown that there is a real lack of cooperation between teachers 

and parents. English teachers expressed dissatisfaction about the deficiency of such 

cooperation between the two parties, or at least follow the students by their parents. 

They reported that most parents were indifferent actually about the progress of their 

children's language. The teachers said that parents rarely visit the school to ask about 

the progress of their children in English. It is clear that most parents do not 

understand the importance of learning English language as evidenced that parents 

does not attempt to discuss with the teachers of their children learning issues because 

the biggest concern for the parents is that their children pass the high school exam 

Altawjihi. Teachers felt that their efforts to teach students English language does not 

appreciated and approbation by the students parents of the local community. 

Rarely English language teachers practice the target language among themselves, as 

do teachers of other subjects where they prefer to use the Arabic language to talk 

among themselves. Teachers of other subjects sometimes interrupted English 

language teachers. This situation could prevent teachers from discussing any issues 

pertaining to teaching English because they often stopped by the other teachers. The 

only thing that has been discussed is how to keep up with each other in delivering the 

curriculum for the English language. They did not have adequate opportunities to 
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discuss vital issues such as the pedagogy, teaching methods and objectives English 

language-related. Furthermore, the meetings are often held with the principal to be 

with other teachers of different subjects. Consequently, they do not have many of the 

opportunities to discuss any decisive issues related to English language teachers. 

Regarding to the physical environment the classrooms of the English language, the 

classrooms of the English language was nicely furnished but heating services are not 

available for the winter where this affected students and teachers negatively because 

of the cold weather. As it's known that the weather in winter in Jordan is very cold. It 

has been noticed that there are classes in some schools where some windows broken. 

As a result, the students' motivation to learn English is adversely affected by these 

problems within the classroom (Spillane, Reiser & Reimer, 2002; Earthman, 2004). 

It is obviously stated that the environment has impact on the process of teaching and 

learning of the English language adversely. The vast majority of teachers reported 

that the classrooms were poorly furnished in their schools. 

As well, it has been noticed that there is a shortage in the use of educational 

technological tools and techniques in the teaching in the English language Jordanian 

classrooms. English teacher did not use any of the educational technological tools, 

such as the data show, projector, cassettes, sound recorder or interactive whiteboard. 

Except one school, (The First Academy school / Amman) because the basis of their 

study relies on the use the modern technology. When they had been asked why they 

did not use educational technological tools most English language teachers stated 

that this technology is already not available with the exception of a few simple tools, 
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such as cassettes, which are considered "useless" for the students because the 

students themselves have no desire to listen to these cassettes. And if these 

educational technological tools available teachers claimed that there is not enough 

time to use (ETT) because they have a approach and certain time they should abide 

by it before the date of the final examinations. One of the English supervisor stressed 

that that teachers themselves are not interested and are not willing to use the 

technology or technological teaching aids. This was stated by one of the English 

supervisors: 

If you want to know why they did not use technological tools, lets go to visit 
one of secondary schools where there are several of educational 
technological tools. But teachers are always complaining that the Ministry of 
Education does not supply them with these techniques. This is not true. 
ES2/23.04.2015/Interview 

This suggests that the English language teachers themselves do not have the 

motivation to use the educational technological tools and techniques. This was 

corroborated by principal of the Secondary School, who said: 

There are many materials available in many of our schools such as maps, 
flashcards, and wall charts; also there is a library, which included English 
books and some stories and short novels. Although these educational 
materials not modern technology, but does not prevent their use as an 
educational tool in the classroom. I did not remember any of the English 
language teachers took his students to the library to encourage them to read 
books to develop their skills in the English language. I truly feel frustrate 
from English teachers at this point. 

The workload for the English language teachers in Jordanian secondary schools has a 

negative effect on the processes of teaching English language the fact that most 

English language teachers do not have enough time to prepare their lessons, or even 
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discuss the issues of learning and teaching English with their colleagues (Adely, 

2004; Adams, 2001). It should explicitly comment on the current situation in which 

the teacher teaches English is not perfect. They had a great burden has nothing to do 

with teaching also as some teachers mentioned, where they had also been assigned to 

administrative duties such as examinations administration and the maintenance of 

discipline in schools and other burdens that affect their work in teaching as 

demonstrated in the study. All teachers of different specializations share a same 

single room in the school and this situation it is in all schools in Jordan, so it can be 

difficult for English teachers to discuss issues pertaining to learn English language 

which negatively affects the professional discussions where they had no time for that, 

as stated by the majority of the teachers in the study. It shows that the collaboration 

between English language teachers is very limited due to the above reasons. 

As it is shown in this study that all English teachers not planned or organize their 

lessons as these plans should reflect the extent of knowledge of foreign language 

teachers with the pedagogy, subject matters and learning objectives (Al‐Khaldi, 

2006; AL-Khawaldeh, 2008). In some cases teaching plan is done simply to satisfy 

the planning demands, but unfortunately was not being implemented. However, they 

have written plans only without follow this plan carefully. For example, as 

mentioned by one supervisors in all classes are applied from the actual teaching is 

quite different from the plan. Supervisors has been faced this problem when they 

visit English language teachers in schools.  
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To improve students' proficiency in English, was suggested by most of the English 

language teachers that using English in the teaching of other materials such as 

science, math, geography, or history. This, regarding to English teachers, that would 

increase the students potentials in improving the English language, but the main 

problem is that teachers of other subjects do not have competence in the English 

language or any linguistic structures that could help them to teach these subjects 

effectively in English language. As is well known that the English language is used 

only in the English language classes while the other subjects teach in Arabic 

language. Consequently, the exposures to the English language only happen in the 

English language lessons where students have very few occasions to practice English 

outside their own classroom. 

It has been clearly shown that teachers of English language have realized the 

importance role of educational technological tools (ETT) in English language 

teaching, where all English teachers mentioned that the technological tools such as 

computers and other tools could help to get students to be excited towards learning 

English, but the major difficulty that encounters the English language teachers is the 

deficiency of technological tools in secondary schools have also been mentioned 

earlier by most English language teachers in the interview. Since the Ministry of 

Education decided to focus on teaching English language by using technological 

techniques as they try to provide secondary schools with these technologies and to 

train teachers with technology skills, which in turn can enhance the teaching of 

English Language (MOE, 2006) 

Universlti Utara Malaysia 



 

  

 

193 

5.4 Teachers' Perceptions About The Challenges They Face in Teaching 

The study also revealed that teachers of English are facing many challenges in 

teaching English language such as that teachers do not have the motivation to teach 

and learn, as they do not receive adequate salaries as well as they bear the extra 

burden of work, society's perception of negative toward teachers and their job. One 

of the challenges is also the shortage of technological techniques suffered by the 

schools and other teaching aids were not available in the schools teach only simple 

language means, and if these technological materials are available the teachers do not 

use them permanently and effectively. Al-Noman (2002) stressed this fact in his 

study that in turn revealed that foreign language teachers do not have enough 

educational technological tools to use in teaching. Add to student discipline problems 

that disturbed teachers and affect them emotionally and psychologically. 

The weaknesses of English language teachers Constitute disturbance factor to 

impeding any progress for the development of teaching and learning English in 

Jordanian schools. Moreover, the training programs that are designed for teachers 

were not efficient in providing teachers with the skills and knowledge in learning 

theories or teaching skills. Effective educational training programs could be certainly 

enable teachers to make learning actually happens in the classroom (Lai & Li, 2005; 

Hu, 2005; Lee, 2008; Moore & Benbasat, 1991). With all these challenges, English 

language teachers in Jordan trying their best to cope with these challenges and 

obstacles that prevent them from performing their duties effectively. 
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As it turns out by teachers that the current situation of teaching English quite 

frustrating in most Jordanian schools. The teachers were totally de-motivated to 

teach the language, as is evident from the data collected in this study. The challenges 

and problems are so gigantic that many teachers of English were thinking about 

quitting their jobs to get other jobs. Praver & Oga-Baldwin (2008) supported this 

fact, which stipulates clearly that teachers who do not have a motive and have no 

satisfaction, they will not work hard and efficient thus the learning will be adversely 

affected. 

The question "What does this mean?" concerning the language teaching, the Present 

situation of teaching English language frustrating for English teachers, making them 

provide and deliver the instruction in the classroom without a focus on effective and 

meaningful teaching in the classroom and this way will not be ingenious, as well 

most of the schools did not equipped with educational technological tools that 

facilitate language teaching. As a result, this situation makes teachers lose their 

motives to teach English as a foreign language in Jordan. And that language teaching 

should be reflected in the professionalism, pedagogy, practicing, and training. 

5.5 English Teachers' Conception About The Present English Curriculum 

In this study, not all English language teachers expressed their opinions in a 

positively way regarding to current English curriculum as mentioned one English 

teacher "I would cancel this curriculum entirely, and re-establish a new curriculum 

which promotes four skills", and the other teacher stated that the curriculum does not 

fit with the students reconstruction due to the curriculum being tough and long, in 
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addition the listening and speaking skills in the curriculum are disabled. On the other 

hand, it has been criticized the curricula of the English language that is often 

confused with English teachers in the preparation of educational materials. As one 

teacher said, "sometimes the books are very old for example, we have a book printed 

in 2007 and now we are in 2015 and in this years the life have leap informational 

humbling, sometimes the information in the textbook does not convince the student 

with the answer". In addition foreigners prepare the English curriculum and they do 

not know what is appropriate for the Jordanian students and the community. 

Therefore, some English teachers suggested that the participation of students and 

parents in the preparation of the English language curriculum process through the 

inclusion of technology in the curriculum may be of great value and strategy. 

5.6 Summary 

This chapter has provided us with some of the debates pertaining to the results of the 

study. This chapter discussed the perceptions of educational supervisors on ETT 

Usage and the challenges that face English language teachers in privet secondary 

schools in Jordan. Then, discussed the factors that facilitate or constitute a hindrance 

to use ETT in teaching English in Jordan. The challenges that faced by teachers of 

English were revealed and highlighted mightily. It is important to understand the 

significance of English as a foreign language supported in Jordan as well as 

educational technological tools ETT and teaching means to improve learning and 

teaching the English language. In addition, the importance of focusing on 

interactions and location (meeting places) between techno users, especially in 
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increasing the awareness of the use of the technology among teachers and in helping 

raise the efficiency and performance of teachers in the teaching and learning of 

English by using educational technological tools. 
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CHAPTER SIX  

RECOMMENDATIONS AND CONCLUSION 
6.1 Introduction  

Based on this study will be to discuss the recommendations and improvements in the 

following areas: (professionalism, pedagogy, language policy and training). The 

study showed the complexity of the challenges and problems faced by English 

language teachers on ETT Usage in privet secondary schools in Jordan. Their 

ineffective in ETT Usage is due to their lack of proficiency in training for ETT 

Usage. The pedagogy employs their incompetence of motivation on ETT Usage, 

teaching English and implementing their policies, and training issues.     

The study found useful recommendations for each of the Ministry of Education, 

teachers and parents ,in order to design and develop training programs, which can 

improve the efforts of the Ministry of Education and secondary schools. The 

Ministry of Education, teachers and parents play a vital role in assuring the 

successful of the teaching English as foreign language in secondary schools in 

Jordan. The effort in each level is important to improve the synoptic standard of the 

English language in Jordan. 
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6.2 Measures That Need to be Taken by The Ministry of Education 

It is clear that the motivation of the teachers play a key and significant role in the 

success of the process of teaching and learning English in Jordan. In another words, 

if the English teachers are motivated to teach the students will be heading to learn 

English successfully. The study also revealed that there are many reasons that 

prevent the de-motivation English teachers and prevent them from effectively 

teaching and efficiency. Job contentment was the main reason, which constituted a 

main factor in impeding teaching in English Language classes. Whereas the English 

language teachers totally disappointed in the performance of their jobs, to the extent 

that most of them prefer to change jobs as stated by one of the English language 

teachers: "If you want me to say the truth, I actually looking for a better job with 

better salary in any sector whether public or private". It’s appear that students aware 

of the teachers effectiveness who are satisfied with their jobs also one of the students 

said, "We feel that some of teachers are not satisfied with the teaching. As example 

we have some teachers who simply come to the classroom with the lack of 

motivation for teaching. They Just take a seat and ask us to read the lesson silently or 

out loud". Rothmans (1981) was supported this view in terms of the students are 

aware of the relationship between the teacher' effectiveness and the contentment of 

their job. However, it is often supposed that the teachers who are pleased are the best 

teachers (Hean & Garrett, 2001); consequently, in 1995 it was obvious that the 

attempt to preserve the dual role of ICT, as a topic with a skills basis in its own right 

and as an instrument to deliver the curriculum. In the review of Dearing National 

Curriculum, ICT capability was characterized by an ability to use ICT instruments 
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and information sources to analyze, process and present information, and to model, 

measure and control external events. It is just necessary " to give pupils 

opportunities, where appropriate, to develop and apply their IT capability in their 

study of National Curriculum subjects" (Watson, 2001). 

On the other hand, it is considered that the main reason for not using the educational 

technological tools among English language teachers is that the teachers' did not get 

enough training for it (Praver & Oga-Baldwin, 2008). Consequently, the Ministry of 

Education should recognize the deteriorating situation of the English teachers in 

Jordan and take the requisite measures to enhance the English language teachers ETT 

Usage by holding workshops about involving educational technological tools in the 

teaching process to fulfill their awareness on engaging the technology together with 

the teaching methods in teaching language, as proposed by most of the English 

language teachers "we need to attend workshops for educational technological tools 

to know how to engage this tools and use it in the class ". 

Incumbent on the ministry of education improve the education work for teachers 

(Silva, 2005). By providing the educational technological tools teachers' (Praver & 

Oga-Baldwin, 2008). It could be argued that improving the teaching process of 

teachers is not an extra option, but it's an important component of effective policy 

making (Hargreaves, 1994; Pollard et al., 1995). 

With regard to the appointment of English language teachers in Jordan. There is a 

shortage in the certificate tests or interviews designed to determine whether 
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applicants for teaching positions in schools competent enough to carry out their 

duties such as language teachers. However, the tests used in other countries such as 

the efficiency test proposed by Douglas (2000) to be able to provide the Ministry of 

Education, a tool for assessing the quality of teachers who will be hired to teach 

English.  

The Ministry of Education should strongly support the efforts of English language 

teachers and secondary schools to improve the proficiencies of English teachers 

through the establishment of workshops, seminars and more in-service training 

courses, which in turn will increase the teachers' knowledge in ETT Usage. This 

proposal was upheld by most English supervisors and English teachers as one of the 

supervisors, said, "The teachers of the English language are not receiving enough 

seminars or workshops and even in-service training courses in education technology 

or integrating the technology in the teaching process that should be organized at least 

one time before teachers appointed". 

It must be emphasized and the Ministry of Education mastering the English 

language, grammar, pronunciation and fluency for English teachers by using 

language software and the Internet. It can be done by encouraging teachers to 

conduct research, attend conferences on teaching and providing English teachers 

with opportunities to practice English language with native speakers of English. The 

practice of conversation can have a place for English teachers and students when 

they visit a places where people practice and speak English language such as the 
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British Council in Amman or trips to places where there are many foreign tourists 

from English speaking countries, as mentioned by one professor of English language: 

.... In Jordan there is few opportunities available for teachers to use English 
language, use it or deducted it. Writing research and presence conferences 
are so important for English teachers to improve their level in the foreign 
language skills. Furthermore, we have in Amman the British Council, where 
most of the people who working there from Britain. 

PROF2/10.04.2015/Interview 

Moreover, the Ministry of Education must provide schools with materials for 

teaching the English language, such as technological tools, data show, audio tapes 

and Slideshow that could help English teachers to improve their English language, 

particularly during the holidays. 

Concerning the use of technological techniques in the secondary schools in Jordan. 

Most of the English teachers acknowledged the key role of technologies in 

promoting English language learning. However, the problem is in the lack of these 

technologies, such as computers and their accessories, which hinders them from 

implementation the use of these computers at the teaching and learning. The teachers 

of English language proposed that the Ministry of Education must make every 

possible effort to supply schools with such technology as stated by all the English 

teachers, "As you can see we have computers in school and the Ministry of 

Education has trained teachers to use these technologies in the classroom, but the 

main problem we faced is that Ministry did not supply us with the devices such as 

compact discs, therefore the ministry should do more efforts to provide these 

accessories with computers to help us in teaching".  
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The study also found that when English teachers lacked professional in terms of 

work efficiency becomes a teaching is not effective, as a result the student learning 

will affected. Subsequently, the teachers’ development is essential for successful 

alteration (Fullan & Hagreaves, 1992) of the problematic condition and one of the 

ways to do this is through in-service training programs. The in-service training 

courses for English teachers must be managed by qualified professional trainers and 

preferably be speaking in English. It should be a focus on building teachers' 

efficiency in English language (speaking, reading, listening, writing) and keep them 

updated of all that is new of the issues raised about the English Language Teaching 

(Al-Saleem, 2011). And help them to implement the innovations all that are new in 

the teaching language in order to improve the efficiency of the students in learning 

the English language (Darling-Hammond, 1990). The Jordanians teachers of the 

English language need to be permanently exposed to the inputs of English so that 

they can hear, practice, observe. These training courses should be focusing on 

English culture as the language and culture cannot be separated from some (Mitchell 

& Miles, 2004; Papademetre & Scarino, 2006). The English language teachers can 

improve their language competence and cultural awareness of English as a foreign 

language by attending in studies, travel to English speaking countries, institutes of 

summer, workshops, informal local opportunities like attend the dinner weekly 

where current discussed events and other issues related to teaching English language 

(Phillips, 1991). In this regard, I would like to remind the weekly dinners that are 

held for teachers in Saudi schools where teachers gathering every week to discuss 

issues related to the teaching of English language as foreign language and other 
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educational issues. Thus, as the key English language teaching reform, the Ministry 

of Education must invest more in school education teaching English as a foreign 

language. 

Whether Arabic or English or any other language, should not be training teachers to 

teach only, but should also be trained to get a sound knowledge of the field. The first 

thing is to be able to speak the language, but the other thing is to teach it. Thus, 

native or near native proficiency should not be the only demands for teachers in the 

English language classroom, but such teachers also need to be intelligent and 

knowledgeable in foreign language acquisition, various teaching methodologies that 

encourages to use ETT, classroom management, practices and strategies besides in 

material development. Teaching is an art, and only those trained in the art of teaching 

must be allowed to practice it (Oladejo, 2001). 

However, there is a lack of in-service training courses prepared for English language 

teachers in Jordan that can improve English language teachers’ skillfulness and 

language teaching skills by ETT Usage like pronunciation, which is an important 

element in the learning of oral skills in a foreign language context, therefore, need to 

use a tool like an audio recorder to improve it among students in the class (Varasarin, 

2007). The Ministry of Education is not providing enough courses to response the 

needs of teachers even when offering such training courses. There are always 

complaints to the effectiveness and efficiency of such programs as mentioned by 

English language teachers in this study. Likewise, trainers in these training courses 

are Jordanians or Arabs and they are non-conversant in English. In other words, the 
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trainers do not meet the needs of teachers, where they use the Arabic language in 

abundance and these training courses and these courses do not comprise any 

knowledge about methods of English teaching. 

Most of the English language teachers’ deficiency can be solution in many ways. 

First of all, the ministry of education should review the English language training 

courses presented everywhere the country. The courses must contain the training on 

competence of the language, methods of teaching English, and language learning 

theories. It must forge into agreements and partnerships with educational Institutions 

in the English speaking countries so that the experts of English language can become 

visiting academics, and offers courses for trainees. This is particularly important to 

teach pronunciation and speaking skills, while those trainees are exposed to 

interesting role models. Another recommendation is English speaking countries 

could sponsor the English language teachers overseas for about 10 to 14 months to 

schooling in the English courses. By doing this, the English language teachers will be 

immersed in the country culture and this would improvement their knowledge of the 

region and that can be transported to students. Furthermore, that mastering the 

English language, which is considered one of the most important competencies for 

English language teachers, which they are not native, speaking English may get 

better. Wall (2008) Stipulates that confidence in the English language is also an 

important factor in the self-image for Teachers of English, there is another measure 

to ensure the high quality of education, the policy makers in the Ministry of 

Education and directors of schools employ teachers on the basis of their 

professionalism and responsibility professional (Iqbal and Arif, 2011). Prior to 
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engaging in the teaching profession, English language teachers needs to be tested for 

screening the efficiency of the English language equally with the efficient use of the 

technology, a personality, and aptitude test. This is just to make sure only the 

competence and professionalism of teachers are hired. 

Teacher trainers should be competent in training teachers and they must be capable 

to interact with the trainees effectually.  Moreover, rewards should be offered to the 

English language teachers to present these courses because the major problem the 

teachers faced was they were not interested to go to such courses. More often, they 

were obliged to attend those courses by their schools principals. It can be tell that if 

the Ministry of Education needs to move successfully across evolving teachers, there 

must be major changes in their knowledge and beliefs as well as to their pedagogical 

practices (Desmone, 2009) and the teachers must be given some monetary bonuses. 

Meanwhile, Biggs (2011) argues that teaching is really tough job and so teacher 

training could help them to boost the performance of teachers, subsequently, whether 

the ministry of education wants to supply students with opportunities to learn, the 

Ministry must provide teachers with opportunities to be a professional teachers 

equipped with the practical and theoretical knowledge they require. 

Further action to be taken is to teach other materials in English to improve the 

competencies of students in the language. This policy may be of great importance if 

it is implemented in Jordan, the students will be exposed to learn new concepts in 

English language. As a result, they have good storage of vocabulary that motivate 

them to interact and communicate in English language as mentioned by most 
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teachers "if the implementation of this policy, then we have students who can 

communicate and use language effectively due to good storage of vocabulary which 

they are exposed in science and mathematics learning in English". Thus, students 

have more opportunities to use English language in the classroom. Here, should be 

implemented in Malaysian politics to implement the teaching of science and 

mathematics in English language in 2003 (Lan & Tan, 2008) as well as in Jordan. At 

least, this will provide an extra hour or two of the students to learn the English 

language and subject matter. However, the training of teachers of these subjects will 

be crucial and should be support available for teachers (Chan & Tan, 2005). 

As disclosed in the study, and the physical environment is non-favorable in the 

classroom have negative impact on students learning the English language in Jordan 

(Earthman, 2004). Consequently, the Ministry of Education must provide schools 

with educational technological tools, and services heating supplies in the winter, and 

reform or carry out the maintenance work on cracked windows and broken doors to 

get better the learning environment. This proposal was supported by most of the 

English language teachers. 

Concerning the perceptions of the respondents on the current curriculum to the 

English language, most of the English language teachers are unsatisfied with the 

current English curriculum, where English is not included the four skills (writing, 

listening, speaking, reading) in the curriculum that can enhance the English teachers 

ETT Usage as described by two English teachers. Furthermore, one English language 

teacher criticized the constant changes in the curriculum because they prevent 
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teachers from using appropriate by ETT Usage. As well, the English language 

supervisors criticized the outdated changes in the English curriculum because they 

prevent teachers from preparing educational technological tools for language 

learning. Moreover, the curricula that prepared by foreigners, which is not suitable 

for the culture of Jordan. 

The Ministry of Education must get Jordanian teachers to be participated in the 

preparation the English language curriculum since they know what appropriate to the 

Jordanian community also echoed by two professors of English language: 

"I propose involve the local tutors in the preparation of these approaches as 
they have adequate knowledge concerning what is suits the Jordanian 
community. Regarding to the ongoing changes in the English language 
curriculum, I suggest that if the English language curriculum have been 
preparing and is appropriate for teachers and students, then the Department 
should continue to use these approaches". 

PROF2/10.04.2015/Interview 

In summary, the Ministry of Education in an effort to eliminate disincentive factors 

in the learning environment, such as heavy workload, lack of job steadiness for 

teachers (Pennington, 1995), the shortage of ETT and the lack of language 

proficiency between teachers. By eliminating these unsatisfactory elements from the 

environment work, that teacher motivation to use ETT and classrooms effectiveness 

must increases. English language teachers need robust support from decision makers 

and management within the school to satisfy their needs and professional 

development. Adequate educational materials, healthy teaching environment and the 

encouragement of the administration are critical elements that help English language 

teachers to concentrate on their jobs. 
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6.3 The Efforts of The English Teachers 

Regarding weaknesses in the English language, teachers are responsible for trying to 

improve their English proficiency through radio, movies, magazines, books, TV, and 

using new technologies such as interactive whiteboard (Andrews, 2005). 

On a daily basis, Jordan English language teachers come across many students who 

are not able to speak the language. Throughout the observations, which I conducted, 

I noticed that most of the students felt shy when asked any questions by their 

teachers. Students' shyness is a big problem as it inhibits students from 

communicating with their teachers or with their classmates (Elkhafaifi, 2005). Many 

reasons were mentioned for this shyness, among these reasons is that some students 

are afraid when they try to speak as they do not have self-confidence in their abilities 

and are ridiculed by some students or they do not have opportunities to practice the 

language inside or outside the classroom. Hence, it is very important to break the 

silence and the barriers between students and communication by teachers themselves. 

For examples, teachers should establish good relationship to make students feel 

comfortable as proposed by (Elkhafaifi, 2005; Freeman & Freeman, 1998). Also, 

teachers should plan the ETT carefully to give students time to prepare for the lesson 

so that they do not feel lost. Teachers should try to encourage students to speak the 

language.  Even when they speak with mistakes, they should be encouraged to use 

the language continuously. Furthermore, doing presentation in front of the class 

seems to be very crucial to encourage them to speak and communicate in English 

(Abdo & Breen, 2010). In doing so, students will be able to break the barriers of 
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shyness between them and communication in the English language as mentioned by 

the two English supervisors'' the big problem which encounters our teachers in 

teaching the subject is that students' shyness to use or communicate in English''. This 

barrier seems normal for me as they are not provided with sufficient opportunities to 

speak English inside or outside the classroom, but I think that teachers should do 

something to tackle and overcome this dilemma. For example, they should try to 

encourage students to speak in front of the class and do presentations about any topic 

related to the subject. Unfortunately, I never observe our teachers do such things with 

their students''. For tackling this problem of shyness, another student suggested that 

teachers should prepare visits to places where people are able to communicate and 

speak the language. As a result, they would break this barrier between them and 

those people speaking English outside the classroom.   

Due to students and teachers' weaknesses at the English language, it was clearly 

revealed that teachers depend on the first language (Arabic) in instruction as 

mentioned by one English professor'' the problem we still encounter in our schools is 

that teachers rely on Arabic. I mean over use of Arabic in English instruction due to 

teachers and students' weaknesses at the language''. To solve this problem, the 

English professor suggested that teachers should not depend on Arabic completely in 

giving classroom instruction. Conversely, they are permitted to use Arabic in 

interpreting some words, which can be difficult for students to understand. The first 

language is used for students who have little proficiency in English (Maxom, 2010). 

The first language seems to be effective to provide access to content area 

development (Lucas & Katz, 1994). To illustrate abstract ideas, the first language is 
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permitted to be used (Reineman, 2001). Therefore, it is recommended that English 

teachers should use their discretion in when to use the first language (Arabic) or not. 

In other words, usage of the first language where it is useful to be used is 

recommended (Stapa & Majid, 2009). 

The focus on traditional teaching methods and ignoring the other modern methods 

such as ETT Usage in the teaching process seems to be a disruptive factor in 

acquiring and mastering English. The English teachers focused on traditional ways as 

they were always asked by students to do so. Through teaching the language, one 

tends to be getting something done, explore ideas (Salas, Fitchett, & Mercado, 2013).  

Hence, the focus should be placed on technology use for teaching (Brown, 2000). 

Teachers should focus on ETT Usage in teaching the language. This seems very 

important in the Jordanian schools as suggested by one English supervisor'' the focus 

should be placed on engaging the technology with other teaching methods not only 

traditional ways''.  

On the other hand, EFL teachers should update their knowledge and provide 

themselves with the development of the use of technology (Khan, 2005). In order to 

be qualified as teachers, English teachers should attend training programs, which are 

deemed to be crucial in this fast changing society. Thus, in order to be sophisticated, 

teachers should attend these in-service training programs or professional 

development programs. It can be said that professional development is important for 

all EF teachers even if they are highly knowledgeable, experienced and trained. 

Furthermore, English teachers need support and assistance during training programs 
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from supervisors or colleagues to enhance their development in which they can raise 

their awareness through reflecting on their own situation. This fact is supported by 

Bailey et.al. (2001) Who state that working in isolation holds teacher’s back and 

subjective experience can’t enhance their development. 

It is claimed that teachers, like educational institutions, play a major role in creating 

a learning climate through interactions with learners formally and informally (Biggs, 

1999; Ogla-Baldwin & Praver, 2008). English teachers have to establish good 

interpersonal relationship, as this relationship would enhance students' learning of 

the English language. Once students-teachers relationship is established, then we can 

say that we have an enjoyable learning environment as mentioned by one of the 

students in this study ''I really like Teacher 3 because he always respect and urge us 

to work hard to improve our English. We are really lucky to have such teacher. With 

his smile and encouragement, we think we can develop our language''. Through 

interpersonal relationship, it is easy to create one's personal identity, involve in 

collaborative activities with other people, and it is also easy to express feelings and 

thoughts (Haslett, 2013). Thus, having a good relationship with students is extremely 

essential in creating a conducive learning atmosphere in the classroom. One way of 

achieving this is to involve students in discussions about their feelings concerning 

language learning. Owen (2014) has referred to such discussions as ''Technology can 

allow students better and more interaction with textbook content'', which involves 

getting students to discuss their feelings and rationalize their anxieties about 

language learning through ETT Usage. This process creates trust between students 

and the teacher. On the other hand, successful teachers are those who monitor 
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students’ behavior and interaction in the classroom and they make each student 

responsible for some work during the learning activity and then monitor what is 

actually achieved, then we can say that we have students who are motivated to learn 

the language (Wood, 2001). Thus, it can be said that English teachers play a major 

role in making the classroom environment suitable for learning with all kind of tools 

that they can provide and use.  

Concerning English teachers' collaboration, teachers would feel more confident and 

their teaching would also be effective if they share concerns, ideas, and professional 

questions regularly with each other as proposed by the educational supervisors'' the 

problem which we always observe in the schools we visit is that teachers rarely 

cooperate with each other or try discuss about issues that they may encounter, I see 

that teachers should meet each other and try to use English in their discussions of 

these issues. In other words, cooperation among teachers would improve their 

instruction at the language. Moreover, they would have opportunities to share their 

ideas and learn from each other''.  The nature of relationships among the teachers has 

a positive impact on the students and teacher accomplishment and consequently on 

the character and quality of that schools teachers (Barth, 2006; Marston et al, 2005). 

Principals at the schools also have major roles in developing cooperation with the 

school English language teachers to promote learning the language and make all 

efforts to provide teachers with resources that would facilitate learning the language. 

In this regard, English teachers should be provided with their own rooms or a 

communal room for English language instructors where they can discuss any issues 

and can practice English without being interrupted by the other teachers of other 
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subjects. In this way, they have enough opportunities to use English and discuss any 

issue in teaching the language where they might find solutions for any problem they 

may encounter. On the other hand, continuous meetings with their principals are 

important to solve teachers' problems as expressed by one teacher ''In our school, we 

have only meetings with our principal with teachers of other subjects where we don’t 

have enough opportunities to keep our principal informed about any issue in the 

process of teaching English, so I suggest that meetings should be held between 

English teachers and the principal together’’. 

On the other hand, English teachers should carefully organize their lesson plans and 

make the goal of the lesson clear (Saricaban & Barsikan, 2005). In doing so, teachers 

would be able to organize the lessons and follow certain schedule in teaching. Also, 

the aim of the lessons will be clear to students and teachers as suggested by one 

English supervisor ''when teachers plan and organize their plans and the most 

important thing is to follow these plans, then we can say that we have English 

teachers who can teach effectively and efficiently''.     
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6.4 Summary 

Teaching the English language by ETT Usage in Amman to be specific in Jordan is 

demanding. Efforts need to be made to ensure that teaching is made more meaningful 

for the Jordan English teachers by involving ETT and ensuring that all important 

stakeholders collaborate in the process of teaching and learning of English language 

in Jordan, sharing responsibilities for developing learning goals and objectives and 

achieving them, solving the problems facing teachers in ETT Usage. This is the 

challenge and the opportunity that the Jordan teachers must pursue. 

‘Technology, but Not Technology …’ is a fair conclusion to represent the teachers’ 

frustrations in teaching the target language by ETT Usage in Jordan. The lack of 

involving technology interactions surfaced as a reality, a concern that in both the 

teachers’ and educational supervisors’ views, strongly affected the teaching and 

learning process.  Can the English teachers eradicate or minimize the technology 

isolation from teaching that they have? – This, to me, is the fundamental question 

that needs attention to enable the teachers to become competent professional teachers 

again, learn and master the target language by ETT Usage at ease with better results. 

One of the best lessons that teachers can take from this study is that learning can take 

place anywhere, and at any time. In order to help teachers teach successfully by 

involving technology bearing in mind the characteristics and the heterogeneity of the 

teachers, and the constraints they are facing, inculcating and developing self-directed 

learning and independence will give them the basic lifeline in their teaching career. 
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They need to be given the empowerment to shy away from being overly dependent 

on the teaching guide or module. The teachers need to re-learn the teaching and 

learning skills, be creative in their teaching.  The teachers need to facilitate learning 

and be more attentive to the needs of the students in constructing and planning an 

English class. Thinking outside of the box or moving from a teacher cantered to a 

technology teaching approach for teachers, and from dependence to independence, is 

difficult at first, but it will provide both parties with new methods to teach and learn 

and a greater sense of enjoyment and fun.  

6.5 Future Research 

Continued research on ETT Usage in the teaching English language in Jordan is 

clearly essential. While many avenues might be fruitfully explored in this study, 

several areas offer particular promise for research in teaching the target language. 

Two of the areas that need the most attention are: Teaching policy and the role of 

interactions in English teaching and learning in Jordan. The literature on research 

into the complex phenomenon of learning support and interactivity, and interactions, 

is rather limited in scope due to the lack of theory to guide research projects.  

The research challenge in Jordan is to ensure that the image of the EFL teaching 

profession is raised in the eyes of the public, and teaching support is sufficiently 

addressed in striving towards a better teaching experience.  Educational providers 

and institutions in Jordan need to understand that its educational products and 

services are to serve the learner and provide an encouraging educational experience. 
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We must consciously and actively develop and maintain research approaches, which 

enable the teachers to have their voices heard, and for teachers and institutions, 

schools, and Ministry itself to be able to listen and understand the practical 

implications of what is being said. The teachers of English in Jordan should not be 

perceived as the problem or troublemakers, but their voices should be integrated as 

part of the English language teaching and learning solution. Such an approach and 

attitude, I think, will benefit all stakeholders in the teaching and learning of English 

in Jordan. I personally think that we need to conduct more mix-method research to 

understand the teaching as well as the learning issues pertaining to English language 

at all levels of education and concerns in the Jordanian context to move forward in 

offering a better educational experience to all learners of English in Jordan. 
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APPENDICES 

Appendix A: Consent form UUM to conduct the study in Jordan  
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Appendix B: Research Questionnaire 

Universiti Utara Malaysia 

College of Art & Sciences 

School of Education & Modern Language 

 

Greetings 

Dear Supervisor, 

This research, with God's willing, Insha Allah intends to pursue a study entitled 
Adaptation and Challenges on the Use of Educational Technological Tools in 
Teaching and Learning of English in Jordan Private Schools: from the 
Supervisors’ Perspectives to meet the full requirements for obtaining a Ph.D. in 
Philosophy of Education at Universiti Utara Malaysia.  
 
With due respect to your esteemed reputation, and years of experiences in your 
position and professional life, I am grateful for your utmost consideration to 
participate in this study by answering the questionnaire attached. Your participation 
will always be guarded with the highest respect and confidentiality.  
 
I personally thank your participation and willingness to help me pursue this research 
successfully.   
 
Regards, 

Researcher  

Reem Zeid Khalaf 

PhD.  Philosophy of Education student at 

School of Education &Modern Language/ 

College of Art & Sciences/ University of 

Utara Malaysia  

Phone number: 0060168112540 

E-mail :r_queen84@yahoo.com 

 

Supervisor 

Dr. Hisham Dzakiria 

Associate Professor at Universiti Utara 

Malaysia 

Phone number: 0060166602801  
E-mail: hisham@uum.edu.my 
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Part 1: Demographics Information  

Gender:   Male                  Female  

Qualification:  Diploma                 Bachelor            Master or higher 

Experience of work: 1 year - 5 years          6 years - 10 years        11 + years 

 

Part 2: The availability of Educational Technological Tools (ETT) 

Put (√) next to an educational device available in the school. 

Television              Audio              Recorder            Data Show    

Computers            Interactive Whiteboard, Electronic (IWE) 

What is the other Educational Technological Tools (ETT) in the school? 
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………… 

 
 

 

 

Description: Please follow the figures, which indicate the following responses 

tick mark one response to each question. 

 

Strongly disagree Disagree Neither agree or 

disagree 

Agree Strongly agree 

1 2 3 4 5 
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Part 3: Use of the Educational Technological tools (ETT) in the classroom. 
No. The Phrases' Grade 

1 2 3 4 5 

1.  The teacher uses educational tools and techniques continuously in 

the class. 

     

2.  The teacher uses a variety of educational tools according to his level 

of qualifications.  

     

3. The teacher is proficient in using modern teaching tool (i.e 

computer and other). 

     

4. Teacher employs modern educational technology in the classroom 

to achieve the behavioral objectives of the lesson 

     

5. The teacher uses the means at the right time and place.      

6. The teacher only adopt one educational tool throughout the school 

term causing boredom of the teaching approach, the teaching 

materials, and the teacher 

     

7. The teacher receives sufficient training courses on how to use the 

tools and educational technologies in education 

     

8. Provide opportunities for free choice activity appropriate for the 

students' abilities and interests. 

     

9. Encourages learners to use of educational technology in the 

classroom. 

     

10. Educational technology tools are suitable for the growth 

characteristics of students  

     

11. Take into account the individual differences of students when 

choosing educational technological tools. 

     

12. The educational methods increase the students' ability to absorb the 

lesson and access the facts, concepts, skills and knowledge better 

     

13. Effectively the educational technological tools in the educational 

situation. 

     

14. Educational technological tools used appropriate way which can 

increases the effectiveness of teaching. 

     

15. The teacher creates conducive environment to use educational tools 

and techniques 

     

16. The teacher chooses the appropriate educational technological tools 

to the objectives of the lesson. 
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Part 4: Challenges of educational technological tools (ETT) in the classroom. 
No. The Phrases' Grade  

1 2 3 4 5 

1.  Materials are available for producing the means and educational 
programs in the school. 

     

2.  Maintenance techniques on educational tools are available in the 
school. 

     

3. Provide a plan for the use of educational media during the semester      

4. Teachers lack the knowledge and training on modern educational 
technological tools  

     

5. Provides special educational technological tools in the school 
budget. 

     

6. Classrooms are equipped technically to use educational 
technological tools and computer display screens and other 

     

7. Students do accept the means and techniques of modern educational 
approaches used in lessons. 

     

8. Management attention motivation of teachers towards the use of 
educational technological tools. 

     

9. The teacher is able to use educational tools and techniques.      

10. Lesson time is sufficient to use educational technology and ICT in 
classrooms  

     

11. Provide technical support for the use of educational technological 
tools in school. 

     

12. Maintenance for the educational technology  tools in school is good      

13. There is a clear urgency or specific timetable or schedule on when 
to use educational tools and techniques. 

     

14. The teacher know about the availability educational technology 
tools and equipment available in the school. 

     

15. Provides educational techniques attractions and suspense      

16. Heavy loads of teaching and responsibility by the teacher prevent 
them from incorporating educational tools in their respective 
classrooms.   

     

17. Predominantly, there is no relevance between the methods, 
techniques and the educational curriculum subjects. 

     

18. There are limited number of educational technology tools and 
techniques in the school compared with the number of students who 
use them. 
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Appendix C : The Validation Committee of The Questionnaire and The 

Interview Questions 

No The member Qualification The Affiliation 
1. Prof. Dr. Adnan Al-

gadire 
Curriculum and Teaching 
Methods 

Amman Arab University 

2. Prof. Dr. Abdul Rahman 
Al-Hashimi 

Arabic language curriculum Amman Arab University 

3. Dr. Fatima Jaffer English curriculum Amman Arab University 
4. Dr. Auoda Abu Sneineh Curriculum and Teaching 

Methods 
Amman Arab University 

5. Prof. Imad Al-Zuhairi Mathematics Curricula Amman Arab University 
6. Dr. Mohamed Elmasry Measuring and evaluating Amman Arab University 

7. Dr. Farid Kamel Abu 
Zeinah 

Mathematics Curricula Amman Arab University 

8. Dr. Mufid Hawashin Educational Psychology Al-Ahliyya Amman 
University 

9. Ahmed Jamil Al- 
Jawaodh 

Psychological school counselor Al- Jazeera National 
Academy 

10. Musa Suleiman Al- 
Shaiban 

School manager The Pioneer Educational 
School 

11. Maha Samih Halsah English Supervisor Victoria Collage Schools 

12. Aseel Hasan Tobail English Supervisor Modern System Schools 
13. A. Dr. Naifeh Kitami Educational Psychology 

 
Amman Arab University 

14. A. Dr. Hani tawil Educational administration 
 

University of Jordan 

15. A. Dr. Yacoub Abu helo Curricula and teaching methods of 
social workers 

Amman Arab University 

16. Dr. Ahmed Kilani Islamic education curricula Amman Arab University 
17. Dr. Ahmed Ayasra Science curricula Amman Arab University 
18. Dr. Suhaila Banat Educational and psychological 

guidance 
Amman Arab University 

19. Dr. Salim alzboon Educational and psychological 
guidance 

Amman Arab University 

20. Dr. Atef Muqabla Educational administration Amman Arab University 
21. Dr. Abdul-Mahdi 

Aljarah 
Education Technology University of Jordan 

22. A. Dr. Khaled Alqudah Education Technology Al al-Bayt University 
23. A. Dr. Salamah  yoseph 

Tanash 
Educational administration University of Jordan 

24. A. Dr. Amin Abu Levi Islamic education curricula Amman Arab University 
25. A. Dr. Amin Alkkhan Arabic language curricula University of Jordan 
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Appendix D : Interview Protocol 

Focus Group 

Steps  Time  Notes to Facilitator 
Questions- Responses 
should be verbal unless 
noted.  

Introduction of 
the researcher 
 
Warm up  
 
 

10 
min  

Ensure participants that 
researcher will not give out their 
contact information and their 
answers will be used only for 
the purposes of scientific 
research. 
 

The researcher explain to 
the participant the 
purpose of the focus 
group   
 

Availability of 
technological 
tools in the 
classrooms   15 

min 

Examples of the tools that should 
be provided in the classroom that 
participants may find helpful 
include data show, IWB, 
recorder, etc. 

1. What types of 
technologies are available 
in the classroom? 
2. How do you correlate 
the technology use with 
the textbook lessons in 
the classroom? 

Technology 
Use in the 
classroom  

 

15 
min  

Examples of using educational 
technological tools for 
participants to look at during the 
Group Activity. Examples will 
be used as a reference to generate 
ideas 

3. How do you feel while 
using technological tools 
as an instructional 
strategy? 

4. How much time do you 
spend on the use of 
technologies for 
educational purposes in 
the classroom, comparing 
to the administrative 
purposes? 

5. How do you feel 
currently while using 
technologies as an 
educational strategy? 

The challenges 
or the barriers 
that facing the 
teachers  15 

min  

Ask participants to briefly 
describe the challenges or the 
barriers that facing them, while 
they using this tools in order to 
give some context for their 
thoughts. 

6. What are the challenges 
or barriers that you 
encounter during the use 
of technology in the 
classroom? 
7. How can you eliminate 
or control the challenges 
or the barriers, if any, that 
you are facing? 

Closing  5 min 
Concluding remarks & conclude 
the focus group  

What the important things 
that we did not touch on 
today? 

 

Universlti Utara Malaysia 



 

  

 

251 

Appendix D: (1)  Possible Interview Questions for Varions Stakeholders in the 
Study.  

A. English Language Tachers 

1. How long have you been teaching English ? 

2. What are the challenges (or problems) Faced by EFL teachers in Jordan 
today ?  

3. What are the challenges (or problems) faced by you as an English teacher? 

4. What is your role in promoting English language teaching? 

5. How you consider yourself as an effective English teacher? 

6. If given a task to review the current curriculum, what would you like to 
change in the present curriculum? 

7. How do you increase your skills in language teaching (ways of developing 
professionalism in language teaching)? 

8. Describe the types of instruction you utilize in the class to facilitate the 
process of learning? 

9. What is your main purpose in English classroom instruction? 

10. How can you employ technology in teaching English? 

11. How often do you use or speak students' first language (Arabic) in classroom 
instruction? Why? 

12. Do you think that English teachers are weak in the language? why? 

13. Have you taken courses on teaching English? 

14. How do you perceive the cooperation between you and the school 
management and the English teachers? 

15. What are your perceptions of an effective English language classroom? 
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B. English Language Students  

1. What do you think of the English language? 

2. What do you think of your English teacher? 

3. What are some of the characteristics of a good language teacher would you 
like to have? 

4. What do you think of your ability in using the language? 

5. How do you increase your proficiency in the language? 

6. Of all the skills (speaking, listening, reading and writing), what is the most 
important skill to learn? 

7. If you were asked to make changes in language teaching, what would you 
change ? 

8. What are the problems that you face in learning English? 

9. How do you perceive the activities performed in the classroom to master the 
language? 

10. Does your English teacher often bring any teaching aids to your classroom? 

C. Ministry Officers 

1. What do you think of the current English proficiency level among our 
students? 

2. What do you think of the current English proficiency level among our 
teachers? 

3. What are your perceptions of effective English language teachers? 

4. What do you think of the current EFL teaching in schools? 

5. What do you think of the current EFL teachers in schools? 
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6. What is the new skill teachers need to acquire in promoting English language 
in national   schools? 

7. What changes can be made in our current curriculum to ensure effective 
command of the English language? 

8. What are your perceptions of effective English language classrooms? 

D. Parents 

1. What do you think of the English language? 

2. What do you think about your children's proficiency in English? 

3. What do you think of the current English teachers in schools? 

4. If you were asked to make changes in language teaching, what would you 
change? 

E. English Professors in Jordan 

1. What do you thinkof english language teaching in Jordan ? 

2.  Why do you think that English language lecturers in universities use Arabic 
in instruction? 

3. In your opinion, why do English teachers use Arabic in the classroom? Why 
are English teachers weak in schools?  

4. Why are English language teachers unaware of learning theories and 
teaching methods? 

5. What do you think of the policy of education regarding teaching English in 
our schools? 

6. What do you think of English teachers today? 

7. What do you think of the training course for the English teachers? 
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F. School Principal  

1. What are the problems that English teachers encounter in your schools? 

2. What do you think of English teachers today? 

3. How do you perceive the current policy of the Ministry of Education? 
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Appendix E: Item- Total Statistics  
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Appendix F: Research Questionnaire (Arabic Version) 

ماليزياجامعة أوتار   

 كلية الفنون والعلوم 

 مدرسة التربية واللغات الحديثة 

 

ه هللا وبركاته   السالم عليكم ورحم

ةاألستاذ المشرف /  األستاذة المشرفة .......................... المحترم / المحترم  

التي تواجه معلمي اللغة االنجليزية في تحديات الالتكيف و "بإجراء دراسة بعنوان  -بعون هللا  -تقوم الباحثة 

مشرفين استخدام التقنيات التكنولوجية التعليمية في المدارس الثانوية الخاصة في االردن من وجهه نظر ال

ة, ونظرا لكونكم من وذلك ا "التربويين ستكماال لمتطلبات الحصول على درجة الدكتوراه في فلسفة التربي

ة, ثم القيام بوضع تقديراتكم أمام كل  ذوي الخبرات التربوية أكون ممتنة لتفضلكم باإلجابة عن فقرات االستبان

ة, علما بان جميع  ة, وال شك في ان نجاح هذه الدراسة يتوقف على مشاركتكم الفاعل فقرة من فقرات االستبان

                                                                          اإلجابات لن تستخدم إال ألغراض البحث العلمي. 

 وتفضلوا بقبول فائق االحترام

 المشرف 

اذ الدكتور هشام زكريااالست  

 استاذ مشارك في جامعة اوتارا ماليزيا

006010166602801لالتصال:   

hisham@uum.edu.my  

 الباحثة

 ريــم زيد خلف الدوري

 طالبة دكتوراه تخصص فلسفة في التربية 

 جامعة اوتارا ماليزيا 

00962791560031لالتصال:   

r_queen84@yahoo.com  
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تتعلق بالمشرف التربويالمحور االول: معلومات ديموغرافية   

  الجنس:  ذكر                        أنثى 

هل العلمي: دبلوم عالي               بكالوريوس              ماجستير فأعلى       المؤ

سنة فأكثر  11سنوات             10 –سنوات  6سنوات            5 –سنة  1سنوات الخبرة:   

 

 المحور الثاني: توافر االدوات التكنولوجية التعليمية 

بجانب الجهاز التعليمي المتوفر في المدرسة:)√( ضع/ ضعي   

         سمعية اشرطة                         كاسيت مسجل                        تلفزيون جهاز
الذكية السبورة                        مبيوترك                          الشرائح عارض  

؟ أذكريها /أذكرها المدرسة في المتوفرة االخرى التعليمية االجهزة هي ما  
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………… 

 
 

مة ) مالحظة : اهك√(  ضع عال أمام كل فقرة أو بند في المربع الذي يتناسب مع رأيك أو اتج  

 ال اوافق بشدة  ال اوافق  محايد اوافق  اوافق بشدة 
5 4 3 2 1 
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 المحور الثالث: إستخدام المعلم الوسائل والتقنيات التعليمية في الصف. 

 ت العبــــــــــــارة الدرجة/ المستوى 

5 4 3 2 1 
التقنيات التعليمية بشكل مستمر في الصفيستعمل المعلم        1. 

اهم       يختلف استخدام المعلمين للتقنيات التعليمية بحسب مستو
 .2 التعليمي

يجيد المعلم استخدام التقنيات التعليمية الحديثة من كمبيوتر      
 .3 وغيرها

يوظف المعلم التقنية التعليمية الحديثة في الصف بشكل يحقق      
هداف السلوكية للدرس  .4 األ

ناسبينفي الوقت والمكان الم التقنية التعليميةيستخدم المعلم        5. 
واحدة طوال الفصل يؤدي الى  تعليمية تقنيةالمعلم على  يعتمد     

من الوسيلة والمادة والمعلم الملل  6. 

المعلم دورات تدريبية في كيفية استخدام التقنيات  يتلقى     
 .7 التعليمية في التعليم

يوفر فرص األختيار الحر للنشاط المناسب لقدرات الطلبة      
 .8 وميولهم.

التعليمية في الموقف  التقنياتيشجع المتعلمين على استخدام      
 .9 التعليمي.

ة التعليمية التقنيات      بمناسبة لخصائص نمو الطال المستخدم  10. 
عليمية.الت التقنيات يراعي الفروق الفردية للطلبة عند اختياره        11. 
استيعاب الدرس تزيد التقنيات التعليمية من قدرة التالميذ على      

هارات  والوصول إلى الحقائق والمفاهيم واكتساب الم
 واالتجاهات المطلوبة

12. 

يوظف بفعالية تكنولوجيا المعلومات واالتصاالت )التعلم      
 .13 المتمازج( حسب الموقف التعليمي.

التعليمية استخداماً مناسباً يزيد من فاعليه  التقنياتيستخدم      
 .14 التدريس.

يهيئ المعلم المناخ المناسب الستخدام تقنيات الكمبيوتر كإظالم      
 .15 المكان لبعض األجهزة

هداف الدرس.       .16 يختار التقنيات التعليمية المناسبة أل
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  الصعوبات التي تواجه المعلمين في استخدام الوسائل والتقنيات التعليمية. المحور الرابع:

 ت العبــــــــــــارة الدرجة/ المستوى 

5 4 3 2 1 
فر المواد الخاصة بإنتاج الوسيلة والبرامج التعليمية بالمادة اتتو     

 .1 داخل المدرسة

بصورة  صيانة التقنيات التعليمية الموجودة داخل المدرسة     
 .2 دورية

سيتوفر خطة الستخدام الوسائط التعليمية خالل الفصل الدرا       3. 
أهم       توفر الدورات التأهيلية والتدريبية التي تعرف المعلم على 

ها  .4 التقنيات التعليمية الحديثة وكيفية استخدام

 .5 توافر ميزانية خاصة بالوسائط التعليمية في المدرسة     
الستخدام التقنيات التعليمية الحديثة  الغرف الصفية مجهزة فنيا     

 .6 من كمبيوتر وشاشات عرض وغيرها

لتقنيات التعليمية الحديثة في الدرسلتقبل الطالب        7. 
لتعليميةااهتمام اإلدارة بدافعية المعلمين نحو استخدام الوسائط        8. 
 .9 قدرة المعلمين على استخدام التقنيات التعليمية     
ثةمكن  من استخدام التقنية التعليمية الحديي   وقت الحصة        10. 
مدرسةالتعليمية داخل ال التقنياتالدعم الفني الستخدام توفر        11. 
ةتنظيم حفظ التقنيات التعليمية في المدرسة بطريقة مناسب       12. 

 .13 توفر جدول زمني الستعمال التقنيات التعليمية     
ةداخل المدرس المتوفرةالتقنيات التعليمية بمعرفة المعلم        14. 
 .15 توفر التقنيات التعليمية عناصر الجذب والتشويق     

ها المعلم عند التدريس تمنعه من       كثرة األعباء التي يقوم ب
 .16 استخدام التقنيات التعليمية

المنهج في التي  تغطي موضوعات التقنيات التعليمية توافر      
 .17 اغلب األحيان

قلة عدد التقنيات التعليمية داخل المدرسة بالمقارنة مع عدد      
 .18 الطالب الذين يستخدمونها

 

 

 

Universlti Utara Malaysia 



 

  

 

260 

Appendix F (1) Interview Questions (Arabic Version) 

ليزية جمعلمو اللغة االن  

منذ متى وانت تدرس اللغة اإلنجليزية؟. 1  

ا هي التحديات . 2 ها معلمي اللغة االنكليزية في األردن اليوم؟م )أو المشاكل( التي يواجه  

ها كمدرس للغة اإلنجليزية؟. 3 ا هي التحديات )أو المشاكل( التي تواجه م  

ما هو دوركم في تعزيز تعليم اللغة اإلنجليزية؟. 4  

للغة االنجليزية ؟ تعتبر نفسك مدرسا فعاال كيف. 5  

ة إلعادة .6 هم ة, ما إذا ما أعطيت م ج الدراسي الحالي؟في المنه هترغب في تغيير الذي النظر في المناهج الحالي  

هاراتك في تدريس اللغة )سبل تطوير الكفاءة المهنية في تدريس اللغة(. 7 ؟كيف يمكنك زيادة م  

لتسهيل عملية التعلم؟ مفيدةوصف أنواع من التعليم . 8  

ه نظرك9 اللغة اإلنجليزية ؟تعليم لالرئيسي  الهدفما هو  . من وجه  

في تعليم اللغة االنجليزية؟ . كيف يمكنك توظيف التكنولوجيا 10  

لماذا؟ الدراسية؟ الصفوففي  تدرس اللغة االنجليزية)العربية( في  يوظف المعلم اللغة االمكيف . 11  

هل تعتقد ان مدرسي اللغة االنجليزية ضعفاء في اللغة؟  ولماذا؟. 12  

ت تدريس اللغة اإلنجليزية؟هل حصلت على دورا. 13  

اإلنجليزية؟ معلمي اللغة و كيف تنظر إلى التعاون بينك وبين إدارة المدرسة. 14  

ا هي . 15 الفصول الدراسية ؟ فيفعالة الاللغة اإلنجليزية  تصوراتك حول م  

 

 طالب اللغة االنجليزية 

ما رأيك في اللغة اإلنجليزية؟. 1  

اإلنجليزية؟ما رأيك في معلم اللغة . 2  

ا هي بعض الخصائص المميزة للمدرس لغة جيدة تريد أن يكون؟. 3 م  

ما رأيك في قدرتك في استخدام اللغة؟. 4  

هاراتك والكفاءة في اللغة؟. 5 كيف يمكنك زيادة م  
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هارات اللغة االنجليزية تعد االهم:6 ة(؟)التحدث واالستماع والقراءة والكتاب . حسب رايك اي م  

ة, ما من شأنه تغيير؟ لو طلب منك. 7 أن إجراء تغييرات في تدريس اللغ  

ها في تعلم اللغة اإلنجليزية؟. 8 ا هي المشاكل التي تواجهون م  

كيف تنظرون إلى األنشطة التي تؤدى في الفصول الدراسية إلتقان اللغة؟. 9  

. هل يجلب معلم اللغة االنجليزية  اي تقنية تعليمية للصف ؟10  
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Appendix G: Regression Analysis 

 

 

 

Model Summary 

Model R 
R 

Square 

Adjusted 
R 

Square 

Std. 
Error of 

the 
Estimate 

1 .137a .019 -.010 .24781 

a. Predictors: (Constant), experie, qualif, gender 

 

ANOVAb 

Model 
Sum of 

Squares df 
Mean 

Square F Sig. 

1 Regression 
.119 3 .040 .645 .588a 

Residual 6.202 101 .061     

Total 6.321 104       

a. Predictors: (Constant), experie, qualif, gender 
  

b. Dependent Variable: Use 
    

 

Coefficientsa 

Model 

Unstandardized 
Coefficients 

Standardized 
Coefficients 

t Sig. B 
Std. 
Error Beta 

1 (Constant) 
2.363 .173   13.645 .000 

gender -.038 .052 -.076 -.745 .458 

qualif -.001 .033 -.002 -.021 .983 

experie .040 .039 .104 1.035 .303 

a. Dependent Variable: Use 
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Appendix H: One Sample T-Test (USE) 

 

One-Sample Statistics 

  
N Mean 

Std. 
Deviation 

Std. 
Error 
Mean 

Use 105 2.4060 .24654 .02406 

 

 

One-Sample Test 

  

Test Value = 3                                        

t df 
Sig. (2-
tailed) 

Mean 
Difference 

95% Confidence 
Interval of the 

Difference 

Lower Upper 

Use -24.691 104 .000 -.59405 -.6418 -.5463 
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Appendix I: One Sample T-Test (CHALLENGE) 

 

 

 

 
One-Sample Test 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

One-Sample Statistics 

  
N Mean 

Std. 
Deviation 

Std. 
Error 
Mean 

challenge 105 3.1222 .52289 .05103 

 

Test Value = 3                                        

t df 
Sig. (2-
tailed) 

Mean 
Difference 

95% Confidence 
Interval of the 

Difference 

Lower Upper 

challenge 2.395 104 .018 .12222 .0210 .2234 
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Appendix J: Independent Sample T-Test (Gender and Use) 
 
 
 

Group Statistics 

  
gender N Mean 

Std. 
Deviation 

Std. Error 
Mean 

Use 1 40 2.4344 .21741 .03438 

2 65 2.3885 .26297 .03262 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 

Independent Samples Test 

  

Levene's Test for 
Equality of 
Variances t-test for Equality of Means 

F Sig. t df 

Sig. 
(2-

tailed) 
Mean 

Difference 
Std. Error 
Difference 

95% 
Confidence 

Interval of the 
Difference 

Lower Upper 

Use Equal 
varian
ces 
assu
med 

1.167 .283 .926 103 .357 .04591 .04958 
-

.05241 
.14424 

Equal 
varian
ces 
not 
assu
med 

    .969 94.273 .335 .04591 .04739 
-

.04817 
.14000 
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Appendix K: Independent Sample T-Test (Gender and Challenge) 
 
 

Group Statistics 

  
gender N Mean 

Std. 
Deviation 

Std. 
Error 
Mean 

challenge 1 40 3.1583 .52502 .08301 

2 65 3.1000 .52440 .06504 

 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

Independent Samples Test 

  

Levene's 
Test for 

Equality of 
Variances t-test for Equality of Means 

F Sig. t df 
Sig. (2-
tailed) 

Mean 
Differen

ce 

Std. 
Error 

Differen
ce 

95% Confidence 
Interval of the 

Difference 

Lower Upper 

challenge Equal 
variances 
assumed 

.027 .870 .553 103 .581 .05833 .10543 
-

.15076 
.26743 

Equal 
variances 
not 
assumed 

    .553 82.612 .582 .05833 .10546 
-

.15144 
.26811 
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Appendix L: ANOVA (USE) 
 

ANOVA 

Use 
     

  Sum of 
Squares df 

Mean 
Square F Sig. 

Between 
Groups .002 2 .001 .019 .981 

Within 
Groups 6.319 102 .062     

Total 6.321 104       

 

 

 

ANOVA 

Use 
     

  Sum of 
Squares df 

Mean 
Square F Sig. 

Between 
Groups .103 2 .051 .843 .434 

Within 
Groups 6.219 102 .061     

Total 6.321 104       
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Appendix M: ANOVA (CHALLENGE) 
 

ANOVA 

challenge 
     

  Sum of 
Squares df 

Mean 
Square F Sig. 

Between 
Groups .076 2 .038 .136 .873 

Within 
Groups 28.359 102 .278     

Total 28.435 104       

 

 

 

 

ANOVA 

challenge 
     

  Sum of 
Squares df 

Mean 
Square F Sig. 

Between 
Groups .519 2 .260 .949 .391 

Within 
Groups 27.915 102 .274     

Total 28.435 104       
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Appendix N: Approval Letter From Ministry of Education In Jordan to 

Conduct The Study in The Jordanian Private Schools. 
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Appendix O: Approval Letter From Amman Education Directorate to Conduct 

The Study in The Jordanian Private Schools. 
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Appendix P: Approval Letter From Private Education Directorate In Amman 

to Conduct The Study in The Jordanian Private Schools. 
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