
Universlti Utara Malaysia 

The copyright © of this thesis belongs to its rightful author and/or other copyright 

owner.  Copies can be accessed and downloaded for non-commercial or learning 

purposes without any charge and permission.  The thesis cannot be reproduced or 

quoted as a whole without the permission from its rightful owner.  No alteration or 

changes in format is allowed without permission from its rightful owner. 

 



Universlti Utara Malaysia 

 

 

 

A PRAGMATIC ANALYSIS OF THE EFFECTS OF YOUTUBE 

IN ACQUIRING REQUEST AND APOLOGY SPEECH ACTS 

ON THAI EFL HOSPITALITY UNDERGRADUATES 
  

  

 

 

 

 

 

 

BOONYARIT OMANEE 

 

 

 

 

 

 

 

DOCTOR OF PHILOSOPHY 

UNIVERSITI UTARA MALAYSIA 

2021



Universlti Utara Malaysia 



Universlti Utara Malaysia 

 

i 

 

Permission to Use 

In presenting this thesis in fulfilment of the requirements for a postgraduate degree 

from Universiti Utara Malaysia, I agree that the Universiti Library may make it freely 

available for inspection. I further agree that permission for the copying of this thesis 

in any manner, in whole or in part, for the scholarly purpose may be granted by my 

supervisors or, in their absence, by the Dean of Awang Had Salleh Graduate School 

of Arts and Sciences. It is understood that any copying or publication or use of this 

thesis or parts of it for financial gain shall not be allowed without my written 

permission. It is also understood that due recognition shall be given to me and to 

Universiti Utara Malaysia for any scholarly use which may be made of any material 

from my thesis. 

 

Requests for permission to copy or to make other use of materials in this thesis, in 

whole or in part should be addressed to: 

 

Dean of Awang Had Salleh Graduate School of Arts and Sciences 

UUM College of Arts and Sciences 

Universiti Utara Malaysia 

06010 UUM Sintok 

 

 

 

 

 

 

 

 

 



Universlti Utara Malaysia 

 

ii 

 

Abstrak 

Pragmatik merupakan satu kecekapan komunikasi yang penting bagi tenaga kerja 

hospitaliti di Thailand. Pekerja Thailand dalam industri perkhidmatan hotel perlu 

memperoleh kecekapan berkomunikasi. Jadi, pengajaran pragmatik untuk pelajar 

sarjana muda EFL di Thailand dapat dipertingkatkan lagi dengan mengembangkan 

kecekapan pragmatik mereka. Kajian ini membandingkan  dua jenis kaedah 

pengajaran pragmatik, Kaedah Pengajaran Intervensi YouTube (YITM) dan Kaedah 

Pengajaran Konvensional (CTM) mengenai proses permintaan dan ucapan memohon 

maaf dalam perkhidmatan kaunter penyambut tetamu hotel di kalangan 60 orang 

pelajar EFL sarjana muda bidang Hospitaliti di Thailand. Kajian ini menyelidik 

pengajaran pragmatik dengan mengguna YouTube terhadap prestasi pragmatik pelajar 

dan persepsi mereka terhadap pembelajaran pragmatik dengan mengguna YouTube. 

Sampel dibahagi secara sama rata dalam kumpulan eksperimen dan kumpulan 

kawalan. Peserta dalam kumpulan eksperimen diajar menggunakan Kaedah 

pengajaran Intervensi YouTube. Data yang dikumpulkan melalui ujian melengkapkan 

wacana penulisan (WDCT) dianalisis secara kuantitatif dengan menggunakan statistik 

deskriptif, t-test, ANCOVA dan Cohens’ d, serta dikaji secara kualitatif dengan 

mendalam menggunakan analisis kandungan dan tematik. Hasil kajian menunjukkan 

bahawa kedua-dua jenis pengajaran meningkatkan prestasi pragmatik pelajar dalam 

ucapan permintaan dan memohon maaf. Pelajar yang belajar pragmatik melalui YITM 

menunjukkan prestasi yang lebih baik daripada kumpulan kawalan yang belajar 

melalui CTM dalam menggunakan permintaan dan ucapan memohon maaf dalam 

perkhidmatan kaunter penyambut tetamu hotel. Ini merangkumi kemampuan untuk 

menggunakan perlakuan pertuturan,kosa kata yang betul, serta memberi maklumat 

yang memadai dengan cara yang baik. Penemuan ini mendalamkan pemahaman 

tentang impak kemudahan pengajaran pragmatik menggunakan YouTube, dan 

memberikan cadangan untuk guru ESP/EFL dan pihak yang membangunkan bahan 

pengajaran bahasa Inggeris. 

 

 

Kata kunci: Prestasi  pragmatik, Pengajaran pragmatik, Kaedah Pengajaran 

Konvensional (CTM) dan Kaedah Pengajaran Intervensi YouTube (YITM), 

Permintaan, Memohon maaf. 
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Abstract 

Pragmatics is one of the most crucial communicative competences for the Thai 

hospitality workforce. The need to acquire communicative competence is a necessity 

for Thai workers in the hotel service industry. Therefore, pragmatic instruction for 

Thai EFL undergraduates can be further improved to develop their pragmatic 

competence. The present study aimed to compare the impact of two types of pragmatic 

teaching methods, YouTube Interventional Teaching Method (YITM) and 

Conventional Teaching Method (CTM) on the process of teaching request and apology 

speech acts in the hotel front desk service of 60 Thai EFL hospitality undergraduates. 

The study also examined the effect of pragmatic instruction with YouTube on students’ 

pragmatic performance and their perception on learning pragmatics with YouTube. 

The sample was divided equally into the experimental group and control group. The 

participants in the experimental group were taught using the YouTube Interventional 

Teaching Method. The data collected through a written discourse completion test 

(WDCT) was quantitatively analyzed using descriptive statistics, t-test, ANCOVA and 

Cohens’ d and qualitatively scrutinized with content and thematic analysis. The results 

indicated that both types of instruction improved learners’ performance of pragmatics 

in request and apology speech acts. However, students who learned pragmatics 

through the YITM performed better than the control group who learned through the 

CTM in using requests and apology in situations related to hotel front office service. 

This includes the ability to use correct speech acts, expressions and vocabulary, as well 

as provide adequate information in an appropriate manner. The findings provide 

insights into the facilitative impact of pragmatic instruction using YouTube, as well as 

present suggestions for EFL/ESP teachers and English instructional materials 

developers. 

 

Keywords: Pragmatic competence, Pragmatic instruction, Conventional Teaching 

Method (CTM) and YouTube Interventional Teaching Method (YITM), Request, 

Apology  
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                                             CHAPTER ONE 

INTRODUCTION 

1.1 Background 

English communicative competence is a basic requirement for human resources in 

international global business. English is widely used as the language for 

communication among travelers and service providers in the world  tourism industry.  

 

In Thailand, the tourism industry has been one of the most important service industries  

for decades, and has contributed significantly to the growth of the country's economy. 

A large number of international tourists visiting Thailand commonly use English to 

communicate with Thai tourism personnel, and this requires English communicative 

competence from the tourism workforces in order to provide good service and  

satisfying traveling experiences.  

 

In this section, the background of Thai tourism industry, English teaching in Thailand 

and English language competence for one of the vital tourism workforce , hotel front 

office staff are briefly reviewed.   

 

1.1.1 Tourism in Thailand  

Thailand, one of the most popular tourist attractions in the world was placed sixth in 

international tourist destinations in 2016 (World Travel and Tourism Council – 

WTTC, 2016). The tourism industry has contributed significantly to the economic 

growth of the country. The largest income generating sectors of the Thai economy is 

tourism (Bindloss & Taylor, 2004; Chamnankit, 2015). In order to generate more 

income, the tourism workforce has to be well equipped with English speaking skills to 
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APPENDIX A 

INFORMED CONSENT FORM 

I am invited to participate in an educational research study that will examine the effects of 

YouTube in teaching speech acts to Thai EFL hospitality undergraduate students. I understand 

that a total 90 people have been asked to participate in this study. The purpose of this study 

will be to learn if speech acts ability will be enhanced though YouTube interventional 

instruction. The principal investigator is Mr. Boonyarit Omanee, working under the 

advisement of Dr. Hariharan N. Krishnasamy of University Utara Malaysia. There will be 

approximately 90 students in two campuses of Rajamangalar University of Technology 

Srivijaya in Trang and Songkhla, the Kingdom of Thailand. There will be approximately 45 

students from Trang campus and 45 students from Songkhla campus. 

 

I am now being invited to let the principal investigator of the study to analyze my work. And 

I have been told explicitly that my discourse production will be disclosed. The data I submitted 

to the researcher will be confidential. I understand there will be no benefits or risks occurred 

while participating in this project. And I understand that even though I decide to withdraw 

from this project, it will not affect my grade and class standing. I am free to refuse to let the 

researcher analyze my work. By doing so, my grade for this course will not be affected. 

 

This research study has been reviewed by University Utara Malaysia. For research-related 

questions or problems regarding subjects’ rights, I can contact University Utara Malaysia. 

I have read and understand the explanation provided to me. I have had all my questions 

answered to my satisfaction, and I voluntarily agree to participate in this study. If I have further 

questions, I may contact Mr. Boonyarit Omanee by the telephone number 086-0330901; E-

mail boonfa2014@gmail.com ; and mailing : 560 moo 4 Park-Num, Langu District, Satun 

Thailand. Or Dr. Hariharan N. Krishnasamy by one of the following E-Mail: 

hr1084@uum.edu.my 

mailto:boonfa2014@gmail.com
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I have been given a copy of this consent form. 

 

Signature of the Subject Date 

 

………………………………………………………….. 
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APPENDIX B 

 

TEACHER’S CONSENT FORM 

 

I understand that I am being asked to give permission for my students’ test scores, 

study notes and discourse productions along with approximately 90 students 

participating in the study “the effects of YouTube in teaching speech acts to Thai EFL 

hospitality undergraduate students” to be released. I understand that my students are 

going to participate in the study conducted by Mr. Boonyarit Omanee, University 

Utara Malaysia .Mr. Boonyarit plan to use this information to learn if pragmatic 

competence will be enhanced by YouTube interventional instruction. Written test and 

Test scores, will be collected as units when they are completed. 

 

I understand that my students’ grades will not be affected regardless of whether my 

students’ information is released to Mr. Boonyarit Omanee. I understand there will be 

no benefits or risks occurred while participating in this project. And I understand that 

even though my students decide to withdraw from this project, it will not affect their 

right to obtain the course credit since this is part of the course work. I understand that 

my students can withdraw from this study anytime. I understand that my students’ 

names will not be mentioned in any reports of the research. However, discussion 

discourse that my students create may be used in reports of this research. 

 

I understand that this research study has been reviewed and approved by University 

Utara Malaysia. For research related problems or questions regarding subjects’ rights, 

I can contact the   CAS….University Utara Malaysia. I understand that I can contact 

the researcher, Mr. Boonyarit Omanee by the telephone number 086-0330901; E-mail 
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boonfa2014@gmail.com ; and mailing : 560 moo 4 Park-Num, Langu District, Satun 

Thailand. Or Dr. Hariharan N. Krishnasamy by  E-Mail: hr1084@uum.edu.my 

  

I have read and understood the explanation provided to me. I have had all my questions 

answered to my satisfaction, and I voluntarily agree to participate in this study. I have 

been given a copy of this consent form. 

 

Printed name of Teacher ……………………………………….Date 

Signature of Teacher……………………………………………Date 

Signature of Researcher…………………………………………Date 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

mailto:boonfa2014@gmail.com
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APPENDIX C 

 

CLASSROOM ACTIVITIES/ TEACHING TIMETABLE 

 

Outline of Experimental group lesson plan (90 minutes) 

Step Time                                        Activities 

1-2 15 Exposure of native speaker pragmatic presented in YouTube 

( form search and comparison) 

3 40 The explanatory handout and YouTube( form analysis) 

4 25 Communicative practice 

5 10 Corrective Feedback 

 

Outline of controlled group lesson plan ( 90 minutes) 

Step Time Activities 

1- 2 15 Explore pragmatic issuers presented in written conversation 

3 40 The explanatory handout 

4 25 Communicative practice 

5 10 Corrective Feedback 

 

Procedure of data collection and activities for the Experimental group and the 

Control group 

 

Week Dates                                  Activities 

0 January 2018 Proficiency Test 

Separate group (Treatment and Control) 

Pre-test 

Pre-test/ training / Post-test of teacher in experimental 

group  

1-2 January 2018 Introducing pragmatic, pragmatic awareness, socio-

pragmatic and pragma-linguistic (Pragmatic awareness) 

3-4 January 2018 Teaching how to make polite request ( Form search, 

comparison , analysis, practice and discussion) 

5 February 2018 Use request with  discourse completion test (practice) 

6-7 February 2018 Teaching how to make a polite apology (Form search, 

comparison, analysis, practice and discussion) 

8 February 2018 Use apology with discourse completion test (practice) 

9 March 2018 Post-test and interview 
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APPENDIX D 

 

LESSON PLAN (Eight Weeks) 

 

Week 1 Unit: Pragmatic awareness  

Time: 90 minutes 

Objective:  

1. To motivate learners to think about the appropriateness and inappropriateness 

use of language in social interaction or daily life.  

2. Identify the communication problem with pragmatic and with linguistic. 

3. To help learners to become aware of the contexts where “requesting” occurs 

4. To provide learners the opportunity to analyze the use of the request in 

different contexts and to use it appropriately  

Introduction: 

The purpose of this activity is for teachers to get learners’ attention and motivate them 

to focus on the activities. Teachers will provide learners with examples that address 

miscommunication or inappropriate use of language in communicative contexts to 

motivate them to learn pragmatics and focus their attention on the activities. 

Teachers can identify miscommunication or share their own miscommunication 

experiences. 

 

Description of the Activity: 

The teacher will start with a warm-up task of introducing himself or herself. After the 

introduction, the teacher may talk about speech acts, such as requesting, greeting, 

apologizing, etc. Let them think about inappropriate or miscommunication in social 

interaction or in student daily life and identify and provide students with some 

examples related to pragmatic and linguistic issues. 
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Since the students are enrolled in the “English for hotel,” class, the teacher may share 

personal experiences in hotel services.  Teachers can ask the students to introduce 

themselves and ask whether they have the experience to communicate with people 

from different linguistic or cultural backgrounds. If so, the students should share their 

experience the students watch YouTube and answers the question on issues related to 

the conversation from YouTube 

 

Procedure: 

Step 1and 2: Exposure of native speaker pragmatic (form search and form 

comparison). (15 minutes) 

1. Get to know each other: personal introduction (hometown, hobbies, occupations, 

etc.) 

2. Introduce the use of speech acts, such as requesting, greeting, or apologizing, in 

everyday conversation. 

3. Discuss miscommunication may sometimes occurred in daily life and share 

personal miscommunication experiences and ask students to share their own 

experiences and identify typical miscommunications. 

3. Provide examples with a focus on hotel service in appropriate or 

miscommunication.  

4. Watch YouTube 1. “learning English from comedy” YouTube 2. “How not to live 

your life” sitcom in order educate learner the social factor effect the conversation in 

the scene.  

 These two videos will be used to show learners on how inappropriate or 

miscommunication occurred related to linguistic or pragmatic issuers.  

 



Universlti Utara Malaysia 

 

216 

 

Step3 : The explanatory handout and YouTube ( form analyzing) (40 minutes) 

1. Have students think about factors that could influence that particular conversation. 

The crucial issues when we speak to someone are what do we want to say and how do 

we want to say it? What information do we want to share and ask? Do we want to 

sound polite? Discuss the following questions with class. 

1.1 Who you are talking to? They may be your boss, your employees, your 

customers, your friends, or your students. This factor is the “power” 

1.1 What is the relationship with him or her? They may be unknown people, friends 

of friends, class/ workmates, boss, close friends or family. This factor is known 

as “distance” 

1.2 What is your purpose in communicating? You may ask for favor/ information/ an 

explanation/ complaint. This is explained as imposition. 

1.3 Where the conversations are taken places?  In classes, work place, office, home, 

bar, pub, street or hotel. This factor knows as “microcontext” 

1.4 What details of participants? Their feeling, impression/ image you want to give, 

attitude, mood, personality, body language and behavior. 

................................................................................................................................ 

Read the conversation and find out the inappropriate or miscommunication in these 

two situations. 

 

Situation 1.  

In the Top North Travel agent, the Manager and the new client who is a famous 

singer are coming into the office. The workers who are in the travel agency are very 

excited to meet the famous singer from Italy. 
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Manager: Well, it happen in some countries but usually not over here …ha. ha. ha.. 

so, you are from Italy? 

Singer: Yes I am. 

Manager: And you are travelling to Tokyo? 

Singer: Yes 

Manager: Well, welcome to Top North Travel agency. Let’s me introduce to my staff 

then we will talk about Tokyo…… Marie ,  I would like to meet ………. 

Marie: Giegio  Moretti! 

Manager:  Oh , you know him. 

Singer:  It ‘s very nice to meet you. Eh.. what is your name? 

Marie: Oh,, my name…..yes .. Marie . I am Marie Lepage. 

Singer:  Very nice to meet you Marie. 

Manager:  Marie is our receptionist. She is from Paris. Mr Moretti is a new client. 

He is from Italy. 

Sheryl: Wohh,….. Giergio Moretti! …..Giergio Moretti! …..Giergio Moretti! 

Manager: Yes I know. He is a new client. He is from Italy. 

Sheryl: Introduce me ! introduce me….  

Marie: This is…… 

Sheryl: Sheryl! 

Marie: Yes Cheryl. Yes   She is our………… 

Sheryl: Office manager. Hello Mr. Giorgio …. I mean Mr. Moretti. 

Singer:  Please call me Giergio. 

Sheryl: Call him Giergio, …… It ‘s so meet to nice ….. I mean it‘s so nice to meet 

you. 

Singer:  Nice to meet you too. 
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Sheryl: Bob … Bob… Come … meet Giergio Moretti! 

Bob: Hay,, Giergio Moretti! . Hay man, how are yoy? I am Bob but every one call 

me Roberto… 

Manager: Bob is a travel agent……  Who call you Roberto? 

Pual: Giergio Moretti! 

Manager: Pual is our tour guide     ….(Pual sing  funny song with dencing) 

So Mr. Moretti. What is your occupation? 

All staff: He is a singer 

Manager: Everyone know that!..... Mr. Moretti, Marie have some questions for you 

then let’s talk about Tokyo. 

Marie: Ok, let me see…..name?…. Giorgio Moretti….. occupation?… singer… 

famous singer… great and famous singer…Nationality?….. Italian…age?…. 32…..?   

Married ? 

Singer:  No 

Marie: Single….Phone number? 

Singer:  This is my information. 

Manager: Evething ‘s ok? Come with me Mr,Moretti 

Singer:  Thank you Marie 

Marie: I have Giorgio Moretti’s phone number! 

………………………………………………………………………………………………… 

Situation 2.  

This situation show the first time Don and Addie meet each other. Don has just arrive to his 

grandmother’s house and Addie enter the living room asking Don. After introducing each 

other Don tell him about his grandmother’s death  

Eddie: What are you doing? 

Don: Who the hell you are? 

Eddie: I was about to ask you the same thing. This is Mrs Donbury’s house. 
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Don: Yeah, I’m her grandson. 

Eddie: The //////////////( rude slang)! 

Don: /////////////(rude slang), yes. 

Eddie: I am Addie, your nana’s carer. 

Don: Obviously not a very good one. 

Eddie: Pardon me? 

Don: Because she’s dead. So …Ah? You didn’t know, did you? Sorry, yeah. She passed 

away. She has gone. It is over for her. Finished. Certain. End credits. Hello? She is dead. 

Eddie: Oh god! 

Don: Yeah, but hay, look silver lining. I have got a massive free house. 

Eddie: That’s terrible news. 

Don: What are you doing? 

Eddie: Com here. 

Don: No no no no. No I don’t know you. 

Edie: Don’t fight, don’t fight it. 

…………………………………………………………………………………………………… 

Think about the above question and check the following display: 

Distance increase        politeness increases 

Power increases             politeness increases 

Imposition high            politeness increase 

Step 4: Communicative practice (25 minutes) 

1. Have students discuss the inappropriate language use in YouTube 1 conversation 

and then produce the better language use of their produced conversation in groups . 

2. Choose the group to practice then have them practice their own conversation in 

front of the class. The students give detail on social factors in the presented 

conversation which they need to consider in producing language patterns. 

Stap 5: Corrective Feedback (10minutes) 

1. Teacher give feedback on dialogue students presented in front of the class. 

 

 



Universlti Utara Malaysia 

 

220 

 

Week 2  Unit: Pragmatic Awareness 

Time: 90 minutes 

Objactive:  

1. To motivate learners to think about sociopragmatic and pragmalinguistic in 

language use. 

2. To motivate learners to think about the appropriateness and inappropriateness 

use of language in social interaction or daily life.  

3. Identify the communication problem with pragmatic and with linguistic. 

4. To help learners to become aware of the contexts where “requesting” occurs 

5. To provide learners the opportunity to analyze the use of the request in 

different contexts and to use it appropriately  

 

Introduction: 

The purpose of this activity is for teachers to get learners’ attention and motivate 

them to focus on the activities. Teachers will provide learners with examples that 

address factors effect the effective communicate in diferent communicative contexts 

and the linguistic feature used in communication to motivate them to learn 

pragmatics and focus their attention on the activities. The teacher may identify 

sociopragmatic and pragmalinguistic presented in YouTubes. . 

 

Description of the Activity: 

The teacher will start with review the previous week lesson then the teacher will talk 

about what we need to consider when we talk with others in any contextual 

situations. The teacher may share idea of social factors and linguistic features and 

language pattern when we talk to people in formal, informal situations.  Students 
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watch YouTube and answers the question on issues related to the conversation from 

YouTube 

Procedure: 

Step 1and 2: Exposure of native speaker pragmatic(form search and form 

comparison). (15 minutes) 

1. Teachers give example of how social factor and appropriate use of language effect 

the people communication 

3. Have student watch YouTube 4… “how not to live your life” Episode  2 and 

YouTube 5  “Notthing Hill” 1/10 

 

Step 3: The explanatory handout and YouTube( form analysis). (40 minutes) 

1. Have students read the conversation of the sitcom YouTube and justify the social 

factor and language use presented in the two YouTube. 

……………………………………………………………………………. 

Abby has to go on a school trip to the mountain and Don manages to go with her by 

telling a line to Karl so that he has to stay at work. Suddenly Karl appears in the 

mountains and Abby suggests organizing a scavenger hunt with the children. Karl 

wins the competition but Don gets lost with some of the children. He finds a pup and 

there he goes with children since it is getting dark and cold. Don and the kids start 

drinking and when they get to the campsite Abby is so angry that starts complaining 

about Don.  

Abby: I want a word with you. 

Don: Fancy abeen? 

Abby: Are you drunk? 

Don: A little bit. 
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Abby: Where the hell have you been, Don? I have been freaking out. Properly 

freaking out. 

Don: Well, I though you might ‘ve been. That why I left the pup when I did. You see, 

thoughtful. Not at all prickish. 

Abby: You went to the pup? That’s where you have been all this time? 

Don: Well we got lost. Your map was very confusing. Ow, ow ow !  

Abby: I can’t believe you Don, I can’t believe you took my kids drinking. 

Don: I would call it drinking. We just had four or five shots. In fact, some of them 

puked theirs right back out, so technically none. Well, except the fat kid. Whoo, she 

can knock’em back! 

Abby: Don you get it?. I could lose my job over this. 

Don: Sorry, I just wanted to show you that I’m good with children. 

Abby: Don’t. It ‘s my own fault.  

………………………………………………………………………………………… 

Youtube 5.   A man who pretend to be the customer to buy a books ,trying to steal 

the books from the books shop but the a man who is the owner of the book shop 

notice and talk to him. While they are talking a beautiful women who is a popular 

movie stars is searching for a book in this book shop. 

A man:  So 

Bookkeeper:  So you have put book down you trousers 

A man:  What book? 

Bookkeeper: The one down your trousers 

A man:  No I don’t have a book down my trousers 

Bookkeeper: Right,…. I will tell you what. I will call up police.  What can I say. I            

am wrong about the whole books down the trousers just not I really apologize. 

A man:  OK, What if I did have a books down my trousers 

Bookkeeper: Well, …. I em..  Ideally when I went back the desk you remove “the 

darken guy to Bali”  from your trousers and the…..put it back or you buy it. And see 

you a second.  …..( talk to a woman) I am sorry about it. 
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Woman   Oh, It is fine. I want to steal one but now change my mind. 

Bookkeeper: Oh, no no……..buy the  …….I see. 

  Oh yeah, I couldn’t stop it. You can find the non-science……. 

A man:  Excuse me, can I have your signature….? 

Woman: Oh sure, what is your name? 

A man:  Rufus. …………What do you say? 

Woman: That is my signature and about that you, Rufus, you belong in jail. 

A man:  Good one! Do you want my phone number? 

Woman: Tempting! But……no thank you. 

(talk to the bookkeeper) I will take this 

Bookkeeper: Oh right, right. So er second dollar? I will send back of 

….….Actually a sort of classic really. Not of this…….. so you fine so many book 

there. And um….I will have from one of them for free. Usefull for……… 

Woman: Thanks 

Man:  Pleasure  

………………………………………………………………………………………. 

 

2. Answer the following questions: 

1. Can you notice any power difference in the above conversation? and how 

would you rate it? Low, moderate or high 

2. How would you rate the social distance between speakers in the 

conversation? close, common or distant. 

3. What would be the imposition in the speaker words? Low, moderate or high. 

4. How would you rate the influence of context in which the conversation is 

taking place? Low, moderate or high. 

 

Questions on power: 

What is the main topic of the conversation? 

Can you notice any social-status difference? 

Is any of the participants trying to impose his/her social status?  
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Questions on social distance: 

Do you think speakers know each other? 

How would you classify their relationship, unknown people, friends, close friends, 

family. 

Questions on imposition: 

What is the speaker asking for to the hearer? 

Who has the information? 

Who want it? 

Is the speaker trying to impose his or her volunteer? 

Questions on participants: 

How do you think participants feel during this conversation 

comfortable/uncomfortable? 

Can participants’ mood and personality affect their behavior when speaking? 

Which of the following moods can be applied to speakers? Optimistic, peaceful, 

welcoming, violent, hopeless, lonely. 

Micro context: 

Where is the conversation taking place? 

Can the context influence the conversation/participants? 

How is the particular context influening that conversation? 

Stap 4: Communicative practice (25 minutes) 

1. Have student discuss the social factors in informal and formal communication and 

let them present that two different examples. 

2. Have them present the language patterns of formal and informal situations in front 

of the class.  
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Stap 5: Corrective Feedback (10 minutes) 

1. Teacher give feedback on dialogue students presented in front of the class. 

 

Week 3 Unit: How to make polite requests  

(Pragmatic awareness and perceiving request form and strategies)  

Time: 90 minutes 

Objective:  

1. To provide linguistic feature and strategies in requesting presented in YouTube 

clips, in request taxonomy and in request modifiers taxonomy.  

   

Introduction: 

In this activity, teachers will provide examples that show how to use polite request. 

Teacher explain more what what the YouTube videos said and give example in 

request taxonomy. 

 Description of the Activity: 

Start with an assessment of how much their students know about speech acts 

(especially requesting) by asking the students to find examples in textbooks, or daily 

conversations. Teachers provide examples of request in YouTube and conversation 

scrips and request taxonomy in student hand out to illustrate the use of requesting. 

Ask the students to describe the situations when the requesting takes place, and how 

people go about making the request. Also ask the students to discuss examples of 

requesting and the use of various forms of requesting. 

Ask the students to write down the different linguistic forms in English that they 

have found. 

Have student practice with friends and teacher give feedback to them. 
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Procedure: 

Step1 and 2: Exposure of native speaker pragmatic(form search and form 

comparison). (15 minutes) 

1. Provide examples of requesting by have students watch educational YouTube on 

how to make polite request YouTube 5-6 and YouTube 7 

2. Let them recognize the language use in requests and the request language pattern 

presented in YouTube.  

 

Step 3: The explanatory handout and YouTube( form analysis). (40 minutes) 

1. Have students read the request taxonomy and requests in YouTube videos 

2. Have students read to understand how many type of request and request strategies  

described in request taxonomy 

Request taxonomy 

 



Universlti Utara Malaysia 

 

227 

 

Taxonomy of Request Modifiers 

Type Sub-Type Example 

Internal 

Modification  

Openers 

 

Do you think you could open the 

window? Would you mind opening the 

window? 

Softners/ 

Understatements  

Could you open the window for a 

moment? 

 

Downtoner  Could you possibly open the window? 

Hedge  Could you kind of/just open the window? 

Intensifiers  

 

You really must open the window. 

I’m sure you wouldn’t mind opening the 

window. 

Fillers /Hesitators 

 

I er, erm, er - I wonder if you could open 

the window. 

Cajolers  You know, you see, I mean 

Appealers  Ok?, Right?, yeah 

Attentiongetters 

 

Excuse me…; Hello…; Look…;Tom, …; 

Mr. Edwards…;father…; 

External 

Modification  

Preparators  May I ask you a favor? … Could you 

open the window? 

Grounders/Explanations  

 

It seems it is quite hot here. Could you 

open the window? 

Disarmers 

 

I hate bothering you/ if you are not too 

busy but could you open the window? 

Expanders (repeat 

request with different 

formula 

Would you mind opening the window?... 

Once again, could you open the window? 

 

Promise of reward 

 

Could you open the window? If you open 

it, I promise to take  you to the cinema. 

Please  Would you mind opening the window, 

please? 

 

2  Teacher describes the taxonomy of request and request modifiers to students. 

……………………………………………………………………………………… 

Stap 4: Communicative practice (25 minutes) 

1. Teacher re explain what presented in YouTube and give more request form and 

strategies of request. Teacher ask students to creat situations in diferent contexts that 

using request then practice with classmate in pair, in group  then present the role play 

in front of the class.  

Stap 5: Corrective Feedback ( 10 minutes)  

 Teacher give feedback on dialogue students presented in front of the class. 
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APPENDIX E 

 

STUDENT HANDOUT  

 

Week 1  Unit: Pragmatic awareness  

Time: 90 minutes 

Read the conversation and find out the inappropriate or miscommunication in these 

two situations. 

Situation 1.  

In the Top North Travel agent, the Manager and the new client who is a famous 

singer are coming into the office. The workers who are in the travel agent are very 

exciting to meet the famous singer from Italy. 

Manager: Well, it happen in some countries but usually not over here …ha. ha. ha.. 

so, you are from Italy? 

Singer: Yes I am. 

Manager: And you are travelling to Tokyo? 

Singer: Yes 

Manager: Well, welcome to Top North Travel agency. Let’s me introduce to my staff 

then we will talk about Tokyo…… Marie ,  I would like to meet ………. 

Marie: Giegio  Moretti! 

Manager:  Oh , you know him. 

Singer:  It ‘s very nice to meet you. Eh.. what is your name? 

Marie: Oh,, my name…..yes .. Marie . I am Marie Lepage. 

Singer:  Very nice to meet you Marie. 

Manager:  Marie is our receptionist. She is from Paris. Mr Moretti is a new client. 

He is from Italy. 

Sheryl: Wohh,….. Giergio Moretti! …..Giergio Moretti! …..Giergio Moretti! 

Manager: Yes I know. He is a new client. He is from Italy. 
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Sheryl: Introduce me ! introduce me….  

Marie: This is…… 

Sheryl: Sheryl! 

Marie: Yes Cheryl. Yes   She is our………… 

Sheryl: Office manager. Hello Mr. Giorgio …. I mean Mr. Moretti. 

Singer:  Please call me Giergio. 

Sheryl: Call him Giergio, …… It ‘s so meet to nice ….. I mean it‘s so nice to meet 

you. 

Singer:  Nice to meet you too. 

Sheryl: Bob … Bob… Come … meet Giergio Moretti! 

Bob: Hay,, Giergio Moretti! . Hay man, how are yoy? I am Bob but every one call 

me Roberto… 

Manager: Bob is a travel agent……  Who call you Roberto? 

Pual: Giergio Moretti! 

Manager: Pual is our tour guide     ….(Pual sing  funny song with dencing) 

So Mr. Moretti. What is your occupation? 

All staff: He is a singer 

Manager: Everyone know that!..... Mr. Moretti, Marie have some questions for you 

then let’s talk about Tokyo. 

Marie: Ok, let me see…..name?…. Giorgio Moretti….. occupation?… singer… 

famous singer… great and famous singer…Nationality?….. Italian…age?…. 32…..?   

Married ? 

Singer:  No 

Marie: Single….Phone number? 

Singer:  This is my information. 
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Manager: Evething ‘s ok? Come with me Mr,Moretti 

Singer:  Thank you Marie 

Marie: I have Giorgio Moretti’s phone number! 

………………………………………………………………………………………………… 

Situation 2.  

This situation show the first time Don and Addie meet each other. Don has just arrive to his 

grandmother’s house and Addie enter the living room asking Don. After introducing each 

other Don tell him about his grandmother’s death  

Eddie: What are you doing? 

Don: Who the hell you are? 

Eddie: I was about to ask you the same thing. This is Mrs Donbury’s house. 

Don: Yeah, I’m her grandson. 

Eddie: The //////////////( rude slang)! 

Don: /////////////(rude slang), yes. 

Eddie: I am Addie, your nana’s carer. 

Don: Obviously not a very good one. 

Eddie: Pardon me? 

Don: Because she’s dead. So …Ah? You didn’t know, did you? Sorry, yeah. She passed 

away. She has gone. It is over for her. Finished. Certain. End credits. Hello? She is dead. 

Eddie: Oh god! 

Don: Yeah, but hay, look silver lining. I have got a massive free house. 

Eddie: That’s terrible news. 

Don: What are you doing? 

Eddie: Com here. 

Don: No no no no. No I don’t know you. 

Edie: Don’t fight, don’t fight it. 

…………………………………………………………………………………………………… 

 

Think about the above question and check the following display: 

Distance increase        politeness increases 

Power increases             politeness increases 

Imposition high            politeness increase 
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Week 2 Unit: Pragmatic Awareness 

Read the conversation of the sitcom YouTube and justify the social factor and 

language use presented in the two YouTube. 

……………………………………………………………………………. 

Abby has to go on a school trip to the mountain and Don manages to go with her by 

telling a line to Karl so that he has to stay at work. Suddenly Karl appears in the 

mountains and Abby suggests organizing a scavenger hunt with the children. Karl 

wins the competition but Don gets lost with some of the children. He finds a pup and 

there he goes with children since it is getting dark and cold. Don and the kids start 

drinking and when they get to the campsite Abby is so angry that starts complaining 

about Don.  

Abby: I want a word with you. 

Don: Fancy abeen? 

Abby: Are you drunk? 

Don: A little bit. 

Abby: Where the hell have you been, Don? I have been freaking out. Properly 

freaking out. 

Don: Well, I though you might ‘ve been. That why I left the pup when I did. You see, 

thoughtful. Not at all prickish. 

Abby: You went to the pup? That’s where you have been all this time? 

Don: Well we got lost. Your map was very confusing. Ow, ow ow !  

Abby: I can’t believe you Don, I can’t believe you took my kids drinking. 

Don: I would call it drinking. We just had four or five shots. In fact, some of them 

puked theirs right back out, so technically none. Well, except the fat kid. Whoo, she 

can knock’em back! 
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Abby: Don you get it?. I could lose my job over this. 

Don: Sorry, I just wanted to show you that I’m good with children. 

Abby: Don’t. It ‘s my own fault.  

………………………………………………………………………………………… 

Youtube 5.   A man who pretend to be the customer to buy a books ,trying to steal 

the books from the books shop but the a man who is the owner of the book shop 

notice and talk to him. While they are talking a beautiful women who is a popular 

movie stars is searching for a book in this book shop. 

A man:  So 

Bookkeeper:  So you have put book down you trousers 

A man:  What book? 

Bookkeeper: The one down your trousers 

A man:  No I don’t have a book down my trousers 

Bookkeeper: Right,…. I will tell you what. I will call up police.  What can I say. I            

am wrong about the whole books down the trousers just not I really apologize. 

A man:  OK, What if I did have a books down my trousers 

Bookkeeper: Well, …. I em..  Ideally when I went back the desk you remove “the 

darken guy to Bali”  from your trousers and the…..put it back or you buy it. And see 

you a second.  …..( talk to a woman) I am sorry about it. 

Woman   Oh, It is fine. I want to steal one but now change my mind. 

Bookkeeper: Oh, no no……..buy the  …….I see. 

  Oh yeah, I couldn’t stop it. You can find the non-science……. 

A man:  Excuse me, can I have your signature….? 

Woman: Oh sure, what is your name? 

A man:  Rufus. …………What do you say? 

Woman: That is my signature and about that you, Rufus, you belong in jail. 

A man:  Good one! Do you want my phone number? 

Woman: Tempting! But……no thank you. 

(talk to the bookkeeper) I will take this 

Bookkeeper: Oh right, right. So er second dollar? I will send back of 

….….Actually a sort of classic really. Not of this…….. so you fine so many book 

there. And um….I will have from one of them for free. Usefull for……… 
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Woman: Thanks 

Man:  Pleasure  

………………………………………………………………………………………. 

 

2. Answer the following questions: 

5. Can you notice any power difference in the above conversation? and how 

would you rate it? Low, moderate or high 

6. How would you rate the social distance between speakers in the 

conversation? close, common or distant. 

7. What would be the imposition in the speaker words? Low, moderate or high. 

8. How would you rate the influence of context in which the conversation is 

taking place? Low, moderate or high. 

 

Questions on power: 

What is the main topic of the conversation? 

Can you notice any social-status difference? 

Is any of the participants trying to impose his/her social status?  

Questions on social distance: 

Do you think speakers know each other? 

How would you classify their relationship, unknown people, friends, close friends, 

family. 

Questions on imposition: 

What is the speaker asking for to the hearer? 

Who has the information? 

Who want it? 

Is the speaker trying to impose his or her volunteer? 
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Questions on participants: 

How do you think participants feel during this conversation 

comfortable/uncomfortable? 

Can participants’ mood and personality affect their behavior when speaking? 

Which of the following moods can be applied to speakers? Optimistic, peaceful, 

welcoming, violent, hopeless, lonely. 

Micro context: 

Where is the conversation taking place? 

Can the context influence the conversation/participants? 

How is the particular context influening that conversation? 

 

Week 3 Unit: How to make polite requests  

(Pragmatic awareness and perceiving request form and strategies)  

Request taxonomy 
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Taxonomy of Request Modifiers 

Type Sub-Type Example 

Internal 

Modification  

Openers 

 

Do you think you could open the 

window? Would you mind opening the 

window? 

Softners/ 

Understatements  

Could you open the window for a 

moment? 

 

Downtoner  Could you possibly open the window? 

Hedge  Could you kind of/just open the window? 

Intensifiers  

 

You really must open the window. 

I’m sure you wouldn’t mind opening the 

window. 

Fillers /Hesitators 

 

I er, erm, er - I wonder if you could open 

the window. 

Cajolers  You know, you see, I mean 

Appealers  Ok?, Right?, yeah 

Attentiongetters 

 

Excuse me…; Hello…; Look…;Tom, …; 

Mr. Edwards…;father…; 

External 

Modification  

Preparators  May I ask you a favor? … Could you 

open the window? 

Grounders/Explanations  

 

It seems it is quite hot here. Could you 

open the window? 

Disarmers 

 

I hate bothering you/ if you are not too 

busy but could you open the window? 

Expanders (repeat 

request with different 

formula 

Would you mind opening the window?... 

Once again, could you open the window? 

 

Promise of reward 

 

Could you open the window? If you open 

it, I promise to take  you to the cinema. 

Please  Would you mind opening the window, 

please? 
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APPENDIX F 

 

STUDENTS’ PERCEPTION INTERVIEW AND SURVEY QUESTIONS 

 

1. How do you feel about learning request and apology speech acts through YouTube 

interventional instruction? Please provide examples to explain. 

2. How do you feel about learning socio pragmatics? Please provide examples to 

explain. 

3. What differences did you experience in learning pragmatics in the traditional 

classrooms and in YouTube interventional instruction? 

4. How successful would you say you learn pragmatics through this particular 

method by YouTube? Please provide examples to explain. 

5. What did YouTube do that resulted in the success in your pragmatics learning? 

6. What did YouTube do that resulted in the failure in your pragmatics learning? 

7. How do you feel about the classroom activities? Please provide examples to 

explain. 

8. Overall, what do you have to say regarding this project? 
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APPENDIX G 

 

DISCOURSE COMPLETION TESTS 

Name……………………………………………………Gender……………… 

Major……………………………………………………Age…………………. 

 

Please read the following situations. Write what you would say if you are the hotel 

receptionist in each situation. It is expected that you would say something in English in each 

of the situation. 

 

Situation 1 

The guest who is checking out forgot to give back the hotel room key card. What would you 

say to the guest in request to return the room key card? 

 

You: 

  

                                                                                                                                   

Situation 2 

Your hotel guest broke the hotel property. What would you strongly request for paying for 

the hotel property which have been damaged by the guests? 

 

You: 

  

 

Situation 3 

The guest want to stay at your hotel for one night, you want him/her to fill in the registration 

card. What would you say to the guest for filling in some information required in the 

registration card? 

 

 

You:

  

 

Situation 4 

The guest is smoking at the hotel lobby. What would you say to the guest to smoke in the area 

provided for smoking? 

 

You: 

  

                                                                                                                                  

Situation 5 

The guest is going to swim at hotel swimming pool with but he didn’t wear swimming suit. 

What would you say to your guest to wear a swimming suit for using the hotel swimming 

pool? 
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You: 

                                                                                                                                       

Situation 6 

 

The guest has ordered room service but she have wait for one and half hour. What would you 

say to the annoyed guests to deal with the delay of that hotel room service? 

 

You: 

  

 

 

Situation 7 

 

There is long queue of hotel guests waiting for checking in at the lobby? What would you say 

to her/him who want to check in and have a rest after their tired with long journey? 

 

You:

  

                                                                                                                                       

Situation 8 

The guest call you at the lobby to inform that the air condition in his/her room is doesn’t 

work. What would you say to him/her? 

 

You: 

  

 

Situation 9 

There is a call to request a room for tonight but your all rooms are fully booked  

What would you say to him/her? 

You: 

  

 

Situation 10 

The guest requests to checking out a bit late for tomorrow, but the guest reservation record 

show you have a fully booked tomorrow, what would you say to him/her?  

 

You: 
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APPENDIX H 

 

DCT SITUATIONS DISPLAYED IN TERMS OF POWER, SOCIAL  

DISTANCE, AND IMPOSITION 

Situation / Power+ /Power- /SD+ /SD- /Imposition+ /Imposition-. 

 

Power +: Speaker has a higher rank, title or social position, or is in control of the 

assets in the situation. Examples would be a supervisor, manager, or customer. 

Power -: Speaker has a lower rank, title or social position, or is not in control of the 

assets in the situation. Examples would be a subordinate worker, member of an 

organization with less status, or salesperson serving a customer. 

SD +: Speaker and hearer do not know or identify each other. They are strangers 

interacting in a social/life circumstance. 

SD - : Speaker and hearer know and/or identify each other. Examples are co-workers 

or people who belong to the same organization. 

Imposition +: The hearer must expend a large amount of goods, services, or energy 

to carry out the request. 

Imposition - : The hearer must expend a relatively small amount of goods, services, 

or energy to carry out the request. 

(These definitions were adopted from Hudson, T., Detmer, E., & Brown, J. D. (1995). 

Developing prototypic measures of cross-cultural pragmatics Honolulu, HI: Second 

Language Teaching & Curriculum Center, University of Hawaii) 
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APPENDIX I 

 

RATING COMPONENTS DEFINITIONS 

The raters were trained using the following definitions: 

1. Ability to use the correct speech act: 

Each situation is designed to elicit a particular speech act; you should consider and 

rate the degree to which each response captures what you consider to be the speech act 

the situation was intended to elicit. You may ask yourself the following: How 

appropriate is this speech act for this situation? Some possible problems may occur 

during the rating. As you read the responses, it should become apparent that speech 

acts are not mutually exclusive. For example, a request might begin with an apology: 

“I am sorry, but could you move your car?” It is still a requested speech act. As long 

as the response includes the speech acts within it, it should be considered “appropriate” 

and be rated accordingly. It may also be the case that the response given is very indirect 

or is intended to introduce a topic without actually getting to the point. In these cases, 

you should still rate the given response on its appropriateness in the situation. 

 

2. Expressions and vocalulary: 

This category includes use of typical speech acts, gambits, and so on. Non-typical 

speech might result from the non-native speaker not knowing a particular English 

phrase or some types of first-language transfer. The question to ask yourself when 

rating this category is: How appropriate is the wording/are the expressions? 

 

3. Amount of information: 

In this category, the question is: “How much speech and/or information is appropriate 

for this given situation?” Do the participants provide sufficient and appropriate 

information in a certain situation for people to comprehend? 

 

4. Degree of appropriateness 

Politeness includes the aspects of formality and directness that include the use of 

politeness markers (thanks, please, if you don’t mind, and so on). Because politeness 

has many elements, it is impossible to prescribe a formula of politeness for a given 



Universlti Utara Malaysia 

 

241 

 

situation. Therefore, in this category, you should ask:” How much politeness is 

appropriate for this given situation?” 

(The definitions and descriptions of the terms speech act, expression, amount of information 

and politeness are adopted from Hudson, T., Detmer, E., & Brown, J. D. (1995). Developing 

prototypic measures of cross-cultural pragmatics Honolulu, HI: Second Language Teaching 

& Curriculum Center, University of Hawaii) 
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APPENDIX J 

 

RATER’S RATING ON PARTICIPANTS’ PERFORMANCE 

The two native raters rated participants’ performance based on 5 point rating scale 

ranging from 1 to 5 as following: 

1 point - Minimal attempt to complete the task and/or content frequently 

inappropriate 

• The student makes an effort but falls short, possibly missing required elements. 

• Response may be unrelated to the assigned task. 

• There may be very little ratable material. 

2 points - Partial completion of the task, content partially appropriate, ideas are 

undeveloped 

• Response is partially relevant but lacks appropriate details. 

• A required portion of the task may be missing. 

3 points- Capture some ideas of the task, content partially appropriate, ideas partially 

developed 

• Response is mostly relevant and shows partially appropriately details 

• Some required portion of the task is missing 

4 points – Demonstrate essential ideas of the task, content mostly appropriate, ideas 

adequately developed 

• Most required elements are present. 

• Response directly relates to the task as given. 

• Response has sufficient information 

5 points - Superior completion of the task, content appropriate, ideas well developed 

and well-organized 

• Present all required elements 

• Response directly relates to the task as given. 

• Response has all sufficient information 

• Response is well-organized 
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APPENDIX K 

 

YOUTUBE CLIPS IN YOUTUBE INTERVENTIONAL TEACHING  

METHOD  

 

https://youtu.be/bhDqOfkyLJ0 
 
https://youtu.be/NUPZ9uyZHmw 
 
https://youtu.be/KJ4Bhp1B_f8 
 
https://youtu.be/YYz5nz8F0h4 
 
https://youtu.be/wgbU8uWsBfI 
 
https://youtu.be/6xMlcIGPKYM 
 
https://youtu.be/EUEajsRReDc 
 
https://youtu.be/rEI-k69iblY 
 
https://www.youtube.com/playlist?list=PLPbqwa_kzLhUXx4pC-
Q6zbki9Wq1ThdZD 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://youtu.be/bhDqOfkyLJ0
https://youtu.be/NUPZ9uyZHmw
https://youtu.be/KJ4Bhp1B_f8
https://youtu.be/YYz5nz8F0h4
https://youtu.be/wgbU8uWsBfI
https://youtu.be/6xMlcIGPKYM
https://youtu.be/EUEajsRReDc
https://youtu.be/rEI-k69iblY
https://www.youtube.com/playlist?list=PLPbqwa_kzLhUXx4pC-Q6zbki9Wq1ThdZD
https://www.youtube.com/playlist?list=PLPbqwa_kzLhUXx4pC-Q6zbki9Wq1ThdZD
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 Learning Pragmatics with YouTube part 1 

rning Pragmatics with YouTube part 1 

 Learning Pragmatics with YouTube part 2 

earning Pragmatics with YouTube part 2 

Learning Pragmatics with YouTube part 3 

arning Pragmatics with YouTube part 3 

 Learning Pragmatics with YouTube part 4 

rning Pragmatics with YouTube part 4 

https://www.youtube.com/watch?v=bhDqOfkyLJ0&authuser=0
https://www.youtube.com/watch?v=bhDqOfkyLJ0&authuser=0
https://www.youtube.com/watch?v=NUPZ9uyZHmw&authuser=0
https://www.youtube.com/watch?v=NUPZ9uyZHmw&authuser=0
https://www.youtube.com/watch?v=KJ4Bhp1B_f8&authuser=0
https://www.youtube.com/watch?v=KJ4Bhp1B_f8&authuser=0
https://www.youtube.com/watch?v=YYz5nz8F0h4&authuser=0
https://www.youtube.com/watch?v=YYz5nz8F0h4&authuser=0
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 Learning Pragmatics with YouTube part 5 

earning Pragmatics with YouTube part 5 
 

Learning Pragmatics with YouTube part 6 

earning Pragmatics with YouTube part 6 
 

 Learning Pragmatics with YouTube part 7 

earning Pragmatics with YouTube part 7 
 

 Learning Pragmatics with YouTube part 8 

 
 

 

 

https://www.youtube.com/watch?v=wgbU8uWsBfI&authuser=0
https://www.youtube.com/watch?v=wgbU8uWsBfI&authuser=0
https://www.youtube.com/watch?v=6xMlcIGPKYM&authuser=0
https://www.youtube.com/watch?v=6xMlcIGPKYM&authuser=0
https://www.youtube.com/watch?v=EUEajsRReDc&authuser=0
https://www.youtube.com/watch?v=EUEajsRReDc&authuser=0
https://www.youtube.com/watch?v=rEI-k69iblY&authuser=0
https://www.youtube.com/watch?v=rEI-k69iblY&authuser=0
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APPENDIX L 

 

MAP OF THAILAND 

 

Map of Thailand 
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Southern Thailand Map  
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APPENDIX  M 

 

THE INDEX OF ITEM-OBJECTIVE CONGRUENCE OF YOUTUBE 

ผลการประเมินความสอดคล้อง (IOC) แผนการจัดการเรียนรู้ YouTube part 1-8  
แบบประเมินความสอดคลอ้งกบั
วตัถุประสงค ์

คะแนนความคิดเห็นของผูเ้ช่ียวชาญ คะแนนรวม 

(ER) 

ดชันีความ
สอดคลอ้ง 
(IOC) 

สรุป 

ผล คนท่ี 

 1 

คนท่ี 

2 

คนท่ี 

3 

คนท่ี 

4 

คนท่ี 

5 

1. The content of YouTube 

suitable to learning 

objective 

+1 +1 +1 +1 +1 5 1 Valid 

2. The content of YouTube 

suitable to Thai EFL 

students 

+1 +1 +1 +1 +1  1 Valid 

3. The length of YouTube 

clips 

+1 +1 +1 +1 +1 5 1 Valid 

4. The speed of 

conversation in TouTube  

+1 +1 +1 +1 +1 5 1 Valid 

5. The difficulty of 

vocabulary and technical 

terms  

+1 +1 +1 +1 +1 5 1 Valid 

6. Varieties ofEnglish  

accent  and easy to 

understand  

+1 +1 +1 +1 +1 5 1 Valid 
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APPENDIX  N 

 

THE INDEX OF ITEM-OBJECTIVE CONGRUENCE OF LESSON  PLAN 

ผลการประเมินความสอดคล้อง (IOC) แผนการจัดการเรียนรู้ 
 

แบบประเมินความสอดคลอ้งกบั
วตัถุประสงค ์

คะแนนความคิดเห็นของผูเ้ช่ียวชาญ คะแนนรวม 

(ER) 

ดชันีความ
สอดคลอ้ง 
(IOC) 

สรุป 

ผล คนท่ี 

 1 

คนท่ี 

2 

คนท่ี 

3 

คนท่ี 

4 

คนท่ี 

5 

1. Suitable of exposure of 

native speaker pragmatic 

step  

+1 +1 +1 +1 +1 5 1 Valid 

2. Suitable of explanatory 

handout step 

+1 +1 +1 +1 +1 5 1 Valid 

3. Suitable of 

communicative practice 

step 

+1 +1 +1 +1 +1 5 1 Valid 

4. Suitable of corrective 

feedback 

+1 +1 +1 +1 +1 5 1 Valid 

5. Suitable of learning 

objective 

+1 +1 +1 +1 +1 5 1 Valid 

6. Suitable of learning 

Content 

+1 +1 +1 +1 +1 5 1 Valid 

7. Suitable of learning 

Activities 

+1 +1 +1 +1 +1 5 1 Valid 

8. Learning Content  

suitable with the hotel front 

desk service 

+1 +1 +1 +1 +1 5 1 Valid 

9.  Learning activities  

suitable with the hotel front 

desk service 

+1 +1 +1 +1 +1 5 1 Valid 

10. Offer examples of 

request act in YouTube 

+1 +1 +1 +1 +1 5 1 Valid 

11. Offer examples of 

request act in YouTube 

+1 +1 +1 +1 +1 5 1 Valid 

 

 

 

   
 

 

 

 



Universlti Utara Malaysia 

 

250 

 

APPENDIX  O 

 

THE INDEX OF ITEM-OBJECTIVE CONGRUENCE OF DCT 

แบบประเมินคุณภาพข้อสอบ Discourse Completion Test (DCT) 

 แบบประเมินความ
สอดคลอ้งกบั
วตัถุประสงค ์

คะแนนความคิดเห็นของผูเ้ช่ียวชาญ คะแนน
รวม 

(ER) 

ดชันีความ
สอดคลอ้ง 
(IOC) 

สรุป 

ผล คนท่ี 

 1 

คนท่ี 

2 

คนท่ี 

3 

คนท่ี 

4 

คนท่ี 

5 

To evaluate 

students in 

requesting the 

hotel  guest to 

return back the 

room key card 

Situation 1.  
The guest who 

is checking out 

forgot to give 

back the hotel 

room key card. 

What would 

you say to the 

guest in 

request to 

return the 

room key 

card? 

+1 +1 +1 +1 +1 5 1 Valid 

To evaluate 

students in 

requesting the 

hotel guest to 

pay for the 

damaged hotel 

property 

Situation 2.  
Your hotel 

guest broke 

the hotel 

property. What 

would you 

strongly 

request for 

paying for the 

hotel property 

which have 

been damaged 

by the guests? 

+1 +1 +1 +1 +1 5 1 Valid 

To evaluate 

students in 

requesting the 

hotel  guest to 

fill out the 

registration card 

Situation 3.  

The guest 

want to stay at 

your hotel for 

one night, you 

want him/her 

to fill in the 

registration 

card. What 

would you say 

to the guest for 

filling in some 

information 

required in the 

+1 +1 +1 +1 +1 5 1 Valid 
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registration 

card? 
To evaluate 

students in 

requesting the 

hotel  guest to 

smoke at the 

smoking area 

Situation 4.  
The guest is 

smoking at the 

hotel lobby. 

What would 

you say to the 

guest to smoke 

in the area 

provided for 

smoking? 

+1 +1 +1 +1 +1 5 1 Valid 

To evaluate 

students in 

requesting the 

hotel  guest to 

wear swimming 

suit  

Situation 5.  

The guest is 

going to swim 

at hotel 

swimming 

pool with but 

he didn’t wear 

swimming 

suit. What 

would you say 

to your guest 

to wear a 

swimming suit 

for using the 

hotel 

swimming 

pool? 

+1 +1 +1 +1 +1 5 1 Valid 

To evaluate 

students in 

apologizing the 

hotel  guest in 

the delay of 

room service 

Situation 6. 

The guest has 

ordered room 

service but she 

have wait for 

one and half 

hour. What 

would you say 

to the annoyed 

guests to deal 

with the delay 

of that hotel 

room service? 

+1 +1 +1 +1 +1 5 1 Valid 

To evaluate 

students in 

apologizing the 

hotel  guest for 

wait at checking 

in for long time 

Situation 7.  

There is long 

queue of hotel 

guests waiting 

for checking in 

at the lobby? 

What would 

you say to 

her/him who 

want to check 

in and have a 

+1 +1 +1 +1 +1 5 1 Valid 
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rest after their 

tired with long 

journey? 
To evaluate 

students in 

apologizing the 

hotel  guest for 

air-condition is 

doesn’t work 

Situation 8.  

The guest call 

you at the 

lobby to 

inform that the 

air condition 

in his/her 

room is 

doesn’t work. 

What would 

you say to 

him/her? 

+1 +1 +1 +1 +1 5 1 Valid 

To evaluate 

students in 

apologizing the 

hotel  guest that 

the room is fully 

book 

Situation 9.  

There is a call 

to request a 

room for 

tonight but 

your all rooms 

are fully 

booked  

What would 

you say to 

him/her? 

+1 +1 +1 +1 +1 5 1 Valid 

To evaluate 

students in 

apologizing the 

hotel  guest for 

can’t let them 

check out late 

Situation 10.  

The guest 

requests to 

checking out a 

bit late for 

tomorrow, but 

the guest 

reservation 

record show 

you have a 

fully booked 

tomorrow, 

what would 

you say to 

him/her? 

+1 +1 +1 +1 +1 5 1 Valid 

To evaluate the 

analytical rating 

scale for the 

DCT Test 

The analytical 

rating scale for 

the DCT Test 

+1 +1 +1 +1 +1 5 1 Valid 
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APPENDIX  P 

 

THE INDEX OF ITEM-OBJECTIVE CONGRUENCE OF SURVAY AND 

INTERVIEW QUESTIONS 

แบบประเมินคุณภาพของค าถามที่ให้ในการสัมภาษณ์ 

แบบประเมินความสอดคลอ้งกบัวตัถุประสงค ์ คะแนนความคิดเห็นของผูเ้ช่ียวชาญ คะแนน
รวม 

(ER) 

ดชันีความ
สอดคลอ้ง 
(IOC) 

สรุป 

ผล คนท่ี 

 1 

คนท่ี 

2 

คนท่ี 

3 

คนท่ี 

4 

คนท่ี 

5 

1. How do you feel about 

learning request and apology 

speech acts through YouTube 

interventional instruction? 

Please provide examples to 

explain. 

+1 +1 +1 +1 +1 5 1 Valid 

2. How do you feel about 

learning socio pragmatics? 

Please provide examples to 

explain. 

+1 +1 +1 +1 +1 5 1 Valid 

3. What differences did you 

experience in learning 

pragmatics in the traditional 

classrooms and in YouTube 

interventional instruction? 

+1 +1 +1 +1 +1 5 1 Valid 

4. How successful would you 

say you learn pragmatics 

through this particular method 

by YouTube? Please provide 

examples to explain. 

+1 +1 +1 +1 +1 5 1 Valid 

5. What did YouTube do that 

resulted in the success in your 

pragmatics learning? 

+1 +1 +1 +1 +1 5 1 Valid 

6. What did YouTube do that 

resulted in the failure in your 

pragmatics learning? 

+1 +1 +1 +1 +1 5 1 Valid 

7. How do you feel about the 

classroom activities? Please 

provide examples to explain. 

+1 +1 +1 +1 +1 5 1 Valid 

8. Overall, what do you have to 

say regarding this project? 

+1 +1 +1 +1 +1 5 1 Valid 
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APPENDIX R 

FOCUS GROUP INTERVIEW 

A casual dialogue in a manner of worry-free or stress-free from grading acts as a 

reflection of the experience and feeling after learning. As previously mentioned, the 

research is developed to empower students with a goal of how to assist them to use 

polite language. In particular, it stresses upon request and apology settings, which are 

renowned as a speech act or “Pragmatics” in English. This term refers to the social use 

of language within an accurate and appropriate context. Thus, this research welcomes 

the opinions of the students. 

The first question lies on; 1. How students feel about learning pragmatics. As per 

the above description, pragmatics is the social use of language or the true event-based 

use of language; who is talked to, where it happens, how it is talked, and what mood 

it associates while talking. This question denotes how students feel about this specific 

learning dealing with language use in comparison to previous learning styles in old 

days. Each subject is discussed one at a time. 

Student 1: Vocabulary should be considered for which situation; be it with friends, 

adults, or younger people than us. 

Student 2: It teaches us appropriateness in language when we talk to our friends, 

lecturers, or elderly people. We will know what to amend in our current speech because 

the level of appropriateness is different. 

A female lecturer asked: Do the students previously know about the different levels of 

language? 

Student 2: I do not know. The language is similarly used for all. 

Lecturer Boonyarit asked: Is it different from what we have studied in the book? 

Most of the students replied: It is different. 

Lecturer Boonyarit said: Let's explore the weight of the language and the use of words; 

which words are appropriate for friends, adults, or children. The subject of pragmatics 

deals with the use of language considering social factors. Do you remember what these 

factors are? 

The students and lecturers simultaneously responded. 

Power, Distance, Imposition: intention and purpose of using the language. 

..........Context: The circumstances of an event that occurred and the details of the 

speaker. 
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Visarut: I feel that learning through YouTube depicts a strength. It is more intriguing 

to learn from YouTube rather than listening to the lecturer alone. Simply put, if we 

only listen to the lecturer, our brains cannot keep up with what has been being said by 

the lecturer. However, watching YouTube allows us to relax and think per our 

imagination leads to. Most of the time, the teaching style of the lecturer is to give 

information. Whereas learning from YouTube is about the application and analysis for 

highly effective implementation in real life. 

Lecturer Boonyarit asked: The language we listen to on YouTube enables us to shift 

our learning focus into the use of language for purposes. 

Student 3 (Visarut): The appropriate use in different levels per friend’s explanation is 

about saying or uttering an apology with different weights. This is similar to whom we 

will use the word “would,” and that comes with a similar meaning to the word “could.” 

If we were going to borrow money from the lecturer, we should not use the word “can” 

or “could,” but we will say “I would borrow your money please” to show better 

politeness and firmness compared to “can” and “could.” 

Lecturer Boonyarit said; 2. Now we are moving to the second point, and it is about 

using the language properly... which YouTube acts as a medium. What have the 

students learned? We have problems in the use of language in terms of appropriateness, 

equality, consistency… Earlier on, do you happen to know how the word is used and 

when to use it from the textbook? In fact, general classes may explain it. 

Student 4: I might happen to know some, but I cannot differentiate it. Those days, we 

only use the word “can” for anything, but we cannot tell if the word “could” is more 

polite. We knew that this word was used to request, but we still insisted on using the 

word “can” only. 

Lecturer Boonyarit said: Especially, it is when we go for an internship, isn’t it? 

Knowing the right language also makes us happy unless we already know the 

vocabulary. Now let's go deeper about YouTube content. YouTube contains three 

contents. Do you still remember? There is a YouTube with a description as ................, 

and service of the movie. We have “time not to live your life,” and .........., and............, 

and then the students are asked to weigh these movies. How do the students think about 

the movies? Is it difficult or understandable? or would you like to choose a better 

movie or what not? 

A student replied: It is difficult to listen. The language used is swift. We have to repeat 

listening several times to what is said. However, the content of ..... with English 

subtitles in parallel with mouth gestures shows that the speakers use simple language 

to talk, easy to listen to, and easy to understand. 

Lecturer Boonyarit asked: How many times do you repeat to feel better? 



Universlti Utara Malaysia 

 

257 

 

A student replied: It is about 4 to 5 times. In the first movie, I try to listen to what is 

said between the actress and her child. 

Lecturer Boonyarit said and asked: Because the language we learn in the textbook and 

real life are not the same. What do you think the hardest thing to hear? 

A student replied: Accent and speech pace. 

Lecturer Boonyarit asked: Do these three movies share the same accent? 

A student replied: It is different. 

Lecturer Boonyarit asked: As far as we can distinguish the accents, how many are 

there? 

Lecturer Boonyarit and students replied: It is a British accent for Nothing Hill, 

American accent ........ with Latin and Spanish. In fact, we have to catch up with fast 

listening when joining an internship at a hotel. However, what we have discussed does 

not depend on accent but the language use, but we cannot deny that it is still relevant 

with understanding. Besides the accent issue, is there anything else? 

A student replied: It is about the vocabulary. 

Lecturer Boonyarit explained: We know ourselves that we need practices, and we must 

link to an extent of how to use vocabulary to appropriate the language. 

Lecturer Boonyarit asked: Among these YouTube videos, which video does it stand 

out most? 

A student replied: It is about the insurgency. 

Lecturer Boonyarit asked: Is the language they use different from the language we use? 

or anything we have expected for future application. 

A student replied: They are similar and practical. 

Lecturer Boonyarit said: Requests and apologies, but other subjects have not been 

studied in the speech act. 

The female lecturer asked; 3. How does it feel to study with a lecturer and learn by 

YouTube? 

A student replied: It is different. When learning with the lecturer, he is the one who 

gives lectures, and everyone else listens to the lecturer only. Indeed, they may not 

understand with a clear picture. Whereas learning by YouTube contains sound effects, 

illustrations, and feels relaxing, yet becomes easier to understand. 

The female lecturer asked: How about the accent of speech? 
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A student replied: It is better to listen to the accent. We listen to different accents and 

experience various facial expressions. We only study in a square room, and only a 

person speaks, and this makes us over-thinking. 

Lecturer Boonyarit said: You may skip some of the inappropriate pictures. 

A student replied: Students can distinguish whether it is appropriate or inappropriate, 

as we are all matured. 

Lecturer Boonyarit asked: What do you think is good or otherwise for Thai children 

studying via YouTube, where many western cultures are completely disclosed? 

A student replied: I think it will be best. It seems that Thai children love promoting 

anti-action when doing things. Assuming about the issue of uniform, let’s not compare 

it with the foreign community, it is better to provide children a chance to try and figure 

things out on their own as if they are living in problems and everything, which they 

might face in the future. 

Lecturer Boonyarit asked: With the issue of YouTube, from your point of view, do 

you think it helps if YouTube is integrated into English teaching since Year 1, Year 2, 

and Year 3? 

A student replied: It helps a lot. We can apply it in our learning as well because 

children seem to dislike reading more books, yet they love to listen and watch. If 

learning is made interesting, we will pay more attention to learning as if giving 

complementary media to entertain the children. Their attention is diverted, and they 

start to focus on it and want to resume the study. Instead of teaching by giving lectures 

in class, there should be games to play or a little complimentary activity in relation to 

the teaching material. I think the children would be more interested and probably 

remember it well. 

In some cases, we study with lecturers. When we do not understand the lesson, we are 

afraid to question and think that asking questions would be a waste of friends’ time. 

The female lecturer asked: I cannot hear it clearly. The voice is not audible.    

A student replied: It is similar to when we study with a lecturer in the beginning; 

Lecturer Farr opens YouTube to allow students to watch first, and he explains later. 

This works better than direct teaching from a textbook. 

Lecturer Boonyarit asked: Let’s compare two occasions between learning by watching 

it all alone without any explanation and learning with scripts and vocabularies 

followed by watching YouTube. 

A student replied: There is a combination of scripts, lecturers, and YouTube. 

Lecturer Boonyarit asked: What about learning by only watching YouTube? 
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A student replied: It cannot be done because the vocabulary must contain three 

components. If we are doubting something, we can simply write it down in the script. 

Lecturer Boonyarit asked: Then students are saying that YouTube should be part of 

the classroom, but it is not for self-learning.  

A student replied: Yes, but there should be another approach by providing interesting 

YouTube videos without having only content. Thus, we should look for interesting 

media or anything to show sympathy to those students, who do not understand. If the 

lecturer attempts to teach and explain YouTube, the students can be motivated, and it 

may trigger them to work further after watching it. 

The female lecturer asked: On the other hand, what if the students are the ones to 

choose YouTube for themselves? 

A student replied: It is alright, but the lecturer should provide as well. We then can 

share our content, and this sharing would be more fun. 

Lecturer Boonyarit asked; 4. By considering traditional learning and learning by 

YouTube as an integrated media, I think that YouTube, in general, helps us to 

understand English better; the use of words, use of sentences, and use of expressions. 

Can you please provide an example out of what really happens to you? For instance, 

it is the case of you using the only word “can” for all. Please give an example. 

A student replied: It is the case of asking names from “What’s your name?” to “May I 

have your name please?” Another case would be an apology from “I'm sorry” to “I'm 

sorry about that.” The sentence “I'm really sorry” is often used and politer. 

Lecturer Boonyarit asked; 5. Learning with YouTube has affected the use of 

appropriate language in front-line internship services. Can YouTube help? 

A student replied: It helps in pronunciation and accents. Besides the use of appropriate 

language can be trained, YouTube helps in beautifying and improving the accent, and 

familiarizing foreign accents. 

Lecturer Boonyarit asked: Is it consistent with the use of body language, smiling face, 

use of hands, and use of appearance? 

A student replied: Yes, if we seek an apology with an impulsive accent, that would 

consider as irony. 

Lecturer Boonyarit asked: Hence, does watching YouTube contribute to this particular 

concern? 

A student replied: Yes. 
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Lecturer Boonyarit asked; 6. Learning ....... Do we think where should be 

improved? 

A student replied: The duration should be longer, and most time is consumed by 

waiting for friends. The time is left too little. I want the lecturer to start teaching 

immediately when the time comes, and we shall not wait for any latecomers. 

Lecturer Boonyarit asked: Is there anything else that should be improved in terms of 

the activities? 

A student replied: There should be games, such as game cards helps to remember. 

Also, another activity should be a performance, such as a role-play. This activity is 

better by creating characters and acting as what is shown on YouTube. 

A student replied: Another point would be the lecturer's fault because the lecturer often 

emphasizes on smart students. When students make a mistake with reading, the 

lecturer puts blame on them; why is it too loud? why is it wrong? As a result, the 

students are discouraged to read or perform again.   

Lecturer Boonyarit asked; 7. How do you think you will improve your English by 

watching YouTube? 

A student replied: Yes, YouTube helps in our development; it allows for accent 

training and voice stressing, so that correct pronunciation can be realized. 

Lecturer Boonyarit asked: Have you ever done it before? What about now? And how 

about the future? 

A student replied: It is when we go for an internship during the first year. Pronunciation 

must be accurate.  

Lecturer Boonyarit asked: Do you think you will watch more movies and YouTube in 

the future? 

A student replied: Usually, I like to watch movies and YouTube.  

Lecturer Boonyarit asked: Do you understand well about speech act from YouTube or 

the lecturer’s explanation, or conversation sheet distributed? Simply put, can we 

directly differentiate from sentences to sentences whether it is a request, apology, 

order, or notification? Are we still confused when we listen to YouTube about request 

and apology speech acts? 

A student replied: If it is by looking at the sheet, we know what requests and apologies 

are. However, if we watch YouTube along with witnessing characters’ facial 

expression and their context, we will know the meaning better than what it conveys. 

The expression covers tone of voice, facial expression, and OK response. We will 

comprehend better by watching the movies. 
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Lecturer Boonyarit asked: Have you found any throughout our study? 

A student replied: I have found a lot. Sometimes, I get confused about the similarities 

between official requests, requests, and orders, because they share the word “could.” 

Lecturer Boonyarit asked: The second point is the use of vocabulary. Do we learn or 

have there been any improvements from learning by YouTube? Do we attain 

appropriate words or sentences with the right meaning on YouTube? 

A student replied: Yes, such as sorry (I did not hear the rest). 

Lecturer Boonyarit asked: Is there any development after learning and watching 

YouTube with sufficient information on apology and request? Simply put, can we 

speak a little longer and comprehensive or else remember of pre-and-post-test? 

A student replied: I obtain some part of them, because the learning duration is short, 

and it never lasts long, as I am not used to it. 

Lecturer Boonyarit asked: Pertaining to the use of polite words, it is what we learn 

before and after class, such as using the word “please,” “would,” and “could” as a 

modal verb or if-clause, or a gerund by watching YouTube. 

Lecturer Boonyarit asked: Is there anything else the students would like to add? 

A student replied: - 
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APPENDIX S 

SURVEY QUESTIONS RESULTS 

Perception on Learning Request and Apology via YouTube 

1. How do you feel about learning request and apology speech acts through YouTube? 

(1) I like it because YouTube is a visual and audio media enabling us to better 

understand the situation of conversation as if I am in a real situation. 

(2) I like it because I understand better when looking at the illustration. 

(3) I like it because learning by using YouTube is not boring. We can diversely choose 

to listen or watch. 

(4) I like it because we will know and understand how to speak and apologize. We will 

learn faster. YouTube will allow us to understand faster than sitting in traditional 

classes. 

(5) I become fond of it because learning from YouTube provides both visual and audio 

outputs of foreigners’ accents. Sometimes, there are Thai subtitles available to read. 

(6) I like it because YouTube plays a crucial role in helping us differentiate between 

request and apology. It enables us to enjoy along while listening to the voice of a native 

speaker. 

(7) I do not like it because I cannot understand some quick-spoken words. Sometimes, 

I feel lost, but the teacher helps explain the words I do not comprehend. 

(8) I like it because the request is essential for the hospitality industry. Using the 

language, listening, and comprehending its accent highly help understand and become 

acquainted with the accent. I also come to know how to offer a polite apology allowing 

me to get used to it, and learn apologies other than the word “sorry”. 

(9) I like it because it is an English listening practice in a way that boosts my 

remembrance yet practical in real life. 

(10) I prefer a gesture expression in speeches clearly enhancing the feelings, but I am 

still way behind thus finding it hard to understand. 

2. How do you think learning through traditional teaching and YouTube-

integrated teaching affects English learning on requests and apologies? 

(1) Traditional teaching may help when it comes to learning grammar, it is not practical 

due to the lack of examples. 
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(2) They are different. With visual illustration, the actor's reaction can make a situation 

predictable while traditional learning does the opposite. 

(3) They are different because YouTube-integrated teaching allows us to witness the 

use of English with a correct accent thus leading to better comprehension. Whereas 

traditional teaching mostly focuses on memorization. At times, this memory is 

weakening and difficult to understand. 

(4) Learning through YouTube is better, because we can learn better. Teaching through 

YouTube offers both visual and audio output allowing us to remember and learn better 

than traditional teaching. 

(5) The traditional teaching and teaching by YouTube are different in terms of 

language, accents, speeches, facial expressions, and gestures. It can be understood 

better when watching YouTube. 

(6) They are different because traditional teaching does not provide a complete picture. 

However, learning via YouTube presents the behaviors of the actors during a 

conversation with better understanding. 

 (7) They are different because teaching by YouTube will better comprehend requests 

and apologies. This is due to the visual presentation or assumption on YouTube. 

(8) They are slightly different because both learning methods differently compose 

advantages and disadvantages. 

(9) They are different. Teaching by YouTube reflects a real situation with a true 

expression of emotion when requests and apologies are made. 

(10) They are different because the theory-based teaching method does not help 

improve speaking skills. However, we can clearly see and remember if we learn from 

YouTube. Yet, understanding depends on individuals. 

3. What do you think the advantages of learning requests and apologies by 

YouTube? 

(1) It can help understand a situation better by experiencing both visual and audio 

output in every action, and it is applicable when encountering a real situation. 

(2) It helps understand better the use of language and its appropriateness when having 

a conversation with others. 

(3) 3.1 It helps us recognize the correct use of vocabulary. 

    3.2 It helps us understand the appropriateness of using sentences; which should 

be used or avoid. 
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    3.3 It helps us grasp communication better when simultaneously seeing the 

illustration. 

    3.4 A true accent allows us to speak eloquently. 

    3.5 YouTube offers many channels of choices to select, thus we can choose 

various options to listen to.  

(4)  4.1 It is practical and applicable in our daily life as well. 

    4.2 I come to know how to make requests and offer apologies. 

    4.3 YouTube motivates us with the courage to speak up. 

(5) It helps understand the accurate use of an accent in pronunciation. Sometimes, a 

word is similar yet different in usage in different levels; be it adults, children, or 

identical generation. 

(6) It is that we manage to learn new vocabularies or sentences other than what we 

have studied. Also, we come to know their context of how to properly speak in real 

situations. 

(7) Advantage: It is easy to understand the gestures conveyed upon watching and 

listening to the correct pronunciation. 

   Disadvantage: Native speakers utter fast and I cannot comprehend it. Also, I 

am not aware of the meaning of words. 

(8) It is utilized to learn and understand for future use together with a constant meeting 

with guests. 

(9) It facilitates memorizing more sentences, yet they are applicable in real life. 

(10) It can be applied in my job corresponding to the hospitality course of study, where 

frequent requests and apologies are made. In meantime, I learned how to use 

appropriate language in speaking to someone. 

4. What do you think the disadvantages of learning requests and apologies by 

YouTube? 

(1) 1.1 I feel lost after watching videos. 

     1.2 I cannot comprehend the language. 

(2) Some words cannot be interoperated as they are swiftly pronounced. 

(3) Native speakers speak extremely fast, thus making it impossible to listen. 



Universlti Utara Malaysia 

 

265 

 

(4) Sometimes, the utterance is swiftly made, and that is unable to listen to. However, 

it does not cause much harm. 

(5) I do not understand the context due to the accent used. 

(6) Sometimes, students may not be able to listen to words or sentences spoken. 

(7) Disadvantage: The speaking is fast. I do not understand words spoken, and I know 

nothing if I cannot catch what is spoken. 

(8) Although sentences can be practical, the sentence pattern still does not match what 

I have learned. However, the disadvantage is minimal. 

(9) 10.1 It is time-consuming multiple times in listening. 

    10.2 It cannot be displayed without the internet. 

(10) It takes time to listen and understand the accent of the speakers in a video. Without 

subtitles, it is difficult to understand leading to inaccurate translation and incomplete 

listening of some sentences. 

5. What is your opinion on the classroom activity of learning by YouTube? 

(1) I think it will produce a good outcome because it makes classroom learning fun 

and allows students to remember better than learning through books. 

(2) It is good because it makes the subject more understandable with illustrations. 

(3) It is a good initiative because traditional learning can be boring and does not reflect 

on a real context. Upon integrating YouTube in teaching, I can understand better and 

feel more enjoyable with learning. 

(4) It is great! The students will learn the meaning and sustain the courage to speak. 

(5) It is a good project motivating the students to learn more. 

(6) I think that learning by YouTube is a good initiative because it facilitates in better 

understanding of words or sentences. 

(7) I think it is good, because the teacher puts extra effort into explaining the YouTube 

videos I watched, and that enables for easier understanding. 

(8) It stimulates a new dimension of teaching, and that creates holistic learning; easy 

to access and easy to use. 

(9) It is a new activity, yet it helps learn the subject better than before. 
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(10) It is not intriguing, because the students still have difficulty understanding. The 

contents are seen as extremely succinct to cover while basic knowledge is still lacking. 

6. How do you think YouTube as a medium of teaching affects your ability to use 

English in your hospitality business? 

(1) It has an impact because the media on YouTube provides conversations in different 

situations, and that matters when working in this industry; one must make a face-to-

face conversation with guests one-on-one. 

(2) It affects the use of language accents and appropriate vocabularies and sentences. 

(3) It affects indeed because both real and simulated situations at a hotel are presented 

through media on YouTube. Communication between guests and staff allows us to 

understand the accurate use of words, enabling a real situation application. 

(4) It has an impact, because we can remember the events of conversations on 

YouTube, and they can be adapted into the work of the hospitality business. 

(5) I come to know better about communication with foreigners and listening to their 

accents. 

(6) It affects the ability because the media and audio from YouTube reflect as if one is 

truly working in the hospitality business. In fact, many vocabularies are learned and 

practical for the business. 

(7) It has an impact, because guests at a hotel speak fast, thus requiring us to practice 

the language from YouTube. 

(8) It is a good learning material offering many new perspectives and enabling for 

practices at any time. 

(9) It allows me to somehow communicate with guests. Although sentences are seen 

as irrelevant to the course of study, they can still be applied at work. 

(10) It does affect because frequent use of language with foreigners is often seen in 

this hospitality business. In fact, it must be heavily used in this profession. 
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APPENDIX T 

 

DCT PILOT STUDY 

Pilot Pre-test Pilot Post-test 

Situation 1  

(A1) Could you fill your name in the 

registration card?  

 

 

(A2) Sorry sor, Could you filling in some  

information required in the registration 

please? 

 

 

(A3) Excuse me, Could you fill some 

information in the registration card please? 

 

(A4) Would you fill in the registration 

card? 

 

 

(A5) Please enter your personal 

information 

 

 

(A6) Excuse me, about you information?  

 

Situation 1 

(A1) Excuse me, Could you write your 

name, your ID number and your phone 

number in the registration? 

 

(A2) Excuse me sir, the guest for filling in 

some information required in the 

registration card, please? 

 

(A3) Excuse me, Could you fill in some 

information card making the registration 

card? 

 

(A4) on filling in some information requied 

in the registration card plese? 

 

(A5) Please, filling some information 

required in the registration card? 

 

(A6) I'm sorry, I was wondering if you 

could give me some information please 
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(A7) Excuse me, could you fill some 

information in the registration card,please 

 

(A8) Excuse me, could you fill in the 

registration card please 

 

(A9) Excuse me, could you fill some 

information in the registration card please? 

 

(A10) Excuse me madam could you give us 

the information in registration gard. we 

need them to prepare the hotel room for 

you. 

 

(A11) Excuse me sir/ madam Could you fill 

in some information required in the 

registration card, please?  

 

(A12) Could you fill the information in the 

registration card, please? 

 

(A13) Sorry sir/madam, Could you fill your 

information in the registration card? 

(A14) Excuse me, Could you please fill 

some information in the registration card. 

 

(A7) Excuse me, Could you fill in some 

information, please 

 

(A8) Could you please fill in this 

registration form? 

 

(A9) Excuse me, could you fill the 

information in the registration card?  

 

(A10) Excuse me sir, Could you please fill 

your information in registration card. We 

need to know it. Thank you  

 

(A11) Excuse me sir/ madam Could you 

filling in information required in the 

registration card? 

 

(A12) Can you fill the information in the 

registration card, please? 

 

 

(A13) Could you fill your information in 

the registration? 

(A14) Excuse me, can you fill in some 

information required in the registration 

card, please? 
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(A15) Excuse me, Could you check and 

filling in some information in at reservation 

counter please 

 

(A16) Sorry sir, Please the guest for filling 

in some information required in registration 

card. 

 

(A17) Excuse me, Could you fill in the 

registration card please  

 

(A18) Excuse me sir/ madam Could you 

filling some information in the registration 

card, please? 

 

 

(A19) May I have your information, 

please? 

 

 

(A20) May I have you fill in registration 

card, please? 

 

 

(A15) Excuse me, Could you filling some 

information in the registration card? 

 

 

(A16) Excuse me, please you filling in 

some information required in the 

reqistration. 

 

(A17) Excuse me, can you fill some 

information in register card please 

 

(A18) Excuse me. Could you fill out the 

registration card, please?  

Excuse me sir/ madam. Could you fill out 

the registration card, please? 

 

(A19) Could you fill out the registration 

form, please? 

 

(A20) Excuse me madam/sir. Would you 

like the registration card for me, please? 
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Situation 6 

 

(A1) I'm apologize sir/madam, I will tell 

the chef do it for you quickly. 

 

 

(A2)-- 

 

 

(A3) we are sorry for latting. I hope you 

enjoy your meal.  

 

 

(A4) Sorry for long waiting, We will 

 

(A5) I'm sorry too madam. I forgot spoon 

for this meal so I serve food delayed 

  

(A6) –  

 

 

(A7) We're terribly apology, sir. Can I offer 

you about some drink for mistake. 

 

 

 

Situation 6 

 

(A1) Please accept my apologies for your 

inconvenience. I will call the room service, 

please can you tell me what is your order? 

 

(A2) I'm sorry sir, the guest wait a moment, 

please the hotel ask room service. 

 

(A3) we are apologize for latting. We will 

serve food in 5 minutes. Would you want 

anything else? 

 

(A4) Sorry, We will pay this meal for you. 

 

(A5) Sorry for make you waiting food for 

one and half hour, madam. 

 

(A6) I'm very sorry, but I need waiting just 

a minute please, I will tell the food in the 

kitchen. 

 

 

(A7) Excuse me. We're really apologize for 

waiting. We'll offer you about discount 

10% for this meal. 
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(A8) I'm sorry sir. Can I offer you about 

some drink for my mistake. 

 

(A9) I'm so sorry, for the delay of room 

service. 

 

(A10) I'm so sorry, madam, we are 

preparing your ordered. Please wait a 

minuit. 

 

 

 

(A11) we are sorry sir for you have been 

waiting for a long time 

 

(A12) I'm too sorry for keep you waiting 

for a long time. We will serve a room 

service right now. 

 

(A13) I'm sorry for about this we will serve 

a room service to you soon. 

 

 

(A14) We're terribly sorry about the delay 

of hotel room service. 

 

 

(A8) We're terrible sorry madam/sir. I will 

add the menu for you sorry for my problem. 

 

(A9) I'm really sorry. I will manage now. 

 

(A10) I'm so sorry madam for the mistake 

of my hotel, It have something wrong in the 

ordered so we changing for you. Please wait 

a minute madam. We will order for it. 

 

(A11) I'm apologize, Would you waiting 

hotel room service a few minute? 

 

(A12) I apologise you to make you waiting 

for a long time. 

 

 

(A13) Sorry sir, I wonder if you wait for a 

room service. 

 

 

(A14) We are terribly sorry for the delay of 

hotel room service. We are managing for 

you as soon as possible. 

 

(A15) Apologize madam, The reception 

will check with room service and after that 
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(A15) Apologize sir, We sorry waiting for 

one and half hour 

 

 

(A16) we are so sorry sir, 

 

 

(A17) I'm so sorry. You can take a seat I 

will serve you some welcome drink. 

 

 

(A18) We are terrible sorry madam for the 

delay of that hotel room service. 

 

(A19) I'm sorry sir, เรามีขอ้ผดิพลาดนิดหน่อย กรุณารอ

อีกสักครู่นะคะ 

 

(A20) I'm sorry waiting to you. 

 

 

 

 

room service will sent food for you, pls wait 

mintes 

 

(A16) I'm very sorry. I will order a room 

service now. Please waiting just a moment. 

 

(A17) I'm so sorry about some mistake but 

now in room service very busy with ture 

from China. I will check for you now. 

 

(A18) Oh dear! please accept my sincere 

apologies for delay of the hotel room 

service. 

 

(A19) I'm so sorry. please wait a minute. I 

check that for you. 

 

 

(A20) I'm really so sorry. We are 

responsible for mistake to us. Do you 

accept my apology for waiting. I will give 

discount for you. 
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