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Abstrak 

 
 
Strategi metakognitif jarang diajar kepada pelajar walaupun kemahiran mendengar 

dalam bahasa Inggeris sering diuji. Kajian ini mengkaji keberkesanan latihan strategi 

metakognitif (MST) pelajar terhadap ujian mendengar MUET; terhadap kesedaran 

metakognitif berasaskan perancangan-penilaian, perhatian berfokus, pengetahuan 

kendiri, penterjemahan secara mental dan penyelesaian masalah; penggunaan strategi 

metakognitif pelajar sepanjang rawatan; dan persepsi pelajar terhadap MST dalam 

pendengaran bahasa Inggeris sebagai bahasa kedua. 62 pelajar prauniversiti dari salah 

sebuah kolej matrikulasi terlibat dalam kajian ini yang menggunakan reka bentuk 

gabungan. Data kuantitatif menggunakan kuasi-eksperimen diperoleh untuk mengukur 

pencapaian mendengar pelajar  melalui skor ujian mendengar MUET dan kesedaran 

metakognitif menggunakan soal selidik kesedaran mendengar metakognitif (MALQ). 

Data kualitatif pula diperoleh daripada jurnal refleksi dan temu bual kumpulan 

berfokus. Analisis kovarians sehala (ANCOVA) mendedahkan bahawa MST 

mempunyai kesan segera dan tertunda ke atas pencapaian mendengar MUET dan 

kesedaran metakognitif kumpulan rawatan. Dapatan MALQ membuktikan latihan 

strategi metakognitif memberikan kesan serta-merta ke atas perancangan-penilaian, 

perhatian berfokus dan penyelesaian masalah, manakala dapatan pasca latihan 

mendapati kesan kepada perhatian berfokus. Dapatan kualitatif mendedahkan bahawa 

pelajar menggunakan perancangan-penilaian, perhatian berfokus dan strategi 

penyelesaian masalah. Pelajar menganggap MST berkesan dan membantu 

meningkatkan skor pendengaran dan kesedaran metakognitif. Kajian ini menyumbang 

kepada ilmu tentang strategi metakognitif dalam pendengaran bahasa Inggeris sebagai 

bahasa kedua dan modul MST boleh digunapakai oleh pendidik untuk 

mengintegrasikan MST dalam pengajaran mendengar. 

 

 
Kata Kunci: Latihan strategi metakognitif, Kesedaran metakognitif, MUET 

pendengaran, Pengajaran Bahasa Inggeris 
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Abstract 

 
 

Even though listening skill in English is commonly tested, metacognitive strategy is 

seldom taught to students. This study examined the effectiveness of metacognitive 

strategy training (MST) on students’ MUET listening test; on students’ metacognitive 

awareness based on planning-evaluation, directed attention, personal knowledge, 

mental translation and problem solving; students’ use of metacognitive strategies over 

the treatment period and their perceptions on MST in L2 listening. 62 pre-university 

students from one of the matriculation colleges participated in this study which 

adopted a mixed-method design. Quantitative data using the quasi-experimental design 

were elicited to measure students’ listening achievement while metacognitive 

awareness was assessed using the Metacognitive Awareness Listening Questionnaire 

(MALQ). Subsequently, qualitative data were obtained through reflective journals and 

focus group interviews. ANCOVA revealed that MST had immediate and delayed 

effects on the treatment groups’ listening achievement and metacognitive awareness. 

The MALQ survey displayed that MST had immediate effect on students’ planning-

evaluation, directed-attention strategy, and problem-solving strategies while the post-

delayed findings found there were effects on directed attention strategy. Qualitative 

findings revealed that students utilized planning-evaluation, directed-attention and 

problem-solving strategies and they perceived MST as effective and helpful in 

improving listening scores and metacognitive awareness. This study contributes to the 

body of knowledge on metacognitive strategies in L2 listening and the MST module 

could be used by educators to integrate MST in teaching listening. 

 
Keywords: Metacognitive strategy training, Metacognitive awareness, MUET 

listening, English language teaching 
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CHAPTER ONE 

INTRODUCTION 

1.1 Introduction 

Listening comprehension is critical for both first language and second language 

communication. Although there has been a rise in the studies of listening skills, there 

are still gaps to be investigated. One of the most challenging aspects of listening 

comprehension is that it could not be directly observed as it involves cognitive 

processes. This current study specifically identifies how metacognitive strategies 

influence pre-university students’ listening achievement and metacognitive awareness. 

Chapter one begins with a research background to provide context for the present 

study. Then it moves to the problem statement, research objectives, and research 

questions. Next, research hypotheses will be stated. The chapter ends with an 

explanation of the implication of the research, limitations, and operational definitions 

of terms. 

 

1.2 Research Background 

Speaking skill in the English language has always had an important place compared to 

listening, reading, and writing abilities. This can be because English is used as the 

most common international language of communication globally (Mohammed, 2020; 

Rao, 2019; Smokotin et al., 2014). However, the importance of listening skills in 

second language acquisition (SLA) should not be disregarded, even though reading, 

writing, and speaking skills are essential for language acquisition (Lye, 2018; 

Renukadevi, 2014). Vandergrift and Goh (2012) stated that second language 

researchers have reasoned that listening proficiency is necessary for language 

acquisition and facilitating other language skills enhancement. Furthermore, Cross 
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(1998) highlighted that learning could not be developed if a learner cannot understand 

the input correctly. In addition, Bozorgian (2012) revealed a significant relationship 

between listening and overall language proficiency along with reading, writing, and 

speaking skills. 

 

Considering all the above descriptions, listening skill becomes one of the fundamental 

skills to be enhanced in acquiring the target language. Despite acknowledging the 

importance of listening skills, it is also found to be the least researched skill due to its 

unobservable cognitive processes (Vandergrift, 2011; Bodie et al., 2008). However, 

with the starting of communicative language-teaching and the attention on 

competency, teaching, and learning of listening began to gain more considerations. 

Despite the attention given, listening skills are generally not allocated equal weightage 

of teaching hours compared to other language skills in the curriculum (Field, 2008). 

This aspect could be regarded as a drawback in the teaching and learning of listening 

skills as it leads to negligence of listening instruction in ESL classrooms. 

 

Educators do not focus on the process of listening comprehension or enhance students’ 

initiative to learn listening outside the classroom setting, rather test them on providing 

correct answers during listening practices in the classrooms. Similarly, students also 

depended on their teachers’ instructions and were seldom aware that they needed to be 

active listeners through self-learning (Goh & Yusnita, 2006; Vandergrift, 2003). 

Teachers are not aware of the importance in promoting students’ metacognitive 

strategies as they are still not integrated fully into ESL listening, particularly in the 

context of the Malaysian pre-university level (Nur Anneliza et al., 2020). 
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Renukadevi (2014) claims that strategic listeners use metacognitive strategies to plan, 

monitor, and evaluate their listening. As such, pre-university students, particularly in 

Malaysia, need to become strategic listeners as they have to sit for the Malaysian 

University English Test (MUET), whereby one of the skills that would be tested is 

listening skill. In fact, at pre-university and matriculation levels, Malaysian students 

are compulsory to sit for the MUET English language proficiency test before 

furthering their studies at tertiary education (Kaur, 2020; Singh et al., 2014). Next, 

Jantmary and Melor (2014) stated that sitting for MUET is also an obligation for 

students to graduate, mainly for those who study in English as a second language 

(ESL) program.  According to Malaysian Examination Councils or MEC (2019), 

MUET encompasses all the four language skills of listening, speaking, reading, and 

writing, and it measures and reports candidates’ level of proficiency-based upon an 

aggregated score range of zero to 360. 

 

Past researchers have indicated that the metacognitive approach is widely used to train 

students to cope with the demands of listening and to evaluate the effectiveness of 

metacognitive strategy training on both ESL and EFL learners’ listening performance 

(Ch’ng et al., 2017; Suzanah & Sidhu, 2011; Goh & Yusnita, 2006; Vandergrift, 2002; 

2003; 2004 and Goh, 2008). Therefore, this study is another effort to see the efficiency 

of Metacognitive Strategy Training (MST) on matriculation students’ listening 

achievement and identify their metacognitive awareness, allowing them to be self-

learners. It is equally important for their future listening activities and overall academic 

achievement. The next section describes the problem statement of the present study. 
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1.3 Problem statement 

Metacognition, or “thinking about one’s own cognition” (Brown, 1977, p. 4), is useful 

as it assists students in managing their views and controlling their learning 

involvements outside the classroom settings. While the importance of promoting 

students’ self-learning is highlighted, metacognitive strategies are still not integrated 

into ESL listening, particularly in the context of the Malaysian pre-university level 

(Nur Anneliza et al., 2020). Due to the lack of metacognitive strategies, students’ level 

of initiative in increasing their effective listening strategies outside the classroom 

learning was also low. However, according to Lye (2018), some Malaysian students 

want to develop their listening skills, whereby they would take the initiative of seeking 

advice from their educators on ways to improve listening skills outside the classroom 

context.  Lye added that teachers most commonly advise students to access online 

materials to expand their listening skills. Online materials can be assessed abundantly 

from resources such as YouTube videos, social media, or other online sources. 

Nevertheless, Richard (2015) argued that when students were asked to practice 

repeatedly with online listening materials without any guidance or instruction, it would 

be hard to monitor or evaluate whether those activities had increased their listening 

skills unless students were taught on the necessary strategies to monitor the progress 

of their learning. 

 

Developing students’ metacognitive strategies is vital to increase their ability to 

monitor their development in listening skills, and likewise, teachers would be unable 

to monitor students’ efforts outside the classroom setting. Hence, metacognitive 

strategies need to be taught to help students comprehend the listening process, take 

charge, and make the most available prospects to improve their listening ability 
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(Vandergrift & Goh, 2012; Gagen-Lanning, 2015). Mastering listening skills are 

crucial to pre-university students for their future tertiary-level education ventures. 

Students should be able to plan, monitor, and evaluate their initiatives to improve 

listening ability outside classroom contexts. Therefore, this research investigated how 

students developed their listening skills using metacognitive strategies on their own. 

 

In addition, teachers’ lack of knowledge in integrating metacognitive strategies to 

teach the listening skill in Malaysian English classrooms is also a major drawback. 

Listening instruction has been regarded as one of the most challenging skills, which 

causes frustration among EFL and ESL students (Md. Masudul & Tan, 2012).  Amir 

and Fatimah (2013) highlighted that, listening skills were usually focused on the 

correct answers compared to teaching how to listen effectively. Teachers do not teach 

students on the process of listening, rather test students on their correct answers for 

listening practices in the classrooms. Teachers’ low initiative level to enhance 

students’ listening processing skills can be due to the negligence of listening 

instruction in ESL classrooms.  Field (2008) stated that even when listening skill is 

given some considerations; it would be the first skill that the academic organisations 

reduce the teaching hours if they have any issue in the teaching hours of the courses. 

Normazidah et al. (2012) further emphasized that learning resources are often directed 

to the instructions of reading, writing, and grammar rather than listening in Malaysian 

ESL classrooms due to the differences in teaching hours. 

 

In addition, Suchitra et al. (2014) stated that the negligence of listening instruction 

occurs in the Malaysian ESL syllabus too. For instance, in the previous Malaysian 

University English Test (MUET) test specification, the listening skill was only given 
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the weighting of 15% compared to writing (40%) and reading (30%) (Malaysian 

Examination Council, 2019). As a result, students’ listening skills lag behind reading, 

writing, and speaking. In addition, more focus and learning resources would be 

diverted to components that have high value in good examination grades. Regrettably, 

educators are not conscious of these problems students face to be competent in 

listening skills. Thus, listening skills should be taught effectively in both ESL and 

EFL, because the listening process itself requires students to listen to the aural input 

and, at the same time, recognise emotions in the message through intonation, gaps, 

emphasis, and pace. Good use of teaching listening strategies is required to maximise 

the learning of listening as listening instruction has been given less importance in ESL 

classrooms. Therefore, this study was conducted to add knowledge and increase 

teachers’ understanding in integrating metacognitive strategies for listening 

instruction. 

 

Many studies have indicated that students’ lack of ability in listening for academic 

purposes is a major concern (Hu, 2019; Suchitra et al., 2014; Normazidah et al., 2012; 

Suzanah & Gurnam, 2011). Hu (2019) pointed out that using English as a medium of 

instruction in educational settings has gained strong policy support in Asian countries. 

Similarly, many tertiary academic organizations in Malaysia use English as the 

medium of teaching to acknowledge the circumstance that English has developed as 

the lingua franca of this borderless world (Suzanah & Gurnam, 2011). According to 

Normazidah et al. (2012) and Suchitra et al. (2014), Malaysian students’ listening 

skills at university or tertiary level worsened when the purpose of listening is for 

communicative purposes only. In addition, most of the undergraduate students in a 

local Malaysian university agreed that their listening skills needed the most 
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improvisation (Harmmet et al., 2014). The majority of tertiary level students may show 

a fair level of listening for communication purposes; nevertheless, it is not sufficient 

for academic purposes as they are expected to listen and take notes while listening to 

lecturers and tutorial sessions. Listening for academic purposes is more difficult due 

to the kind of languages used, which is quite formal (integrated manner) compared to 

communicative listening. Communicative language is more informal and casual as it 

is used in everyday communication.  The input such as information, references from 

multiple sources, and evaluations in lecturers also contributes to the difficulty of 

academic listening. 

 

Goh (2018) emphasized that academic listening is not only limited to lecture 

comprehension. However, it is the most common activity in the tertiary education 

setting. These include discussions with their lecturers and even peers in both face-to-

face or non-face-to-face interactions. However, students may face obstacles 

comprehending a lecture because they need to understand the content while listening 

to the lecturer’s individual accent of English and speed of delivery. Roslina and Mohd 

Rozaidi (2005) indicated that the problems faced by undergraduates in listening to 

lectures indicate that they do not have effective listening strategies to understand 

lectures in English. Hence, developing students’ listening strategies for future 

academic purposes need to be enhanced through metacognitive strategy training. The 

next section describes the research objectives of this study. 
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1.4 Research Objectives 

This research aims to improve matriculation students’ MUET listening achievement 

and increase their metacognitive awareness. The following are the research objectives 

of this research: 

 

1. to examine the effectiveness of using Metacognitive Strategy Training on students’ 

MUET listening test achievement and online listening practices. 

 

2. to examine the effectiveness of using Metacognitive Strategy Training on students’ 

metacognitive awareness based on planning-evaluation, directed attention, person 

knowledge, mental translation, and problem-solving categories. 

 

3. to examine students’ use of metacognitive strategies over the treatment period. 

 

4. to explore students’ perceptions on the utilization of metacognitive strategy training 

in L2 listening. 

 

The underlying purpose of this research is to implement a suitable method in assisting 

matriculation students to be self-learners. This is also to replace the teacher-centred 

language teaching environment. The following section describes the research 

questions of the present study. 
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1.5 Research Questions 

To operationalize the present study, the researcher formulated the following research 

questions: 

 

1. Is there any effect between students’ MUET listening test achievement before and 

after the metacognitive strategy training and online listening practices? 

 

2. Is there any effect on students’ metacognitive awareness based on planning-

evaluation, directed attention, person knowledge, mental translation, and problem-

solving categories before and after the metacognitive strategy training and online 

listening practices? 

 

3. What metacognitive strategies were used by the students over the treatment period? 

 

4. What are the students’ perceptions of metacognitive listening strategy training 

(MST) for listening? 

 

The next section will be the research hypotheses of this study. 
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1.6 Research Hypotheses 

It has been hypothesized that the implementation of Metacognitive Strategy Training 

in Malaysian matriculation ESL classes will improve learners’ listening 

comprehension, which would help them to perform better in their listening 

comprehension. It was assumed that if there were any changes between the scores of 

the students, the alternative hypotheses were supposed to be accepted. The research 

alternative hypotheses of the current empirical research are as follows: 

 

Ha (1a): There is an effect on MUET listening achievement after the metacognitive 

strategy training for the treatment group (X1). 

 

Ha (1b): There is an effect on MUET listening achievement after the online listening 

practices for the treatment group (X2). 

 

Ha (2a): There is an effect on metacognitive awareness for the planning- evaluation 

category after the metacognitive strategy training for the treatment group (X1). 

 

Ha (2b): There is an effect on metacognitive awareness for the directed attention 

category after the metacognitive strategy training for the treatment group (X1). 

 

Ha (2c): There is an effect on metacognitive awareness for the person knowledge 

category after the metacognitive strategy training for the treatment group (X1). 

 

Ha (2d): There is an effect on metacognitive awareness for the mental translation 

category after the metacognitive strategy training for the treatment group (X1). 
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Ha (2e): There is an effect on metacognitive awareness for the problem-solving 

category after the metacognitive strategy training for the treatment group (X1). 

 

Ha (3a): There is an effect on metacognitive awareness for the planning- evaluation 

category after the metacognitive strategy training for the treatment group (X2). 

 

Ha (3b): There is an effect on metacognitive awareness for the directed attention 

category after the metacognitive strategy training for the treatment group (X2). 

 

Ha (3c): There is an effect on metacognitive awareness for the person knowledge 

category after the metacognitive strategy training for the treatment group (X2). 

 

Ha (3d): There is an effect on metacognitive awareness for the mental translation 

category after the metacognitive strategy training for the treatment group (X2). 

 

Ha (3e): There is an effect on metacognitive awareness for the problem-solving 

category after the metacognitive strategy training for the treatment group (X2). 

 

The following section will offer a review of the conceptual framework of this study. 
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1.7 Conceptual Framework 

Figure 1.1 shows the conceptual framework of the current research. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1.1 Conceptual Framework 

 

 

The study utilised two main variables; independent and dependent variables. In this 

current study, the independent variable was the metacognitive strategies. Meanwhile, 

the dependent variables in this research were student’s MUET listening achievement 

and their metacognitive awareness. The significance of the study will be explained in 

the next section. 

 

1.8 Significance of the Study 

This study is expected to raise the body of knowledge concerning listening 

comprehension and metacognitive strategy instructions in the ESL context. In 

addition, the methods used, findings, and discussion of this study would benefit second 

language researchers to investigate the effectiveness of Metacognitive Strategy 

Training (MST) in different backgrounds. Even though studies on metacognitive 

MUET Listening Achievement 

Metacognitive Awareness 

 

Metacognitive strategies 
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strategy training are gaining popularity in the Malaysian context, these studies mainly 

focused on improving reading skills (Maryam, 2015; Mohammad Reza et al., 2013; 

Tengku Nor Rizan, & Nooreiny, 2012). Studies concerning the effects of 

metacognitive strategy training on ESL listening skills are still underrepresented 

(Saratha et al., 2019; Goh, 2008; Goh & Yusnita, 2006).  Hence, the current research 

would contribute to the literature review of metacognitive strategy training in 

improving students’ listening achievement in the Malaysian academic context. 

 

Secondly, in terms of pedagogical significance, the study will contribute to important 

aspects of learning in Malaysia. First, the study is significant to all ESL learners of 

pre-university and matriculation students who are compulsory to sit for the MUET 

examination to pursue their tertiary education. The ESL learners in Malaysia are 

required to sit for the MUET examination as a prerequisite requirement for the entry 

of public universities (Malaysian Examination Council, 2019).  Furthermore, the 

demand to be proficient in English is getting higher nowadays, and the skill of listening 

has to be well comprehended as it is one of the components to be tested in MUET. 

Thus, integrating metacognitive strategies in classroom listening instructions would 

develop students’ listening strategies for academic purposes and their effort to increase 

effective listening strategies outside the classroom setting. 

 

Third, this study is significant to all English teachers and educators at almost all levels 

of education, be it primary, secondary, or tertiary. This research hopes the findings can 

offer evidence and support for a process-based approach as metacognitive strategy 

training in teaching L2 listening lessons in Malaysia. As explained in the earlier 

sections, listening lessons are commonly focused on testing the students and the 
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outcome of the listening activity.  In addition, the misunderstanding that the listening 

skills of the students can be enhanced with repetitive practices happens due to the 

difficulty in teaching listening (Walker, 2014; Martínez-Flor & Usó-Juan, 2006). 

Therefore, integrating metacognitive strategy training in listening instructions is one 

of the methods that would improve students’ metacognitive awareness and listening 

achievement. 

 

Moreover, the educators could use the MST module developed to integrate 

metacognitive strategies in teaching L2 listening. Specific lesson plans to teach 

listening skills using metacognitive strategies were designed for this study. The 

teachers can adjust the lesson plan according to their students’ educational levels. For 

instance, they can use different texts and worksheets based on the difficulty level or 

text themes. Teachers can freely adapt the lesson plans provided in the module. 

Therefore, this study may assist the teachers in designing an appropriate lesson plan 

by integrating metacognitive strategy training in their listening lessons, and it can be 

conducted in any one hour of ESL classes. 

 

Finally, this study is significant for lifelong learning. As Meerah et al. (2011) 

explained, lifelong learning may involve setting goals, applying relevant knowledge 

and skills, engaging in self-direction, discovering relevant information, and adapting 

the learning strategies to different situations. According to Malaysia Education 

Blueprint 2013-2025, the second chapter emphasizes students’ aspiration to master a 

range of thinking and lifelong learning skills that involve critical thinking, reasoning, 

creative thinking, and innovation (Ministry of Education Malaysia, 2020). 

Significantly, the pre-university and matriculation students are expected to be in 
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control of their learning mostly in this digital learning era.  When they are able to 

manage their learning, they could apply the skills outside the classroom setting and 

even in their tertiary education. This study incorporates metacognitive strategy training 

in teaching and learning listening skills that can encourage the students to learn 

independently. Thus, this method is no longer considered a teacher-centred technique, 

as the students have developed their metacognitive awareness to manage their learning. 

Moreover, during the strategy training, students learned to discuss and form opinions, 

make decisions, develop critical thinking for problem-solving. These lifelong learning 

skills are important for their future journey of becoming responsible and independent 

learners. 

The following section describes the limitations of the study. 

 

1.9 Limitations of the Study 

In regard to the limitation of the study, the first one is the short duration of study faced 

by the teachers and students, where the 12 hours per week of teaching and learning 

listening skills may not be enough for both parties. In fact, mastering the metacognitive 

strategies skill may take a longer time, and the teachers have not been occupied with 

ample time to teach it implicitly. 

 

Next, the second limitation would be the context of the study. Since the study only 

confines within 62 students from one matriculation college, the result should not be 

generalised to the nationwide population of pre-university and matriculation colleges. 

The students, the research design, and the course will be described in detail to attain 

transparency in conducting the research. 
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While the final limitation would be an ongoing process of metacognitive strategy 

training. This ongoing training for 12 weeks may be affected by other factors such as 

familiarity with the topic or the communication between students from the treatment 

and control group because students were accommodated in hostels of the same college. 

Students in both groups may have the opportunity to discuss with each other on 

strategies that they have learnt in the class. Controlling other factors would be difficult 

since the students were in fixed classes designed by the division despite differences in 

other factors that may affect their interests. The following part will be describing the 

operational definitions of the study. 

 

1.10 Operational Definitions 

1.10.1 Metacognitive Pedagogical Sequence (MPS) 

MPS is a metacognitive pedagogical sequence to improve awareness of the process of 

unidirectional listening and support students to obtain the metacognitive knowledge, 

which is important for accomplishment in listening comprehension (Vandergrift, 

2007; Vandergrift & Goh, 2012). The metacognitive strategies trained in MPS are 

embedded within the listening activities. MPS was incorporated in the lesson plan of 

the teaching module for treatment group students. 

 

1.10.2 Malaysian University English Test (MUET) 

Malaysian University English Test (MUET) is a mandatory requirement examination 

for a placement at public universities in Malaysia (Lee, 2004). Most universities set 

certain criteria for the MUET band for its admission. MUET consists of four papers. 

Paper 1 and Paper 2 are listening and speaking tests, respectively. Paper 3 and Paper 

4 are reading and writing tests, respectively. For the purpose of this study, only 
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listening will be used. The lowest possible score for the MUET (Malaysian University 

English Test) listening tests was 0, and the highest likely score was 20. 

 

1.10.3 Listening Achievement 

The students’ listening achievement is measured based on their listening scores (pre-

test, post-test, and post-test 1) using MUET listening test questions which were taken 

from Penerbitan Pelangi Sdn. Bhd. (2017). 

 

1.10.4 Metacognitive Awareness 

As defined by Vandergrift and Goh (2012), metacognitive awareness is a state of 

consciousness of listeners’ own point of view as they emphasize a specific cognitive 

or learning environment. In this present study, students’ metacognitive awareness of 

listening was measured by utilising the Metacognitive Awareness Listening 

Questionnaire (MALQ) (Vandergrift et al.,2006). 

 

1.10.5 Metacognitive Strategies 

Metacognitive strategies for this study were derived from Vandergrift et al. (2006). 

Five main components of metacognitive strategies used in this study were planning-

evaluation, directed attention, mental translation, person knowledge, and problem-

solving. 

 

1.10.6 Metacognitive Strategy Training 

Metacognitive Strategy Training refers to the strategy training given to the treatment 

group for nine weeks using embedded strategy training which is Metacognitive 

Pedagogical Sequence (MPS), while the second group, which was the control group, 
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did not receive metacognitive strategy training. The treatment group students were 

taught how to plan, monitor, or evaluate their listening process for nine weeks based 

on the teaching hours allocated in the classroom for the listening skill of the English 

course. 

 

1.10.7 Online Listening Practices 

Online listening practices refer to students’ self- practices on listening in the college 

portal uploaded by the lecturer. No special training or instruction was given to the 

students related to the online listening practices. 

 

1.10.8 Reflective Journal Writing 

Reflective journal writing in this study was used to explore students’  metacognitive 

awareness and also as a tool to increase students’ metacognitive awareness. For the 

purpose of this study, students were required to write reflective journal writing after 

the strategy training for 9 weeks. 

 

1.10.9 Pre-university students 

Pre-university students in this study were matriculation students studying in one of the 

matriculation colleges situated in the northern region of Malaysia. This pre-university 

required them to complete a one-year program before furthering their studies at public 

universities. 

 

1.11 Chapter Summary 

This chapter explains the introduction, background of the study, problem statement, 

research objectives, research questions, research hypotheses, conceptual framework, 
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the significance of the study, limitations of the study, and finally, the operational 

definitions of the terms. In summary, the research was conducted to enhance the 

students’ MUET listening achievement using Metacognitive Strategy Training (MST). 

Thus, this study was an attempt to introduce a new approach in teaching listening 

among pre-university students. Above all, it aimed to provide a more process-based 

instruction rather than a product approach to ESL listening. The following chapter will 

offer a review of relevant literature on this field of study. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.1 Introduction 

Related literature reviews and researches are discussed in this chapter. The literature 

review is explained to establish and show the connection of the theories and 

methodologies used in this study. This chapter consists of a few sections. Theories of 

listening comprehension will be explained in the first part. These include bottom-up 

and top-down processing, listening processing phases, and models of listening 

comprehension. Then, the following section emphasizes on metacognition, 

metacognitive awareness, and metacognitive strategies. Related researchers on the 

effects of metacognitive strategy training on metacognitive awareness and students’ 

listening achievement are also presented. The Metacognitive Pedagogical Approach 

(MPS) was described as the metacognitive instructional approach used in this study. 

Finally, the theoretical framework of the study will be explained in the last section. 

 

2.2 Second Language Listening Processes 

Listening is an important skill, and it is necessary to establish the background for 

communication (Yavuz & Celik, 2017; Okwuchukwu, 2016). Rost (2011) argues that 

one learns to understand and speak a language largely by hearing and imitating native 

speakers. In addition, Latifi et al. (2014) described those successful communications 

greatly affect students’ fluency. Listening is a skill that affects the student in a specific 

way outside the classroom context (Field, 2008). It provides a condition where students 

get some information before they proceed with reading, speaking, or writing activities.  

Hence, it can be implied that students gain knowledge and understand a language by 

listening. 
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The term listening has been well-defined differently by many scholars. It involves 

various processes, including recognising the speech sounds, understanding the 

meaning and syntax of the sentences (Ahmadi, 2016). Agustina (2018) defines 

listening as an interpretation of the content said by the people and not just hearing. 

Agus et al. (2019) stated that listening occurs when listeners listen to the oral signs 

attentively, comprehend, and clarify to acquire the information, retain it, and 

understand the message through speech or verbal language said by the speaker. 

Similarly, Gilakjani and Sabouri (2016) stated that listening is a process when listeners 

receive input from the speaker to create and display meaning, listeners negotiate what 

he or she understands with the speaker and respond by making sense through 

involvement, creativity, and compassion. Hence, listening can be described as a 

complex process of understanding content conveyed by the speaker to the listener, and 

the listener needs to interpret using creativity and communication skills such as 

negotiating. 

 

Therefore, it can be implied that listening is not as simple as just hearing sounds. 

Listening can be defined as a problem-solving action (Chou, 2017; Buck, 2001; Rost, 

2001). As stated above, listening is essential for communication, and listeners must 

infer the words or sentences stated by others and respond to them accordingly. Brown 

(2011) argues that sometimes what you hear and the actual utterances may not be the 

same, and it could cause problems. This is the moment where listeners face 

communication breakdown. Listening can be challenging because, firstly, listeners 

will be hearing numerous sound streams simultaneously, and this input seeks listeners’ 

attention constantly while listening. The problem occurs when the life conversation is 

faster than the listeners’ mental listening capacity. Hence, listeners are always being 
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pushed to assume what they listen and think is appropriate and then make their 

interpretation. 

 

Nevertheless, with cultural background and linguistic knowledge, first language 

listeners would not face problems guessing or thinking relevant words as they are 

familiar with the language and have similar experiences with the speaker.  However, 

most second-language listeners do not have this advantage. Flowerdew and Miller 

(2005) claim that although the listening comprehension processes involved in L1 and 

L2 seem to look the same (p.27), but second language listeners have to go through 

extra cognitive processes to understand the messages or information. Janusik and 

Keaton (2015) stressed that the possibility of second language listeners to translate is 

when some of the auditory inputs are not familiar to them. This situation may lead 

them to guess based on some recognisable sounds. The process of second language 

listeners guessing is inclined to comprehension breakdown, which can happen at the 

first stage (perception) when sounds are deciphered (Field, 2003; Wilson, 2003). In 

order to help second language listeners to use evidence for predictions for 

comprehension, understanding the possible breakdowns at different phases is equally 

important. Hence, the next section discusses the listening comprehension models for 

second language listeners to understand breakdowns during listening processes. The 

next section describes the two most common listening models in a second language. 
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2.2.1 The Top-Down, Bottom-Up, Interactive Model 

The two most common listening models in second language listening are the Bottom-

Up and Top-Down Models. Other listening models are the Interactive Model and 

Perception, Parsing, and Utilisation Model. These models were used to explain the 

listening processes. The bottom-up process occurs when listeners make use of explicit 

information from the input, while in the top-down process, listeners would interpret 

information received by making use of previous knowledge and experience where a 

mental representation will be created. Mental representation can be created by 

connecting linguistic information with one’s prior knowledge. Bottom-up processing 

is considered as a low-level process, while top-down is considered as a high-level 

process as it is knowledge-driven.  Richard (2005) and Vandergrift (2004) noted that 

listeners need to use both bottom-up and top-down processes in order for listeners to 

understand messages. 

 

Field (1999) explained that listeners would analyse various elements of the language 

discourse in bottom-up processing. Lye (2018) argues that bottom-up processing can 

be compared with the analogy of constructing Lego blocks. In this process, listeners 

would start processing the linguistic structures of the target language, firstly by 

analysing sound streams (phonology), then words and sentences (morphology) up until 

the message conveyed is meaningfully represented. For weaker second language 

listeners, comprehension interruption happens mostly at this phase of processing. 

Kurita (2012) added that for less-skilled listeners, due to possible factors such as 

pronunciation, speech rate, incapability to identify the keywords, and lexical structures 

prevent them from positive decoding.  As stated in the earlier examples above, in order 

to develop second language listeners’ bottom-up processing, the listening tasks 
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concentrate on the recognition and ability to remember the words rather than 

understanding the meaning. These contain dictation and fill in the blanks exercises and 

are normally utilised in the early process of second language listening instruction since 

listeners have inadequate help to comprehend the whole meaning (Richards, 2005; 

Wilson, 2003). 

 

Thus, second language listeners can be motivated to follow strategies that have been 

applied by the first language and second language listeners (Field, 2000; Mendelsohn, 

2006). Less skilled listeners could use the selective listening technique (metacognitive 

strategy) and inferring technique (cognitive strategy) at their listening proficiency 

level. This is because less-skilled listeners can use it to guess the meaning of difficult 

words and reduce the risk of guessing only with the words they remember at that 

moment. When L2 listeners practise these strategies, they can go past bottom-up 

processing and stimulate present knowledge or plan for top-down processing for a 

more precise and comprehensive understanding. 

 

On the contrary, in top-down processing, listeners will infer the meaning of the word 

by using their background knowledge, experience, and contextual clues to predict the 

meaning, which can be referred to as non-linguistic information that is kept as a 

schemata memory (Vandergrift, 2011). Nguyen and Newton (2018) added that 

students’ schematic knowledge is particularly useful when listening activities happen 

without the opportunities for informal interaction. Schema knowledge can be defined 

as an abstract structure of knowledge known as a mental representation that stays in 

listeners’ memory (Mahmoudi, 2017). Therefore, background knowledge, experience 
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and contextual clues are some of the information that can be considered as listeners’ 

mental memory. 

 

Top-down processing in listening is mainly related with skilled listeners. Top-down 

processing involves activating listeners’ background knowledge through pre-listening 

tasks where second language listeners use non-linguistic information in developing 

their listening process. Similarly, Karimi et al. (2019) stated that pre-listening activities 

stimulate the suitable schemata of listeners to help them for understanding, and this is 

done before the real listening task. This strategy is also a compensatory strategy 

because listeners use this approach to fill gaps caused by a lack of linguistics 

knowledge in bottom-up processing. Similarly, Nian Masna et al. (2018) indicate that 

students utilized prior knowledge as a compensatory strategy to solve problems in 

listening activities. 

 

Although the compensatory strategy is utilized to assist the understanding process in 

L2, it has some problems. For example, Macaro et al. (2005) found that listeners’ prior 

knowledge can work oppositely if listeners do not monitor their listening process, 

whereby comprehension inaccuracy may occur if listeners do not take the initiative to 

relate their prior knowledge with the audio. This step which regularly alternates 

between prior knowledge and the audio, indicate that listeners would be using one of 

the metacognitive strategies that is monitoring their understanding while listening. 

Likewise, ensuring that there is a balance between the usage of prior knowledge and 

related parts of the audio which could contribute to the understanding of the text 

meaningfully (Macaro et al., 2005). 
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Nevertheless, the interaction between bottom-up and top-down processing is also 

essential in successful listening (Vandergrift, 2003). The Interactive Model involves 

the combination of bottom-up and top-down processing utilized by listeners to 

comprehend a text (Goh, 1998). In addition, Khuziakhmetov and Porchesku (2016) 

agreed that for better performance in listening comprehension, bottom-up processing 

individually would not be sufficient, but a successful listening comprehension needs 

interaction between both top-down and bottom-up processing. Hence, it can be implied 

that listeners would use linguistic knowledge and schematic knowledge during 

interactive processing. 

 

Interaction between top-down and bottom-up processing for first language and skilled 

second language listeners would not need conscious effort, and it is automatised. On 

the contrary, for the less skilled second language listeners, it requires conscious steps 

where as soon as they receive the first input, their attention will be fixated on linguistic 

knowledge for the bottom-up processing. Commonly, the limited effort would be taken 

for non-linguistic knowledge (top-down processing) due to their listening capability. 

This would lead to imperfect processing and ineffective comprehension. 

 

Due to this, metacognitive strategies would be supportive of successful 

comprehension. For instance, listeners may need to be selective in selecting relevant 

content even in the bottom-up processing. This method would allow listeners to focus 

only on fewer ideas from the text, and indirectly, they would not be burdened by 

cognitive load. Metacognitive strategies would be facilitating listeners in top-down 

processing, whereby monitoring strategy would continuously guide listeners to 

interpret the text correctly using prior knowledge. It is vital to emphasize that studies 
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have found that top-down and bottom-up skills with strategy instruction are beneficial 

in helping students’ listening (Yeldham, 2018; Vandergrift & Goh, 2012). However, 

Richards (2008) and Vandergrift (2007) stated that the interaction of both would 

happen depending on whether listeners are familiar with the topic and how compact 

the information of the text is, particularly, the context of the text, the type, and 

language of the text and also the listeners’ language level. 

 

In addition, Henderson (2017) added that for effective listening to happen, a few 

aspects need to be considered: the purpose of learning, the students, and the listening 

materials for practice sessions. To sum up, the interactive model is used in the listening 

process when problems occur either in linguistics or non-linguistic sources of 

knowledge, in which listeners would choose either one of the sources for effective 

listening comprehension. Thus, learning metacognitive strategies is necessary for 

listeners to overcome any shortcomings in their listening processing, particularly for 

the interactive listening process. The following section will be discussing the 

Perception, Parsing, and Utilisation model. 

 

2.2.2 Perception, Parsing, and Utilisation Model 

Listening processes can also be explained using the Perception, Parsing, and 

Utilisation model. This model was first introduced by Anderson et al. (1996) to show 

the mental processes in the first language. However, according to Goh (2000) and Al-

khresheh (2020), this model can also be used for second language listening. This model 

is slightly in contrast with the top-down processing and bottom-up processing 

approaches, as it describes listening processes in three phases: Perception, Parsing, and 

Utilisation. 
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The initial phase of processing, which is the perception stage starts when language-

related sound streams are observed and momentarily stored in the working memory 

(WM) for processing. This is when bottom-up processing will be used to suit stored 

auditory messages compared to the target language’s phonological system. Words in 

the target language will be formed or known as meaningful representations when 

suitable matches are made with language’s phonemes, stress, assimilation, and elision. 

According to Vandergrift and Goh (2012), this process would be quite challenging for 

second language listeners because it necessitates the progress of speech breakdown. 

Besides, the spoken text does not provide clues visually to decide the word limitations, 

unlike the written text. The processes like omitting a sound from spoken words 

depending on the language they are listening to. Every language has its own unique 

features or characteristics, such as stress and intonation. Unlike L1 listeners, who may 

be able to recognise and segment speech easily, second language listeners may have 

difficulty doing so. 

 

The second phase of processing is the parsing stage, where Flowerdew and Miller 

(2005) stated that listeners would do structural analysis using the retained language 

input kept in the working memory (WM). At the perception stage, only initial sounds 

were decoded into words, and then they will be matched with syntactic and semantic 

information at the parsing stage. This information will be kept in the long-term 

memory (LTM). Utterances at the parsing stage are recognised when there are 

connections between words, phrases, and clauses. This is called syntactic knowledge. 

On the other hand, semantic knowledge occurs when listeners have knowledge about 

the relations between the sentences (Flowerdew & Miller, 2005). Second language 
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listeners may have difficulties due to the lack of syntactic and semantic knowledge of 

the target languages (English). 

 

Based on the Adaptive Control of Thought - Rational or known as ACT-R theory, the 

process of analogy happens when retrieved syntactic and semantic knowledge that 

have been stored in the long-term memory (LTM) matched with the spoken utterances 

(Anderson & Schunn, 2000). ACT-R theory has three main components: Declarative 

knowledge, procedural knowledge, and working memory. Declarative knowledge 

focuses on the actual information such as propositions, pictures, and sequences that a 

person can distinguish and express. Procedural knowledge represents the production 

that happens when someone makes inferences from the factual information 

(declarative knowledge) that he or she knows. Working memory is a part of LTM that 

is greatly activated. For understanding utterances, the chances of some words to be 

retrieved from the long-term memory connected with listeners’ experiences and 

whether they have used the word before or not is likely high to be successfully 

retrieved. This means parsing focuses on linguistic information, non-linguistic 

knowledge such as prior knowledge also might influence the process. 

 

Goh (2000) argues that three main problems are connected with the parsing stage. 

Firstly, the incapability of forming mental representations from words, forgetting 

quickly what listeners hear, and understanding the following ideas due to missing 

information from the earlier part. Generally, less skilled second language listeners tend 

to listen to every word that they hear compared to effective listeners where they listen 

selectively. When less skilled listeners hear too much, they cannot process or forget 
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the information easily. Meanwhile, skilled listeners will have more space to use top-

down processing because of their selective attention. 

 

The third phase or final stage is the utilisation stage. This is the stage where listeners 

interpret or understand the message by connecting the relevant information or the most 

suitable words retained from perception, and parsing stages are being stored in long-

term memory (Vandergrift & Goh, 2012). Listeners would draw suitable non-linguistic 

information or knowledge to develop their interpretation of whether the message they 

received has implied or literal meaning.  O’ Malley et al. (1989) claim that more prior 

knowledge will be available to skilled listeners and would have been stored efficiently.  

Examples of implied messages are humour or sarcasm. Interpretations are developed 

based on information such as the speaker's tone, world knowledge, or other 

information withdrawn from long-term memory (LTM). 

 

One of the issues faced by second-language listeners at the utilization stage is 

understanding the words instead of the message and the main ideas (Goh, 2000). This 

indicates ineffective use of prior knowledge by less skilled second language listeners 

for processing listening. However, skilled listeners would effectively use elaboration 

strategy to access knowledge from academic and non-academic settings to assist 

interpretation.  Generally, Anderson’s three phases of listening can be related to 

‘bottom-up’ and ‘top-down’ processes (as cited in Zhang & Zhang, 2011). The phases 

of perception and parsing phase parallel with ‘bottom-up’ processing. For example, 

listeners would recognise a word from the sound and structure input in both the 

bottom-up processing and parsing phase. On the other hand, the parsing and utilisation 

phases correspond with ‘top-down’ processing, where listeners would depend on 
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contextual clues and background information to interpret the meaning. Thus, 

researchers need to understand the listening comprehension processes. This would 

allow them to implement relevant listening strategies in developing the listening skills 

of language learners. 

 

2.2.3 Implications of listening models on metacognitive instructional strategies 

Listening models are extremely important for scholars, particularly second language 

listening researchers, because it allows them to understand the phase or stage where 

communication breakdown happens. Once researchers know the stage where the 

communication breakdown happens, the most relevant treatment or intervention can 

be given according to the stage during the listening comprehension process. For 

example, if listeners were found to have difficulties recognising the word, researchers 

could suggest the most suitable remedial listening activity at that stage or phase, 

whereby in this situation, attention should be on building listeners’ bottom-up 

processing or developing their perceptual skill with appropriate listening strategies. In 

other words, word recognition can be considered to be taught at the initial phase of the 

listening process. 

 

Moreover, researchers in the second language field also use the explanation of the 

listening models to examine strategies that would build listeners’ automaticity. It can 

be agreed that by using listening models, second language listeners are reflected as 

efficient listeners when they use little effort for their bottom-up processing and 

perceptual processing. These stages should be automatised and must not add cognitive 

load to the listeners. In other words, at perceptual or bottom-up processing, if listeners 

could automatise their listening processes, they would have more space in their mind 
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for top-down processing, such as using prior knowledge or world knowledge to assist 

their interpretation. By comparing skilled and less skilled listeners, skilled listeners 

use more non-linguistic knowledge while less skilled listeners use more linguistic 

knowledge. 

 

Based on the studies related to the listening processing models, it can be argued that 

Top-down, Bottom-up, Interactive models are considered two-way and would be 

recursive naturally. Conversely, the debate on whether the Perception, Parsing, and 

Utilisation processing model is one way or recursive is still going on (Graham & 

Macaro, 2008; Vandergrift & Goh, 2012). Nevertheless, the recursive listening 

processes have shown that listeners at a different phase of the listening process would 

use top-down and bottom-up processing differently. Fellow researchers like Graham 

& Macaro (2008) preferred the interactive nature of the listening process over the 

Perception, Parsing, and Utilisation model. The current study adopted the 

understanding that the listening process involves interaction and is a recursive process, 

as reasoned by Vandergrift and Goh (2012). Moreover, the interactive and recursive 

nature of listening processes is reflected in the Metacognitive Pedagogical Sequence 

model used in this study. Listening processes in Metacognitive Pedagogical Sequence 

comprises an interaction between non-linguistic and linguistic knowledge processing. 
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Figure 2.1 represents the interaction of listening processes in this study as described 

earlier in this paragraph due to the repeated listening in the metacognitive strategy 

training. 

 

 

 

 

  

 

    

 

  

    

   

 

 

 

Figure 2.1 The Interactive Nature of Cognitive Processes and Knowledge Sources in 

L2 Listening Comprehension. (Source: Adapted from Vandergrift, 2011; Vandergrift 

& Goh, 2012) 
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planning, comprehension monitoring, problem-solving, and evaluation. Top-down 

processing (end of parsing and utilization phases) happen when students use the 

planning strategy in pre-listening activity, such as predicting possible main ideas using 

their prior knowledge. While, bottom-up processing (perception phase) occurs when 

students start to listen to the text, where students would recognise the speech input, 

words, and sentences. 

 

To sum up, it can be inferred from the listening comprehension model that listening is 

an active or a conscious process. Listening is an active process whereby students 

should understand the listening task and encounter listening challenges by utilizing 

relevant listening strategies. ESL pre-university students in this do study require 

adequate guidance on learning how to manage their listening activities. One of the 

instructional methods that increases students’ awareness of the listening process and 

supports them to control these processes is metacognitive strategy training 

(Vandergrift & Goh, 2012). The concept of metacognition, metacognitive awareness, 

and metacognitive strategies are explained in the following section. 

 

2.3 Conceptual Explanation on Metacognition, Metacognitive Awareness and 

Metacognitive Strategies 

This section reviews the literature on the concept of metacognition, followed by the 

two concepts observed in the research: Metacognitive awareness and metacognitive 

strategies. These concepts would have significant effects on the training of 

metacognitive strategies in second language listening. 
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2.3.1 Metacognition 

The term metacognition has been defined by many scholars. Nevertheless, John 

Flavell, a developmental psychologist, introduced the term metacognition in the 1970s. 

A comprehensive clarification of metacognition is given by Flavell (1976): 

 

One’s knowledge concerning one’s own cognitive processes 

and products or anything related to them (...) [and] refers, 

among other things, to the active monitoring and consequent 

regulation and orchestration of these processes in relation to 

the cognitive objects or data on which they bear (...), usually 

in the service of some concrete goal or objective (p.232). 

 

Flavell’s (1976) definition clearly underlined two main aspects of metacognition: 

metacognitive knowledge and metacognitive action. Grifth and Ruan (2005) 

highlighted the phrase “cognitive monitoring” in Flavell’s definition of metacognition 

to show the connection between metacognition and self-regulated learning. 

Metacognitive knowledge is associated with thinking processes (cognitive process) 

and cognitive endeavours (attempt), and metacognitive action is when someone 

behaves in a certain way to solve problems to attain cognitive attempts.  Metacognitive 

knowledge and metacognitive action are also known as declarative knowledge and 

procedural knowledge, respectively. In addition, Wuryaningrum et al. (2020) defined 

declarative knowledge as when the student knows or comprehends a concept, while 

procedural knowledge is when the student is able to behave according to the 

knowledge of the known concept. 
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In addition, Brown (1977), in the context of learning processes, described 

metacognition as the information about and regulation of one’s own cognitive 

activities. O’Malley and Chamot (1994) further emphasized that learners without 

metacognitive approaches are assumed as directionless and without the chance ‘to plan 

their learning, monitor their progress, or review their achievements and future learning 

paths’ (p. 8). In other words, metacognition signifies a learner's self-monitoring and 

self-regulating capabilities and contributes the most to self-managed learning (Garvil 

et al., 2002), whereby learners have control over their learning context process (Shraw 

et al., 2006). Furthermore, Georghiades (2004) mentioned that metacognition was used 

by Flavell in education to show the students’ self-management over their learning and 

memorizing processes. Knowledge of metacognition even adds the essence of utilizing 

metacognition in language learning (Wenden, 1987). Hence, these definitions imply 

that metacognition promotes self-regulated learning. 

 

Recently, Sajna and Premachandran (2016) described metacognition as a process of 

observing own learning as if they are someone else. Sajna and Premachandaran added 

that metacognition allows students to be more conscious of their learning processes. 

Haukas et al. (2018) further explained that metacognition refers to awareness about 

one’s knowledge, experiences, emotions, and learning in the settings of language 

teaching and learning. Generally, these definitions suggest that metacognition requires 

someone to be aware of their thinking process and self-regulate their learning 

processes. On the other hand, being aware of how you think can be referred to as 

metacognitive awareness (Sajna & Premachandran, 2016). Therefore, metacognitive 

awareness enables students to be more careful of what they are doing, why, and how 
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the skills they are learning might be used differently in different situations. The next 

sections describe metacognitive awareness. 

 

2.3.2 Metacognitive Awareness 

Vandergrift and Goh (2012) describe metacognitive awareness as ‘a state of 

consciousness of our thoughts as we pay attention to a particular cognitive or learning 

situation’ (pp. 84-85). The simplest definition is given by Nosratina et al. (2014), 

where metacognitive awareness is described as knowing how you think. In addition, 

Hacker (2009) described metacognitive awareness as being aware of one’s learning, 

evaluating the learning requirements, generating strategies to meet the requirements 

then applying the generated strategies to learn. Thus, a person requires metacognitive 

knowledge (the awareness of one’s thinking) and metacognitive regulation (the 

capability of managing one’s thinking processes) to be aware of his or her learning 

process. These two components are used together to inform learning theory. Flavell’s 

(1976) definition of metacognition comprised metacognitive knowledge and 

metacognitive action components. These two components were explained in the Model 

of Cognitive Monitoring developed by Flavell (1979), as illustrated in Figure 2.2. 

 

The Model of Cognitive Monitoring (Figure 2.2) emphasizes that monitoring a wide 

range of reasoning activities happens over the interactions and actions among four 

basic factors: (a) metacognitive knowledge, (b) metacognitive experiences, (c) goals 

(or tasks), and (d) actions (or strategies). Metacognitive knowledge denotes someone’s 

knowledge about person, task, and strategy factors. 
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Figure 2.2 Model of Cognitive Monitoring (Flavell, 1979) 

The first metacognitive knowledge is personal knowledge, which includes all the 

information that students believe of themselves and the methods that can allow them 

to achieve successful learning and unsuccessful learning (Flavell, 1979; Vandergrift 

& Goh, 2012). For instance, a student might feel that listening in English is the most 

difficult thing to do compared to other skills. Thus, this particular student might take 

the initiative to find the solution to solve his or her inadequacy. Hence, personal 

knowledge is one of the important aspects of self-learning and self-improvement. 

 

The second component of metacognitive knowledge is task knowledge. This 

knowledge includes comprehending the purpose of the task, demands, and nature of 

the task, as well as the quality and the quantity of information accessible to finish the 

task (Flavell, 1979). In the context of the current study, students would use planning 
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strategies like selective attention and advanced organisation, as well as monitoring 

strategies. The monitoring strategy happens when the students are aware of the 

difficulty of the task, and they dedicate extra effort to monitor their understanding 

regularly. The most examined element, which is the last component of the 

metacognitive knowledge, is strategy knowledge (Pintrich et al., 2000), with different 

categorizations resulting in classifying learning strategies. This strategy knowledge 

allows students to solve certain learning using relevant strategies. Strategy knowledge 

is not the same as strategy use; the former simply means “knowing about strategies” 

(Vandergrift & Goh, 2012; p. 87) and may not be interpreted as successful strategy 

use. 

 

The second factor in the Model of Cognitive Monitoring (1979) is metacognitive 

experiences. Flavell (1979) defines metacognitive experience as: “any conscious 

cognitive or affective experience that accompanies and relate to any intellectual 

enterprise” (p. 906). Metacognitive experiences are most likely to happen in a situation 

that needs a high level of alertness and great ‘conscious thinking’. Metacognitive 

experiences permit metacognitive knowledge to be added, deleted, or revised. Lye 

(2018) stated that metacognitive experiences could be a person’s feelings, beliefs, or 

experiences happening before, during, and after a cognitive encounter. For instance, 

when a student listens to an unknown word that he or she does not know the meaning, 

he or she immediately remembers another word that has a similar sound. This is how 

metacognitive experience is displayed. In other words, metacognitive experience leads 

to useful retrieval and application of knowledge to attempt a task (i.e., remembering a 

prior strategy that was used for similar situations). 
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The third element or factor in the cognitive model is goals or tasks related to the real 

aims of a cognitive endeavour. Metacognitive knowledge and experience encourage 

someone to create new learning aims, reviewing or leaving goals that are not effective.  

Finally, the fourth component in Figure 2.2 is cognitive strategies. These strategies are 

some techniques that can contribute to achieving those goals.  Metacognitive 

knowledge, metacognitive experience, and goals, activate strategies to solve the 

current task (e.g., utilizing successfully-used effective approaches to answer the 

present task). 

 

In the context of this study, Vandergrift et al.’s (2006) definition of metacognitive 

awareness for listening skills is utilised. Vandergrift et al. stated that metacognitive 

awareness in listening as students’ cognitive evaluation or their insights about 

themselves, understanding the listening requirements, cognitive aims, and their 

method or strategies to tackle the listening activities. In this research, pre-university 

students were given metacognitive strategy training to develop their metacognitive 

awareness for successful listening. By indirectly developing students’ metacognitive 

awareness, they became more conscious of their listening processes and gained 

metacognitive experiences. Thus, in this study, the concept of metacognitive 

awareness in listening skills was utilised to describe what pre-university students 

think, monitor, and control their thinking using the Metacognitive Awareness 

Listening Questionnaire (MALQ). 

 

The next section describes metacognitive strategies that were applied in this research 

based on Vandergrift et al. (2006) MALQ descriptions. MALQ was used as the basic 

concept of metacognitive awareness and strategies used by pre-university students in 
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this study. Past studies on the effect of metacognitive strategies on language 

performances and, specifically, listening skills are described in the next section. 

 

2.4 Metacognitive strategies 

This section describes the taxonomy of learning strategies and the taxonomy of 

metacognitive listening strategies. 

 

Metacognitive strategy denotes the strategy employed on the regulation or executive 

control of cognition (Yang, 2013). As described in Flavell’s (1976) definition, 

metacognition consists of knowledge and action. This indicates that students should 

acquire the knowledge of metacognition and actions that represent metacognition. 

These abilities are referred to as metacognitive strategies. Similarly, Ozsoy and 

Ataman (2007) explained that the capability of using metacognitive knowledge could 

also be known as metacognitive control. In addition, Schraw and Moshman (1995) and 

Desoete (2008) defined metacognitive strategies as the capability of controlling 

metacognitive skills (mental processes) strategically to achieve cognitive goals. In 

addition, Dhanapala (2020) claimed that metacognitive strategies assist students to 

manage, regulate, or direct the language learning development and contain planning, 

monitoring, and evaluating strategies. 

 

Based on the descriptions above, whenever students control their mental processes for 

listening activities such as problem-solving tasks or cognitive activities, they utilise 

metacognitive strategies. Thus, instrumentation of planning, monitoring, and 

evaluation approaches reasonably entails recursive interactive listening processing. 

For example, when listeners interpret information, they would first use the planning 
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strategy at the initial decoding stage (bottom-up processing), which involves actively 

selecting inputs. In addition, listeners will be monitoring whether their decoding while 

actively selecting the inputs. Similarly, a listener would apply the same listening 

process when he or she chooses which prior knowledge is suitable for interpreting the 

message (top-down). These processes become recursive at any stage, as soon as the 

listeners identify their mistakes while evaluating their listening processes till the 

information is interpreted correctly. Therefore, it is crucial for second language 

listeners to learn appropriate second language listening strategies. 

 

In relation to the complex processes of recursive interactive listening processing, 

efforts are made to conceptualise second language listening strategy taxonomies. In 

second language listening research, common taxonomies that were adapted include 

Oxford's (1990) Strategy Inventory for Language Learning (SILL) and O’Malley and 

Chamot’s (1990) taxonomy of learning strategies. However, Oxford’s SILL comprised 

six components (cognitive, metacognitive, memory-related, compensatory, affective, 

and social) while O’Malley and Chamot (1990) conceptualised fewer components. 

O’Malley and Chamot’s second language learning taxonomy include cognitive, 

metacognitive, and social-affective strategies. Cognitive approaches are strategies 

utilised to solve a learning activity, while task-appropriate strategies are used to 

manipulate the information to solve a learning task. Social-affective strategies are 

applied when students refer to their friends for guidance to solve the learning activity. 

In this study, O’Malley and Chamot’s (1990) taxonomy of learning strategies was 

applied due to a few reasons. Firstly, this taxonomy is applicable for second language 

listening. Secondly, it was used as a guideline in Metacognitive Pedagogical Sequence 

(MPS). MPS is an embedded teaching approach for metacognitive strategy training 
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used to develop the metacognitive strategy training module of this study. Thirdly, 

O’Malley and Chamot’s (1990) taxonomy of learning strategies was the foundation of 

Vandergrift’s (1997) taxonomy of metacognitive strategies for L2 listening and the 

development of Metacognitive Awareness Listening Questionnaire (MALQ) designed 

to assess second language listeners’ metacognitive awareness and metacognitive 

strategies in this research. 
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Figure 2.3 shows the description of MALQ items in Vandergrift et al. (2006) MALQ 

which consists of five metacognitive strategy components. These five factors were 

used to measure second language listeners’ metacognitive awareness and strategies 

utilized during L2 listening. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 2.3 Metacognitive Strategy Components and Sub-components 

(Source: Vandergrift et al., (2006, p.462) 

The planning and evaluation component signifies methods that listeners employ before 

listening and techniques to evaluate their listening strategies. The second component 

of the metacognitive strategy is directed attention. This component represents 
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strategies applied by the listeners to stay focused on the listening activities. Person 

knowledge is the third component of metacognitive strategies related to listeners’ 

opinion of their second language listening and the difficulties they face while listening. 

The mental translation component is the fourth component of metacognitive strategies, 

representing listeners’ translation techniques to comprehend the text.  Vandergrift et 

al. (2006) emphasized that listeners should avoid translating methods as a way to 

understand the audio if they want to move towards becoming skilful listeners. 

However, there is a claim, whereby mental translation in second language learning 

may facilitate second language learners to generate meanings by referring to their first 

language memories (Kern, 1994). The last component of metacognitive strategies is 

problem-solving strategy. Listeners apply problem-solving strategies to infer 

meanings of words or phrases that they do not understand and monitor those 

inferences. 

 

The next sections discuss studies related to the effect of metacognitive strategies on 

students’ academic and languages performances. In addition, studies on the effect of 

metacognitive strategies on students’ listening performances and metacognitive 

awareness were described. 
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2.4.1 Researches on the Effects of Metacognitive Strategies on Language  

Performances 

Studies on metacognitive strategies are ample and still increasing due to its 

importance. Many studies have provided evidence on the relationship between 

academic achievement and metacognition (Ali & Karim, 2019; Habok & Magyar, 

2018; Rasha, 2014; Norehan, 2006). Ali and Karim (2019) emphasized that students 

who adopt metacognitive strategies are able to learn and perform their academic 

activities more effectively compared to those who do not apply metacognitive 

strategies. Habok and Magyar (2018) study revealed that metacognitive strategies had 

some effect on students’ academic achievement and their foreign language scores. 

Similarly, Norehan (2006) revealed a significant positive connection between private 

secondary school students’ overall academic achievement and metacognitive 

awareness in Kuching, Malaysia. In addition, Rasha (2014) encouraged the use of 

metacognitive strategies that effectively influence the academic achievement and 

teaching performance of pre-service female teachers in Ajman University in the United 

Arab of Emirates. 

 

The majority of the studies on the effect of metacognitive strategies were focused on 

reading skills and vocabulary competence (Diaz, 2015; Nejad and Mahmoodi-

Shahrebabaki, 2015; Al-Khasawneh & Huwari, 2014; Rasekh & Ranjbari, 2003; 

Kusiak, 2001). Diaz (2015) revealed that metacognitive strategy instruction had 

positively affected vocabulary acquisition skills because students were able to increase 

awareness about certain learning approaches and apply metacognitive strategies to 

upsurge their vocabulary learning.  Besides that, Al-Khasawneh and Huwari (2014) 

discovered that the explicit instruction on using metacognitive strategies improved the 
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treatment group of Jordanian university students’ vocabulary test compared to the 

control group.  In addition, Rasekh and Ranjbari (2003) stated that explicit 

metacognitive strategy training has a significant positive outcome on the vocabulary 

learning of EFL Iranian students. These studies reveal that metacognitive strategies do 

have some positive impact on students’ vocabulary development. 

 

Similarly, Nejad and Mahmoodi-Shahrebabaki (2015) provided evidence that there 

was a significant positive relationship between the learners' metacognitive reading 

strategy use and their overall reading comprehension achievement. In addition, Kusiak 

(2001) stated that metacognitive strategy training was more effective for improving 

reading comprehension for the less proficient Polish students. Furthermore, Albazi and 

Shukri (2016) explored the level of metacognitive awareness of King Abdulaziz 

University (KAU)’s EFL students and revealed that MST assisted the instructors and 

improved students’ reading comprehension. Hence, it can be inferred that those 

metacognitive strategies also had a positive effect on students’ reading skills. 

 

On the other hand, the effects of metacognitive strategy training were also found in 

writing skills (Cer, 2019; Tamer et al., 2018). Cer (2019) conducted a sequential 

explanatory research design with 44 pupils of private secondary schools in Turkey, 

and revealed that it is essential to teach metacognitive strategies to improve students’ 

writing skills. Additionally, Tamer et al. (2018) investigated the impact of 

metacognitive strategies on Jordanian EFL learners' writing skills. The outcomes 

presented an encouraging effect on the treatment group's writing performance. These 

studies imply that metacognitive strategies can be integrated into writing lessons either 

in ESL or EFL classrooms. 
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In summary, it can be inferred from the above studies that teachers could apply 

metacognitive strategies to improve their students’ language skills. In other words, 

students with the knowledge of metacognitive strategies would be successful in their 

language learning. In fact, according to Anderson (2002), developing metacognitive 

strategies would lead to greater language acquiring capabilities. The next section 

described studies on the effects of metacognitive strategies on learners’ listening 

achievement and metacognitive awareness. 

 

2.4.2 Effects of Metacognitive Strategies on Listening Achievement and 

Metacognitive Awareness 

This section describes the studies related to the effect of metacognitive strategies on 

listening performance and metacognitive awareness. 

 

Many studies have shown positive effects of MST on listening achievement (Cao & 

Lin, 2020; Suchitra et al., 2014; Latifi et al., 2014; Tabeei et al., 2013; Bozorgian, 

2012; He Xin, 2007). One of the latest studies investigating the effect of metacognitive 

strategy on listening comprehension was conducted on 139 students in one of the 

vocational colleges in China by Cao and Lin (2020). This study shows a positive 

connection between listening comprehension and metacognitive strategy use. The 

findings of this study suggest that being successful and less successful in listening 

depends on the students’ metacognitive strategy use. 

 

Suchitra et al. (2014) investigated how pre-university students completed a listening 

activity. This study adopted the think aloud technique on the Malaysian pre-university 

students to look for a deeper understanding of how these second language listeners 
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processes listening task. The findings showed that during listening activity, students 

were able to predict, evaluate, selectively paid attention, and interpreted the listening 

audio. These findings are extremely beneficial for educators to assist students in using 

a variety of strategies, mainly metacognitive to develop their listening comprehension. 

 

In addition, Tabeei et al. (2013) revealed that a positive effect was found on students’ 

listening comprehension, although no differential effect was observed based on 

gender. Likewise, Latifi et al. (2014) found that the high-skilled and low-skilled 

participants in the treatment groups outperformed the control group that was not taught 

with metacognitive strategy training. In addition, Bozorgian (2012) provided evidence 

that low-skilled listeners improved further as compared to high-skilled listeners after 

receiving the metacognitive strategy training. Similarly, He Xin’s (2007) study also 

indicated that high proficiency students were able to employ metacognitive strategies 

like being familiarized with the listening materials by predicting difficult sections or 

adjusting their understanding. Besides, even the responses from the questionnaire 

reflected the high level of metacognitive strategies usage that were regularly found 

among skilled listeners. 

 

There are a few studies on the impacts of MST on listening achievement in the 

Malaysian context (Lye & Goh, 2016; Suzanah & Selamat, 2013; Faridah et al., 2013). 

Lye and Goh (2016) used Metacognitive Pedagogical Sequence to investigate the 

usefulness of metacognitive strategy instruction and then compared the effect with 

another metacognitive strategy training instruction which is the Cognitive Academic 

Language Learning Approach. Interestingly, significant improvements were obtained 

in the students’ IELTS listening scores using both methods. However, there was no 
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development in the students’ metacognitive awareness using both approaches, thereby 

requiring further research to be conducted to achieve more conclusive results. 

 

Suzanah and Sidhu (2013) showed that in a local Malaysian university, 34 first-year 

students scored higher in the listening test when they frequently used metacognitive 

strategies. The students revealed that metacognitive strategies improved their listening 

skills during lectures and allowed them to perform better in extracting information 

from the lecturers while attending lectures. In addition, Faridah et al. (2013) reported 

that in the International Islamic University of Malaysia, 54 students enrolled in a 14-

week English program at a pre-university did better to some extent than the control 

group students, although the effect of metacognitive strategy training was not 

significant. However, Faridah et al. (2013) stated that the treatment group expanded 

their listening comprehension strategies. Hence, the impact of metacognitive strategy 

training on Malaysian students’ listening performance was still indecisive despite 

expanding students listening strategy use. More researches should be carried out in the 

Malaysian context to examine further the impact of metacognitive strategies on 

students’ listening achievement. 

 

In addition to the above studies, Goh (2008) emphasized that it is important to 

investigate the role of metacognitive instructions and their effects on listening 

comprehension and metacognition to improve teaching practice, especially in the 

context of ESL. Some studies showed positive effects of higher metacognitive 

awareness on learners’ listening comprehension.  Goh and Yusnita (2006) did a small-

scale study of metacognitive strategy training on young ESL listeners. Reflections of 

ten primary school students demonstrated some knowledge about their listening and 
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their strategies. This reflected that even young students were able to be aware of their 

learning through metacognitive strategy instruction. Second language students’ 

metacognitive awareness of listening includes self-perception awareness, realizing 

listening demands, goals of cognitive and learners’ approaches, and strategies in 

learning (Vandergrift et al., 2006). In addition, Saratha et al. (2020) argued that if the 

metacognitive strategy training made a difference in both the L2 listeners’ listening 

achievement and metacognitive awareness, it could be used as an important variable 

in guiding the students’ understanding of a listening text. 

 

Metacognitive strategies can be an important aspect of one’s language learning, 

whether for learning writing, reading, vocabulary, or even listening skills. Findings 

from the various studies supported the claim that effective language teaching and 

learning can be achieved with the successful usage of metacognitive strategies. Hence, 

it would be beneficial if ESL students were taught metacognitive strategies through 

metacognitive strategy training (MST), whereby in the future, they could apply 

metacognitive strategies to attempt listening tasks. 

 

In summary, the integration of metacognitive strategies in teaching and learning 

listening would be able to change both the teachers’ and students’ intention to 

emphasize the process of listening as compared to the end results immediately. This 

integration of MST permits for and promotes critical thinking among students and 

prepare them to become self-learners. This next section explains one of the 

metacognitive instructional strategies for second language listening, which is the 

Metacognitive Pedagogical Sequence (MPS). 
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2.5 Metacognitive Instructional Approaches for L2 Listening 

Macaro et al. (2005) described that strategy training in second language listening has 

a prolonged history. Nevertheless, the main objective is to develop students’ cognitive, 

metacognitive and socio-affective strategies to facilitate particular listening activities. 

Hence, a few aspects need to be considered before methods of integrating 

metacognitive strategy training were adopted in language learning, mainly in the 

listening context, for the purpose of this study.  Firstly, it involves around 

metacognitive strategy training itself. Vandergrift and Goh (2012) pointed out that 

theoretically, metacognitive strategy training in second language listening can be 

explained as instructional techniques or methods that raise students’ awareness of the 

listening process by improving their person, task, and strategy knowledge. In other 

words, metacognition in a second language can be said as self-management in the 

learning process. As a result of this wide description, numerous approaches can be 

carried out as long as the students’ awareness of the processes underlying successful 

listening is highlighted. 

 

The second aspect of being considered is whether the strategy training should be 

directly (explicit teaching) or indirectly (integrated into the lesson) conducted 

(O’Malley & Chamot, 1990). Even though researchers mostly agree that direct 

teaching of the strategies is more efficient, there is still less agreement on whether 

strategies should be taught by integrating them in students’ language courses (Chamot, 

2005). O’Malley & Chamot (1990) stated that strategy training could be direct or 

integrated.  Explicit strategy training necessitates those listeners to be informed of the 

name and use of strategies and their advantages. Instructions were given by way of 

modelling and think-aloud procedures on their use outside the listening classroom. On 
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the other hand, in the implicit approach, listeners are directed through a set of listening 

tasks that involve the use of strategies, but they were not told nor the transferability 

outside the classroom context, particularly in listening lessons. Metacognitive 

Pedagogical Sequence (MPS) is in an embedded style strategy instruction (Vandergrift 

& Goh, 2012), whereas Chamot and O’Malley (1994) developed the direct approach 

Cognitive Academic Language Learning Approach (CALLA).  For this study, the 

researcher employed the embedded approach method of strategy training (MPS) 

because students in this study are at the pre-university level, and the context of the 

study was more appropriate for implicit listening instruction. MPS allows students to 

recurrently use metacognitive strategies, including planning-evaluation, monitoring, 

and problem-solving. The next section described Metacognitive Pedagogical Sequence 

(MPS) in detail. 

 

2.5.1 Metacognitive Pedagogical Sequence (MPS) 

According to Vandergrift and Goh (2012), MPS, a task-based approach, was initially 

suggested by Field (2000). The main aim of this pedagogical cycle was to improve 

second language students’ awareness about the procedures in implicit listening. In this 

approach, listeners were not taught individual metacognitive strategies. However, 

MPS proposes creating a complete strategic listener by indirectly applying 

metacognitive strategies in listening lessons (Vandergrift & Tafaghodtari, 2010).  MPS 

methods are parallel with the recursive nature of listening.  One of the distinguish 

structures in MPS is the repeated experience of metacognitive strategies where 

listeners plan, monitor, evaluate, solve problems, or sometimes do mental translation 

in their listening process. Students can be led towards autonomous learning when they 

are exposed to repeated processes of metacognitive strategies (Vandergrift, 2007). 
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Vandergrift emphasized that proficient students would be guided using MPS until they 

are able to internalise the strategies automatically. The development of students’ 

thinking ability towards automatization was described by Fitts (1964) as the Theory of 

Cognitive Skill Acquisition. Figure 2.4 shows the three-stages in the Theory of 

Cognitive Skill Acquisition by Fitts (1964). The three-stages start with the first error-

laden cognitive level before moving ahead to the transition phase of knowledge, which 

is the associative stage, and lastly the autonomous stage essential for the improvement 

of cognitive abilities. 

 

 

 Figure 2.4 Theory of Cognitive Skill Acquisition (Source: Fitts, 1964) 

 

 

 

 

 

 

 

 

 

 

 

Cognitive Stage Associative Stage Autonomous Stage
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Figure 2.5 shows the stages and strategies used in MPS for second language 

metacognitive strategy training. It also illustrates the recursive process of 

metacognitive strategy training through Metacognitive Pedagogical Process (MPS). 

 

   

Figure 2.5 Instructional Stages in MPS (Source: Vandergrift & Goh, 2012) 

 

As shown in Figure 2.5, there are five instructional stages in MPS, and each stage is 

associated with cognitive, metacognitive, and socio-affective strategies.  The first 

stage is the planning or predicting phase, where listeners would predict any relevant 

points based on any information given by the educator or their prior knowledge before 

listening. Students plan or be selective on the input that they choose to hear based on 

the clue that they have obtained. The first listening or verification phase starts when 
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the audio is played for the first time. Students would check the ideas that they predicted 

and, at the same take note of any extra information that they hear or ideas that they 

need. Students would be ready for second listening once they have decided what 

aspects they should verify. The third phase involves the second verification, where this 

time, the student again would check their ideas of disagreement and review them. If 

necessary, students would reconstruct their metacognitive strategies. 

 

In addition, students could also analyse how they managed to understand the meaning 

of some words. The third listening or verification phase involves students listening to 

the details specifically due to the failure of listening in the previous two listening stages 

and improve students’ bottom-up processing. The final step in MPS would be the 

reflection and goal-setting phase. For this final step, students think back on the 

approaches or strategies applied to assist them in reconstructing the text, solving the 

problems during the listening process, and finding causes for effective and ineffective 

listening completion. 

 

Inadequacies in less proficient listeners, or efficient second language listeners, can be 

improved using the metacognitive pedagogical sequence. Earlier Sections 2.2.1 and 

2.2.2 explained that less proficient listeners’ listening process is ineffective because it 

mainly functions at the perceptual phase or listeners use bottom-up instead of top-

down processing. 
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2.6 Theoretical Framework 

The researcher has framed the theoretical framework as a basis or guiding map to 

conduct this study based on the listening comprehension process, metacognitive 

awareness, and metacognitive strategy training. 

 

As indicated in Figure 2.6, the present research is on ESL listening and the teaching 

of metacognitive strategies to improve second language listening and raise students’ 

metacognitive awareness. Thus, understanding the listening comprehension models 

and cognitive skill acquisition is essential. Hence, the Top-down, Bottom-up 

Interactive Listening Model and the Perception, Parsing, and Utilisation Listening 

Model are used to explain the mental processes that happen during listening.  The 

occurrence of listening difficulties and how metacognitive strategies lessen those 

difficulties can be clarified by connecting them with mental processes described in the 

listening models. 

 

In addition, the categorisations of knowledge and underpinning theories are essential 

for the training of metacognitive strategies. Metacognitive strategies connect human 

cognition and the type of cognitive knowledge. Thus, the Theory of Cognitive 

Acquisition model developed by Fitts’s (1964) was cited in this study to explain the 

improvement of cognitive abilities. In this model, there were three-stages, starting with 

the first error-laden /cognitive level before moving ahead to the transition phase of the 

knowledge associative stage and lastly the autonomous stage. With sufficient practice, 

skill gaining changes from the initial error-laden phase to the automaticity phase. 

Repeated practices of metacognitive listening strategies designed in the lesson plans 

of this study were expected to develop students towards the autonomous stage. 
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In addition, Flavell’s (1979) Model of Cognitive Monitoring was used in this study. 

This model emphasizes that monitoring a wide range of reasoning activities 

(cognition) happens over the interactions and actions among four basic factors: (a) 

metacognitive knowledge, (b) metacognitive experiences, (c) goals (or tasks), and (d) 

actions (or strategies). In this study, Metacognitive Strategy Training was able to relate 

these four factors due to the theoretical underpinning of instructional approach such as 

Metacognitive Pedagogical Sequence (MPS). MPS is an embedded teaching approach 

for metacognitive strategy training used to develop the metacognitive strategy training 

module of this study. Lastly, students’ metacognitive awareness was observed and 

analysed based on Vandergrift et al.’s (2006) taxonomy of metacognitive strategies for 

L2 listening in five main components: Planning-evaluation, directed attention, person 

knowledge, mental translation, and problem-solving. These five components were 

analysed to examine students’ use of metacognitive strategies and awareness level over 

the treatment period. 
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Figure 2.6 Theoretical Framework 
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2.7 Summary 

The present chapter explained the cognitive processes involved in listening and how the 

cognitive perspective of skill acquisition influences second language listening training. 

These effects were demonstrated in the instructional methods adapted to teach 

metacognitive strategies. Second language listening researches were also reviewed, and 

they have yielded mixed results on the effect of MST on both listening achievement and 

metacognitive awareness. The following chapter describes how the present research was 

carried out, its research design, research instruments, data collection, and quantitative and 

qualitative data analysis. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

 

3.1 Introduction 

This current chapter describes the data collection methods used in the present study. First, 

the research design used in this study is explained and followed by elaborations of the 

population and research procedures. Next, the procedures for metacognitive strategy 

training and materials used in the strategy training are described and followed by the 

elaboration of data collection instruments. This is followed by the pilot study results and 

the subsequent changes made to the present study. The chapter concludes with a section 

on data analysis and interpretation for quantitative and qualitative data. 

 

3.2 Research design 

This study adopted a mixed methods research design in order to answer research questions 

appropriately. Creswell (2012) explained that a mixed methods research design is a 

technique for collecting, analysing, and evaluating both quantitative and qualitative 

research and methods in a sole study to understand a research problem. For the purpose 

of this study, the definition of mixed methods research by Johnson et al. (2007) was used: 

 

Mixed methods research is the type of research in which a 

researcher or team of researchers combines elements of 

qualitative and quantitative research approaches (e. g., use 

of qualitative and quantitative viewpoints, data collection, 
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analysis, inference techniques) for the broad purposes of 

breadth and depth of understanding and corroboration (p. 

123). 

 

A quasi-experimental research design was adopted from McLaren et al. (2012) for the 

quantitative research method to examine the impact of metacognitive strategy training on 

students’ MUET listening achievement (Research Question 1) and their metacognitive 

awareness (Research Question 2). A quasi-experimental research design was selected due 

to the nature of the experiment, where in quasi-experimental research, participants are 

non-randomly assigned to treatment conditions (Cash et al., 2016). According to Cohen 

et al. (2011), a quasi-experimental research design is one of the most common designs in 

educational research. In this quasi-experimental research design, a pre–test, post–test, 

post-test2 (delayed post-test) were conducted with non-randomised intact groups. 

Although there was no random assignment, both treatment and control groups were 

comparable in many aspects. Students in the treatment and control groups were from the 

same Accounting and Science streams and are of similar ages. Students were also willing 

to be compared in terms of listening ability and metacognitive knowledge prior to and 

after the treatment. 

 

Reflective journal writing and focus group interviews were utilised for the qualitative data 

collection to explore students’ metacognitive strategies during the treatment period 

(Research Question 3) and their perception of metacognitive strategy training (Research 

Question 4).  Treatment group students were involved in the focus group interview and 

reflective journal writing. Figure 3.1 summarizes the research design of this study. 
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X- Treatment group’s pre-test, X1- Treatment group’s post-test 1, X2- Treatment 

group’s post-test 2 

 

Y– Control group’s pre-test, Y1- Control group’s post-test 1, Y2- Control group’s post-

test 2 

MUET – Malaysian University English Test (Listening) 

MALQ – Metacognitive Awareness Listening Questionnaire 

FGI – Focus Group Interview 

 

Figure 3.1: Overview of Research Design 
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group students were given training for nine weeks based on the teaching hours allocated 

in the classroom for listening skills of English courses in this context of the study. Pre-
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MUET listening achievement (dependent variable 1), while to assess metacognitive 

awareness (dependent variable 2), only the treatment group was given the Metacognitive 

Awareness Listening Questionnaire (MALQ) before the strategy training. During the 

training, students in the treatment group were asked to write reflective journals weekly to 

explore their metacognitive strategy use throughout the metacognitive strategy training 

for nine weeks. This was done immediately after each strategy training session. 

 

After the strategy training, data were again collected on the same two dependent variables 

to compare the before and after-treatment training effects for the MUET listening 

achievement treatment group (X1) and control group (Y1), respectively. MALQ again 

was given to only the treatment group students. Then, students in both groups did their 

online listening practices independently in their own time and space. Online listening 

practices were conducted for four weeks for both groups. After students have completed 

four weeks of online listening practices, post-test 2 for the treatment group (X2) and 

control group (Y2) were conducted again to assess students’ MUET listening achievement 

and again to access students’ metacognitive awareness, MALQ was only given to the 

treatment group. Data were gathered for the two variables to compare the retention effect 

of MST after the online listening practices. Finally, focus group interviews were 

conducted after the online practices with the treatment group students to evaluate their 

perception of metacognitive strategy training for learning listening. 
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3.3 Population and Sample 

3.3.1 Quantitative Sampling 

The population for this study was 1700 students and is only applicable for one of the pre-

university colleges located in the northern region of Malaysia. Students were required to 

register for English as a compulsory subject to graduate from this one-year program. The 

confidentiality of the participants in this study was preserved by using pseudonyms. 

Participants were asked to fill in a consent form before participating in the study. 

Nevertheless, before the selection of the participants, approval from the Educational 

Planning and Research Division (EPRD) of the Ministry of Education was obtained for 

conducting the study in this college. Please refer (Appendix A, pg. 249) for the approval 

letter from the Matriculation Division in the Ministry of Education. 62 students from four 

classes were randomly selected for the experimental design in this study, 31 students were 

in the control group and 31 in the treatment group. All of the participants are 18 years and 

have completed the Malaysian Certificate of Education, which is a national examination 

that is compulsory for all fifth-form secondary school students in Malaysia. Table 3.1 

shows the total number of female and male students for the treatment and the control 

groups. There were 26 females and 5 male students for the treatment group, while for the 

control group, there were 22 female and 9 male students. 

Table 3.1 

 

Participants’ Profile for Quantitative Sampling 

Gender Female Male 

Treatment Group 26 5 

Control Group 22 9 
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These students need to enrol for English courses for two semesters in this program. 

Treatment group students received metacognitive strategy trainings that were integrated 

into the normal listening lessons, while control group students attended regular listening 

lessons without any strategy training. 

 

Levene test of homogeneity of variance was conducted to show that the treatment group 

and control group students were equal in terms of their listening proficiency before the 

strategy training. Table 3.2 shows the result of Levene’s test of homogeneity of listening 

pre-tests for the treatment group and control group. Pre-test results for the treatment group 

and control group were not statistically significant (t=0.695; p > .05) between the mean 

scores of the students. This indicates that both groups were homogenous in terms of their 

listening proficiency before the treatment. 

Table 3.2 

Test of Homogeneity of MUET Listening Pre-test  

 

     Levene’s Test 

for Equality of 

Means 

(Equal 

variances 

assumed) 

 N Mean SD 
Std Error 

Mean 
F p. 

Control 31 11.35 2.37 .43 .16 0.70 

Treatment 31 11.77 2.23 .40   
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3.3.2 Qualitative Sampling 

Participants for the qualitative data collection method were selected based on voluntary 

sampling. All of the treatment group students volunteered to write a reflective journal on 

a weekly basis and participate in the focus group interview. Voluntary sampling was used 

for the qualitative data collection method because participants (treatment group students) 

were willing and qualified to participate (Murairwa, 2015). Five groups were formed with 

31 treatment group students. Each group consists of five to six students. Groupings were 

based on a new methodology, called “friendship groups” or “friendship cells,” which has 

been developed in the research field (Motivate Design, 2015). “Friendship groups” 

permits the situation of focus group interview to be a more open conversation, use of 

humour or teasing, and conversational style that happens among friends (Jones e al., 

2018). Hence, for the focus group interview, students were grouped with people that they 

have a closer relationship.  Table 3.3 shows the total number of female and male students 

for qualitative sampling.  There were 26 females, and 5 male students participated in 

reflective journal writing and focus group interviews. 

Table 3.3 

 

Participants’ Profile for Qualitative Sampling 

Gender Female Male 

Treatment Group 26 5 
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3.4 Research Procedures 

This section details out the procedures involved in this mixed-method research. Figure 3.2 

below describes the research procedure adapted from Onwuegbuzie and Leech (2004) for 

this study. First, the purpose of the study was established. Then, research objectives, 

research questions, and hypotheses were created. In order to answer the four research 

questions which required requires quantitative and qualitative data, the mixed-method 

research design was selected for this study as Creswell (2012) explained that a mixed 

methods research design is a technique for collecting, analysing, and evaluating both 

quantitative and qualitative research and methods in a sole study to understand a research 

problem. The next step was the selection of research instruments and tools. Then, a 

metacognitive strategy training module was developed, the content was validated, and 

followed by the pilot study to test the instruments’ suitability and reliability. Next was the 

training of trainer sessions. In this training session, the researcher explained the 

procedures, steps, materials used in the training module (Appendix B, pg.250) to the 

lecturer who implemented the metacognitive strategy training and demonstrated a lesson 

to one class in the same institution. Explicit explanation on the training of trainer is 

detailed out in Section 3.4.2. 

 

After the training of the trainer session, quantitative and qualitative data were collected. 

Students in the treatment and control groups were given the pre-test (Appendix C, pg.399) 

for listening to measure their listening achievement before the metacognitive strategy 

training. Right after, students in the treatment were given a questionnaire on metacognitive 

awareness (MALQ) adapted from Vandergrift et al. (2006) (Appendix D, pg.403) to 

identify their metacognitive awareness level before the treatment. From the first week to 
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the ninth week (9 weeks), students in the treatment group were taught listening skills by 

utilizing metacognitive strategy training, and throughout the strategy training period, 

students in the treatment group were also asked to write weekly reflective journal after 

each class for nine weeks. This was required to identify the metacognitive strategy used 

by students and triangulate the data from the findings of this study.  The reflective journal 

was provided with a set of questions that reflected their metacognitive process and 

strategies used by the students (Appendix E, pg.408). Students in the control group were 

taught listening skills using the lessons prepared in the module without the intervention of 

metacognitive strategy training (MST). In the twelfth week, students in both groups were 

administrated post-test 1 to measure students’ MUET achievement after the effect of the 

strategy training. In addition, students in the treatment group were also given post-test 1 

to determine students’ metacognitive awareness level (MALQ) after effect of 

metacognitive strategy training. 

 

Students in both groups immediately attempted online listening practices for four weeks 

which the lecturer had uploaded in the college portal for that year under the lecturer’s 

name after the strategy training period. Students were not guided throughout the online 

listening practices. Followed by the online listening practices, students in the treatment 

and control groups were administered with post-test 2 to measure their retention effect on 

listening achievement, and for the treatment group, students with post-test 2 of MALQ 

and this was to determine which factor of metacognitive awareness contributed to their 

listening achievement. Then, in week thirteen, the researcher conducted focus group 

interviews with volunteered students from the treatment group to elicit their metacognitive 

strategies usage and their perceptions of metacognitive strategy training. 



 

70 

 

 

 

 

 

 

 

 

 

 

 

   

   

  

 

   

  

 

Figure 3.2 Research Procedure (Adapted from Onwuegbuzie & Leech, 2004).  
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3.4.1 Training Materials 

The following sections describe the materials incorporated in the metacognitive strategy 

training. 

 

3.4.1.1 Metacognitive Strategy Training Module 

Firstly, the researcher designed the metacognitive listening strategy training module and 

received experts’ feedback from the field. The module received mostly good and very 

good ratings for most of the criteria by the two qualified academicians. The second expert 

gave five out of five excel ratings.  The first and second experts gave excellent ratings for 

well-planned, sequential, clearly organized, and thorough development components. 

Please refer to (Appendix F, pg.409) for the actual form of ratings for the Metacognitive 

Strategy Training module. Table 3.4 shows the module ratings by the two experts. 
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Table 3.4 

 

Module Ratings 

 

Module Activity Expert 1 Expert 2 

 

1. The title and purpose of the lessons in the 

modules are clear and understandable. 
 

 

Excellent 

 

Very Good 

2. All components of lessons in the module are 

included and are of excellent quality. 

 

Very Good Excellent 

3. Introduction of every lesson in the module 

capture the interest of the students. 

 

Very Good Very Good 

4. Objectives of the lessons in the module are 

observable, relate to purpose, include higher-

level thinking skills. 

 

Very Good Very Good 

5. All learning outcomes of the lessons in the 

module are achievable.  

 

Very Good Excellent 

6. All the learning activities in the module are 

suitable with the stated learning. 

 

Very Good Excellent 

7. Resources and materials in the module are 

creative; connect to “real world” and variety. 

 

Very Good Very Good 

8. The closure of the learning activity stated at 

the end of each unit is suitable. 

  

Good Very Good 

9. The pages’ arrangement in the  

module is suitable for teachers to use. 

 

Very Good Excellent 

10. The module is well-planned, sequential, 

clearly organized, thorough development. 

 

Excellent Excellent 

 

 

Some changes have been made in terms of the language in the lesson plans after the 

experts’ feedback. Modifications were done basically on the choices of words, reduced 

the length of sentences, and simple sentences were replaced with the original version. 
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Refer to Appendix G (pg.414) for the lesson plan modifications descriptions made after 

the validation process. 

Meanwhile, this training module consists of the following items: 

● Listening lesson plans were designed based on The Metacognitive Pedagogical 

Sequence (MPS) Instruction by Vandergrift and Goh (2012) for the treatment 

group from Week 1 to Week 9. 

● Listening lesson plans for the control group from Week 1 to Week 9 based on the 

conventional way of teaching listening (without incorporation of metacognitive 

strategy training) 

● Online listening lesson plans for the intervention group and control group from 

Hour 1 to Hour 4 based on Cambridge Language Assessment (2017) adapted from 

https://thedigitalteacher.com/assets/training/lesson-plan-improve-your-listening-

skills.pdf 

● Weekly worksheets for the listening lesson with answers. 

● Audio CD 

● Pedagogical Sequence Handout proposed by Vandergrift and Goh (2012) 

● Listening to text scripts for the intervention and control group listening lessons 

and online listening practices. 

 

The MST lesson plans for the treatment and control groups were designed for 13 weeks.  

Lesson plans from Week 1 to Week 9 were used in the classroom training, while lesson 

plans from Hour 1 to Hour 4 were used for online listening practice. The lesson plans were 

designed based on the Metacognitive Pedagogical Sequence model, including worksheets 

for listening activities, and audio CD were selected from Choo et al. (2014) Ace Ahead 
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Text MUET Sixth Edition book. This book was selected because it was reviewed by a 

team of experienced teachers from the MUET advisory board. The activities were similar 

to the MUET listening test questions.  Listening worksheets from this book were also used 

as listening tasks for students in control. The types of questions were similar to the MUET 

listening format. 

 

Metacognitive Pedagogical Sequence (MPS) was selected because of its embedded 

approach. Students in this study who are at the pre-university level are more suitable for 

unidirectional listening. Students would regulate these steps in several stages in MPS such 

as: pre-listening (planning/predicting stage), first listen (first verification stage and 

planning with a peer for the second listen), second listen (second verification stage with 

text reconstruction or another comprehension activity), third listen (final verification stage 

with or without a transcript), and the reflection and goal-setting stage (Vandergrift and 

Goh, 2012:109). Metacognitive strategy training using MPS is parallel with the recursive 

nature of the listening process. Through repeated use, the metacognitive processes were 

changed from the declarative knowledge form (knowledge about the procedures or facts) 

to the procedural knowledge form (or actions) that can be quickly deployed to solve 

listening problems (automatized). This process gradually develops students’ 

metacognitive knowledge and self-regulation skills in their listening activities. 

 

Table 3.5 shows the work schedule for the students from Week 1 to Week 13 of 

metacognitive Strategy Training. The work schedule consists of types of activity, the topic 

of the listening text, and the audio length. 
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Table 3.5 

 

Work Schedule for the Students 

 

Week Activity 
Period- 

minutes 
Topic 

Audio 

minutes 

1 Pre-test 

(MUET 

Listening) 

MALQ 

Listening Task 1 

30 

 

 

30 

60 

 

 

 

 

Relationship between sleep and 

health 

 

 

 

 

2.58 

2 Listening Task 2 60 Social Media in Education 4.17 

3 Listening Task 3 60 Increasing Leaders’ Engagement 4.39 

4 Listening Task 4 60 a] Allergies Linked to Scents 

b] Volcanoes 

c] Paws Animal Welfare Society 

(PAWS) 

 

5.20 

5 Listening Task 5 60 a] Fashion Week 

b] Achieving Success 

c] Discovery of New Species 

 

4.32 

6 Listening Task 6 60 a] Trade between Cambodia and 

Indonesia 

b] Tips on Growing sunflowers 

c] European Heritage Open Days 

 

 

4.02 

7 Listening Task 7 60 a] Good Communication Skill 

b] Airport Announcement 

 

3.42 

8 Listening Task 8 

Post-test 1 

(MUET 

Listening) 

MALQ 

60 

30 

 

 

30 

Choosing a Nursing Career 

 

2.57 

9 Listening Task 9 60 Rearing Tropical Fish 1.47 

10 Online Listening 

(Hour 1) 

30 Limerick 3.37 

11 Online Listening 

(Hour 2) 

30 Colours and Mood 4.29 

12 Online Listening 

(Hour 3) 

30 Healthy Body 2.03 

13 Online Listening 

(Hour 4) 

Post-test 2 

(MUET 

Listening) 

MALQ 

 

30 

 

30 

 

 

30 

Blog Etiquette 2.42 
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Table 3.5 indicates that Metacognitive Strategy Training for 13 weeks. The duration 

given for every listening test was 30 minutes. Similarly, students were given the same 

amount of time (30 minutes) to answer the MALQ each time. The listening task in the 

classroom was allocated 60 minutes for each session (9 weeks), while online listening 

practice (4 sessions) was given 30 minutes for each session. 

 

3.4.2 Procedures for Training of Trainers 

As indicated earlier (Section 3.4), a lecturer was trained to use MST by the researcher. 

The training method selected for this study was role modelling. Martin et al. (2014) 

emphasized that the suitable training method was selected based on seven conditions: 

learning mode, learning atmosphere, trainer presence, closeness, interaction level, cost 

aspects, and time demands. Role modelling was the most suitable method, as when the 

trainer role models the training session, he or she shows how it is done in the real 

classroom setting. The trainee, which was the lecturer, was present in the class and had 

face-to-face proximity with the students. Thus, for a complete understanding of MST, 

role modelling was the most appropriate training method. Assaf et al. (1985), as cited 

in Martin et al. (2014), reported that in the role-modelling training method, trainers 

view a demonstration in a real setting and would be given opportunities to practice in 

a real-like model.  Hence, training of trainers’ procedure was developed based on the 

definition given in Martin et al. (2014). 
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Figure 3.3 Training of Trainers Procedure (Adapted from Martin et al., 2014). 

Figure 3.3 shows that the training procedures start with the researcher understanding 

the metacognitive strategy training procedures based on the developed module. 

Followed by the researcher describing the research purpose, steps in implementing 

metacognitive strategy instruction using the materials in the module to the lecturer and 

two critical friends. Stenhouse (1975), as cited in (McNiff, 2002) defined the term 

‘critical friend’ as someone who is aware of the research work and can give honest 

comments or feedback. McNiff stated that a ‘critical friend’s role is to listen as the 

researcher explains the study and give their impartial comments. Similarly, Cebrian 

(2016) added that critical friends facilitate the learning process. 

 

Then, in Week 2, the researcher demonstrated metacognitive strategy training (MST) 

to the lecturer and critical friends in the class where the pilot study was conducted. The 

teacher or trainee observed and clarified a few steps in the lesson. As the selected 

approach was embedded strategy, the teacher does not need to highlight any 

metacognitive strategies or steps to the students in both groups. The demonstration 

Trainer Learn 

Trainer Teach 

Co-teach 

Trainee Take Over 

Trainee Deliver 
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method was selected by the research because, according to Tahir et al. (2019) because 

this method would permit the demonstrator to imitate the model, process, and steps 

that will be used in the real setting. Hence, the lecturer had a greater opportunity to see 

the flow of the lessons and any other difficulties in the classroom during the 

metacognitive strategy training. Consequently, in Week 3 and Week 4, the trainer and 

the trainee conducted co-teaching of two different classes before the first week of the 

actual metacognitive strategy training to see whether there was any drawback in 

conducting the MST. Then, the trainee took over the class teaching in the co-teaching 

sessions. Finally, from Weeks 5 to 13, the trainee conducted MST with the actual 

treatment and control group students for nine weeks. Table 3.6 represents the work 

schedule for the teacher. 

 

Table 3.6 

 

Work Schedule for the Teacher 

 

Week Activity 

1 Explanation on the research purpose, steps to conduct metacognitive 

strategy instruction, and description of the materials in the module 

2 Lecturer observed demonstration conducted by the trainer 

(researcher) 

3 Co-teach with the trainer based on treatment group lesson plan 

4 Co-teach with the trainer based on control group lesson plan 

5 - 13 Conducting Metacognitive Strategy Training 

 

 

As indicated in Table 3.6, the training sessions were conducted for 4 weeks. Both 

critical friends who observed the training sessions approved and agreed that the trainer 

understood the Metacognitive Strategy Training procedures. 
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3.4.3 Procedures for Metacognitive Strategy Training for Students 

Procedures of metacognitive strategy training in the classroom were based on the 

lesson plan developed by the researcher. The lesson started with the students being 

asked a few questions related to the topic by the lecturer to get students engaged in the 

brain-storming activity. After the brainstorm session, the teacher distributed 

Metacognitive Pedagogical Sequence (MPS) handout to the students. Students filled 

in Part A in MPS with two main ideas that they predicted related to the topic given, 

and in Part B, students needed to list two predicted ideas of their friends. Then, the 

audio was played, and students checked the predictions in Part A and Part B. After 

checking Part A and Part B, students filled in Part C in MPS. Part C was related to 

other information that was not predicted in Part A and Part B but was mentioned in the 

text. Then, they compared their Part C information with their friend’s Part C and 

continued to fill in other relevant information in Part D. 

 

After that, the audio was played again for the second time, and students checked their 

information in Part D.  After checking their information in Part D, there was a class 

discussion. The class discussion was to share students’ opinions and interesting 

information about the text. After the class discussion, students listened to the audio for 

the third time to check their understanding. Then, after listening for the third time, 

students answered the questions about the text to check their understanding.  The 

teacher discussed the answers with the students after they had completed answering 

the questions. Finally, students filled in the reflective journal writing form after 

discussing the answers. 
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Meanwhile, the control group’s listening activities followed the conventional way of 

teaching listening; listening tasks started with pre-listening activities while listening 

and post-listening phases. The control group’s listening materials were the same as the 

treatment group. However, these groups did not receive any strategy training while 

listening. 

 

3.5 Research Instruments 

There are four instruments used in this study:  Malaysian University English Test 

(MUET) Listening Test and Metacognitive Awareness Listening Questionnaire 

(MALQ) were used for quantitative data collection to answer Research Questions 1 

and 2. Reflective Journal Writing and Focus Group interviews were used for 

qualitative data collection to answer Research Questions 3 and 4. Table 3.7 shows the 

summary of research instruments used to answer all four research questions. 

 

Table 3.7 

  

Instruments used for each Research Question 

 

Research 

Question 

Instrument(s)/Tool(s) Data Collection 

Method 

1 Listening Comprehension Test (MUET) Quantitative 

2 Metacognitive Awareness Listening 

Questionnaire (MALQ) 

Quantitative 

3 

4 

Reflective Journal Writing 

Focus Group Interview 

Qualitative 

Qualitative 

 

As indicated in Table 3.7, the MUET listening test was used to assess students’ 

listening test achievement, which answered Research Question 1, MALQ was used to 

assess treatment group students’ metacognitive awareness, which answered Research 

Question 2, reflective journals, and focus group interview were utilised to explore 
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treatment group students’ metacognitive awareness which answered Research 

Question 3 and focus group interview responses were used to identify treatment group 

students’ perception of MST which answered Research Question 4. 

 

3.5.1 Quantitative Instruments 

3.5.1.1 Malaysian University English Test (MUET) 

Malaysian University English Test (MUET) July 2016’s listening paper was utilised 

for all the tests (Appendix C, pg.399). MUET listening paper was given to assess 

students’ listening achievement levels. This official sample of MUET listening paper 

was taken from Penerbitan Pelangi Sdn. Bhd. (2017). The listening test paper consists 

of 20 questions. Part 1 consists of six information transfer questions with two multiple-

choice questions, Part 2 has six multiple-choice questions, and Part 3 consists of six 

sentences completion questions.  MUET JULY 2016 listening paper has been validated 

by the Malaysian Exam Council. The answer scheme is based on the Malaysian 

Examination Council’s answer scheme, which is also provided in the book. The same 

listening test was also given as pre-test, post-test 1, and post-test 2 for both control and 

treatment groups. 

 

3.5.1.1.1 Evaluation of MUET Listening Paper 

The MUET listening test in the pre-test, post-test 1, and post-test 2 were examined by 

two English lecturers from the pre-university college that have more than ten years of 

experiences marking MUET writing and listening papers. The examiners marked the 

same scripts to ensure that the scoring of both examiners was consistent, another 

independent lecturer checked the marked the same listening papers. The lecturers used 



 

82 

 

the answers given with the questions from the book published by Penerbitan Pelangi 

Sdn. Bhd. (2017) to evaluate the listening test papers. 

 

3.5.1.2 Metacognitive Awareness Listening Questionnaire (MALQ) 

The second instrument used to assess students’ metacognitive awareness level was the 

Metacognitive Awareness Listening Questionnaire (MALQ). The questionnaire was 

adapted from Vandergrift et al. (2006) (Appendix D, pg.403). MALQ was selected 

because it was developed based on Flavell’s metacognition theory, the basic principle 

of Metacognitive Strategy Training, and models of metacognitive strategies, which are 

the most relevant models for this study. In addition, Goh and Hu (2013) agreed that 

MALQ by (Vandergrift et al., 2006) can be used to identify and introduce 

metacognition of five listening correlated factors. 

 

MALQ has been validated in many types of research with a large number of 

respondents in different countries with various levels. This first draft of the 

questionnaire was tested rigorously on 996 subjects in Singapore, Canada, and 

Netherlands and then continued testing with the revised version in Canada and Iran 

with 552 subjects. Due to this aspect, this questionnaire was appropriate to be used for 

second language students in this study. One of the validations was from an Iranian 

sample by Rahimi and Katal (2013), and the result of exploratory and confirmatory 

analysis supported the five factors. MALQ was also used as an instrument to increase 

the metacognitive awareness of learners. Li (2013) stated that MALQ can be used to 

increase students’ awareness of their listening process and other related cognitive 

activities. 
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MALQ consists of 21 items measuring metacognitive knowledge, and each item is 

rated on a six-point Likert scale ranging from 1(strongly disagree) to 6(strongly agree) 

without a neutral point so that respondents could not hedge. MALQ consists of five 

factors, including problem-solving (6 items), planning-evaluation (5 items), mental 

translation (3 items), personal knowledge (3 items), and directed attention (4 items). 

Problem-solving items infer to what is not understood and monitor those inferences. 

Planning- evaluation items are about how listeners prepare themselves for listening 

efforts. The mental translation reflects bottom-up processing to listening 

comprehension. Besides that, directed attention includes items on how listeners stay 

focused on their listening tasks. Person knowledge includes items that reflect listeners’ 

perception of the listening task’s difficulty and their listening competencies. 

 

The MALQ uses a 6-point   Likert-like scale to elicit responses indicating agreement 

(1 = Strongly Disagree; 2 = Disagree; 3 = Slightly Disagree; 4 = Partly Agree; 5 = 

Agree and 6 = Strongly Agree). According to Goh and Hu (2013) (p.6), items relating 

to problem-solving, planning and evaluation, mental translation, and directed attention 

elicit responses on: (1) the greater or fewer uses of strategies and (2) certainty about 

strategy use during listening. However, for the mental translation strategy, it is 

negatively connected. For example, responses that show ‘strongly disagree’ or 

‘disagree’ reflect the lack of use of the mental translation strategy and are positively 

related with effective listeners. Meanwhile, a response indicating “Strongly Disagree” 

and “Disagree” for person knowledge strategy suggests a higher perception of their 

listening competency and task difficulty. Table 3.8 shows the original version of the 

subscales and items number of MALQ. 
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Table 3.8 

 

MALQ Subscales and Items 

 

MALQ subscales MALQ items 

Directed attention 2, 6, 12,16 

Mental translation 4, 11, 18 

Planning & evaluation 1, 10, 14, 20, 21 

Problem solving 5, 7, 9, 13, 17, 19 

Person knowledge 3, 8, 15 

Source: Vandergrift et al. (2006) 

 

In this study, students were given the Metacognitive Awareness Listening 

Questionnaire (MALQ) before (Pre) and after (Post 1) the strategy training. In 

addition, to further identify the changes in students’ metacognitive awareness, MALQ 

was given for the third time (Post 2) after the online listening practices. 

 

Table 3.9 shows the adapted version of MALQ subscales and Items. Item 9 was 

removed from the adapted version after the pilot study, which will be discussed in 

section 3.7. 

 

Table 3.9 

 

Adapted version of MALQ Subscales and Items 

MALQ subscales MALQ items 

Directed attention   7, 8, 9, 10 

Mental translation   14, 15, 16 

Planning & evaluation   1, 2, 3, 4, 5, 6 

Problem solving   17, 18, 19, 20, 21 

Person knowledge   11, 12, 13 
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As indicated in Table 3.9, MALQ consists of five components, including planning-

evaluation (Questions 1- 6), directed attention (Questions 7-10), person knowledge 

(Questions 11-13), mental translation (Questions 14-16), problem-solving (Questions 

17-21). 

 

For this study, the items in the questionnaire were adapted through the method of ‘back 

translation’ (Malay – English) languages by two qualified appointed academicians. 

Please refer to Appendix H (pg.416) for the appointment letter of the experts. The 

translation was conducted to ensure that students understood all the items given in the 

questionnaire. According to Behr (2017), ‘back translation’ means retranslating 

translated questionnaire in the target language back into the original language of the 

questionnaire. For the context of this study, the English version of the questionnaire 

was translated into Malay language (mother language) then translated back into 

English. Then, the comparison was done to see the differences in phrases and words. 

Please refer to Appendix I (pg.418) for descriptions of MALQ modifications. Ten 

items were modified after back-to-back translation to simplify or make students 

understand. Modifications were done mostly on the change of words, sentence 

structures, and phrases. Item 2, Item 3, Item 4, Item 11, Item 12, Item 14, Item 15, 

Item 18, Item 20, and Item 21 were changed. Other items were not changed, and the 

original versions were maintained. 
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3.5.2 Qualitative Instruments 

3.5.2.1 Reflective Journal 

Reflective journal writing was used to explore the students’ strategy development over 

time and also as a tool to increase students’ metacognitive awareness which to answer 

research questions three (RQ 3) of this study. This instrument was also adopted to 

provide triangulation data for MALQ findings as well as exploring the students’ mental 

thoughts. Journal writing offers many advantages to both students and teachers. 

Writing a learning journal makes students more aware not only of what they learn, but 

also how they learn (Voss, 1988). Furthermore, students would reflect upon how they 

dealt with difficulties, reflected upon their thinking, and also made notes about their 

awareness. In addition, Lew and Schimdt (2011) claimed that reflective journal writing 

could be used to promote self-reflection among language learners. Reflective journal 

writing can be used as a tool to increase participants’ metacognitive awareness. 

Trujillio et al. (2015) also added that another useful research tool for reflecting learning 

processes would be a diary journal. Likewise, Rubin (2003) stated that students’ 

metacognitive awareness about their use of strategies could be developed through 

diaries. 

 

Similarly, Wallin et al. (2016) stated that when students write reflective diaries, it 

probes the development of metacognitive skills and in-depth learning.  For this study, 

only participants in the treatment group were asked to write a reflective journal. 

Participants were asked to write immediately after the listening task every week. 

Bailey (1990) also suggested that entries should be written in a suitable environment 

immediately after class. Therefore, each student submitted nine reflective journal 

entries. Students reflected and evaluated how they had tried to understand the listening 
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comprehension. Guided questions for the reflective journal writing in a template were 

provided for students (Appendix E, pg.408). It was given to avoid broad personal 

responses since journal writing is quite personal, and participants can respond on what 

they think generally. 

 

The guided questions were adapted from Henter and Indreica (2014), which were used 

to raise students’ metacognitive awareness. Guided questions in Henter and Indreica 

(ibid) were adapted because they were designed to gain insight into learning new 

strategies. These questions required students to record their views on their awareness 

involved in metacognitive and cognitive skills, remark on their learning decisions, 

explore the ways of using learning strategies consciously and get used to the learning 

process to the concrete situations. The questions were translated using ‘back 

translation’ with the same appointed language expert. The translated version used 

simpler vocabularies for students’ understanding. Please refer to Appendix J (pg. 423) 

for modification descriptions of reflective journal questions. Table 3.10 shows the 

open-ended questions included in the reflective journal writing template. The 

questions required students to plan, monitor, and evaluate their listening strategies. 

 

Table 3.10 

 

Reflective Journal Questions 

Guided Questions 

What strategies did I plan to use? 
 

What strategies did I use? 
 

Which strategy did not work? What could I do differently for the next listening 

task?  
 

Which strategy worked? Should I do the same next time? 
 

Which other strategies could I use? 
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3.5.2.2 Focus Group Interview 

The focus group interview (FGI) was utilized to answer research questions. This 

instrument was also one of the instruments used to provide the qualitative data. 

Besides, it also offers a greater understanding into students’ perception of the 

metacognitive strategy training. The main reason of choosing focus group interviews 

was for the students to be able to interact with each other.  Carey and Asbury (2012) 

also agreed that this method provides opportunities for participants to give ideas 

beyond their capacity. Furthermore, FGI “take advantage of the communication 

among the group members to boost the collection of deep, strongly held beliefs and 

perspectives” (Carey & Asbury, 2012. p. 17). Puvaneswary et al. (2008) mentioned 

that FGI was used to identify the way someone thinks, their perceptions, and feelings 

and not to find out a compromised decision about an issue. 

 

Similarly, Krueger (1994) also stated that decision makers could gather information 

about their program based on interviewees’ responses. If the interview is conducted 

after the service or program, it is considered as an assessment of the program or 

services.  All of the treatment group students participated in the Focus Group Interview 

on a voluntary basis. Five groups were formed with 31 treatment group students. Each 

group consists of five to six students. Groupings were based on a new methodology, 

called “friendship groups” or “friendship cells,” which were developed in the research 

field (Motivate Design, 2015). The FGI sessions were conducted after the online 

listening practices. Every session lasted around 15 to 20 minutes. 

 

In addition, these guided questions act as the source of discussion among the students 

in their small groups.  The interviews were recorded so that the learners’ words would 
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not be lost. The respondents were informed about the purpose of the interviews and 

were promised the highest level of confidentiality. Pseudonyms were used instead of 

their real names. Each respondent was required to sign a consent form and was 

informed that he or she was free to withdraw from the research at any time or any 

point, and the researcher had no authority to bind them to the completion of the 

research. Table 3.11 shows samples of interview questions. The questions asked were 

exploration type of questions. 

Table 3.11 

Interview Questions  

  Interview Questions 

1  Could you please tell me about your experience of metacognitive strategy 

training and online listening practice? 

2  What have you learnt (if anything) by using metacognitive strategies in 

attempting listening tasks? 

3  What do you think about metacognitive strategy training to learn the listening 

skill? 

4  Do you intend to keep using any ONE of the metacognitive strategies (stated 

in question 2) in attempting future listening tasks? If so, could you explain 

why? 

 

3.6 Pilot Study 

A pilot study signifies an important step for conducting a complete study (Hazzi & 

Maldaon, 2015). Besides, Baker (1994) stated that the pilot study was the mini version 

of the complete study conducted to detect possible difficulties that might be faced 

during the real study. The pilot study was conducted to evaluate whether the 

Metacognitive Awareness Listening Questionnaire (MALQ) items were consistent 

within the same constructs to check the suitability of MUET listening paper, and the 

module was assessed in terms of content and relevance based on experts’ feedback. 

This pilot study was conducted on 30 students from two classes from the same 
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institution. The subjects in the pilot study were similar to the actual students in the real 

study in terms of age, gender, students’ capability in the English language, and their 

background. The students involved in the pilot study were not involved in the current 

study. 

 

In addition to providing the answer scheme for marking listening tests, the researcher 

also discussed and briefed about the marking of the scripts of the MUET listening 

paper. The pilot study results showed that students did not face any problems related 

to the instructions and questions in the pre-test, post-test 1, and post-test 2. Students 

were able to answer listening questions within the allocated 30 minutes. 

Correspondingly, students did not come across any major issues while responding to 

the questionnaire, and the time specified was 50 minutes was enough for them to read 

the instruction and questions in the questionnaire. Therefore, the pilot study confirmed 

that students understood the test instructions. However, the experts made a few 

suggestions for the Malay language translations for three items in MALQ after the 

pilot study. This was done to allow students to have a better understanding of the 

Malay language. Then, after the discussions with the researcher, the final items were 

decided for the particular three MALQ items. Descriptions of modifications can be 

referred in Appendix K (pg.427). 

 

3.6.1 Reliability of MALQ 

Besides that, the reliability of the questionnaire on metacognitive awareness was also 

confirmed by applying Cronbach’s Alpha. In the current study, the Cronbach’s alpha 

coefficient method was selected to estimate the amount of measurement error in the 
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test. In general, the lower acceptable limit of Cronbach’s α coefficient is at 0.70. 

However, it may be accepted at 0.60 (Uma, 2003). 

 

Table 3.12 indicates that all five components of metacognitive strategies are within the 

same construct, as Cronbach alpha is more than 0.60 for all five factors. The individual 

components’ reliability ranges were from 0.696 to 0.728 for all the five components 

of metacognitive strategies. 

Table 3.12 

Reliability of Metacognitive Awareness Listening Questionnaire in the pilot test 

 

Metacognitive Strategies Number of items Coefficient 

Alpha 

Planning Evaluation (PE) 5 0.720 

Directed Attention (DA) 3 0.698 

Person Knowledge (PK) 2 0.665 

Mental Translation (MT) 2 0.728 

Problem Solving (PS) 6 0.696 

 

Apart from that, Item 9 in the MALQ was deleted after the pilot study to increase the 

overall reliability. 
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Table 3.13 shows the Cronbach’s Alpha analysis for 21 Items of MALQ. 

Table 3.13 

MALQ Cronbach’s Alpha Analysis 

 

Item Scale Mean if Deleted Coefficient Alpha if 

Deleted 

Item 1 84.39 .748 

Item 2 85.52 .750 

Item 3 84.26 .745 

Item 4 84.81 .760 

Item 5 84.65 .741 

Item 6 84.03 .746 

Item 7 84.29 .730 

Item 8 84.32 .746 

Item 9 87.13 .803 

Item 10 85.39 .756 

Item 11 84.77 .756 

Item 12 85.39 .763 

Item 13 85.03 .746 

Item 14 84.55 .740 

Item 15 85.52 .754 

Item 16 84.35 .755 

Item 17 84.68 .738 

Item 18 84.87 .740 

Item 19 84.32 .742 

Item 20 84.90 .757 

Item 21 84.77 .738 

 

As indicated in Table 3.13, Cronbach's Alpha showed 0.803 with 20 items after 

deleting one item. Item 9 described a person knowledge strategy. Item 9 was (When I 

have difficulty understanding what I hear, I give up and stop listening). All the students 

in the pilot study disagreed with this statement. Based on Vogely (1995), if more than 
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half of the participants reported using the strategy of recovering concentration upon 

losing it, it means they are active listeners (p. 47). Students in the pilot study did not 

choose “giving up” when they had difficulties during listening. Therefore, it indicated 

that giving up listening when having a problem is not favoured by students (Vogely, 

1995). Similar findings were also reported by other researchers (Li, 2013; Ratebi, 

2013; Altuwairesh, 2016). Thus, Item 9 was removed from the questionnaire after the 

pilot study. 

 

3.6.2 Suitability of MUET listening 

Similarly, the suitability of the marking of the MUET listening pilot test was ensured 

using the inter-rater reliability. According to Wang (2009), the degree of similarities 

between two different markers without influencing each other was referred to as inter-

rater reliability. Pearson's correlation was used to measure inter-rater reliability 

between the two examiners. The results indicated significant inter-rater reliability 

between the two examiners.  The Pearson’s correlation was positive and significantly 

high, i.e., r =.872. This was to ensure inter-rater reliability between the examiners. 

Please refer to Appendix M (pg. 433) for the inter-rater scores. 
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3.7 Data Analysis 

The findings of this study were analysed quantitatively and qualitatively. 

 

3.7.1 Quantitative Data Analysis 

The process of data analysis involved the usage of descriptive and inferential 

information. For this purpose, One-way analysis of covariance (ANCOVA) was 

utilised in order to determine whether there is any significant effect between students 

MUET listening achievement before and after the metacognitive strategy training and 

online listening practices on the treatment and control group students. Meanwhile, 

repeated measures were utilized to analyse the data obtained from the MALQ 

questionnaire to examine the effectiveness of using Metacognitive Strategy Training 

on students’ metacognitive awareness based on planning-evaluation, directed 

attention, person knowledge, mental translation, and problem-solving categories 

before and after the metacognitive strategy training and online listening practices of 

treatment group students. 

 

3.7.2 Qualitative Data Analysis 

Qualitative findings were analysed thematically. Merriam (2000) stated that the 

qualitative method explores how individuals experience and interact with their social 

world, and these involve an interpretive and naturalistic approach where it adds to the 

existing research questions or information. The researcher collected the qualitative 

data through reflective journals and focus group interviews. Both these methods were 

selected to understand the nature of strategy use which reflects students’ metacognitive 

awareness that were reported by them throughout the nine weeks of treatment and their 

perception of the strategy training for improving their MUET listening achievement, 
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respectively. Firstly, data was transcribed, analysed, and interpreted holistically on the 

basis of emerging themes. 

 

Qualitative analysis for reflective journal and focus group interview data were 

analysed using deductive thematic analysis. This method was selected because it 

provides a wider available form of analysis, does not need comprehensive theoretical 

and technological knowledge, especially for early researchers (Braun & Clarke, 2006). 

Moreover, King (2004) added that thematic analysis could be easily learnt by those 

who are unversed with qualitative methods due to the fewer procedures. Besides, 

another reason for utilizing thematic analysis was because this method was useful for 

summarizing large data set where it pushed the researcher to use well-structured 

approaches to handle the data (King, 2004).  Besides, data was deductively analysed 

as both reflective journal writing and focus group interviews were given guided 

questions to avoid broader responses from the students. 

 

The six-step to conduct thematic analysis by Braun and Clarke (2006): Familiarization, 

coding, generating themes, reviewing themes, defining and naming themes, and 

writing up. The first step was to get familiarized with the raw data by transcribing 

audio recordings and reading through reflective journal writing. Then, open coding 

was done by highlighting the frequent and important keywords which were clearly 

identified in the transcriptions of the focus group interviews and for the reflective 

journal entries.  After coding the keywords, themes were generated deductively based 

on Vandergrift et al. (2006) metacognitive strategies like planning-evaluation, mental 

translation, problem-solving, person knowledge, and directed knowledge. The themes 

generated were reviewed for accurate representations of the data. This step was done 
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by comparing the themes against the data set. Here, we return to the data set and 

compare our themes against it. Next, themes were defined based on the study to 

understand the data. Finally, data analyses were written to establish the research 

questions and research objectives. Data from the focus group interview for the 

perception were analysed holistically. Important themes were identified using 

common keywords that describe students’ perception of metacognitive strategy 

training for listening comprehension. 

 

3.8 Conclusion 

In Chapter Three, the researcher has presented the research design, population, and 

samples, research procedures, procedures for training the lecturer, procedures for 

metacognitive strategy training materials, and research materials. Besides, the present 

chapter has also deliberated the evaluation of the MUET Listening test, data collection, 

pre-test, post-test 1 and post-test 2, questionnaire on metacognitive awareness, 

reflective journal writing, focus group interview, pilot study, and finally, the data 

analysis. Next, the data analysis and results of the current study will be explained in 

the following chapter. 
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CHAPTER FOUR 

FINDINGS OF THE STUDY 

4.1 Introduction 

This chapter presents the results of One-way Analysis of Covariance (ANCOVA) for 

quantitative findings according to research question 1 and 2 on two dependent 

variables: MUET listening achievement and metacognitive awareness.  This study 

used a 0.05 alpha level to determine whether the p value was significant. Research 

question 3 and 4 were answered by thematic analyses of reflective journal writing and 

focus group interviews. 

 

4.2 Effect of Students’ MUET Listening Achievement After the Metacognitive 

Strategy Training and Online Listening Practices. 

In order to answer the first research question, the effectiveness of Metacognitive 

Strategy Training on students’ MUET listening achievement was evaluated three 

times: Pre-test, Post-test1, and Post-test 2. Data analysis was conducted using 

ANCOVA. Pre-test results of the MUET Listening test on treatment and control 

groups were not significant (p > .05) based on the Levene test. Hence, it can be 

assumed that treatment and control groups are homogenous in terms of students’ 

listening achievement. 

 

4.2.1 Main and Interaction Effects of MUET Listening Achievement after MST  

The results in Table 4.1 indicate that there were main effects of metacognitive strategy 

training on MUET listening achievement after the Metacognitive Strategy Training 

(MST) (Wilks’ lambda = 0.34, F (1, 60) = 115.04, p <. 05, λ = .66). 
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Meanwhile,    there     were     no     interaction      effect      between     the     treatment 

and    control     groups     on       MUET       listening     achievement      after      MST  

(Wilks’ lambda = 0.73, F (2, 59) = 11.11, p > .05, λ = .01). Therefore, there were no 

differences in MUET listening scores between the treatment group and the control 

group after the Metacognitive Strategy Training (MST). 

Table 4.1 

Multivariate Test of MUET Listening Achievement after MST 

 

Effect  Score F  df df error p λ 

Factor 1 Pillai's Trace .66 115.47 (b) 1 60.00 .00 .66 

 Wilks' Lambda .34      

 Hotelling's Trace 1.93      

 Roy's Largest Root 1.93      

 

Factor 1* 

Group 

 

Pillai’s Trace 

Wilks’ Lambda 

Hotelling’s Trace 

Roy’s Largest Root 

 

 

.01 

.99 

.01 

.01 

 

0.27(b) 

 

1 

 

60.00 

 

.61 

 

.01 

 

Between-subject Effect of MUET Listening Achievement after MST 

Table 4.2 indicates that the result between-subject effect of MUET listening 

achievement after MST was significant (F (1, 60) = 3.73, p <. 05, λ = .01). There were 

differences in between-subject effect of Metacognitive   Strategy   Training (MST) on 

MUET listening achievement.  Therefore, alternative hypothesis Ha (1a) was accepted 

as there were differences in the mean scores of MUET listening after the MST for the 

treatment group. 

Table 4.2 

 

The Between-Subject Effect of MUET Listening Achievement after MST 

 

Source Sum of Squares df Mean Square F p λ 

Constant 36764.65 1 36764.65 3697.14 .00 .98 

Group 37.04 1 37.04 3.73 .04 .01 

Error 596.65 60 9.94    
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Table 4.3 displays the descriptive statistics of pre-test and post-test 1. The mean scores 

for the treatment group increased from (M=11.77) in pre-test to (M=14.97) in post-test 

1. Similarly, for the control group the mean score increased from (M=11.35) in pre-

test to (M=14.87) in post-test 1. MUET listening achievement increased for the 

treatment and control groups after the Metacognitive Strategy Training. 

 

Table 4.3 

 

Descriptive Statistics of Pre-test and Post-test 1   

 

Group N Pre-test Post-test 1 

Treatment 31 11.77 14.97 

Control 31 11.35 14.87 

 

4.2.2 Main and Interaction Effects of MUET Listening Achievement after Online 

Listening Practices 

The results in Table 4.4 indicate that there were main effects of metacognitive strategy 

training on   MUET   listening    achievement   after   the online   listening practices 

(Wilks’ lambda = 0.84, F (1, 60) = 15.80, p <. 05, λ = .16). 

 

Similarly, there were interaction effects between the treatment and the control                            

groups   on     MUET    listening    achievement     after     the    online   listening   

practices (Wilks’ lambda = 0.74, F (1, 60) = 20.99, p < .05, λ = .26). Therefore, there 

were differences in MUET listening scores between the treatment group and the 

control group after     the    online   listening   practices. 
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Table 4.4 

Multivariate Test of MUET Listening Achievement after Online Listening Practice 

 

Effect  Score F  df df error p λ 

Factor 1 Pillai's Trace .16 15.80 (b) 1 60.00 .00 .16 

 Wilks' Lambda .84      

 Hotelling's Trace .19      

 Roy's Largest Root .19      

 

Factor 1* 

Group 

 

Pillai’s Trace 

Wilks’ Lambda 

Hotelling’s Trace 

Roy’s Largest Root 

 

 

.26 

.74 

.35 

.35 

 

20.99 (b) 

 

1 

 

60.00 

 

.00 

 

.26 

 

 

Between-subject Effect of MUET Listening Achievement after Online Listening 

Practices 

Table 4.5 shows that the between-subject effect of MUET listening achievement after 

the online listening practices were significant (F (1, 60) = 4.87, p < 0. 05, λ = .07). 

There were differences in between-subject effect of MUET listening achievement after 

the online listening practices.  Therefore, alternative hypothesis Ha (1b) was accepted 

as there were differences in the mean scores of MUET listening after the online 

listening practices for the treatment group. 

 

Table 4.5 

 

The Between-Subject Effect of MUET Listening Achievement after Online Listening 

Practice 

 

Source Sum of Squares df Mean Square F p λ 

Constant 29051.65 1 29051.65 3580.44 .00 .98 

Group 39.52 1 39.52 4.87 .03 .07 

Error 486.84 60 8.11    

 

Table 4.6 displays the descriptive statistics of post-test 1 and post-test 2. The mean 

scores for the treatment group increased from (M=14.97) in post-test 1 to (M=16.77) 
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in post-test 2. However, for the control group the mean scores decreased from 

(M=14.87) in post-test 1 to (M=14.61) in post-test 2. MUET listening achievement 

increased in the treatment group but decreased in the control group after the online 

listening practices. 

Table 4.6 

 

Descriptive Statistics of Post-test 1 and Post-test 2   

 

Group N Post-test 1 Post-test 2 

Treatment 31 14.97 16.77 

Control 31 14.87 14.61 

 

Descriptive Analyses for Mean Scores of MUET Listening Achievement 

Figure 4.1 indicated that the (M =14.97) for the treatment group’s MUET post-test 1 

was higher than the (M = 11.77) for the pre-test. The increase in the mean score shows 

that metacognitive strategy training had an effect on treatment group students’ 

listening achievement. The treatment group students’ MUET listening achievement in 

post-test 2 further     increased to (M = 16.77), which    was    higher     than the   score 

of post-test 1 (M = 14.97). The mean score of treatment group students continued to 

increase after the online listening practices. The difference between post-test 1 and 

post-test 2 mean score was (1.8). This shows the retention effect of implementing 

Metacognitive Strategy Training (MST) on students’ MUET listening achievement. 

For the control group, without the Metacognitive Strategy Training, the MUET 

listening achievement dropped from post-test 1 (M = 14.87) to post-test 2 (M = 14.61), 

proposing the effectiveness of the metacognitive strategy training on students’ MUET 

listening achievement in the long term. Overall, the findings revealed that 

Metacognitive Strategy Training had an impact on the treatment group students’ 

MUET listening achievement in the long period. 
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Figure 4.1 Mean Score of Pre-Test, Post-test 1, and Post-test 2 MUET Listening  
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4.3 Effect of Metacognitive Strategy Training (MST) on Students’ Metacognitive 

Awareness after the Metacognitive Strategy Training and Online Listening 

Practices. 

In order to answer the second research question, Metacognitive Awareness Listening 

Questionnaire (MALQ) was administered three times: pre-test, post-test1 and post-test 

2.  Data were analysed separately using Repeated measures ANCOVA for planning-

evaluation, directed attention, person knowledge, mental translation, and problem-

solving components. 

 

4.3.1 Effect of Metacognitive Strategy Training (MST) on Students’ 

Metacognitive Awareness Based on Planning-evaluation Component 

Mauchly's Test of Sphericity results in Table 4.7 for planning and evaluation 

component is not significant (p > 0.05), so the assumption of Sphericity has not been 

violated. Sphericity is a significant condition where the variances of the MUET 

listening achievement within-subject conditions are equivalent in the assumption of a 

repeated-measures ANCOVA. 

Table 4.7 

 

Mauchly's Test of Sphericity Planning-Evaluation Component of Metacognitive 

Awareness 

 

       Epsilon  

Within 

Subjects 

Effect 

Mauchly's 

W 

Approx. 

Chi-

Square 

df p 

Greenhouse-

Geisser 

Huynh-

Feldt 

Time .84 5.23 2 .07 .86 .92 

 

Table 4.8 shows the multivariate test results for the planning-evaluation component of 

metacognitive awareness. The results indicate that there was an overall significant 

effect between the means at the different time points for the planning-evaluation 
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component (Wilks’ lambda = 0.72, F (2, 29) = 5.77, p <. 05). This outcome indicates 

that Metacognitive Strategy Training (MST) had increased students’ planning-

evaluation component of metacognitive awareness. 

Table 4.8 

Multivariate Tests for Planning-Evaluation Component of Metacognitive Awareness 

 

Effect  Value F df Error df p 

Time Pillai's Trace .29 5.77 2 29 .01 

 Wilks' Lambda .72     

 Hotelling's Trace .40     

 Roy's Largest Root .40     

 

 

Table 4.9 shows the pairwise comparison results for the planning-evaluation 

component of metacognitive awareness. Pairwise comparison results indicate that 

there was a significant effect (p <.05) in planning-evaluation component between pre-

test (before MST) and post-1 (after MST) Thus, alternative hypothesis Ha (2a) was 

accepted because the p-value is less than .05. Metacognitive Strategy Training had 

increased treatment group students’ planning-evaluation component of metacognitive 

awareness after MST. 

 

Table 4.9 

Pairwise Comparisons for Planning-Evaluation Component of Metacognitive 

Awareness 

 

 

Time 

 

Mean Difference          p 

 

Pre-test – Post-1 (after MST) 1- 2 -.38* .01 

Post 1   – Post- 2 (after online listening) 2 - 3 .09 .91 

 

Figure 4.2 shows that there was an increase of 0.38 in the post 1 (M=4.88) for planning 

and evaluation component from the pre-test (M= 4.50) after the Metacognitive 

Strategy Training. 
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Figure 4.2 Mean Score of Pre, Post-1, and Post 2 of Planning-Evaluation Component 

 

Pairwise comparison results in Table 4.9 also shows that there was no significant effect 

(p >.05) in planning-evaluation component between Post 1 (after MST) and Post 2 

(after online listening practices). Therefore, alternative hypothesis Ha (3a) was not 

accepted because the p value is more 0.05. Metacognitive Strategy Training (MST) 

did not affect planning-evaluation component of treatment group students’ 

metacognitive awareness after the online listening practice. However, we can conclude 

that Metacognitive Strategy Training had an immediate effect on the treatment group 

students’ planning-evaluation component of metacognitive awareness throughout 

MST period. 

 

4.3.2 Effect of Metacognitive Strategy Training (MST) on Students’ 

Metacognitive Awareness Based on Directed Attention Component 

Mauchly's Test of Sphericity results in Table 4.10 for the directed attention component 

is not significant (p > 0.05), so the assumption of Sphericity has not been violated. 

Sphericity is a significant condition where the variances of the MUET listening 
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achievement within-subject conditions are equivalent in the assumption of a repeated-

measures ANCOVA. 

 

Table 4.10 

 

Mauchly's Test of Sphericity Directed Attention Component of Metacognitive 

Awareness 

 

     Epsilon  

Within 

Subjects 

Effect 

Mauchly's 

W 

Approx. 

Chi-Square 

df p 

Greenhous

e-Geisser Huynh-Feldt 

Time .78 7.19 2 .07 .82 .86 

 

 

Table 4.11 shows the multivariate test results for the directed attention component of 

metacognitive awareness. The results indicate that there was an overall significant 

effect between   the means at     the different time points for the directed attention 

component (Wilks’ lambda = 0.63, F (2, 29) = 8.43, p <. 05). This outcome indicates 

that Metacognitive Strategy Training (MST) had increased students’ directed attention 

component of metacognitive awareness. 

 

Table 4.11 

Multivariate Tests for Directed Attention Component of Metacognitive Awareness  

 

Effect  Value F df Error df p 

Time Pillai's Trace .37 8.43 2 29 .00 

 Wilks' Lambda .63     

 Hotelling's Trace .58     

 Roy's Largest Root .58     

 

Table 4.12 shows the pairwise comparison results for the directed-attention component 

of metacognitive awareness. Pairwise comparison results indicate that there was a 

significant effect (p <.05) in directed    attention   component between pre-test (before 

MST) and post-1 (after MST). Thus, alternative hypothesis Ha (2b) was accepted 
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because the p value is less than. 05. Metacognitive Strategy Training had increased 

treatment group students’ directed    attention component of metacognitive awareness 

after MST. 

 

Table 4.12 

Pairwise Comparisons for Directed Attention Component of Metacognitive 

Awareness 

 

 

Time 

 

Mean Difference p 

 

Pre-test – Post-1 (after MST) 1- 2 -.28 .03 

Post 1   – Post- 2 (after online listening) 2 - 3 .27 .01 

 

Figure 4.3 shows that there was an increase of 0.28 in the post 1 (M=5.29) for directed 

attention component from the pre-test (M= 5.01) after the Metacognitive Strategy 

Training. 

 

Figure 4.3 Mean Score for Pre, Post-1, and Post 2 of Directed Attention Component 

 

Pairwise comparison results in Table 4.12 also shows that there was a significant effect 

(p <.05) in directed    attention   component between post-1 (after MST) and post-2 

(after online listening practices). Thus, alternative hypothesis Ha (3b) was accepted 
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because the p value is less than .05. Metacognitive Strategy Training had increased 

treatment group students’ directed    attention component of metacognitive awareness 

after online listening practices. The significant effect for directed attention occurred 

twice in the Pairwise Comparisons. Therefore, we can conclude that Metacognitive 

Strategy Training had affected students’ directed attention component of 

metacognitive awareness. 

 

 

4.3.3 Effect of Metacognitive Strategy Training (MST) on Students’ 

Metacognitive Awareness Based on Person Knowledge Component 

Mauchly's Test of Sphericity results in Table 4.13 for person knowledge component is 

not significant (p > 0.05), so the assumption of Sphericity has not been violated. 

Sphericity is a significant condition where the variances of the MUET listening 

achievement within-subject conditions are equivalent in the assumption of a repeated-

measures ANCOVA. 

 

Table 4.13 

 

Mauchly's Test of Sphericity Person Knowledge Component of Metacognitive 

Awareness 

 

     Epsilon  

Within 

Subjects 

Effect 

Mauchly's 

W 

Approx. 

Chi-

Square 

df p 

Greenhouse-

Geisser Huynh-Feldt 

Time .96 1.25 2 .53 .96 1.00 

 

Table 4.14 shows the multivariate test results for the person knowledge component of 

metacognitive awareness. The results indicate that there was no overall significant 

effect (p > 0.05) between the means at the different time points for the person 

knowledge component (Wilks’ lambda = 0.97, F (2, 29) = 0.53, p >. 05).  This outcome 
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indicates that Metacognitive Strategy Training (MST) did not affect students’ person 

knowledge component of metacognitive awareness. Thus, alternative hypothesis Ha 

(2c) was not accepted. 

Table 4.14 

Multivariate Tests for Person Knowledge Component of Metacognitive Awareness 

 

Effect  Value F df Error df p 

Time Pillai's Trace .04 .53 2 29 .59 

 Wilks' Lambda .97     

 Hotelling's Trace .04     

 Roy's Largest Root .04     

Figure 4.4 shows that there was an increase of 0.05 in the post 1 (M=3.96) for person 

knowledge component from the pre-test (M= 3.91) after the Metacognitive Strategy 

Training. 

 

Figure 4.4 Mean Score for Pre, Post-1, and Post 2 of Person Knowledge Component 

 

In addition, there was no significant effect on person knowledge component after the 

online listening practice, hence alternative hypothesis Ha (3c) was not accepted 

because the p-value for Wilks Lambda is more than .05. Metacognitive Strategy 

Training (MST) did not affect person knowledge component of treatment group 

students’ metacognitive awareness after the online listening practice. Generally, these 
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outcomes revealed that treatment group students did not develop person knowledge 

component of metacognitive awareness. 

 

4.3.4 Effect of Metacognitive Strategy Training (MST) on Students’ 

Metacognitive Awareness Based on Mental Translation Component 

Mauchly's Test of Sphericity results in Table 4.15 for the mental translation component 

is not significant (p > 0.05), so the assumption of Sphericity has not been violated. 

Sphericity is a significant condition where the variances of the MUET listening 

achievement within-subject conditions are equivalent in the assumption of a repeated-

measures ANCOVA. 

 

Table 4.15 

 

Mauchly's Test of Sphericity Mental Translation Component of Metacognitive 

Awareness 

 

     Epsilon  

Within 

Subjects 

Effect 

Mauchly's 

W 

Approx. 

Chi-

Square 

df p 

Greenhouse-

Geisser Huynh-Feldt 

Time .92 2.48 2 .29 .93 .98 

 

 

Table 4.16 shows the multivariate test results for the mental translation component of 

metacognitive awareness. The  results  indicate  that  there  was  no  significant effect 

(p > 0.05) between the means at  the  different  time    points for the   mental   translation 

component (Wilks’ lambda = 0.98, F (2, 29) = 0.37, p >. 05). This outcome indicates 

that Metacognitive Strategy Training (MST) did not affect students’ mental translation 

component of metacognitive awareness. Thus, alternative hypothesis Ha (2d) was not 

accepted. 
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Table 4.16 

Multivariate Tests for Mental Translation Component of Metacognitive Awareness 

 

Effect  Value F df Error df p 

Time Pillai's Trace .03 .37 2 29 .70 

 Wilks' Lambda .98     

 Hotelling's Trace .03     

 Roy's Largest Root .03     

 

 

Figure 4.5 shows that there was a decrease of 0.14 in the post 1 (M=4.24) for mental 

translation component from the pre-test (M= 4.10) after the MST. 

 

Figure 4.5 Mean Score for Pre, Post-1, and Post 2 of Mental Translation Component 

 

In addition, there was no significant (p > 0.05) on the mental translation component 

after the online listening practice, hence alternative hypothesis Ha (3d) was not 

accepted because the p-value for Wilks Lambda is more than .05. Metacognitive 

Strategy Training (MST) did not affect mental translation component of treatment 

group students’ metacognitive awareness after the online listening practice. Generally, 

these results revealed that treatment group students did not develop the mental 

translation component of metacognitive awareness. 
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4.3.5 Effect of Metacognitive Strategy Training (MST) on Students’ 

Metacognitive Awareness Based on Problem Solving Component 

Mauchly's Test of Sphericity results in Table 4.17 for problem-solving component is 

not significant (p > 0.05), so the assumption of Sphericity has not been violated. 

Sphericity is a significant condition where the variances of the MUET listening 

achievement within-subject conditions are equivalent in the assumption of a repeated-

measures ANCOVA. 

 

Table 4.17 

 

Mauchly's Test of Sphericity Problem Solving Component of Metacognitive 

Awareness 

 

     Epsilon  

Within 

Subjects 

Effect 

Mauchly's 

W 

Approx. 

Chi-

Square 

df p 

Greenhouse-

Geisser 

Huynh-

Feldt 

Time .78 7.18 2 .08 .82 .86 

 

 

Table 4.18 shows the multivariate test results for the problem-solving component of 

metacognitive awareness. The results indicate that there was an overall significant 

effect (p < 0.05) between the means at the different time points for the problem-solving 

component (Wilks’ lambda = 0.74, F (2, 29) = 5.00, p <. 05).  This outcome indicates 

that Metacognitive Strategy Training (MST) had increased students’ problem-solving 

component of metacognitive awareness. 

 

Table 4.18 

Multivariate Tests for Problem Solving Component of Metacognitive Awareness 

 

Effect  Value F df Error df p 

Time Pillai's Trace .26 5.00 2 29 .01 

 Wilks' Lambda .74     

 Hotelling's Trace .35     

 Roy's Largest Root .35     
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Table 4.19 shows the pairwise comparison results for the problem-solving component 

of metacognitive awareness. Pairwise comparison results indicate that there was a 

significant effect (p <.05) in problem-solving component between pre-test (before 

MST) and post-1 (after MST). Thus, alternative hypothesis Ha (2e) was accepted 

because the p-value is less than .05. Metacognitive Strategy Training had increased 

treatment group students’ problem-solving component of metacognitive awareness 

after MST. 

 

Table 4.19 

Pairwise Comparisons for Problem Solving Component of Metacognitive Awareness 

 

 

Time 

 

Mean Difference p 

 

Pre-test – Post-1 (after MST) 1- 2 -.20 .49 

Post 1   – Post- 2 (after online listening) 2 - 3 -.09 1.00 

 

Figure 4.6 shows that there was an increase of 0.20 in the post 1 (M=4.58) for problem-

solving component from the pre-test (M= 4.38) after the Metacognitive Strategy 

Training. 

 

 

Figure 4.6 Mean Score for Pre, Post-1, and Post 2 of Problem-Solving Component 
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Pairwise comparison results in Table 4.19 also shows that there was no significant 

effect (p >.05) in problem-solving component between Post 1 (after MST) and Post 2 

(after online listening practices). Therefore, alternative hypothesis Ha (3e) was not 

accepted because the p value is more 0.05. Metacognitive Strategy Training (MST) 

did not affect problem-solving component of treatment group students’ metacognitive 

awareness after the online listening practice. However, we can conclude that 

Metacognitive Strategy Training had an immediate effect on the treatment group 

students’ problem-solving component of metacognitive awareness. 

 

In summary, it can be stated that metacognitive strategy training had some effect on 

treatment group students’ listening achievement. In addition, a few of metacognitive 

strategies such as planning-evaluation, directed attention, and problem-solving 

components were significant after the MST treatment (Post 1). Post 2 findings revealed 

that MST had an influence on the metacognitive strategies usage of students in the 

long term.  The next section describes the qualitative findings to answer research 

question 3 and research question 4. Qualitative data were collected to provide a 

detailed analysis of the effect of metacognitive strategy training on students’ 

metacognitive awareness and perception of MST. 
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4.4 Students’ Metacognitive Strategy Use Based on Planning-evaluation, Directed 

Attention, Problem-solving, Person Knowledge, and Mental Translation 

Categories over the Treatment Period 

The third research question intended to examine students’ use of metacognitive 

strategies based on planning-evaluation, directed attention, person knowledge, mental 

translation, and problem-solving categories over the treatment period of students in the 

treatment group. Data were analyzed using deductive thematic analysis (Refer to 

Section 3.7). Vandergrift et al. (2006)’s framework for metacognitive strategies was 

used to generate the main themes (Refer to Section 2.4).  Data were collected through 

31 reflective journals (RJ) entries written by the treatment group students once a week 

after each Metacognitive Strategy Training (MST) session in the classroom. 

 

Table 4.20 shows the number of entries recorded based on planning-evaluation, 

directed attention, person knowledge, mental translation, and problem-solving 

categories for nine weeks. 

 

Table 4.20 

 

Total number of metacognitive strategies reported in reflective journal 

  

Meta-

cognitive 

Strategies/ 

Weeks 

Planning- 

Evaluation 

Directed 

Attention 

 

Problem 

Solving 

Person 

Knowledge 

Mental 

Translation 

Week 1-2  18 25 4 5 1 

Week 3-4 28 29 20 4 2 

Week 5-7 28 30 27 2 2 

Week 8-9 28 30 27 3 0 

Total 102 114 78 14 5 

 

 

Overall, students have increased their use of metacognitive strategies as the strategy 

training progressed from Week 1 to Week 9. The highest number of frequencies for 
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overall total entries was for directed attention strategy with 114 entries. The second 

highest number of frequencies was for planning and evaluation strategy, with 102 

entries. The problem-solving strategy had the third highest number of frequencies with 

78 entries. The second-lowest total number of frequencies was for person knowledge 

strategy with 14 entries, and the lowest number of frequencies was for mental 

translation strategy (5). The number of entries reveals that students have drastically 

increased the usage of problem-solving components. 

 

 

Figure 4.7 shows the thematic map of the treatment group students’ metacognitive 

strategies usage. The data were gathered from reflective journals. Students reported 

that they used planning and evaluation strategies during Metacognitive Strategy 

Training (MST). Mostly, students have written that they have predicted keywords and 

main ideas.  A few students also stated that they have predicted using their logical 

thinking and prior knowledge. In addition, students wrote that the plan to take notes, 

use mind mapping, and plan to listen selectively. Nevertheless, in terms of the 

evaluation component, students were aware of some unsuccessful strategies in 

listening, such as listening word by word, highlighting too many keywords, and 

guessing meaning while listening. 

 

In terms of directed attention strategy, students focused on the keywords, main points, 

examples, intonation, and linkers. Students’ reflective journal entries revealed that 

they focused harder when they heard difficult words. Students have written that they 

would get back on track fast if their mind wanders while listening. Students mainly 

used problem-solving strategies to guess the meaning of difficult words or phrases. 

Contextual clues, background knowledge, familiar words, keywords, and general ideas 
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were some of the sub-themes of problem-solving strategies. Students reported that they 

would discuss with their peers if they did not understand the meaning of difficult 

words. Sometimes, they would think back everything else to guess the meaning of 

words. Treatment group students also stated that they adjusted their interpretation 

quickly once they realised that they did not understand the text correctly. 

 

Furthermore, students’ reflective journal entries reflected how they perceive listening 

task’s difficulty and perception about their own listening competencies, which is the 

personal knowledge strategy. Students were aware that listening in English was 

challenging for them, students reported the importance of knowledge in order to do 

well in listening skills.  In addition, they were aware of new awareness in developing 

listening proficiency. Finally, students used their mother tongue to do mental 

translations. They translated the mainly main points from the audio. 
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Figure 4.7.  Reflective journal thematic map of treatment group students’ metacognitive strategies
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The following section illustrates the students’ metacognitive strategies use based on 

planning and evaluation. 

 

4.4.1 Students’ Metacognitive Strategy Use Based on the Planning-evaluation 

Component Over the Treatment Period 

Figure 4.8 shows the emerging themes of metacognitive strategies derived from 

students’ reflective journal writing and focus group interviews for the planning-

evaluation component. Five main themes emerged in this strategy (prediction, 

listening to (main points, similarities, and definition), note taking, mind mapping, and 

selective attention. Students mostly stated that they predicted on their own and with 

their friends.  There were four sub-themes reported for predicting keywords and main 

ideas. They used logical thinking, experience, and prior knowledge to do predictions. 

The second theme was listening to main points, similarities, and definitions. In terms 

of note-taking themes, they reported that they took notes based on keywords and short 

forms. The other two main themes were mind mapping and selective attention. In 

relation to the evaluation strategy, the students mentioned that they were aware of the 

strategies that did not work, such as listening word by word, guessing meaning while 

listening, and highlighting too many keywords. 
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  Figure 4.8. Planning and Evaluation Strategy component 
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The next section illustrates the extracts that represent the themes and sub-themes of 

the metacognitive strategies for planning- evaluation used by these treatment group 

students. 

 

Predicting 

According to Vandergrift et al. (2006), planning signifies the strategies that students 

utilise to prepare themselves for listening. Jiang (2009) described prediction as when 

listeners generate ideas before listening or what they assume to listen. In addition, 

Jiang described prediction as a basic strategy for using prior knowledge to understand 

a text. Therefore, prediction strategy can be categorised under the preparation phase. 

Similarly, Dhillon and Hutauruk (2016) agreed that prediction is done by using one’s 

prior knowledge, which is a basis for understanding the text. Generally, prediction can 

be inferred as an important strategy to comprehend a text. Treatment group students 

mostly wrote that they predicted keywords. Below are some of the extracts that reflect 

students predicting keywords. 

 

Key Words 

In relation to predicting keywords, Fatimatu mentioned that she began to predict key 

during the planning activity, and she also decided to stay focused throughout the 

listening process. She said, 

“I started to prediction on possible keywords. I plan to stay focused 

throughout the text.” (Fatimatu, RJ, Week 3) 
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Similarly, Wardah realised that she should try to predict some keywords from the topic 

and tried to find predicted keywords in the text while listening. She agreed that 

predicting method assisted her in identifying the keywords s because she had thought 

about them. 

“I know now that I should try to predict keywords using the topic, so that 

while listening I can find these words easily because I already have it in 

my mind.” (Wardah, FGI) 

 

Like Wardah, Ros also wrote that she would predict the keyword related to the topic 

because she believed it would be easier for her to comprehend the text if she heard the 

predicted word. 

“I attempted to predict keywords of the text once I hear the topic which is 

before listening. I think later when I hear the keywords that I predicted I 

will feel easier to understand the text.” (Ros, RJ Week 5) 

 

All three students emphasized that predicting keywords helped them understand the 

text better. 

 

Main Ideas 

The students also mentioned that they predicted the main ideas before listening. 

Thiveya thought that the prediction strategy was useful for her because she could get 

some ideas about the topic during listening. 

“From MST, the main strategy I use is prediction. When I predict the main 

idea related to the topic, I get the idea of the topic, and it is really useful 

whenever I listen to the topic.” (Thiveya, FGI) 
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Norizatul felt that predicting main ideas with friends helped her to be prepared for 

listening. She explained, 

“I tried to predict relevant main ideas with my friend once the topic of the 

text is given by the teacher. I feel that by predicting the main ideas, I am 

ready to listen.” (Norizatul, RJ Week 4) 

 

In addition, Khalida mentioned that she tried to predict possible main ideas and 

compared the ideas with the title given. After self-checking, she confirmed her 

predicted points with her friend. She was careful in her choice of prediction so that she 

would not be side-tracked while listening later. 

“Firstly, I will try to predict the potential main ideas. I try to relate the 

ideas with the title given and then confirm with my friend too who is beside 

me to see whether I am on the right track.” (Khalida, RJ Week 7) 

 

In sum, all three of them highlighted that predicting the main ideas about the topic 

helped them get ready for listening. Besides, Khalida and Norizatul predicted the main 

points with their friends to ensure that they were on the right track, indicating that 

students depend on their peers in the learning process. 

 

Logical thinking 

Another sub-theme that emerged was predicting based on logical thinking. Hernández-

Ocampo & Vargas (2013) explain that logical thinking occurs when someone analyses 

the problem they are facing, by coming up with various solutions and then evaluating 

those solutions. Later, they would choose the most suitable resolutions. The students 

mentioned using their logical thinking to predict the content of the text. Likewise, Tan, 
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in the extract below reflected that he could predict using his logical thinking and even 

illustrated how he predicted before listening. 

 

“For me is prediction, so we have to collect idea about that Madam given. 

For example, like drawing, so you have to, in your brain you have to start 

thinking what actually about drawing, for example, we are going to think 

about the tools that we are going to use to draw and what is the famous 

drawing in the world. So, after this, you will collect data in your brain, 

and then after you analyse yourself after you hear the text and pick what 

is the data in your head that the speaker is talking about.  So, for me, 

prediction and imagination are the techniques and strategies that I got 

from this.” (Tan, FGI) 

 

Tan analysed his thinking process and how he has logically related other words 

or phrases to the topic. He mentioned what he visualised in his mind, such as 

what tools to use, examples of famous drawings, etc. These mental images would 

connect with the text that was heard. 

 

Similarly, Ros uses her logical thinking to predict ideas of the text using the topic 

given. Ros not only used logical thinking, but she also compared those ideas with her 

friends.  She said, 

“I use my logical thinking to predict possible ideas related to the topic 

given and try to match the ideas with friends.” (Ros, RJ, Week 9) 
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However, Ros did not give any specific example on how she would think logically. 

Unlike Tan, Ros agreed that she would predict possible ideas and discuss them with 

her friends. At this phase, she would think logically to predict the best ideas. 

 

Nafisah stated that she predicted the main ideas with her logical thinking and tried to 

calm her mind before listening. She believed that it would help her to focus more 

during listening.  Even though Nafisah did not describe the process of logical thinking, 

she mentioned that she used logical thinking during MST to predict the main points. 

“I predicted some main ideas with logical thinking and relax my mind so 

that I can concentrate properly during listening.” (Nafisah, RJ, Week 9) 

 

From the extracts related to predicting using logical thinking, only one student 

(Tan) was able to explain in detail how he thought logically to predict the most 

relevant ideas based on the topic given. 

 

Ain revealed that she used her logical thinking to predict ideas that she might hear in 

the text. She mentioned that she tried to match the ideas with the topic to see whether 

it made sense with the given topic. 

“Guessing what will come next with my own logical thinking. I will try 

match my idea with the topic and see whether it makes sense or not.” (Ain, 

RJ, Week 5) 

 

Ain, reflected using logical thinking by matching her ideas and evaluating whether 

those ideas were relevant and possible with the topic given. 
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Personal experience or prior knowledge 

Another sub-theme that emerged was predicting based on personal experience or prior 

knowledge. The skill of prediction depends mostly on one’s prior knowledge of the 

world and the language, how much someone knows about the speaker, and how much 

he or she knows about the speaker’s intention (Hosseinpour, 2018). Therefore, 

predicting using personal experience or prior knowledge means someone already has 

some general ideas about the text that he or she might hear. 

 

Natasya mentioned that she has learnt how to predict the topic given and revealed that 

she used her prior knowledge in attempting the listening task in the interview. She said 

that she tried to relate to what she had already read. 

“I predicted ideas using the knowledge that I already know. Once I get the 

topic, I will think any other information that I have listened or read before 

related to the topic.” (Natasya, FGI). 

 

Natasya, described that she would think about something she had listened to or read 

earlier. This indicates that Natasya used her personal experience and prior knowledge 

to predict relevant ideas. 

 

Similarly, Fatimatu, started to use her knowledge to do her prediction. She also used 

her own experience to guess relevant ideas about the text. 

“I plan to use personal experience and knowledge to predict possible 

ideas.” (Fatimatu, RJ, Week 5) 

Compared to Natasya, Fatimatu did not write how she planned to use personal    

experience and knowledge to predict possible ideas. 
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Fatimatu, further reported that she was able to think about other similar texts. She also 

started to improve her level in planning and evaluation. 

“I think about any other texts that are similar with the topic.” (Fatimatu, 

RJ, Week 8) 

 

Fatimatu, in the final week of strategy training, reported that she used ideas that she 

already knew to do the prediction but this time with her friend. 

“I plan to think about ideas that I already know. I discuss with a friend on 

possible predictions which are related with the topic given.” (Fatimatu, 

RJ, Week 9) 

 

Fatimatu, continuously predicted ideas using her prior knowledge. She even thought 

about the similar text that related to the topic given. Fatimatu also opted to share and 

discuss ideas that she knew with her peer. 

 

Ros also agreed that she easily predicted a few ideas that might appear in the text with 

her personal experience. This helped her to relate with the text. 

“I plan to use personal experience and knowledge. I know this would help 

me to predict a few points from the text that I will hear. I can relate the 

text with relevant personal experience easily.” (Ros, RJW, Week 4) 

 

In addition, Michelie reported that she tried to recall her memories and used her 

personal experience to predict possible ideas. 

“I tried to refer to my personal experience to guess the text with the title 

and try to recap my memories.” (Michelie, RJ, Week 6) 
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Similarly, Nafisah predicted some keywords, and she tried to relate those words with 

her personal experience. This shows that she was able to find relativity between the 

keywords and her own experience. 

“I plan to come up with some possible keywords and try to relate with my 

personal experience as possible for the prediction.” 

(Nafisah, RJ, Week 4) 

 

Nafisah prepared her mind with the ideas that she already knew, which allowed her to 

be ready to listen to words that she predicted earlier in her mind. 

“I need to think about ideas that I knew related to the topic to make my 

mind ready to listen to the relevant words.” (Nafisah, RJ, Week 6) 

 

Aina mentioned that she prepared her mind to listen by thinking of another text similar 

to the topic given. 

 

“I also would try to think about other text that I have read or listened that 

I feel like it is the same too before listening. This would allow my mind to 

be ready for listening.” (Aina, FGI) 

 

Nafisah, in two of her entries, revealed that she thought about her prior knowledge 

before listening. This was to be ready for listening by using prior knowledge. 

 

 

 



 

 

129 

 

 

Ain tried to use her academic knowledge or prior knowledge to do her prediction with 

her friend, which was a similar technique used by Fatimatu. 

“Discuss with friends on possible prediction with academic knowledge like 

familiar topics that both of us have learnt so far.” (Ain, RJ, Week 9) 

 

Similarly, Ainun also discussed with her friends and attempted to think about other 

texts which they have read or listened to before that are connected with the topic. 

“Discuss with my friends, and both of us attempt to think of any other texts 

we have listened or read, that are similar to the text and has connection 

with the topic.” (Ainun, RJ, Week 7) 

 

Generally, students’ journal entries and interview responses revealed that the first sub-

theme for planning which is predicting, was utilised by most students in this study. 

Students felt that they were ready to listen after predicting. In addition, students also 

preferred to brainstorm possible predictions with friends to understand the topic better. 

 

Listening to main points, similarities and differences, and definition 

The second sub-theme that emerged in the planning component was listening to several 

factors. Students plan to listen to the main points, similarities, or differences, and 

definition. 

 

Listening to main points 

The second sub-theme that emerged in planning and evaluation was listening to the 

main points. Generally, students stated or reported that they planned to listen to the 

main ideas and supporting details to get some basic ideas of the text. Planning to 



 

 

130 

 

 

identify main points would assist students to comprehend the text better or more 

effectively. 

 

Aina reported that she must write the main points properly. This student stated that she 

needed to identify the main points and supporting details to obtain general ideas about 

the topic. 

“Must write the main points in a proper way. Must listen to the main points 

and supporting points. I know that main points will give the general idea 

of the text.” (Aina, RJ, Week 3) 

 

Irfan also planned to listen to the main ideas and supporting detail in the future for a 

better understanding of the text. He decided to listen to the main ideas and supporting 

details next time. 

“For me, I feel that after this training I know how to listen to the main 

points and supporting details. In future I will listen to the main ideas and 

details for better understanding of the text.” (Irfan, FGI) 

 

Nooraina reported that she often misinterpreted the text when she missed some main 

points. She wanted to learn on how to identify main ideas and supporting details. 

“Must learn how to identify the main ideas and supporting details. This is 

because when I didn’t take note of important points, I actually missed 

interpreting the text. These main ideas help me to understand the text.” 

(Nooraina, RJ, Week 6) 
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Students’ reflective journal entries and interview responses reflected that they planned 

to listen to the main points and knew the importance of doing so. 

 

Listening for similarities and differences 

The students also reported that they listened to similarities and differences. Benayad 

used comparing the similarities and differences of the points that she wrote with the 

text that she heard. She managed to use a higher level of strategy compared to just 

listening for keywords or main ideas. She realised that she could answer the questions 

given when she compared the information. 

“I started comparing similarities and differences with my note-taking with 

the points that I listen. When I do this approach, I could actually answer 

listening comprehension questions well.” (Benayad, RJ, Week 9) 

 

Similarly, Ainun also compared the similarities and differences of the information in 

the text. She said, 

“I also try to listen to any same points or any different points and then 

compare those points to understand the text. This technique worked for 

me. I will use again for sure.” (Ainun, RJ, Week 7) 

 

Rai, from FGI, responded that she learnt to identify some important points by 

comparing similarities and differences of the ideas she listened to. By looking at 

similar points, she could comprehend the text better. This student also emphasized that 

she would attempt this strategy again. 

“Extremely confident that I would use this strategy again because I learn 

that I can get some important main points by comparing similarities and 
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differences of the ideas that I listen. Same points allow me to understand 

the text more.” (Rai, FGI) 

 

In sum, Benayad, Ainun, and Rai mentioned that by listening for similarities and 

differences in the text, they could answer the comprehension questions and understand 

the text better. Rai, for example, emphasised that she planned to listen for similarities 

and differences again. 

 

Listening to the definition 

A few students also reported that they listened to the definition in the text. Intan stated 

in journals that sometimes, when listening to the academic text, the speaker defined 

terms. Intant reported that she used this technique to help her understand the text. She 

explained that this strategy could assist her in listening. 

“I try to listen to the definitions of words because when you listen to an 

academic lecture, you may hear specific terms that you are not familiar 

with speakers have different ways of giving definitions of new terms. 

Listening to definitions was useful for me.” (Intan, RJ, Week 6) 

 

Listening to the definitions would help students understand the meaning of the 

keywords comprehensively. 

 

Fatimatu also reported that she focused on the explanation given to the keywords. She 

already has the knowledge and identifies the definition of the keywords mentioned by 

the speaker. 
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“Today, I listened to the explanation given to the keywords. I know that 

somewhere in the text, the speaker will explain about the keywords stated. 

I feel that listening to the definitions works for me.” (Fatimatu, RJ, Week 

8) 

Nafisah agreed in the FGI that she is now capable of identifying the definition of 

important words in the text. This would help her to understand the meaning. 

“I also learnt to listen to the definition mentioned by the speakers 

occasionally in the text. Usually, speakers would describe the meaning of 

certain important words. I managed to learn how to identify that.” 

(Nafisah, FGI) 

 

Students stated that listening to the definitions helped them understand the meaning of 

important points and keywords. 

 

Note taking 

The third sub-theme that emerged in the planning and evaluation component in the 

planning theme was note taking. Students’ journal entries and interview responses 

showed that students took notes on the keywords and short forms. 

 

Keywords 

Taking notes on the keywords was the first sub-theme for note taking. Rasidah agreed 

that note taking quickly on keywords helped her not to miss main points, and this 

assisted her in understanding the whole text. 

 “Take notes quickly on keywords are important for listening, and it helped 

me not to miss any important point.” (Rasidah, RJ, Week 7) 
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Similarly, Nitheah agreed in her entry that writing keywords are another method to 

assist her in understanding the meaning of what the text is about. 

“Write down the keywords from text helped to guess the idea of the whole 

text. I think writing the keywords from the audio that I hear is an effective 

way to help me.” (Nitheah, RJ, Week 7) 

 

On the other hand, Fatimatu, stated that writing keywords are vital for her. She 

mentioned that she would add extra details to the keywords. She said, 

“Writing down the keywords is important, after that we must check 

spelling, adding more details to keywords in the questions given to me 

based on the text is another method I will use next time.” (Fatimatu, RJ, 

Week 7) 

 

Likewise, Ann reported briefly that adding extra information to the keywords helped 

her in listening. She found this strategy was useful for her in the listening task. 

“Adding extra information to the keywords helped. It was quite useful for 

me when I attempted listening task today” (Ann, RJ, Week 9) 

 

In addition, Irfan added that taking notes of the keywords and adding extra details to 

them helped him to understand the keywords better. 

“I pay attention to the keywords only and not all the words that I hear. 

Sometimes, I add the extra explanation to the keywords that I predicted if 

the words appear in the text. This technique really helped because when I 

read my notes, I understand what those keywords mean.” (Irfan, RJ, Week 

8) 
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Ann and Irfan both added extra information to the keywords while note taking. They 

stated that this method was useful and helpful for them to understand the text better. 

 

Short forms 

The second theme in note taking was short forms. Ann wrote that writing using short 

form was important because she listened to every sentence. Ann believed that writing 

using short forms helped her take notes on more information. She has evaluated and 

decided her technique in the note taking strategy. 

 “I should write the information in short forms. It took time for me to write 

because I listened to each sentence.” (Ann, RJ, Week 3) 

 

Intan reflected that she wanted to learn how to take short notes using short forms. She 

was even aware that if she did not do this, she might not get all the important points. 

Intan was able to plan what method she would use next time because she missed a few 

related points. 

“I must learn to take note fast and use my short forms next time.  I know 

that I have to be alert and write fast because I may miss some relevant 

points.” (Intan, FGI) 

 

Similarly, Syuhaida wanted to use the strategy of writing the keywords in short forms 

for the next listening practice. Syuhaida also added that identifying keywords can lead 

her to understand the text much faster. 

“I learnt that I need to take note of the keywords when I hear the text 

because I realised, I cannot listen to the whole text attentively. Writing the 

keywords in short form is one of the fastest ways to understand the whole 
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meaning of the text, and I will use short forms the next time I do listening 

practice.” (Syuhaida, FGI) 

 

Generally, all three students attempted to take notes on the keywords. They 

simultaneously agreed that it was impossible for them to write everything, and using 

short forms helped them. A few of them agreed that they would use this technique 

again. 

 

Mind mapping 

The fourth sub-theme that emerged in the planning component was mind mapping. 

Asrifal (2016) defined mind mapping as a visual instrument that can be utilised to 

organize note taking. He added that the mind mapping approach is helpful information 

displayed through visual graphics than written text. 

 

Intan wrote that she mind-mapped the main points and supporting details to understand 

the overall text, which has helped her. 

“Did identify the main points and supporting details and helped me to 

mind map the overall idea of the text. I will definitely use mind-mapping 

technique next time because it is working for me.” (Intan, RJ, Week 4) 

 

Likewise, Atiqah used a graphic organizer to visualize the overall text. She agreed that 

this technique assisted her in listening comprehension. 

“I tried to draw a graphic organizer.  Similar to outlines, graphic 

organizers will help me to visualize the organization of the presentation. I 



 

 

137 

 

 

found that when I tried doing graphic organizer, I could visualize the text 

easily.” (Atiqah, RJ, Week 6) 

 

Ain mentioned that she drew a mind map with the keywords that she managed to 

extract from the audio, which has helped her see the connection between those words. 

“Using this mind map, I was able to do mind mapping while listening to 

the audio. This actually helps me to see the connection of the keywords 

that I managed to copy.” (Ain, FGI) 

 

In summary, Intan, Atiqah, and Ain were able to visualize the ideas in one visual, 

which helped them see the connection between those ideas. Mind mapping is one of 

the good techniques used to understand the text. Students’ responses planned to use 

mind mapping in the future. 

 

Selective attention 

The fifth sub-theme that emerged in the planning component was selective attention. 

Selective attention in listening occurs when listeners choose to pay attention to relevant 

information to assist in understanding the text or to complete the listening task (Yang, 

2013). 

 

Rasidah reported that she could understand the text better when she listened 

selectively. She said, 

“Listening for specific details help me to understand better. I would 

continue to select specifically on certain points.” (Rasidah, RJ, Week 2) 
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Ann stated that paying attention selectively worked for her, and she even mentioned 

that she should not have focused on every word. 

“Paying selective attention worked. I should not have listened to all the 

words in the text.” (Ann, RJ, Week 9) 

 

Similarly, Syuhaida agreed that she knew that she should selectively pay attention to 

the main ideas. This helped her feel relaxed while listening and reduced her stress 

level. 

“I think by using this strategy, I have learnt that I should and can pay 

attention selectively to important points during listening. This actually 

reduces my stress level when I know that I don’t need to listen to every 

word.” (Syuhaida, FGI) 

 

Generally, Rasidah agreed that she understood the text better when she listened 

selectively. Ann and Syuhaida emphasized that focusing on every word did not work 

for them. Syuhaida felt that listening selectively reduced her stress level. 
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The only theme that emerged in the evaluation component was awareness of 

unsuccessful strategies. 

 

Awareness of unsuccessful strategies 

Students revealed three main strategies that did not work for them: Listening word by 

word, highlighting too many keywords, and guessing meaning while listening. 

 

Listening word by word 

The first strategy that did not work for students was listening word by word. Khalida 

agreed that listening to every word of the text was not working for her. 

“Pay attention to every word didn’t work. I must try to take notes quickly 

to help me get as many points as I can.” (Khalida, RJ, Week 5) 

 

Similarly, Ain agreed that listening word by word made her lose the important points. 

This proved that Ain managed to evaluate whether a strategy that she used was 

effective or not for her. 

“Listening word by word didn’t work. I must learn to take notes important 

points fast. When I listen word by word, I lose important points to answer 

the question.” (Ain, RJ, Week 8) 

 

Likewise, Thiveya, mentioned that she should not have listened to every word in the 

text because not all of those words were important to answer the question. She also 

managed to evaluate whether listening word by word was effective or not for her. 
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“I learnt that when listening, I cannot listen word by word. This is because 

I know now that not every word is important to answer the question.” 

(Thiveya, FGI) 

 

In summary, all three students managed to think critically and decided that they would 

not listen to word by word. Khalida suggested taking notes quickly on important 

points, so that she does not miss any important points in future listening activities. 

 

Highlighting too many keywords 

The second strategy that was not successful for students was highlighting too many 

keywords. Students reported that when they highlighted many keywords, it distracted 

them. 

 

Wafa realised that it is necessary to highlight only relevant keywords based on the 

topic because highlighting too many keywords did not work for her. She was able to 

check her strategies. She said, 

“Okay for me, highlighting too many keywords distract myself. It is 

important for us to look at the questions; we only have to highlight the 

most important key. It is important to understand the question, and then 

we can answer the listening questions easily and try again. (Wafa, FGI) 
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Rifaat knew that he lost his attention to the text when he highlighted too many 

keywords. 

“Highlighting too many keywords didn’t work for me. I lost my attention 

looking for the keywords. I will avoid this strategy next time.” (Rifaat, RJ, 

Week 9) 

 

Similarly, Aina mentioned that she should not highlight too many keywords, which 

confused her on where to focus. Aina even evaluated that the keywords that she 

highlighted sometimes did not lead to the main points. Aina could assess the usefulness 

of her strategy choice. 

“Highlighting too many keywords didn’t work for me because when I do 

this, I do not know where I should focus. Sometimes the word I highlighted 

did not lead me to the main points.” (Aina, RJ, Week 7) 

 

In summary, Wafa, Rifaat, and Aina were distracted and lost their focus if they 

highlighted too many keywords. 

 

Guessing meaning 

The third strategy that was unsuccessful was guessing meaning while listening. 

Guessing meaning while listening is another strategy that was not successful for 

students. All four entries reflected that these students get distracted when they guess 

the meaning of the words while listening. 
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Fatimatu suggested that she should try to identify specific words that describe main 

points and not guess the meaning while listening. 

“Guessing the meaning of the word while listening has distracted me to 

listen further. I should try to identify specific words that describe the main 

points next time. I should try to identify the specific word that describes 

main points next time.” (Fatimatu, RJ, Week 5) 

 

Similarly, Ainun realised that she could not guess the meaning of the words while 

listening because it caused her to lose her concentration. 

“I cannot guess the meaning of word while listening because I lost my 

focus. I will not use this technique next time.” (Ainun, RJ, Week 4) 

 

Likewise, Sangthia mentioned that guessing the meaning while listening has distracted 

this student. Sangthia wrote that she would not apply this technique again. She said, 

“Guessing the meaning while listening has distracted me. I will not use 

this method again.” (Sangthia, RJ, Week 8) 

 

In addition, Alisha also said that guessing the meaning of certain words while listening 

actually makes her lose focus on the text. 

“For me I know I will not use this strategy because I learnt that I must 

never try to guess the meaning of words while listening. This really 

distracted me and not focused to the text.” (Alisha, FGI) 

 

Fatimatu, Ainun, Sangthia, and Alisha managed to evaluate guessing meaning while 

listening technique and decided it did not work for all four of them. 



 

 

143 

 

 

 

In summary, students’ responses in the reflective journal and focus group interview 

for planning and evaluation strategy emphasized the theme prediction strategy, unlike 

strategies stated in Vandergrift et al. (2006). The majority of the students in this study 

did predictions in several ways. Students mostly stated or mentioned that they 

predicted keywords and main ideas related to the topic with their friends or on their 

own. A few responses specified also displayed that, students were able to predict using 

their prior knowledge, logical thinking, and personal experience. Students’ predictions 

also implied that they used top-down processing in their listening activities.  

 

Lingzhu (2003) also emphasized that using prior knowledge is important in top-down 

processing.  In terms of planning, Vandergrift et al. (2006) focused on having a plan 

on how to listen and have a goal in mind.  There was one similarity of the sub-

component in Vandergrift et al. (2006) and students’ responses for the component of 

planning and evaluation strategy, and that was thinking of similar text that they may 

have listened to. This one of the sub-components emerged similar with Vandergrift et 

al. (2006). In terms of evaluation, Vandergrift et al. (2006) was focused on evaluating 

their performance, such as whether they are satisfied with their level of understanding. 

However, students in this study were evaluated on the unsuccessful strategies for them. 

 

The following section illustrates the students’ metacognitive strategy use based on the 

directed attention component. 
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4.4.2 Students’ Metacognitive Strategy Use Based on Directed Attention 

Component Over the Treatment Period 

Figure 4.9 shows the emerging themes of metacognitive strategies derived from 

students’ reflective journal writing and focus group interviews for directed attention 

strategy. There was only one main theme that emerged in this strategy (stay focused). 

Six sub-themes were reported for the directed attention component (keywords, main 

points, examples, difficult words, get back on track, and linkers).  Sub-themes for the 

directed attention component were mainly related with while listening activity. 

 

 

 

 

 

 

 

 

 

 

 

Figure 4.9. Directed Attention Strategy components 

 

 

The next section illustrates the extracts that represent the theme and sub-themes of 

the metacognitive strategies for directed attention used by the students. 
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Stay focused 

Stay focused refers to the strategies that students use to concentrate on the task. 

Students in this study focused on a few aspects during the listening activity. 

 

Focus on keywords 

In relation to staying focused, students focused on the possible keywords while 

listening. They did not choose to listen to every word. 

 

Keer, started to pay attention to the keywords while listening. 

“I concentrated on listening by staying focused on the keywords.” (Keer, 

RJ, Week 1) 

 

On the other hand, Fatimatu felt that when she was focused on the keywords, it helped 

her understand the text better. 

“I stay focused to the write keywords, and it helped me to understand 

better.” (Fatimatu, RJ, Week 6) 

 

In addition, Illyana stated that she would compare her predictions and the keywords 

that she listened too, to check whether her predictions were correct or not. 

“Focused to the keywords and trying to compare with my predictions 

earlier whether they were correct or not.” (Illyana, RJ, Week 6) 

 

Therefore, all three students focused on the keywords to understand the text better, and 

only Illyana wrote that she would confirm whether she predicted keywords from the 

listening text. 
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Focus on main points or main ideas 

The second sub-theme in the directed attention component was staying focused on the 

main points. By being alert to the main points from the audio, students are able to 

outline the general idea of the text. 

 

Amira reported that she was focused on the main points that she heard in the text. She 

wrote that the main points allowed her to obtain more information regarding the text. 

“Plan to stay focused as much as I can on the main points to get more 

information.” (Amira, RJ, Week 9) 

 

Likewise, Aina only concentrated on the main points because she believed the text was 

too long for her. 

“Pay attention to main points only as the text is too long.” (Aina, RJ, Week 

8) 

 

Rifaat mentioned that he knew how to listen to the main points. In fact, he also stated 

that he paid attention to the main ideas to understand the text better during listening.  

“For me, I used the technique of listening to main ideas during listening. 

I think by focusing on main points, I can understand the text easily because 

I can interpret the whole text.” (Rifaat, FGI) 

 

Generally, Amira and Rifaat believed that listening to the main points helped them 

better understand the text. Aina preferred to listen to the main points because the text 

was too long for her, so she chose to listen only to the main points. 

 



 

 

147 

 

 

Focus on examples 

The third sub-theme that emerged in the directed attention component was focused on 

the examples. Ainun reported that she focused on the examples that she heard in the 

text. She wrote that the examples allowed her to relate with the questions given 

regarding the text. 

“I concentrate on the examples too, so that I can relate easily to the 

questions.” (Ainun, RJ, Week 9) 

 

Similarly, Irfan reported that he focused on the examples in Week 7. He wrote that 

these examples helped him to get a better understanding of the text. 

“Focused on the examples to understand the main points. Sometimes, 

these examples help me to get a clearer picture of text.” (Irfan, RJ, Week 

7) 

Sangthia mentioned that by focusing on the examples, she could understand the text 

because examples helped her give a general idea of the whole text. 

“From MST, I actually realised that by paying attention to the examples 

in the text that I listen to help me to answer the questions easily. The 

examples mentioned by the speaker elaborate the main ideas. So, if 

sometimes I missed the main points and if I focus on the examples, I can 

still understand the idea of that paragraph.” (Sangthia, FGI) 

In summary, all three students stay focused on the examples to understand the text 

better. 
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Focus on a difficult word 

The fourth sub-theme that emerged in the directed attention component was focused 

on the difficult word. Atiqah wrote that she focused more on the difficult words during 

listening. 

“I always try to pay extra attention to ideas that I feel hard to guess the 

meaning of the word.” (Atiqah, RJ, Week 9) 

 

Similarly, Natasya mentioned that she focused more on the difficult words for her.  

“I focus more when I don’t know the meaning of some words. Maybe I can 

get some clues.” (Natasya, RJ, Week 9) 

 

Likewise, Alisha focused harder on the difficult words while listening. She agreed that 

she only started paying attention to the difficult words after metacognitive strategy 

training. 

“It is effective for me because I used to skip my focus when I hear any 

difficult word, but after MST, I started to pay attention more when I hear 

any difficult words.” (Alisha, FGI) 

 

Generally, students decided to pay more attention to the difficult words. Natasya felt 

that when she focused more on the difficult words, she might get some clues to 

understand the meaning of the word. 
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Get back on track 

The fifth sub-theme that emerged in the directed attention component was getting back 

on track. 

A few students reported that they would divert their minds back to the text once they 

realised that their minds had wandered away. These students regarded staying focused 

on the text as important. 

 

Michellie explained that one must not give up and get back to the audio track 

immediately if he or she gets distracted. She also suggested that students must have a 

plan before listening to stay focused on the audio. 

“In my opinion, to be a good listener, we should have a plan because while 

listening to the speaker we might be distracted with our friends’ noisiness 

and also when we cannot understand what the speaker is trying to convey. 

We might give up easily. So, to avoid all these happening during the 

listening test, we should have perfect planning on how to listen. If we are 

distracted, we must also return to the text if distracted or listen as soon as 

possible to answer questions. I think we should have a plan.” (Michellie, 

FGI) 

 

Michellie explained the reason why she got distracted while listening. There was the 

interference of her peers during listening. She also recommended not to let the mind 

wander for a long time. 
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Keer, on the other hand, was able to control herself while listening. She tried to get 

back into concentration fast to the text if she got distracted and her focus got lost. 

“When I lose concentration, I try to get back fast.” (Keer, RJ, Week 7) 

 

Similarly, Ainun stated that she did not panic and was able to focus again on the audio 

because she did not want to miss any important points. 

“Do not panic when losing focus, I got back fast so that I don’t miss 

important parts.” (Ainun, RJ, Week 5) 

Ainun, suggested that one must not panic if he or she gets distracted because they 

might miss important main points. 

 

Focus on linkers 

The sixth sub-theme in the directed attention component was staying focused on the 

linkers. Linkers in this context of study, are the words that link one sentence or idea 

with another. Linkers or transitions assists listeners in identifying the main ideas or 

supporting details. Occasionally, linkers were used to highlight an important argument. 

 

Faiq had the knowledge use of linkers, whereby linkers normally indicate the main 

points. Thus, he focused on the transition words to get the main points. He said, 

 “Focused on the keywords that can be always after linkers.”  

  (Faiq, RJ, Week 9) 

 

Alisha and Wardah, started to focus on the linking words to elicit the main points. 

“I always check my understanding by paying attention to the main points 

after the transitions.” (Wardah, RJ, Week 2) 



 

 

151 

 

 

“It is effective for me because I used to skip my focus last time when I 

heard any difficult word, but after MST I started to pay attention on linkers 

to identify the main ideas”. (Alisha, FGI). 

Alisha found that focusing on the linkers was effective for her. 

 

In summary, students’ responses for directed attention components emphasized 

staying focused on certain aspects. There was a different approach highlighted by 

students in their journal entries between sub-themes stated in Vandergrift et al. (2006) 

and findings of this research.  In Vandergrift et al. (2006), there was a strategy stated 

where students would give up listening when they face difficulties. Conversely, a few 

students in this study reported not giving up even when they lose their concentration 

and face difficulties. A few responses specified that they would not panic if they lost 

concentration while listening. This finding challenged Ehsan et al. (2019) view, where 

the authors stated that the majority of the students have constrained knowledge in 

handling the listening input and have less awareness of the difficulties that students 

face during listening processes. Students in this study did not break down and give up 

on their listening. As a result, students arrived at successful listening. 

 

The following section illustrates the students’ metacognitive strategy use based on the 

problem-solving component. 
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4.4.3 Students’ Metacognitive Strategy Use Based on Problem-solving 

Component Over the Treatment Period 

Problem-solving represents strategies that students choose to apply when they do not 

understand the text or words. Figure 4.10 shows the emerging themes of metacognitive 

strategies derived from students’ reflective journal writing and focus group interviews 

for problem-solving strategy components. One theme that emerged for this strategy 

was guessing the meaning. There were eight sub-themes under guessing the meaning: 

Use contextual; clues, use background knowledge, use familiar words, use the general 

idea, peer discussion, adjust interpretation, think back everything else, and use the key 

word. 

 

 

 

 

 

 

 

 

 

 

  

 

 

Figure 4.10. Problem Solving Strategy component 
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Use contextual clues 

The first sub-theme that emerged in the problem-solving component was using 

contextual clues to guess the meaning of difficult words or phrases. Contextual clues 

are suggestions or indications found within a sentence, paragraph, or passage that a 

listener can listen to comprehend the meanings of unfamiliar or new words. 

 

Nafisah was able to use contextual clues to guess the meaning of difficult words.   

“I use contextual clues when I have problem guessing the meaning of the 

word.” (Nafisah, RJ, Week 7) 

However, Naifsah did not explain how and what type of contextual clues she used to 

guess the meaning of difficult words. 

 

On the other hand, Ain was aware that she could not guess the meaning of the words 

without the use of contextual clues. 

“I realised that I cannot guess the meaning without looking at contextual 

clues.” (Ain, RJ, Week 6) 

 

Ain also further emphasized that she learnt to use contextual clues from the text to help 

her guess the meaning of words that she did not understand. She said, 

“From this training, I learnt to use contextual clues from the text to guess 

the meaning of some difficult words. For example, if the meaning of any 

keywords that I could write but didn’t know the exact meaning, I would 

listen to other clues that can help me understand the meaning. I try to listen 

to the clues when I listen to the text the for the second time.” (Ain, FGI) 



 

 

154 

 

 

Ain tried to listen to other words that could give her some information about the 

difficult words. Generally, students were aware that contextual clues would help them 

guess the meaning of difficult words. 

 

Background knowledge 

The second sub-theme that emerged in the problem-solving component was guessing 

the meaning of difficult words using the background knowledge of the students. 

Background knowledge is different compared to contextual clues because contextual 

clues are hint, that listeners obtain within a sentence, paragraph, or passage. 

Meanwhile, background knowledge refers to students’ experiences. For instance, if the 

topic is about marine life, some words or phrases might be difficult for certain students. 

However, if any students have parents working as marine biologists, he or she might 

comprehend the text with his or her background knowledge. Therefore, background 

knowledge does contribute to the understanding of the text. 

 

Michelie reported that she used background information to understand the meaning of 

the overall text. 

“I used my background knowledge to understand the whole text and also 

try to relate the keywords.” (Michelie, RJ, Week 5) 

 

Tan also reported that he used his own background knowledge and friend’s idea to 

guess the meaning of words that he did not understand. 

“Sometimes I use background knowledge to understand the meaning of 

certain words or phrases. Usually, my own background alone sometimes 
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will not be enough, and I also ask my friend’s idea about the meaning.” 

(Tan, RJ, Week 6) 

 

It should be noted here that Tan emphasized that he used his background knowledge, 

but occasionally, he discussed with his friends to guess the meaning of certain phrases. 

Therefore, sharing knowledge with peers of different backgrounds occurred in this 

study. 

 

Keer, mentioned that she frequently used her background knowledge to interpret the 

meaning of difficult words. It helped her most of the time. 

“The strategy that I used most of the time is using background knowledge 

to interpret the meaning of the words that I don’t understand. I try to ask 

my friends if they know the difficult words for me. This method really 

helped me most of the time.” (Keer, FGI) 

 

Keer agreed as Tan would ask her friends to confirm her understanding. In summary, 

different background information from many people contributes to guess the meanings 

of difficult phrases. 

 

Use familiar words 

The third sub-component to guess the meaning of difficult words in the problem-

solving category was using familiar words. Students would use the words they already 

knew to guess the meaning of difficult words. Using familiar words to guess the 

meaning of difficult words occurs when listeners compare the familiar word to the 

unfamiliar word. Then, they would evaluate whether the known word is a part of the 
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unfamiliar word. In addition, students would use the familiar word in the text to see if 

it makes sense. 

 

Fatimatu stated that she used familiar words to guess the meaning of difficult words.  

“Sometimes, I guess the meaning of certain words by looking at the words 

that I already know the meaning and check whether those words make 

sense with the difficult words.” (Fatimatu, RJ, Week 5) 

 

Likewise, Irfan reported that he used words that he already knew to guess the meaning 

of new difficult words. 

“I use the words that I already know the meaning to guess the meaning of 

new words for me. I tried to connect them.” (Irfan, RJ, Week 5) 

 

Michellie also agreed that she used words that she was familiar with to guess the 

difficult words for her. 

“Me, on the other hand, will use other words that I know from the audio 

to guess the meaning of hard words. Usually, most of the words in the text 

I can understand. Thus, I use familiar words to help her to guess the 

meaning of the word.” (Michellie, FGI) 

 

 Overall, all three students were able to relate familiar words with the unknown words 

to guess the meaning of difficult words. 
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General idea 

The fourth sub-component students used to guess the meaning in the problem-solving 

component was a general idea. The general idea in these findings refers to the whole 

idea or concept of the text. 

 

Michelie used general ideas to understand the meaning of certain words in the text. 

“I listened to the general ideas of the text because I cannot understand 

certain words mentioned in the text.” (Michelie, RJ, Week 6) 

 

Similarly, Sangthia reported that she tried to understand the overall idea of the text and 

then inferred those understanding to guess the meanings of the difficult words. 

“I tried using the general idea of the text to infer the meaning of some 

words. Sometimes, I think the general idea of the text can give clues for the 

difficult words.” (Sangthia, RJ, Week 8) 

Sangthia revealed that she deduced the meaning from the overall concept for hints to 

guess the meaning of difficult words. 

 

Khalida stated that she also used the general meaning of the text to guess difficult 

words. This technique allowed her to understand the text more about the text. She said,  

“I learnt that I can actually use the overall idea of the text or the whole 

picture of the text somehow to guess the meaning for some difficult words 

for me that I listen in the text. This concept helps me to make my 

understanding better.” (Khalida, FGI) 

Khalida mentioned that guessing meaning by relating with the general idea of the text 

made her understand the text better. 
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Peer Discussion 

The fifth sub-component that students used to guess the meaning of words was peer 

discussion. Peer discussion is another way used by most students to guess the meaning 

of difficult words. 

 

Ros reported that she requested for a friend’s help to guess the meaning. 

“I asked my friend’s help to tell me the meaning of the words that I did not 

understand” (Ros, RJ, Week 4) 

 

Adam mainly referred to his friends to know the meaning of the words. 

“I tried to seek clarification from my friend for the points I missed and 

don’t know the meaning. My friend helped when I am stuck while 

listening.” (Adam, RJ, Week 3) 

 

“Discussion with friends worked because they helped me explain some of 

the parts in the text that was hard for me and understand the text.” (Adam, 

RJ, Week 8) 

 

Adam preferred to discuss with his friends to understand the text or meaning of the 

certain word. He further iterated that discussion with a friend helped him to obtain 

missing parts, he used to understand the topic. 

“Discussion with friends worked because they help when I do miss certain 

part of the text.” (Adam, RJ, Week 9) 

 

Adam relied mostly on his friends to understand the meanings of difficult words. 
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 Rosnaida said that she depended on her friends a lot during listening. She stated that 

she could always rely on them to check the meanings of words that she did not 

understand. This made her stay calm. She said, 

“Besides that, I really depend on my friend during listening. Sometimes, 

when I lost concentration and do not meaning of some words while 

listening, I for sure ask my friend’s idea. This actually helped me to stay 

calm and not panic.” (Rosnaida, FGI) 

 

Therefore, students’ responses displayed that peer discussion was an important sub-

theme in the problem-solving strategy component. 

 

Adjust interpretation 

The sixth sub-component of guessing the meaning in the problem-solving category 

was students adjusting their interpretation.  Students adjusted their interpretation when 

they realised that they misunderstood the meaning or the topic and quickly tried to 

guess it correctly. 

 

Ros reported that she immediately adjusted her understanding once she realised that 

she was wrong. 

“I try to modify my understanding when I realize that I got it wrong.”  

(Ros, RJ, Week 7) 
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Similarly, Irfan immediately changed his understanding once he was aware that it was 

incorrect. 

“I adjusted my understanding after discussion with my friend when I 

realized that I misunderstood the meaning of the phrase.”  

(Irfan, RJ, Week 8) 

 

Illayana mentioned that once she knew her predicted words were not related to the 

text, she immediately adjusted her interpretation of the text. 

“I think from this training, I managed to quickly adjust my understanding 

if I realized it is wrong. For example, sometimes my mind is focused on my 

predicted words, but the text might be about something else. When this 

happens, I quickly divert my mind to the text.” (Illayana, FGI) 

 

Hence, MST has promoted students to monitor their listening and solve any difficulties 

during the listening process. 

 

Think back of everything else 

The seventh sub-component in the problem-solving category was that students think 

about everything else when they want to guess the meaning of difficult words. 

Thinking back about everything else means students’ thoughts about what they have 

listened so far to guess the meaning of difficult words. 

Fatimatu stated that she thought back of the ideas that she already listened to guess the 

meaning of the difficult word. 

“I think back of ideas that I already listened to understand the meaning of 

certain words.” (Fatimatu, RJ, Week 8) 
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Similarly, Khalida wrote that she would think back everything else to understand the 

meaning of words that she did not understand.  She wrote, 

“It really helped me to understand the meaning of the word when I think 

back of everything else to guess the meaning of the word.” (Khalida, RJ, 

Week 7) 

 

Thiveya also mentioned that when she did not understand the meaning of some words, 

she thought about everything else to make sense of the difficult words. She said, 

“For me also I usually think about everything else to understand the 

meaning of the text that I listened and some words that I don’t understand. 

I will try to make sense of whatever I hear.” (Thiveya, FGI) 

 

Generally, thinking about what students have listened so far, not only helped the 

students to guess the meaning but also to comprehend the text better. 

 

Keywords 

The last sub-component used by students to guess the meaning of words was 

keywords. Students’ extracts showed that keywords taken from the text helped them 

guess the meaning of the words. 

 

Ros used keywords to guess the meaning of the words. 

“Writing key words helped me to guess the meaning of the words because 

I relate the meanings.” (Ros, RJ, Week 6) 

 



 

 

162 

 

 

 

Similarly, Michelie used keywords to guess the meaning of the words. 

“I refer to the keywords and extra information to understand the meaning 

of the text.  It really helped me.” (Michelie, RJ, Week 6) 

 

Atiqah also agreed that she related the keywords from the question and tried to make 

sense of any difficult words. 

“I focused on the keywords from the questions and tried to relate them so 

that I can make sense some difficult words.” (Atiqah, RJ, Week 8) 

 

Besides that, Aina also mentioned that she has discovered how to use the keywords 

from the questions given to guess the meanings of other words that she did not know. 

“This method works for me because I also learnt how to make use of the 

keywords that I take from the questions to interpret the meaning of words 

that I don’t understand.” (Aina, FGI) 

Generally, students were able to relate and connect the keywords to make sense of the 

difficult words. 

 

In summary, students’ extracts in this study showed a few similarities with sub-

components stated in Vandergrift et al. (2006). Strategies such as using familiar words, 

using general ideas, using background knowledge, and thinking back everything else 

to guess the meaning of words or phrases were reported in the reflective journal entries. 

Students agreed that they would adjust their interpretation quickly if they realised that 

they were wrong. A few strategies that students in this study used to guess the meaning 

were using keywords and peer discussion. Peer discussion was one of the methods that 
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students preferred to use for guessing the meaning of words. Therefore, cooperative 

learning could be one of the factors that could affect students’ listening achievement 

and strategy use. 

 

The following section illustrates the students’ metacognitive strategy use based on the 

person knowledge component. 

 

4.4.4 Students’ Metacognitive Strategy Use Based on Person Knowledge 

Component Over the Treatment Period 

Figure 4.11 below shows the emerging themes of metacognitive strategies derived 

from students’ reflective journal writing and focus group interviews for the person 

knowledge component. Person knowledge strategy concerns the student’s perception 

of second language listening and their self-efficacy, such as confidence in second 

language listening (Sparks & Ganschow, 2001).  Awareness was the only theme that 

emerged for this strategy, and there were three sub-themes (listening in English is 

challenging, the importance of knowledge, new awareness). 

 

 

 

 

 

 

 

 

Figure 4.11. Person Knowledge Strategy components 
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Awareness 

Students reflected a few awareness which they learnt from this strategy training.  

Awareness in this study meant the consciousness of students on certain aspects of their 

listening skills. 

 

Listening in English is challenging 

The first sub-component of awareness in person knowledge category whereby, 

students found listening in English was challenging for them.  Students found listening 

in English challenging. They were aware of this particular situation. 

 

Fatimatu mentioned about some unfamiliar words, she and I found listening in English 

challenging. In addition, she felt challenged hearing words that were uncommonly 

used in her daily life. She reiterated, 

“I felt so challenged and hard to understand certain words during the 

listening test. It is easier to understand the word which related to the 

question to answer listening test this is because some words are so difficult 

and not used daily.” (Fatimatu, FGI) 

 

She explained that she was perturbed by the difficult words used by the speaker in the 

listening text. This discouraged her from listening further, and Fatimatu felt that 

listening in English was difficult. 

 

Atiqah, on the other hand, expressed that she was afraid to listen in English and also 

scared of losing the main ideas.  She also found listening in English was difficult for 

her. 
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“I feel scared and nervous to listen in English. I am afraid that I cannot 

get main ideas.  Listening in English is quite hard for me.” (Atiqah, RJ, 

Week 1) 

 

Similarly, Adam also found listening in English was difficult for him. He added that 

he felt lost listening in English and aimed to listen better next time. 

“Today, I feel lost and find that listening in English is quite hard for me. I 

will try to do better next time.” (Adam, RJ, Week 2) 

 

Nafisah also agreed that listening in English was a challenge for her. Thus, she used a 

prediction strategy to help overcome her fear in future listening activities. She said, 

“I find listening in English is more difficult than reading or writing in 

English. So, I predicted the words that I will hear for overcoming my fear.” 

(Nafisah, FGI) 

 

Likewise, Atiqah felt that listening in English was quite hard as she was not able to 

find correct answers. 

“Sometimes, I feel listening in English is quite hard because I can’t find 

correct answers.” (Atiqah, RJ, Week 4) 

 

Syuhaida also felt that listening comprehension in English was quite challenging as 

she attempted listening comprehension activities in English for the first time. 

“I feel nervous to listen in English compared to reading and writing. 

Listening comprehension is quite challenging for me when I am first time 

doing listening.” (Syuhaida, RJ, Week 2) 
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In addition, Rai felt that listening comprehension was a challenge as she thought 

listening was quite hard for her. 

“I feel that doing well in listening comprehension is a challenge for me 

because I feel that listening in English is quite hard for me.” (Rai, RJ, 

Week 1) 

 

Faiq also agreed that listening comprehension in English was quite hard for him 

because of difficult words. 

 “I feel listening comprehension in English is quite hard, and I missed 

important points because of difficult words.” (Faiq, RJ, Week 1) 

 

From the extracts above, it can be concluded that many students felt that listening in 

English was challenging and hard. However, it should be noted that most of the 

extracts were obtained from Week 1 to Week 4. Hence, it can be implied that students 

did not express difficulty in the reflective journal towards the middle and end of 

strategy training. This indicates that students may have improved their listening skills 

and were able to enhance personal knowledge awareness. 

 

 

 

 

 

 

 

 



 

 

167 

 

 

Importance of knowledge  

The second sub-component of awareness in the person knowledge category was the 

importance of knowledge. Students were aware that knowledge was necessary to 

develop their listening skills. 

 

Norizatul felt she did have much knowledge or vocabulary in English. Thus, she 

claimed that reading more would help her gain knowledge that could help her in 

listening tasks. 

“Started reading to gain more knowledge and more vocabularies to 

improve my performance in listening.” (Norizatul, RJ, Week 2) 

 

Similarly, Rifaat mentioned that he realised that he needed to improve his English 

language in order to perform better in the listening task. He agreed that he could add 

more vocabulary to his knowledge by reading, and easier for him to understand the 

meaning if they appeared in the text. 

“I realized that in order to improve my listening, I must read in the English 

language more. This is because when I read more, I know that I can learn 

many new words and easily understand the meaning if I have already 

known the words.” (Rifaat, RJ, Week 7) 

 

In addition, Keer mentioned that she was aware of her weakness and that she needed 

to improve her vocabulary. She reported that some of the words were new to her. She 

also realized that if she read more English books, she might know the meaning of those 

words. 
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“I am aware now that I must improve my English vocabulary first. Because 

sometimes, during my listening training sessions, some of the words were 

new for me. I realized that if I read more English books, I may know the 

meanings.” (Keer, FGI) 

Her awareness of strategies to read more in English to improve her listening skills 

made her become an efficient English language user. 

 

Likewise, Alisha was aware that she must read more in English to help her improve 

her knowledge, and she believed that she could use it for her prediction. 

“I realised that I need to read more in English to get more knowledge 

which may help me next time to predict ideas that are relevant.” (Alisha, 

Week 8) 

 

All four of them had the awareness to gain knowledge and improve their English 

language by reading. They agreed that listening skills could be improved if they were 

competent in their English language and general knowledge. 

 

New awareness 

The third sub-component of awareness in the person knowledge category was new 

awareness. 

Nafisah reflected that she did not feel nervous because she was focused on her 

prediction, which allowed her to be confident. This new awareness of herself in 

attempting the listening task implied that Nafisah had improved her listening skill. 
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“I do not feel that nervous while listening because I know I should focus 

on the keywords that I predicted. I feel confident when I predicted the 

correct word.” (Nafisah, RJ, Week 7) 

 

Khalida also felt confident during listening towards the end of strategy training 

because her predictions were correct. This showed that students would feel confident 

if their strategies worked positively for them. 

“Today, I feel confident my prediction was correct, and I was able to 

answer the listening questions well.” (Khalida, RJ, Week 9) 

 

However, two students wrote that they did not feel confident with their listening 

performance because they were distracted. Nitheah stated that she was not confident 

as she did not plan on how she wanted to listen on that day. 

“I did not feel quite confident with my listening performance today as I 

was distracted and did not have any plan before listening.”  

(Nitheah, RJ, Week 4) 

 

Meanwhile, Ros wrote that she was less confident with her listening performance 

because she was distracted and panicked while listening. 

“I felt less confident in my today’s listening because I was distracted by 

the noise outside, and my strategy must not panic while listening did not 

work this time.” (Ros, RJ, Week 8) 

 

Ros and Nitheah developed the awareness of person knowledge because they gave an 

opinion about themselves as listeners. Person knowledge represents listeners’ 
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perceptions of their self-efficacy in second language listening (Vandergrift et al., 

2006). 

 

Nevertheless, Ain mentioned that she felt confident to perform listening tasks after the 

strategy training because she learned important techniques such as monitoring. 

“I also feel confident now to do the listening task because I believe I know 

some important strategies like I must monitor my listening techniques and 

adjust it if I am wrong.” (Ain, FGI) 

 

In summary, students’ entries and responses were almost the same as the sub-

components stated in Vandergrift et al. (2006).  Students in this study also stated that 

listening in English was a challenge. However, two different sub-components 

identified in this study were the importance of knowledge and new awareness. 

Students had the awareness that they should improve themselves to be a proficient 

English language user.  These students started to evaluate their listening performances. 

These characteristics represent students’ personal knowledge strategies. 

 

The following section illustrates the students’ metacognitive strategy use based on the 

mental translation component. 
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4.4.5 Students’ Metacognitive Strategy Use Based on Mental Translation 

Component Over the Treatment Period 

Figure 4.12 shows the emerging themes of metacognitive strategies derived from 

students’ reflective journal writing and focus group interviews for mental translation 

strategy. One theme emerged, which was the mother tongue. The sub-theme reported 

for this theme was the main points. 

 

 

 

   

 

 

 

Figure 4.12. Mental Translation Strategy component 

 

Mother tongue 

Mother tongue is the language that someone has communicated since early childhood. 

The majority of the students’ mother tongue in this study is the Malay language, and 

the minority of students’ mother tongues are Chinese and Tamil languages. 

 

Main point 

Students translate main points using their mother tongue to facilitate their 

understanding. 

Adam mentioned that he usually listened to the keywords and main ideas, then 

continued to guess and translate into his mother tongue, which is the Malay language 

to comprehend the listening text. He said, 

Mental Translation 

Mother Tongue 

Main Points 
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“For me, I usually use my own strategy that is listening to the keyword and 

the main topic that is given to me, and I guess the word, and I translate to 

Bahasa Malaysia, so I will understand the meaning what the topic is 

about.” (Adam, FGI) 

Adam explained that he was aware of his strategies during listening, which was to 

focus only on important points related to the topic. At the same time, he was prepared 

to translate them into his mother tongue to comprehend the text. 

 

 

Adam further stated that he tried to translate the main ideas into Malay to answer the 

listening questions. 

“Today, I tried to translate the important ideas that I listened in Malay. 

Then, I tried to make sense of the meaning. Then, I try to answer in 

English.” (Adam, RJ, Week 3) 

 

The process of translating from the English language to the Malay language then to 

the English language was challenging and time-consuming. Hence, proficient users of 

the language would avoid attempting this strategy. However, students’ effort to 

understand the audio should be given priority. Therefore, they should not be prevented 

from utilising mental translation strategy as suggested by Vandergrift et al. (2006). 

 

Alisha translated her keywords into her mother tongue before listening because it made 

her listening task much easier when she understood the keywords. 

“I translate the keywords from the question in Malay first because it is 

easier for me to listen when I really understand the meaning. I feel not 
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nervous when I listen and think in my mother tongue and then write my 

answer in English.” (Alisha, RJ, Week 2) 

 

Ainun also tried to think relevant ideas in her mother tongue and attempted to 

understand the text. 

“While listening, I will think in my mother tongue of all the related ideas 

which I know on my own to connect the ideas” (Ainun, RJ, Week 5) 

 

This implied that Ainun was thinking in her mother tongue to gather ideas and 

connected them with the current text that she was listening. 

 

Similarly, Tan thought in Chinese (mother tongue) about all the main ideas connected 

with the topic. 

“Before the audio starts, I will think in Chinese all the related main ideas 

with the topic.” (Tan, RJ, Week 9) 

Adam, Ainun, and Tan translated the main ideas in their mother tongue to comprehend 

the text better. 

 

Rifaat, on the other hand, reported that he lost focus while listening because his mind 

was occupied translating a few words. 

“I lost my concentration when I translated the main ideas while listening. 

I need to translate some words because I wanted to understand what the 

speaker was saying.” (Rifaat, RJ, Week 6) 
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Therefore, Rifaat’s report showed that mental translation hindered his listening 

process. Rifaat was frustrated during the translation process and lost his concentration. 

 

Nafisah mentioned that towards the end of the training sessions, she reduced taking 

notes in the Malay language then translating the answer into English. She believed this 

training allowed her to write in English without translating them into Malay. 

“I think towards the end of the strategy training; I didn’t translate a lot. 

Before this, when we did listen to practice, I will always write my note in 

Malay and then translate it into English before I answered. This was 

easier, but now I am trying to write directly in the English language.” 

(Nafisah, FGI) 

 

This response showed that Nafisah had been translating at the beginning of the strategy 

training. However, she has reduced her mental translation strategy. 

 

In summary, students’ responses for the mental translation strategy reflected that they 

used it in their listening task. All of them responded that they translated the main ideas 

in their mother tongue. However, in Vandergrift et al. (2006) study, proficient listeners 

were not encouraged to use mental translation strategy as this is a strategy used by 

weaker students in attempting their listening task. Nevertheless, positive bilingualism 

of the students can be used to learn listening. Similarly, Grenfell and Harris 

(2015) found that when students use more code-switching in their mother tongue, it 

contributed to their development of their target language learning. 
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4.4.6 Other Findings 

Figure 4.13 shows other findings stated in students’ reflective journals were 

pedagogical implications. 

 

 

 

 

 

   

 

 

 

Figure 4.13. Other findings 

 

Pedagogical Implications 

Pedagogical implications that appeared in students’ reflective journal entries were 

highlighted here. 

 

Sleepy/hungry 

One of the main distractions reported by students was sleepy or hungry. This situation 

would not permit the students to concentrate to the audio. Rifaat reported that he was 

sleepy and could not focus. 

“I can’t focus and lost my concentration because I was sleepy.” (Rifaat, 

RJ, Week 1) 

 

Other Findings 

Pedagogical 

Implications 

• Sleepy/ Hungry 

• Speed 

• Noise 
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Similarly, Theviya realised it was hard for her to focus on the text if she was sleepy or 

hungry. 

“I must come in a comfortable situation. Should not feel hungry or sleepy 

because I cannot stay focused my mind will wander.” (Thiveya, RJ, Week 

91) 

 

Adam also expressed that he would use metacognitive strategies because he was asleep 

and hungry during English class. He believed that these strategies would help him to 

focus more during listening. 

“For me I think, I will try using these strategies because usually I will feel 

sleepy and hungry during English time. So, if I learn and use these 

strategies, I think I can do better in my listening test.  Whenever, I am 

sleepy immediately, I will lose focus.” (Adam, FGI). 

 

Awareness of students’ condition and the time of listening task can be taken into 

consideration.  Metacognitive Strategy Training (MST) should not be conducted near 

lunch hour or afternoon sessions as it is not ideal to stay focused. Most of the students 

who commented that they were sleepy or hungry, as their class hours were near lunch 

hour. 
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Speed of the track 

Another main distraction reported by students was the speed of the track. The extracts 

below illustrate students’ comments on the speed of the track. Ann, mentioned that she 

could not remember words that she listened because the speaker was fast. 

“Listening word by word, I can’t remember each word I listen too. So, by 

the time I take notes, the audio goes faster than what I can write.” (Ann, 

FGI) 

 

Benayad felt that she needed to focus on the text harder this time as the track was fast. 

She focused harder in order not to lose any important keywords. 

“The speed of the track was fast, so I need to pay attention harder. If I 

didn’t do this, I might lose important keywords.” (Benayad, RJ, Week 9) 

 

Likewise, Khalida stated that she tried to focus as much she could because she felt that 

the speed of the track was fast. 

“Plan to stay focused as much as I can on getting more information 

because I feel I could not catch up with the track as it was quite fast.” 

(Khalida, RJ, Week 7) 

 

Even though a minority of students reported on the speed of the track, 

researchers or educators should evaluate whether the majority of the MST 

participants could manage with the speed of the track. Suitable learning materials 

should be taken into consideration before implementing in the classroom. 
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Noise 

The noise was the last distraction reported by students.  Faiq felt that he could not 

listen accurately if he was at a common place such as the library. The noise from the 

environment is not suitable for him to attempt the listening task. He said, 

“Okay for me, for the online listening through the portal, I think it depends 

on the situation. For example, I have done it at the library using library’s 

computer, so it is kind of hard difficult to just listen from the speaker since 

I cannot hear really clearly. I guess if I do it in my room or more personal 

maybe I can do a lot better.” (Faiq, FGI) 

 

Rai said that she could not understand the text clearly due to the echo in the room. 

Meanwhile, in the next extract, Rai also said that noises made by people around her 

were the main distraction to her listening. 

“Echo of the speaker it makes me I couldn’t understand the text clearly 

because of the speaker so it makes me harder to understand the text and 

that is one kind distraction I face during listening.” (Rai, FGI)  

“The main distraction that I face during listening is that the surrounding. 

I was surrounded with many people during the listening. Maybe noises 

made me can’t focus on the text.” (Rai, FGI) 

 

Rifaat agreed that he could easily get distracted by the noise around him. He also knew 

that this was also caused by his lack of English vocabularies that made him lose focus 

easily. 

“I always try to keep focus on the text because I can easily lose focus when 

I hear any other sound that might distract me. Besides, I need to stay 
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focused because I do not have much vocabulary. It is important for me to 

get the main points from the audio.” (Rifaat, RJ, Week 9) 

 

Integrating MST for teaching listening skills must be relevant and in soundproof 

rooms. However, cooperation from everyone in the room is also vital as the noise 

stated by Rai happened because of her friends. Pedagogical implications highlighted 

in this study can be considered issues that teachers need to consider before conducting 

MST. Students’ samples of reflective journal writings can be referred in Appendix L 

(pg. 400). 

 

In summary, students’ metacognitive strategy usage was mainly seen in planning-

evaluation, directed- attention and problem-solving components. The themes that 

students mostly stated were predicting, staying focused, and guessing the meaning of 

difficult words. Quantitative data were consistent with the qualitative data of this 

study, whereby repeated measures of ANCOVA showed that effects after 

metacognitive strategy training were found in planning-evaluation, directed- attention 

and problem-solving components. In addition, students’ responses in reflective 

journals and focus group interviews displayed the same pattern. However, the usage 

of person knowledge and mental translations strategies should not be overlooked, as 

students reported in their writings and interview responses. 
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4.5 Students’ Perceptions of Metacognitive Listening Strategy Training for 

Second Language Listening 

The fourth research question is intended to examine students’ perception of 

Metacognitive Strategy Training (MST) for listening. Data was gathered from focus 

group interviews and was analysed using deductive thematic analysis (Refer Section 

3.7).  

 

The data obtained from the students’ interviews indicated that MST was effective and 

helpful. Most of the students stated that MST helped them answer the listening 

questions effectively. They indicated that they learned new listening strategies, which 

helped them answer the questions and eventually reduced their nervousness and 

anxiety during listening. However, one student found MST only useful for academic 

purposes and not real-life situations. 

 

Table 4.21 shows main themes and sub-themes on students’ perception of MST 

emerged from focus group interview responses.  Three main themes were identified; 

effective, helpful, and useful. 

 

Table 4.21 

 

Main themes and sub-themes of students’ perceptions on MST 

 

Effective Improved listening skill 

 
New techniques 

 

Helpful Test 

 
Future use 

 

Usefulness Academic purposes 

 

The extracts below illustrate the students’ views on MST. 
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Effective 

Students viewed Metacognitive Strategy Training (MST) as effective for improving 

their listening skills and learning new listening techniques. 

 

Improved listening skill 

The first sub-component was improving listening skills. Intan admitted that she lost 

concentration during listening due to a lack of awareness on the strategies to be used. 

However, she stated that she has learnt how to improve her listening skill from this 

MST. She mentioned that MST was effective for her. She said, 

“Yes, for me it is very effective because before I use this (MST) ... I lost my 

concentration, so I learned to improve myself in listening and how to 

change my strategy to make my listening task become more effective.” 

(Intan, FGI) 

 

Similarly, Syuhaida stated that MST was effective because it improved her listening 

skill. She understood the strategies involved in the training. She could explain well 

what she should do before, during, and after listening. 

“As for me, this strategy training was really effective in improving my 

listening skill. I know now that I must plan before listening, while listening, 

I also check whether my understanding is correct and try to adjust fast if 

wrong, and I must also evaluate my listening every time. I must remind 

myself not to repeat any of the same mistakes next time. It made me 

aware.” (Syuhaida, FGI) 

Both students were aware of metacognitive strategies and able to apply suitable 

strategies during the listening process. 
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New techniques 

A few students reported that they found MST effective because they learnt new 

techniques. 

 

Khalida believed that MST was effective for her as she learnt a new technique which 

was attempting planning before listening. Now, she could manage her listening task 

by planning prior to listening. In addition, she learnt to control her nervousness during 

listening even though the task was difficult. 

“I think that this technique is effective because it teaches me to plan before 

I do the listening task. So, if I have a plan on how to listen before the task. 

I can manage it… I do not easily get nervous before this I did. Even though, 

the text was hard to understand.” (Khalida, FGI) 

 

Khalida was aware of her obstacles in listening and knew how to overcome her fear. 

She reported that planning helped her to manage the listening process as well as to 

reduce her anxiety. 

 

Ros mentioned briefly that MST was effective because she learnt new listening 

strategies to answer listening questions. 

For me, this strategy is very effective because I have (new) strategies to 

listening questions.” (Ros, FGI) 

 

Ros did not explain in detail what are the new strategies that she learnt to answer 

listening questions. 
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Helpful 

Students also viewed Metacognitive Strategy Training (MST) as helpful because it 

helped them improve their listening scores in tests and was helpful for future use. 

 

Test 

The majority of the students stated that metacognitive strategy training was helpful for 

them in terms of answering listening questions and improving their listening scores. 

Sangthia, Nitheah, and Ann mentioned that they learnt new strategies during MST and 

that these strategies helped them not only to answer the listening questions but also to 

use metacognitive strategies effectively. 

 

“I feel like the strategy is actually very good because it helped me a lot. It 

also helped me to answer my questions easily. I got to know how to answer 

it by using this strategy.” (Sangthia, FGI) 

 

“This metacognitive strategy is actually very helpful, help me during the 

listening test and also in classes and lecturers. It also helped to listen what 

the teacher is teaching.” (Ann, FGI) 

 

Nitheah, Michellie, Irfan, and Wafa also mentioned that MST helped them score 

higher in the listening test. 

“Okay, I feel like it is very helpful because it helped a lot to answer the 

questions. I can manage to do my listening test. Based on my experience, 

it is really helpful to score high in the listening test.” (Nitheah, FGI) 
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“For me, my listening marks increased, and it is really helpful for me 

because I use strategies from this training to understand the text first. I 

could not just wait for the answer. I must prepare myself, and this training 

helped me do better in listening tasks.” (Michellie, FGI) 

 

“This MST has helped to get better marks in listening compared to before 

strategy training. The planning stage was really helpful particularly.” 

(Irfan, FGI) 

 

“My listening score has improved after using this strategy. In future, I 

would use this strategy, even when I am at university. I feel that this 

strategy can be mastered if given more time.” (Wafa, FGI) 

 

Future use 

A few students stated that MST was helpful and would use it in the future. Afiqah 

mentioned that she would use MST whenever she had to do the listening task at her 

university-level studies because it was helpful for her. She even said that she just 

listens without any planning as a school student before. Now she knows that she had 

to prepare her mind to listen to related points. 

“I will use this strategy if I have any listening task at University. This 

strategy helped me to do my listening properly. Before this, I just listen 

and fill in the answer during my school days. Now I know that I must plan 

my listening activity. I know that I if I predict the related points, it makes 

my mind get ready to listen.” (Afiqah, FGI) 
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Ain mentioned that she would also use this strategy in the future because she learnt 

how to solve her problems in the listening task. She even said that she understood the 

needs of planning. 

“I will use strategy in the future because it is effective for me. There are 

many strategies that I learnt in this training, mainly planning and how to 

understand the certain meaning. This strategy taught me to solve problems 

in understanding the text. For example, when I do not know a part of the 

text. I will refer my notes earlier or ask my friends to explain.” (Ain, FGI) 

 

Syuhaida stated that MST had improved her strategy, which would be useful for her 

in the future. 

“I think yes, yes because before I listen, I must understand all the questions 

given. So, even though listening in English is more difficult, but by doing 

this strategy, it helps to improve myself which is I can listen clearly and 

use in future.” (Shuhaida, FGI) 

 

Irfan also agreed that he would use strategies that he learnt in the future to improve 

his listening performance. 

“I will use these strategies in future because it really improves my listening 

performance. I think I could answer more questions correctly.” (Rifaat, 

FGI) 
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Usefulness 

The third main theme was useful for academic purposes only. 

 

Academic purposes 

Tan mentioned that this MST is not practical in real-life situations, but he agreed that 

it was suitable for academic purposes, especially the MUET listening test. 

“I have to admit it. It is effective but for me is that too long time to learn 

these skills because we need time to practise. Probably this is very 

complicated for me.  So maybe, in matriculation, I will try this, but once I 

enrol in university I won’t I think I won’t try this strategy. I will try another 

platform to improve my listening skill.  I won’t because we will never know 

what the people what is the person going to say, so we can manage to do 

only prediction what people are talking about, so it is not practical in real 

life. So maybe, I think okay. Yeah, it’s academic, for MUET yes. For real-

life, I don’t think so.” (Tan, FGI) 

 

Tan described that learning metacognitive strategies takes a longer time. He added that 

these strategies could be applied for academic purposes, but students would not have 

enough time to apply these strategies. He further iterated that we can predict what the 

person will say, but it is not practical in real-life situations. 

 

4.6 Summary 

The findings show the retention effect of Metacognitive Strategy Training and also the 

increase in strategies usage by the students throughout the strategy training as reported 

in reflective journal and focus group interview. The qualitative results of this study 
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revealed that there were similarities and differences in the themes and sub-components 

as compared to the framework of metacognitive strategies proposed by Vandergrift et 

al. (2006).  Although the effect of metacognitive strategy training (MST) did not reflect 

in all five factors (planning-evaluation, directed attention, mental translation, person 

knowledge, and problem-solving) based on quantitative data, reflective journal entries 

showed that students reported utilizing all five components of metacognitive strategies 

in their reflective journal entries and focus group interview. On the other hand, the 

qualitative findings of this study emphasized planning-evaluation strategy usage by 

treatment group students. Five main themes emerged in the planning component alone, 

where predicting sub-component was the dominant sub-theme. Nevertheless, the 

mental translation strategy was described as the least reported strategy. The impact of 

MST on treatment group students’ listening achievement was also positive as their 

mean scores of MUET listening increased from pre-test to post-test 2. This suggests 

that MST does have a long-term effect on the students’ listening achievement. 

 

In light of these findings, the following chapter presents the Discussion, Conclusions, 

Implications, and Recommendations of this research. 
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CHAPTER FIVE 

DISCUSSION AND CONCLUSION 

 

The present chapter discusses the findings of the study in relation to the existing 

literature, which was duly reflected in Chapter 2.0. Based on the analysis and the 

findings as reported in Chapter 4.0, the necessity for the shift from the conventional 

methods (product-based outcome) to the process-based approach as a pedagogical 

method for teaching and learning listening skills is also presented in this chapter. Apart 

from that, the chapter also offers contributions, implications, and above all the 

recommendations for further research in the field of metacognitive strategy training 

for teaching and learning listening in the ESL context. 

 

5.1 Introduction 

The main objectives of this research were to improve matriculation students’ MUET 

listening achievement, increase their metacognitive awareness and promote students 

to become independent learners. This mixed methods research design investigated the 

impact of metacognitive strategy training using Metacognitive Pedagogical Sequence 

against a control group on two dependent variables; MUET listening achievement and 

metacognitive awareness.  The treatment groups were taught metacognitive strategies 

using an embedded approach (Metacognitive Pedagogical Sequence) using a quasi-

experimental design.  One-way analysis of covariance (ANCOVA) revealed that 

Metacognitive Cognitive Strategy instruction had an immediate and delayed effect on 

the treatment groups’ MUET listening achievement and metacognitive awareness.  

The treatment group’s listening test mean score increased in post-test 1 and post-test 
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2. However, without metacognitive strategy training using the product approach, 

students in the control group also have increased their listening test mean score in post-

test 1 but dropped in post-test 2. 

 

MALQ survey displayed that Metacognitive Strategy Training (MST) had an 

immediate effect on students’ planning-evaluation, directed-attention strategy, and 

problem-solving strategies. In the post-delayed data analysis, the effects were found 

on one component which was directed attention. The qualitative data were gathered 

through reflective journal entries revealed that students mostly reported utilising 

planning-evaluation, directed-attention, and problem-solving strategies.  There were 

fewer entries reported by the treatment group students on mental translation strategies 

towards the end of the strategy training.  Generally, the focus group interview revealed 

that students perceived MST as effective and helpful in improving their listening 

scores and metacognitive awareness. 

 

5.2 Discussion on the Results 

The following sections proceed with a discussion based on the research questions. 

 

5.2.1 Effects of Metacognitive Strategy Training on MUET Listening 

Achievement 

The first objective of this study was to examine the impact of metacognitive strategy 

training on students’ MUET listening achievement. Findings revealed that 

Metacognitive Strategy Training (MST) had some effects on the treatment group 

MUET listening achievement not only after the strategy training but also in a delayed 

test (post-test 2). MST helped to improve students’ listening. The results correlate with 
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Yang (2013) and Flavell (1976), whereby both researchers stated that metacognitive 

strategy denotes the strategy employed on the regulation or executive control of 

cognition. This indicates that students have the knowledge of metacognition and 

actions that represent metacognition. Students were able to learn metacognitive 

strategies and use them effectively. These results gave some indication that 

metacognitive strategies were helpful and contributed to the pre-university and tertiary 

level ESL students’ MUET listening achievement, as MST had contributed to the 

retention effects on the treatment group students’ MUET listening achievement. 

 

Nevertheless, the improvement in the control group students’ score in post-test 1 

should not be overlooked. A similar result was reported in Faridah’s (2011) doctoral 

thesis investigating the effect of metacognitive strategy training on listening 

comprehension. Faridah stated that the possibilities for the improvement in control 

groups’ listening scores were not shocking as students in the control group were 

expected to improve their listening performance after going through one semester of 

listening courses. In addition, there can be a few possibilities beyond the control of 

quasi-experimental design where students in the control group improved their MUET 

listening achievement in Post-test 1. One of the possible main reasons could be the 

interaction with treatment group students about the importance of planning, 

monitoring, and evaluating in listening comprehension. Students in this study are 

staying in hostels inside the same institution. Thus, opportunities for them to share 

notes and listening exercises were quite high. 

 

Conversely, in Malaysian ESL settings, only a few studies were carried out on the 

effect of metacognitive strategy training and produced mixed results (Lye, 2018; 
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Suzanah & Sidhu, 2013; Krishnan, 2013; Faridah, 2011). Suzanah and Sidhu (2013) 

found significant improvement in the treatment group students’ listening proficiency 

after going through explicit metacognitive strategy instruction at the tertiary level of 

education. Nevertheless, Suzanah and Sidhu (2013) did not include a control group for 

comparison. Besides, Lye’s (2018) research on tertiary level students showed a 

significant difference in treatment group students’ listening performance after 

metacognitive strategy training using two approaches. Another study on Form Six 

students by Krishnan (2013) also revealed that the treatment group performed 

significantly better after the strategy training. However, Faridah’s (2011) doctoral 

study on undergraduates at local universities showed no statistical differences between 

listening performances of the control and treatment groups. Faridah argued that no 

differences were found in the result due to insufficient training. Therefore, claiming 

that MST was ineffective in improving students’ listening achievement might be quite 

impulsive as the mean score for the treatment group’s MUET listening was slightly 

higher than the control group. 

 

The length of the training program does have some influence on the success of the 

program. However, it could not be credited merely to the duration of the training 

(Schwartz, 1992).  As discussed in the problem statement section (Chapter 1), 

students’ initiative level to actively practice listening outside the classroom setting 

could be the reason for slower progress in becoming competent in listening skills. This 

finding is parallel with O’Malley and Chamot’s (1990), who cautions that instructing 

strategies requires an extensive amount of time and work in order to be proficient. 

Based on this claim, it can be agreed that repeated experience of metacognitive 

strategies where listeners plan, monitor, evaluate, solve problems, or sometimes may 
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do mental translation in their listening process for a longer period. The duration of the 

training period should be sufficient for treatment group students to learn on how to be 

efficiently using these strategies automatically. It is recommended that future studies 

on MST should be focused on longer duration. As discussed in Chapter Two, effective 

listeners should be able to internalise metacognitive strategies automatically. The 

development of students’ thinking ability towards automatization was described by 

Fitts (1964) in the Theory of Cognitive Skill Acquisition. Thus, the length of the 

training program does play a part in the success of strategy training. 

 

Nevertheless, there were numerous positive results of Metacognitive Strategy Training 

(MST) in the global context of second language listening, such as in Korea (Cho, 

2017), Vietnam (Ngo, 2016), Iran (Zarabi, 2017; Taghizadeh et al., 2016; Bozorgian, 

2015), Singapore (Goh & Yusnita, 2006) and Turkey (Coskun, 2010). Although 

significant improvement of MST in second language listening, including Malaysian 

ESL studies, appears to be more compared to insignificant results, Fauziah and Fauzee 

(2017) stated that ESL listening instruction is regularly ignored in Malaysian 

classrooms. Despite that, the findings of this current study showed that there is a 

positive long-term effect of metacognitive strategy training on students’ MUET 

listening achievement in the Malaysian ESL classroom setting. Students in the 

treatment group were able to self-regulate themselves throughout the online listening 

practices, and thus it resulted in listening improvement. In comparison, the control 

group students did not improve their listening performance in the same delayed post-

test. This finding suggests that students in the treatment group were able to self-

regulate themselves after attending metacognitive strategy training. 
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Correspondingly, the results of this study were supported by other studies related to 

the relationship between metacognition and self-regulated learning (SRL) (Zhang & 

Zhang, 2019; Gotchu, 2017; Teng & Zhang, 2016). According to Zhang and Zhang 

(2019), both researchers have summarized that metacognition and self-regulated 

learning are interconnected. Similarly, Gotcu (2017), in his paper, proposed 

introducing metacognitive strategy training in order to raise EFL writing instructors’ 

awareness in teaching so that they can guide their students to be self-regulated pupils.   

Besides, in relation to Zhang and Zhang’s (2019) study, SLR includes students’ or 

learners’ setting goals, monitoring their progress, regulating their strategies, and at the 

same controlling their behaviour, motivation, and also cognition, while Teng and 

Zhang (2016) agreed that metacognitive strategy training intervention had increased 

learners’ person knowledge, task knowledge, and strategy knowledge. 

 

Similar to this, Manion (2020) has proposed a new term for self-regulated learning, 

where SLR was defined as the application of metacognitive strategies and self-

regulation in the learning process. Manion agreed that the researchers’ understanding 

of SLR largely depended on Bandura’s work in the 80s and 90s. Hence, Manion 

proposed a new definition for self-regulation, which is related to monitoring and 

controlling strategy by learners, which involves behaviour and emotion. It can be 

concluded that metacognitive strategy training in this current study had motivated 

students to plan, monitor, and evaluate their listening process in order to improve their 

MUET listening performance in Post-test 2 significantly. Therefore, these show that if 

metacognitive strategy training were to be integrated in ESL listening instructions, the 

significance of emphasising strategy used to be successful second language listeners 

should not be underestimated. 
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5.2.2 Effects of Metacognitive Strategy Training on Metacognitive Awareness 

In relation to the 2nd and 3rd Research Questions regarding the effects of Metacognitive 

Strategy Training (MST) on the treatment group students’ metacognitive awareness, 

the findings in the Post-test 1 revealed that three components (planning-evaluation, 

directed attention, and problem-solving) out of five components had a significant 

effect on students’ metacognitive awareness.  This indicates that students utilized 

planning-evaluation, direction-attention, and problem-solving strategies throughout 

their strategy training period. However, they did not apply mental translation and 

person knowledge strategies as much as the other three significant components. The 

findings from MALQ score in Post-test 1 corresponds with the responses from the 

reflective journal entries by students as the same three components of metacognitive 

strategies were the most used strategies by students.  This suggests that students were 

able to utilize pre-listening strategies such as predicting keywords, predicting main 

ideas, and supporting details. Students specified that they were able to use prior 

knowledge to predict relevant information throughout the strategy training. These 

definitely reflected the top-down processing in planning and evaluation strategy (Nian 

Masna et al., 2018). 

 

Another highlight of this study is the evaluation strategies displayed by the students. 

They were able to evaluate the unsuccessful listening strategies such as listening word 

by word, highlighting too many keywords, and guessing the meaning while listening.  

Lye (2018) justified that a significant increase in planning and evaluation component 

among low proficiency students in her study was mainly because the approaches were 

applied before listening and therefore do not hamper with listeners’ working memory. 

Because of this, they are more likely to have used planning and evaluation strategies 
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during listening and can lead to more competent processing and more precise 

comprehension (Alhaisoni, 2017). Reflective journal entries of treatment group 

students in this current study also proved that students merely did not use strategies 

before listening. After the training, students were able to evaluate unsuccessful 

strategies which would help them for future listening activities. 

 

In addition, students were able to use directed attention, which suggests that they could 

stay focused on the listening activities even after the MST. Students stated in the 

reflective journal and focus group interview that they would pay attention or stay 

focused on various aspects of the text. Metacognitive strategy training was able to help 

students to maintain their focus during both listening phases (classroom and online 

listening practice). Students have improved their ability to get back on track if they 

have lost their concentration. Therefore, these students can be considered moving 

towards skilled listeners because the incapability to sustain attention is mostly 

common in less skilled listeners (O’Malley et al., 1989). Hence, MST benefits students 

for the future listening task due to the enhancement in the directed-attention strategy 

of students. 

 

Furthermore, students showed improvement in the problem-solving strategy after 

MST. Vandergrift et al. (2006) defined problem-solving as strategies students use to 

infer the meaning of words and phrases that are difficult for them. Problem-solving 

strategy is an important skill that students need to learn, as difficult words could hinder 

students from understanding the text. Students mostly used this strategy to guess the 

meaning of some words or to understand the text as a whole. Responses from the 

reflective journal and focus group interviews showed that students’ usage of problem-
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solving strategies has increased. Students stated several ways to guess the meaning, 

such as background knowledge, using contextual clues, thinking back everything else, 

or adjusting their interpretation (Vandergrift, et al., 2006). Therefore, it can be 

concluded that students have improved problem-solving strategies to improve their 

listening achievement. 

 

Besides that, as stated in Vandergrift et al. (2006), mental translation strategy would 

be used by less successful listeners, and it should be avoided. Complying with these 

statements, results from this present study showed that mental translation strategy did 

not significantly affect students’ listening achievement and had the second-lowest 

mean scores for Post-test 1 and Post-test 2.  Correspondingly, there were only five 

entries recorded for mental translation usage in the reflective journal. This indicated 

that the majority of the students in the study did not choose to use mental translation 

in their listening process. Furthermore, treatment group students have reduced their 

mental translation towards the end of the strategy training. This finding relates with 

Vandergrift et al.’s (2006) argument, whereby proficient students were not encouraged 

to use mental translation. Thus, MST has improved students’ metacognitive awareness 

in terms of mental translation. This is also in line with Lye (2018), who states that 

mental translation is not encouraged to be used in developing second language 

listening. 

 

The lowest mean score of MALQ components was for person knowledge strategy in 

both Post-test 1 and Post-test 2. Furthermore, the quantitative data also showed 

insignificant results, however, students’ reflective journal entries and focus group 

interview responses implied that they have improved in terms of their personal 
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knowledge strategy. Positive responses reflected in their responses show that they were 

able to evaluate their ability to listen. In addition, Lye (2018) emphasized that the 

increase in listeners’ perception of their listening would be prominent if it was linked 

with the significant developments in listening comprehension. Lye’s statement was 

reflected by the students of this study, whereby the treatment group students’ MUET 

listening scores were significant after metacognitive strategy training and online 

listening practices. These students have reported their effort to improve their listening 

skills. 

 

Therefore, the development in the students’ perception of listening confidence 

(personal knowledge) based on the qualitative data was noteworthy when it is 

interpreted alongside with the significant achievements made in their MUET listening 

scores.  The findings are in line with literature that associates listening anxiety to 

comprehension breakdown (Arnold, 2000; Bloomfield et al., 2010). Their line of 

perspectives argues that when students were able to cope with their anxiety, they 

performed better, which boosted their perception of listening ability. In contrast to this 

study, they did not give up when listening in English was difficult or challenging but 

tried to improve their metacognitive awareness. In a similar vein, Vandergrift and Goh 

(2012) stated that listeners with better metacognitive awareness have more control of 

their listening processes and are capable of planning, monitoring, and evaluating their 

listening. 

 

However, despite having a significant effect in directed attention strategy, students 

reported distractions like sleepy or hungry, speed of the track, and noise that they 

encountered during paying attention to the audio. Sleepy and hungry were examples 
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of internal barriers in listening. Sometimes, the environmental and time factors could 

cause students to be sleepy, hungry, and noisy. For example, the dark rooms can be a 

reason for students to feel sleepy. Sometimes, the classes were conducted almost near 

lunch hour and they might be hungry. These distractions need to be considered before 

the actual listening activity, as attempting a listening task as it needs a higher 

concentration level. 

 

 

5.2.3 Perception about Effects of Metacognitive Strategy Training on Teaching 

and Learning Listening 

The fourth research objective of this study was to explore the treatment group students’ 

perception on the use of metacognitive strategy training in teaching and learning 

listening comprehension. The data were gathered from Focus Group Interview. In 

relation to this, only three main themes emerged from the responses elicited from the 

students: Effective, helpful, and useful. 

 

Firstly, under the theme of effectiveness, students’ responses reflected that 

Metacognitive Strategy Training was effective in improving their listening techniques. 

It was effective to change their strategies and effective in planning a strategy. Students 

stated that MST was effective for a few students because it helped them solve problems 

while comprehending the text. Generally, for the first theme, students found MST 

effective for them because it taught them how to listen efficiently. Suzanah and Sidhu 

(2011) supported these findings, who also found that tertiary students believed that 

metacognitive strategy instruction trained them to extract information from lecturers 

during lectures effectively. Similarly, in terms of EFL contexts, students perceived 
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strategy training was effective in improving their listening skills (Milliner & Dimoski, 

2004). 

 

The second theme that emerged was that MST was helpful for their listening test and 

future use. Students’ extracts and interview responses indicate that students believe 

that metacognitive strategy training has helped them improve their listening scores. 

This would also help to obtain good grades for their English subject indirectly. In an 

exam-oriented system like Malaysia, it is undeniable that exam is still the main priority 

(Hashim et al., 2016). In line with these views, a number of studies found improvement 

in students’ listening performance through metacognitive strategy training (Suzanah 

& Sidhu, 2013; Parviz & Ebrahim, 2016; Mulyadi, 2018). Graham et al. (2014) added 

that students are very slow to improve effective listening strategy use without training 

on how to progress in listening skills. Thus, strategy training would contribute to the 

development of metacognitive strategies with prospective benefits for students’ 

listening achievement and their future use. 

The following section describes the Contributions of the Study. 
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5.3 Contribution of the Study 

This study contributes to the body of knowledge on metacognitive strategies in the 

ESL context. Apart from that, it also brings about pedagogical benefits for students. 

Educators and practitioners. The module developed by the researcher can be used to 

improve students’ listening skills and their metacognitive awareness. 

 

5.3.1 Theoretical Contributions 

Even though, mixed results were found in the metacognitive strategy training on 

second language listening performance. It has added to the knowledge on the after 

effect of the MST. This study discovered that the metacognitive strategy instruction 

had a significant effect on the students’ immediate listening achievements and delayed 

listening achievements, particularly from the embedded strategy training provided for 

the treatment group. The findings from this study not only provided evidence or 

support towards process-based metacognitive strategy training in second language 

listening classrooms but also helped us to understand how strategy training could 

develop learners’ strategy use. Besides, it also adds to the literature whereby 

metacognitive strategy would promote self-regulated learning among ESL students 

(Zhang & Zhang, 2019; Mekala & Geetha, 2019). 

 

The findings from this study also contribute to the knowledge on the effect of 

metacognitive strategies on ESL Malaysian listeners’ (Saratha et al., 2020;2019; Lye, 

2018; Faridah, 2013; Krishnan, 2013; Suzanah & Gurnam, 2011). This study has added 

to the previous research by comparing the outcome of embedded strategy training 

approaches on Malaysian pre-university students. Although the findings in Post-test 1 

showed improvement of both control and treatment group students’ listening 
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achievements, this research was able to find the ability of students using the directed 

attention strategy, which could lead to positive results in their listening performance. 

 

The findings of this current research also supported the use of the interactive model of 

listening to develop the metacognitive awareness of the students. Students’ reflective 

journals revealed that they used top-down processing when they predicted ideas based 

on their background knowledge and bottom-up processing to suit their listening 

comprehension processes. These cognitive processes could be attributed to their 

capability of managing mental processes through metacognitive strategies. 

 

5.3.2 Pedagogical Contributions 

The current research has delivered evidence of positive results that are relevant for 

educators or practitioners, despite lesser teaching hours for English subjects or 

programs at pre-university and tertiary levels. Metacognitive strategies would 

contribute in facilitating students to overcome their listening problems. Hence, 

students need to be taught on how to apply these strategies in ESL classrooms. In 

addition, pre-university and tertiary level students can be guided to regulate their 

learning. The integration of Metacognitive Strategy Training would be useful for 

educators at the tertiary level who would like to expect fast results. This study managed 

to obtain a significant result in students’ listening achievement within nine weeks. 

Therefore, it is suggested that MST should be incorporated in ESL listening 

classrooms as it helps to advance the pedagogical practice. 

 

Another pedagogical contribution comes from the effect of metacognitive strategy 

training on students’ delayed post-test results, which it contributed to the development 
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of the metacognitive framework of second language listening. Teaching practitioners 

at the tertiary level of ESL who are considering using the process-based approach in 

teaching listening could consider implementing the proposed MST module of this 

study. The module consists of listening activities that were modified using the 

Metacognitive Pedagogical Sequence, which focuses on unidirectional listening 

strategies and which is more suitable for pre-university students. 

 

5.4 Implications of the Study 

This study addresses the issues of investigating the effectiveness of metacognitive 

strategy training in improving L2 listeners’ listening achievement and metacognitive 

awareness. Results of metacognitive strategy training showed some positive effects in 

both second language listening achievement and metacognitive awareness; it can be 

used as an important variable in guiding students’ listening processes. Suzanah and 

Sidhu (2011) revealed that students at one of the Malaysian local universities perceived 

Metacognitive Strategy Training (MST) as helpful in developing their listening skills 

and allows them to be more effective in understanding the information given during 

lectures. In addition, improvement in metacognitive awareness would encourage 

students to manage their learning processes. According to Rost (2011), metacognitive 

strategies can support listeners to manage more challenging listening activities when 

they are attempt listening activities on their own. 

 

Most of the tertiary education teaching and learning processes involve listening skills. 

Carrier (2003) stated that the capability of utilising effective strategies in students’ 

academic listening is very important for L2 learners. Thus, this research will be 

beneficial as it provides one possible method of helping students to improve their 
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academic performance by providing them with effective listening strategies through 

metacognitive strategy training.  The findings of this study provided support that 

metacognitive strategy training had a long-term effect on students’ listening 

performance. Therefore, MST would be a suitable approach to develop long-term 

effects on students’ listening ability. 

 

Furthermore, the results of this study would also be useful for curriculum planners and 

educators. Information on how to effectively include embedded strategy training in 

listening lessons can be gained from the study. Listening lesson plans integrated with 

metacognitive strategies using MPS were provided in the module used in this study for 

future use of teachers and curriculum planners. According to Carrier (2003), knowing 

how to teach metacognitive strategies in second language classrooms systematically is 

vital because the success of students comprehend authentic aural inputs meaningfully 

and would prepare them for higher academic achievement. However, it also depends 

on the strategies applied by the educators.  Hence, this research will provide techniques 

in effectively implementing metacognitive strategies for improving students’ listening 

achievements and metacognitive awareness to promote self-regulated learning. 
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5.5 Recommendations 

Since the current study results have shown the effectiveness of metacognitive strategy 

training as a pedagogical approach in assisting students and educators in teaching and 

learning listening skills, it suggests the following recommendations. 

 

Firstly, it is suggested that more attention is given for listening lessons in school. 

Establishing students’ listening should start earlier before continuing their study at the 

pre-university or tertiary level. This is because good listening skill in the English 

language is essential at a higher level of education. Fauziah and Nita Fauzi (2002) 

stated that participants in their study were exposed less to listening compared to 

reading, writing, and listening skills in school. Listening skills would help students to 

increase their top-down processing for listening comprehension, regardless of teaching 

hours allocated for listening skills. This effort would likely provide positive results as 

the initiative to develop students’ listening skills at an early stage in school, and 

students might continue to apply those strategies at tertiary education. It is 

recommended that students and school teachers be provided with guidance on teaching 

listening skills using metacognitive strategies. They should be taught how to listen and 

manage their listening using metacognitive strategies. 

 

Secondly, based on the current world’s pandemic situation, teaching and learning 

mainly were done by distance learning as face-to-face teaching is not encouraged. 

Educators around the world have opted for various ways to teach online or using the 

digital platform as long as it is non-face to face interaction. Teaching listening 

comprehension is a known challenge even in the classroom; thus, we need to 

investigate whether this metacognitive strategy training would be effective using the 
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digital platform. Studies related to the effect of metacognitive strategy training on 

enhancing listening comprehension via the digital platform are still lacking. Therefore, 

it is recommended that future research could investigate this issue as we are moving 

towards distance learning due to global issues. 

 

Finally, it is recommended that metacognitive strategy training should be carried on a 

‘longitudinal study’ as the impacts of metacognitive strategy training on the treatment 

group students’ metacognitive awareness was found only on one component, which 

was directed attention. A more extended training period is necessary to investigate the 

effect on all five components because a longitudinal design includes data collection 

over time and at four specific points throughout the study period (Ang et al., 2016). 

 

5.6 Conclusion 

This study has provided suggestions for students’ listening achievements and 

metacognitive awareness, leading to self-regulated learning through metacognitive 

strategy training using Metacognitive Pedagogical Sequence (embedded approach). 

Hence, it is anticipated that this research will promote the implementation of MST in 

Malaysian educational institutions at all levels. Finally, this present study is a small 

approach in the area of ESL listening studies in Malaysia, and hopefully, the results of 

this study could promote future researchers to employ MST in teaching L2 listening. 
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APPENDIX B 

TRAINING MODULE 

 Item Page(s) 

1 Lesson Plan - Intervention Group (Classroom Practice) 1 - 62 

2 Lesson Plan - Control Group (Classroom Practice) 63 - 93 

3 Online Listening Practice Lesson Plan 

(Intervention Group & Control Group) 

94 - 105 

4 Answers 106 - 108 

5 CD Scripts Intervention Group (Classroom Practice) 109 - 119 

6 CD Scripts Control Group (Classroom Practice) 120 - 131 

7 Text Scripts (Online Listening Practice) 132 - 137 
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Week 1 

Topic: Relationship between Sleep Deprivation and Health 

Objectives: Listen for main idea  

Materials to be used: 

1. Audio from Ace Ahead MUET (2014) Sixth Edition. Selangor: Fajar.Sdn.Bhd. 

2. Pedagogical Sequence Handout proposed by Vandergrift and Goh (2012). 

3. Worksheet adopted from Ace Ahead Text MUET (2014) Sixth Edition. Selangor: 

     Fajar.Sdn.Bhd. 

 

Description: 

 

Stage Activity Materials Comments 

Before listening 

(15 minutes) 

1. Students will be asked 

how many hours they sleep 

randomly. 

 

2. Then, students would fill 

in Part A and B of the 

Pedagogical Sequence 

handout after listening to 

the title of the text 

“Relationship between 

Sleep Deprivation and 

Health” mentioned by the 

teacher. 

 

 

 

 

 

Pedagogical 

Sequence 

handout 

 

First listening (10 

minutes) 

3. Then, text will be played 

and students will put a 

check for the correct 

prediction for Part A and 

Part B. 

 

4 After checking Part A and 

Part B, students will fill in 

Part C in MPS. 

 

5. Then, they will compare 

their Part C information 

with their friend’s Part C 

and continue to fill in other 

relevant information in Part 

D. 

 

(Track 1) 
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Second listening  

(10 minutes) 

6. Students will listen to the 

text again and check their 

information in Part D. 

7. After class discussion 

students will listen to the 

text for the third time to 

check their understanding 

again. 

  

Third listening 

(10 minutes) 

8. Next after listening for 

the third time, students will 

answer questions about the 

text in Worksheet 1 to 

check their understanding.  

Then, teacher would 

discuss the answers with 

the students. 

 

 

Worksheet 1 

 

Final reflection 

(6 minutes) 

9. Finally, after discussing 

the answers, students will 

fill in the reflective journal 

writing form. 

Reflective 

Journal 

Writing 
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Pedagogical Sequence Handout 

Pedagogical Sequence Handout will be given to the students in the intervention group only 

before listening to the text and will be used throughout the lesson. 

Part A 

Write down three main ideas that you think you will hear in the text. 

1. ___________________________________________________________     _______ 

2. ___________________________________________________________     _______ 

3. ___________________________________________________________     _______ 

Part B 

Discuss your predictions with a partner and write at least two more ideas that your partner 

included in his/her list of predictions and that you consider the logical possibilities.  

4. ___________________________________________________________     _______ 

5. ___________________________________________________________     _______ 

Part C 

Listen to the text and put a (/) mark that you (A) and your partner (B) predicted and it was 

mentioned in the text, then write down any other ideas that you have not predicted but 

were mentioned below. 

6. ___________________________________________________________     _______ 

7. ___________________________________________________________     _______ 
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Part D 

After verifying your predictions and discussing with your partner, listen to the text again 

to check your results (mark √ for correct point and × for incorrect point) and to resolve 

and differences in comprehension between you and your partner.  Add any further points 

and important points and details that you may not have understood during first listen.  

1. ___________________________________________________________     _______ 

2. ___________________________________________________________     _______ 

3. ___________________________________________________________     _______ 

4. ___________________________________________________________     _______ 

Part E 

Listen to the text for the third time to verify comprehension after a class discussion of the 

content of the text.  
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WORKSHEET - WEEK 1 

Topic: Relationship between Sleep Deprivation and Health  
For Questions 1 and 2, complete the sentences using the letters A- F from the box below.  

Relationship between Sleep Deprivation and Health 

 

 

 

 

1. Sleep deprivation increases stress levels, which leads to_______________________. 

2. Sleeping too little on a regular basis is dangerous because it could eventually lead to a 

________________________________________. 

For Questions 3 - 6, circle the correct answer. 

3.  Failure to secrete the hormone that 

aids in glucose processing could 

cause  

A  fatigue and bad moods 

B  weight gain and diabetes 

C  heart disease and insomnia  

 

4.  Coronary heart disease in women 

could be due to  

A  short periods of inadequate sleep 

B  long term mood disorders 

C  a single sleepless night 

 

5.  If someone has an infection and 

sleeps for eight hours 

A  the body gets a chance to rest and the 

immune system is boosted 

B  the sick person needs to continue 

sleeping for at least another hour 

C  the body accumulates a further sleep 

debt that is hard to assimilate 

 

6.  The talk is about  

A  how to live a long and healthy life 

B  ways to overcome sleep deprivation 

C  the impact of sleep problems on 

health 

A poor concentration 

B mood disorders 

C increased blood pressure 

D food cravings 

E brain stimulation 

F shortened life expectancy 
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Reflective Journal Writing 

Name: 

Week: 

Topic: 

 

1. What strategies did I plan to use? 

(Apakah strategi-strategi yang saya cadang untuk menggunakan?) 

 

2. What strategies did I use? 

(Strategi- strategi apakah yang telah saya gunakan?) 

 

3. Which strategy did not work? What could I do differently for the next listening task?  

(Strategi apakah yang tidak berkesan? Apakah yang saya boleh lakukan untuk 

mendengar pada lain kali?) 

 

4. Which strategy worked? Should I do the same next time? 

(Strategi apakah yang berkesan? Adakah saya akan menggunakannya ketika mendengar 

pada lain kali?) 

 

5. Which other strategies could I use? 

(Apakah strategi lain yang boleh saya gunakan?) 
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Week 2 

Topic: Social Media in Education 

Objectives: Listen for supporting details 

Materials to be used: 

1. Audio from Ace Ahead MUET (2014) Sixth Edition. Selangor: Fajar.Sdn.Bhd. 

2. Pedagogical Sequence Handout proposed by Vandergrift and Goh (2012). 

3. Worksheet adopted from Ace Ahead Text MUET (2014) Sixth Edition. Selangor:  

     Fajar.Sdn.Bhd. 

 

Description: 

Stage Activity Materials Comments 

Before listening 

(15 minutes) 

1. Students will be asked on 

how many types of social 

media that they use and why 

they use it randomly. 

 

2. Then, students would fill 

in Part A and B of the 

Pedagogical Sequence 

handout after listening to the 

title of the text “Social Media 

in Education” mentioned by 

the teacher. 

 

 

 

 

 

Pedagogical 

Sequence 

handout 

 

First listening (10 

minutes) 

3. Then, text will be played 

and students will put a check 

for the correct prediction for 

Part A and Part B. 

 

4. After checking Part A and 

Part B, students will fill in 

Part C in MPS. 

 

5. Then, they will compare 

their Part C information with 

their friend’s Part C and 

continue to fill in other 

relevant information in Part 

D. 

 (Track 2)  
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Second listening  

(10 minutes) 

6. Students will listen to the 

text again and check their 

information in Part D. 

 

7. After class discussion 

students will listen to the text 

for the third time to check 

their understanding again. 

  

Third listening 

(6 minutes) 

8. Next after listening for the 

third time, students will 

answer questions about the 

text in Worksheet 1 to check 

their understanding.  Then, 

teacher would discuss the 

answers with the students. 

Worksheet 2  

Final reflection 

(10 minutes) 

9. Finally, after discussing 

the answers, students will fill 

in the reflective journal 

writing form. 

Reflective 

Journal 

Guidelines 
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Pedagogical Sequence Handout 

Pedagogical Sequence Handout will be given to the students in the intervention group only 

before listening to the text and will be used throughout the lesson. 

Part A 

Write down three main ideas that you think you will hear in the text. 

1. ___________________________________________________________     _______ 

2. ___________________________________________________________     _______ 

3. ___________________________________________________________     _______ 

Part B 

Discuss your predictions with a partner and write at least two more ideas that your partner 

included in his/her list of predictions and that you consider the logical possibilities.  

4. ___________________________________________________________     _______ 

5. ___________________________________________________________     _______ 

Part C 

Listen to the text and put a (/) mark that you (A) and your partner (B) predicted and it was 

mentioned in the text, then write down any other ideas that you have not predicted but 

were mentioned below. 

6. ___________________________________________________________     _______ 

7. ___________________________________________________________     _______ 
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Part D 

After verifying your predictions and discussing with your partner, listen to the text again 

to check your results (mark √ for correct point and × for incorrect point) and to resolve 

and differences in comprehension between you and your partner.  Add any further points 

and important points and details that you may not have understood during first listen.  

1. ___________________________________________________________     _______ 

2. ___________________________________________________________     _______ 

3. ___________________________________________________________     _______ 

4. ___________________________________________________________     _______ 

Part E 

Listen to the text for the third time to verify comprehension after a class discussion of the 

content of the text.  
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WORKSHEET - WEEK 2 
Topic: Social Media in Education  

 

For Questions 1 to 2, write your answer in NOT MORE THAN THREE WORDS. 

 

1. Encik Helmy believes that social media could be used as an _________________ 

____________________________   to enrich the learning experience. 

2. Social media can be used as a platform for students to exchange ideas and 

__________________________________________.  

For Questions 3 to 6, write your answer in NOT MORE THAN FIVE WORDS. 

 

 

 

 

 

 

  

  

 

   

  

 

  

 

 

 

 

Social Media in Education 

Advantages 

 

Disadvantages 

 

Boost 

interactive 

learning 

experience 

Enhance 

communication 

between 

student and 

educator 

Distracting Cyberbullying 

Discourage 

face-to-face 

interaction 

4.___________________ 

 

Occurs when some 

students 

6.__________________ 

 

Create 

opportunities 

for 

meaningful 

discussions 

Missed 

opportunities to 

interact socially 

5._____________________ 

 

Shy students able to express 

ideas 

 

3._____________________ 
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For Questions 7 and 8, circle the correct answer. 

7. According to the speaker, shy students are most likely to 

   A keep quiet during meetings 

   B      chat online during gatherings 

   C      succeed during job interviews 

 

8. Encik Helmy think that we need to find a way to integrate social media in the 

  classroom because 

   A many students are too shy to speak up in class 

   B      social media has a strong influence on students’ daily lives 

   C      conventional classroom learning is unable to motivate students 
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Reflective Journal Writing 

Name: 

Week: 

Topic: 

 

1. What strategies did I plan to use? 

(Apakah strategi-strategi yang saya cadang untuk menggunakan?) 

 

2. What strategies did I use? 

(Strategi- strategi apakah yang telah saya gunakan?) 

 

3. Which strategy did not work? What could I do differently for the next listening task?  

(Strategi apakah yang tidak berkesan? Apakah yang saya boleh lakukan untuk 

mendengar pada lain kali?) 

 

4. Which strategy worked? Should I do the same next time? 

(Strategi apakah yang berkesan? Adakah saya akan menggunakannya ketika mendengar 

pada lain kali?) 

 

5. Which other strategies could I use? 

(Apakah strategi lain yang boleh saya gunakan?) 
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Week 3 

Topic: Increasing Leaders’ Engagement 

Objectives: Listen for main idea and listen for supporting details  

Materials to be used: 

1. Audio from Ace Ahead MUET (2014) Sixth Edition. Selangor: Fajar.Sdn.Bhd. 

2. Pedagogical Sequence Handout proposed by Vandergrift and Goh (2012). 

3. Worksheet adopted from Ace Ahead Text MUET (2014) Sixth Edition. Selangor:  

     Fajar.Sdn.Bhd. 

 

Description: 

Stage Activity Materials Comments 

Before listening 

(15 minutes) 

1. Students will be asked on 

characteristics of a good 

leader randomly. 

 

2. Then, students would fill 

in Part A and B of the 

Pedagogical Sequence 

handout after listening to the 

title of the text “Increasing 

Leaders’ Engagement” 

mentioned by the teacher. 

 

 

 

 

 

 

 

Pedagogical 

Sequence 

handout 

 

First listening (10 

minutes) 

3. Then, text will be played 

and students will put a check 

for the correct prediction for 

Part A and Part B. 

 

4. After checking Part A and 

Part B, students will fill in 

Part C in MPS. 

 

5. Then, they will compare 

their Part C information with 

their friend’s Part C and 

continue to fill in other 

relevant information in Part 

D. 

 

(Track 3) 
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Second listening  

(10 minutes) 

6. Students will listen to the 

text again and check their 

information in Part D. 

7. After class discussion 

students will listen to the text 

for the third time to check 

their understanding again. 

  

Third listening 

(6 minutes) 

8. Next after listening for the 

third time, students will 

answer questions about the 

text in Worksheet 1 to check 

their understanding.  Then, 

teacher would discuss the 

answers with the students. 

Worksheet 3  

Final reflection 

(10 minutes) 

9. Finally, after discussing 

the answers, students will fill 

in the reflective journal 

writing form. 

Reflective 

Journal 

Guidelines 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

240 

 

 

Pedagogical Sequence Handout 

Pedagogical Sequence Handout will be given to the students in the intervention group only 

before listening to the text and will be used throughout the lesson. 

Part A 

Write down three main ideas that you think you will hear in the text. 

1. ___________________________________________________________     _______ 

2. ___________________________________________________________     _______ 

3. ___________________________________________________________     _______ 

Part B 

Discuss your predictions with a partner and write at least two more ideas that your partner 

included in his/her list of predictions and that you consider the logical possibilities.  

4. ___________________________________________________________     _______ 

5. ___________________________________________________________     _______ 

Part C 

Listen to the text and put a (/) mark that you (A) and your partner (B) predicted and it was 

mentioned in the text, then write down any other ideas that you have not predicted but 

were mentioned below. 

6. ___________________________________________________________     _______ 

7. ___________________________________________________________     _______ 
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Part D 

After verifying your predictions and discussing with your partner, listen to the text again 

to check your results (mark √ for correct point and × for incorrect point) and to resolve 

and differences in comprehension between you and your partner.  Add any further points 

and important points and details that you may not have understood during first listen.  

1. ___________________________________________________________     _______ 

2. ___________________________________________________________     _______ 

3. ___________________________________________________________     _______ 

4. ___________________________________________________________     _______ 

Part E 

Listen to the text for the third time to verify comprehension after a class discussion of the 

content of the text.  
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WORKSHEET - WEEK 3 

Topic: Increasing Leaders’ Engagement  

For Questions 1 to 2, write your answer in NOT MORE THAN THREE WORDS. 

1. Ms Kalaivani Maniam is the author of many ________________________________. 

2. The speaker defined neuroscience as the science of how_______________________. 

For Questions 3 to 6, write your answer in NOT MORE THAN FIVE WORDS. 

Increasing Leaders’ Engagement 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

  

 

3._________________________ 

Increase energy level by understanding three sources of energy 

STEP 1 

Improving physical 

energy 

4. ____________________ 

______________________

________________ 

Having positive 

emotional energy 

5. ____________________________________ 

STEP 2 

Change bad habits and relearn good ones 

 

6.____________________________________ 

STEP 3 

STEP 4 
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For Questions 7 and 8, circle the correct answer. 

7. According to the speaker, many leaders are unable to change themselves due to  

   A poor health 

   B      a mental barrier 

   C      their physical inability 

 

8. According to the speaker, a leader can also learn to build skills effectively through 

   A the latest scientific breakthroughs 

   B      implementing neuroscience methods 

   C      learning from mistakes made by others 
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Reflective Journal Writing 

Name: 

Week: 

Topic: 

 

1. What strategies did I plan to use? 

(Apakah strategi-strategi yang saya cadang untuk menggunakan?) 

 

2. What strategies did I use? 

(Strategi- strategi apakah yang telah saya gunakan?) 

 

3. Which strategy did not work? What could I do differently for the next listening task?  

(Strategi apakah yang tidak berkesan? Apakah yang saya boleh lakukan untuk 

mendengar pada lain kali?) 

 

4. Which strategy worked? Should I do the same next time? 

(Strategi apakah yang berkesan? Adakah saya akan menggunakannya ketika mendengar 

pada lain kali?) 

 

5. Which other strategies could I use? 

(Apakah strategi lain yang boleh saya gunakan?) 
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Week 4 

Topics:  a] Allergies Linked to Scents 

  b] Volcanoes 

 c] Paws Animal Welfare Society (PAWS) 

Objectives: Listen for specific information 

Materials to be used: 

1. Audio from Ace Ahead MUET (2014) Sixth Edition. Selangor: Fajar.Sdn.Bhd. 

2. Pedagogical Sequence Handout proposed by Vandergrift and Goh (2012). 

3. Worksheet adopted from Ace Ahead Text MUET (2014) Sixth Edition. Selangor:  

     Fajar.Sdn.Bhd. 

Description: 

Stage Activity Materials Comments 

Before listening 

(15 minutes) 

1. Students will be asked on 

what they know about 

allergies, volcanoes and 

animal society randomly. 

 

2. Then, students would fill 

in Part A and B of the 

Pedagogical Sequence 

handout after listening to the 

title of the text  

a] Allergies Linked to           

Scents 

b] Volcanoes 

c] Paws Animal Welfare       

    Society (PAWS) 

    mentioned by the teacher. 

 

 

 

 

 

 

 

Pedagogical 

Sequence 

handout 

 

 

First listening 

(10 minutes) 

3. Then, text will be played 

and students will put a check 

for the correct prediction for 

Part A and Part B. 

 

4. After checking Part A and 

Part B, students will fill in 

Part C in MPS. 

 

5. Then, they will compare 

their Part C information with 

 

(Track 4) 
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their friend’s Part C and 

continue to fill in other 

relevant information in Part 

D. 

Second listening  

(10 minutes) 

6. Students will listen to the 

text again and check their 

information in Part D. 

 

7. After class discussion 

students will listen to the text 

for the third time to check 

their understanding again. 

 

  

Third listening 

(6 minutes) 

8. Next after listening for the 

third time, students will 

answer questions about the 

text in Worksheet 1 to check 

their understanding.  Then, 

teacher would discuss the 

answers with the students. 

 

 

 

Worksheet 4 

 

Final reflection 

(10 minutes) 

9. Finally, after discussing 

the answers, students will fill 

in the reflective journal 

writing form. 

Reflective 

Journal 

Guidelines 
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Pedagogical Sequence Handout 

Pedagogical Sequence Handout will be given to the students in the intervention group only 

before listening to the text and will be used throughout the lesson. 

Part A 

Write down three main ideas that you think you will hear in the text. 

1. ___________________________________________________________     _______ 

2. ___________________________________________________________     _______ 

3. ___________________________________________________________     _______ 

Part B 

Discuss your predictions with a partner and write at least two more ideas that your partner 

included in his/her list of predictions and that you consider the logical possibilities.  

4. ___________________________________________________________     _______ 

5. ___________________________________________________________     _______ 

Part C 

Listen to the text and put a (/) mark that you (A) and your partner (B) predicted and it was 

mentioned in the text, then write down any other ideas that you have not predicted but 

were mentioned below. 

6. ___________________________________________________________     _______ 

7. ___________________________________________________________     _______ 
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Part D 

After verifying your predictions and discussing with your partner, listen to the text again 

to check your results (mark √ for correct point and × for incorrect point) and to resolve 

and differences in comprehension between you and your partner.  Add any further points 

and important points and details that you may not have understood during first listen.  

1. ___________________________________________________________     _______ 

2. ___________________________________________________________     _______ 

3. ___________________________________________________________     _______ 

4. ___________________________________________________________     _______ 

Part E 

Listen to the text for the third time to verify comprehension after a class discussion of the 

content of the text.  
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WORKSHEET - WEEK 4 

Topics:  a] Allergies Linked to Scents  

   b] Volcanoes 

 c] Paws Animal Welfare Society (PAWS) 

 

For Questions 1 to 6, write your answer in NOT MORE THAN FIVE WORDS. 

1. Sarah often suffers from allergies and itchy eyes. Her condition can be attributed to the 

use of ______________________________________________________. 

2. Children _________________________________ of suffering from asthma caused by 

products that contain volatile organic compounds or VOCs. 

3. Most of the time, volcanoes appear to be mountains but actually they are mountains 

_________________________________________________. 

4. Vents act like exit doors for molten or magma, ash and hot gases to 

______________________________________________________. 

5. Besides providing refuge for abandoned animals, PAWS also aims to educate the 

public on responsible pet ownership and ___________________________________. 

6. PAWS is an NGO that ________________________________, instead of government 

funding. 
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Reflective Journal Writing 

Name: 

Week: 

Topic: 

 

1. What strategies did I plan to use? 

(Apakah strategi-strategi yang saya cadang untuk menggunakan?) 

 

2. What strategies did I use? 

(Strategi- strategi apakah yang telah saya gunakan?) 

 

3. Which strategy did not work? What could I do differently for the next listening task?  

(Strategi apakah yang tidak berkesan? Apakah yang saya boleh lakukan untuk 

mendengar pada lain kali?) 

 

4. Which strategy worked? Should I do the same next time? 

(Strategi apakah yang berkesan? Adakah saya akan menggunakannya ketika mendengar 

pada lain kali?) 

 

5. Which other strategies could I use? 

(Apakah strategi lain yang boleh saya gunakan?) 
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Week 5 

Topics:  a] Fashion Week 

               b] Achieving Success 

               c] Discovery of New Species  

 

Objectives: Distinguish the relevant and irrelevant  

Materials to be used: 

1. Audio from Ace Ahead MUET (2014) Sixth Edition. Selangor: Fajar.Sdn.Bhd.  

2. Pedagogical Sequence Handout proposed by Vandergrift and Goh (2012). 

3. Worksheet adopted from Ace Ahead Text MUET (2014) Sixth Edition. Selangor:  

     Fajar.Sdn.Bhd. 

 

Description: 

Stage Activity Materials Comments 

Before listening 

(15 minutes) 

 

1. Students will be asked to 

sit in groups of three and each 

group will be given a word or 

phrases 

a] Fashion Week 

b] Achieving Success 

c] Discovery of New Species  

 

Then, students will be asked 

to list the ideas related to the 

phrases given in 5 minutes. 

 

2. Then, students would fill 

in Part A and B of the 

Pedagogical Sequence 

handout after listening to the 

title of the text  

a] Fashion Week 

b] Achieving Success 

c] Discovery of New Species  

mentioned by the teacher. 

 

 

 

 

 

 

 

Pedagogical 

Sequence 

handout 

 

First listening 

(10 minutes) 

3. Then, text will be played 

and students will put a check 

for the correct prediction for 

Part A and Part B. 

 

 

(Track 5) 
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4. After checking Part A and 

Part B, students will fill in 

Part C in MPS. 

 

5. Then, they will compare 

their Part C information with 

their friend’s Part C and 

continue to fill in other 

relevant information in Part 

D. 

Second listening  

(10 minutes) 

6. Students will listen to the 

text again and check their 

information in Part D. 

 

7. After class discussion 

students will listen to the text 

for the third time to check 

their understanding again. 

 

  

Third listening 

(6 minutes) 

8. Next after listening for the 

third time, students will 

answer questions about the 

text in Worksheet 1 to check 

their understanding.  Then, 

teacher would discuss the 

answers with the students. 

 

 

 

Worksheet 5 

 

Final reflection 

(10 minutes) 

9. Finally, after discussing 

the answers, students will fill 

in the reflective journal 

writing form. 

Reflective 

Journal 

Guidelines 
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Pedagogical Sequence Handout 

Pedagogical Sequence Handout will be given to the students in the intervention group only 

before listening to the text and will be used throughout the lesson. 

Part A 

Write down three main ideas that you think you will hear in the text. 

1. ___________________________________________________________     _______ 

2. ___________________________________________________________     _______ 

3. ___________________________________________________________     _______ 

Part B 

Discuss your predictions with a partner and write at least two more ideas that your partner 

included in his/her list of predictions and that you consider the logical possibilities.  

4. ___________________________________________________________     _______ 

5. ___________________________________________________________     _______ 

Part C 

Listen to the text and put a (/) mark that you (A) and your partner (B) predicted and it was 

mentioned in the text, then write down any other ideas that you have not predicted but 

were mentioned below. 

6. ___________________________________________________________     _______ 

7. ___________________________________________________________     _______ 
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Part D 

After verifying your predictions and discussing with your partner, listen to the text again 

to check your results (mark √ for correct point and × for incorrect point) and to resolve 

and differences in comprehension between you and your partner.  Add any further points 

and important points and details that you may not have understood during first listen.  

1. ___________________________________________________________     _______ 

2. ___________________________________________________________     _______ 

3. ___________________________________________________________     _______ 

4. ___________________________________________________________     _______ 

Part E 

Listen to the text for the third time to verify comprehension after a class discussion of the 

content of the text.  
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WORKSHEET - WEEK 5 

Topics:  a] Fashion Week  

   b] Achieving Success 

   c] Discovery of New Species  

 

For Questions 1 to 6, write your answer in NOT MORE THAN FIVE WORDS. 

1. Shoppers at Twinkle Bright Star Mall will have the opportunity to watch 

________________________________________________ from 23 June to 30 June. 

2. ZoZee Cosmetics will be giving away vouchers to shoppers who 

____________________________________________. 

3. One reason for failure is the inability _______________________________________ 

____________________________________________. 

4. Success also means that you must bold enough to _____________________________ 

____________________________________________. 

5. A Gigantoraptor is very different from any other bird-like dinosaur because it is 

____________________________________________. 

6. The claws and powerful legs of a Gigantoraptor show that ___________________ 

__________________________________________________________ animal. 
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Reflective Journal Writing 

Name: 

Week: 

Topic: 

 

1. What strategies did I plan to use? 

(Apakah strategi-strategi yang saya cadang untuk menggunakan?) 

 

2. What strategies did I use? 

(Strategi- strategi apakah yang telah saya gunakan?) 

 

3. Which strategy did not work? What could I do differently for the next listening task?  

(Strategi apakah yang tidak berkesan? Apakah yang saya boleh lakukan untuk 

mendengar pada lain kali?) 

 

4. Which strategy worked? Should I do the same next time? 

(Strategi apakah yang berkesan? Adakah saya akan menggunakannya ketika mendengar 

pada lain kali?) 

 

5. Which other strategies could I use? 

(Apakah strategi lain yang boleh saya gunakan?) 
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Week 6 

Topics:  a] Trade between Cambodia and Indonesia 

               b] Tips on Growing sunflowers 

               c] European Heritage Open Days 

 

Objectives: Distinguish the relevant and irrelevant 

Materials to be used: 

1. Audio from Ace Ahead MUET (2014) Sixth Edition. Selangor: Fajar.Sdn.Bhd. 

2. Pedagogical Sequence Handout proposed by Vandergrift and Goh (2012). 

3. Worksheet adopted from Ace Ahead Text MUET (2014) Sixth Edition. Selangor:  

     Fajar.Sdn.Bhd. 

Description: 

Stage Activity Materials Comments 

Before listening 

(15 minutes) 

 

 

 

 

1. Students will be asked to sit in 

groups of three and each group 

will be given a word or phrases 

a] Trade between Cambodia and 

Indonesia 

b] Tips on Growing sunflowers 

c] European Heritage Open Days 

 

Then, students will be asked to 

list the ideas related to the 

phrases given in 5 minutes. 

 

2. Then, students would fill in 

Part A and B of the Pedagogical 

Sequence handout after listening 

to the title of the text  

a] Trade between Cambodia and 

Indonesia 

b] Tips on Growing sunflowers 

c] European Heritage Open Days 

mentioned by the teacher. 

 

 

 

 

 

 

 

 

 

 

 

Pedagogical 

Sequence 

handout 

 

First listening 

(10 minutes) 

3. Then, text will be played and 

students will put a check for the 

correct prediction for Part A and 

Part B. 

 

 

(Track 6) 
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4. After checking Part A and Part 

B, students will fill in Part C in 

MPS. 

5. Then, they will compare their 

Part C information with their 

friend’s Part C and continue to 

fill in other relevant information 

in Part D. 

Second listening  

(10 minutes) 

6. Students will listen to the text 

again and check their information 

in Part D. 

 

7. After class discussion students 

will listen to the text for the third 

time to check their understanding 

again. 

  

Third listening 

(6 minutes) 

8. Next after listening for the 

third time, students will answer 

questions about the text in 

Worksheet 1 to check their 

understanding.  Then, teacher 

would discuss the answers with 

the students. 

 

Worksheet 6 

 

Final reflection 

(10 minutes) 

9. Finally, after discussing the 

answers, students will fill in the 

reflective journal writing form. 

 

Reflective 

Journal 

Guidelines 
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Pedagogical Sequence Handout 

Pedagogical Sequence Handout will be given to the students in the intervention group only 

before listening to the text and will be used throughout the lesson. 

Part A 

Write down three main ideas that you think you will hear in the text. 

1. ___________________________________________________________     _______ 

2. ___________________________________________________________     _______ 

3. ___________________________________________________________     _______ 

Part B 

Discuss your predictions with a partner and write at least two more ideas that your partner 

included in his/her list of predictions and that you consider the logical possibilities.  

4. ___________________________________________________________     _______ 

5. ___________________________________________________________     _______ 

Part C 

Listen to the text and put a (/) mark that you (A) and your partner (B) predicted and it was 

mentioned in the text, then write down any other ideas that you have not predicted but 

were mentioned below. 

6. ___________________________________________________________     _______ 

7. ___________________________________________________________     _______ 

 

 



 

 

260 

 

 

Part D 

After verifying your predictions and discussing with your partner, listen to the text again 

to check your results (mark √ for correct point and × for incorrect point) and to resolve 

and differences in comprehension between you and your partner.  Add any further points 

and important points and details that you may not have understood during first listen.  

1. ___________________________________________________________     _______ 

2. ___________________________________________________________     _______ 

3. ___________________________________________________________     _______ 

4. ___________________________________________________________     _______ 

Part E 

Listen to the text for the third time to verify comprehension after a class discussion of the 

content of the text.  
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WORKSHEET - WEEK 6 

Topics:  a] Trade between Cambodia and Indonesia  

              b] Tips on Growing sunflowers 

              c] European Heritage Open Days 

 

For Questions 1 to 6, write your answer in NOT MORE THAN FIVE WORDS. 

1. In the rice trade agreement, the import ceiling is flexible as ______________________ 

_________________________________________ if needed. 

2. Besides Indonesia, Khy Thay also sells rice to ________________________________. 

3. It is best to water sunflowers regularly during their most important growth period which 

is about ____________________________________ flowering. 

4. Over-fertilizing sunflowers will __________________________________________. 

5. The conversation is about European Heritage Open Days in ___________________ 

_________________________________. 

6. Special events such as _________________________, ________________________ 

and historical re-enactments take place during European Heritage Open Days to 

promote public appreciation of built heritage.  
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Reflective Journal Writing 

Name: 

Week: 

Topic: 

 

1. What strategies did I plan to use? 

(Apakah strategi-strategi yang saya cadang untuk menggunakan?) 

 

2. What strategies did I use? 

(Strategi- strategi apakah yang telah saya gunakan?) 

 

3. Which strategy did not work? What could I do differently for the next listening task?  

(Strategi apakah yang tidak berkesan? Apakah yang saya boleh lakukan untuk 

mendengar pada lain kali?) 

 

4. Which strategy worked? Should I do the same next time? 

(Strategi apakah yang berkesan? Adakah saya akan menggunakannya ketika mendengar 

pada lain kali?) 

 

5. Which other strategies could I use? 

(Apakah strategi lain yang boleh saya gunakan?) 
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Week 7 

Topics:  a] Airport Announcement 

               b] Organ donation campaign 

               c] Civil - servant salary hike 

 

Objectives: Listen for main idea and listen for details 

Materials to be used: 

1. Audio from Ace Ahead MUET (2014) Sixth Edition. Selangor: Fajar.Sdn.Bhd. 

2. Pedagogical Sequence Handout proposed by Vandergrift and Goh (2012). 

3. Worksheet adopted from Ace Ahead Text MUET (2014) Sixth Edition. Selangor:  

     Fajar.Sdn.Bhd. 

 

Description: 

Stage Activity Materials Comments 

Before listening 

(15 minutes) 

 

1. Students will be asked to sit 

in groups of three and each 

group will be given a word or 

phrases 

a] Airport Announcement 

b] Organ donation campaign 

c] Civil - servant salary hike 

 

Then, students will be asked to  

List the ideas related to the 

phrases given in 5 minutes. 

 

2. Then, students would fill in 

Part A and B of the Pedagogical 

Sequence handout after 

listening to the title of the text  

a] Airport Announcement 

b] Organ donation campaign 

c] Civil - servant salary hike 

 mentioned by the teacher. 

 

 

 

 

 

 

 

 

 

 

 

 

Pedagogical 

Sequence 

handout 

 

First listening 

(10 minutes) 

3. Then, text will be played and 

students will put a check for the 

correct prediction for Part A 

and Part B. 

 

 

(Track 7) 
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4. After checking Part A and 

Part B, students will fill in Part 

C in MPS. 

 

5. Then, they will compare their 

Part C information with their 

friend’s Part C and continue to 

fill in other relevant 

information in Part D. 

Second listening  

(10 minutes) 

6. Students will listen to the text 

again and check their 

information in Part D. 

 

7. After class discussion 

students will listen to the text 

for the third time to check their 

understanding again. 

  

Third listening 

(6 minutes) 

8. Next after listening for the 

third time, students will answer 

questions about the text in 

Worksheet 1 to check their 

understanding.  Then, teacher 

would discuss the answers with 

the students. 

Worksheet 7  

Final reflection 

(10 minutes) 

9. Finally, after discussing the 

answers, students will fill in the 

reflective journal writing form. 

Reflective 

Journal 

Guidelines 
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Pedagogical Sequence Handout 

Pedagogical Sequence Handout will be given to the students in the intervention group only 

before listening to the text and will be used throughout the lesson. 

Part A 

Write down three main ideas that you think you will hear in the text. 

1. ___________________________________________________________     _______ 

2. ___________________________________________________________     _______ 

3. ___________________________________________________________     _______ 

Part B 

Discuss your predictions with a partner and write at least two more ideas that your partner 

included in his/her list of predictions and that you consider the logical possibilities.  

4. ___________________________________________________________     _______ 

5. ___________________________________________________________     _______ 

Part C 

Listen to the text and put a (/) mark that you (A) and your partner (B) predicted and it was 

mentioned in the text, then write down any other ideas that you have not predicted but 

were mentioned below. 

6. ___________________________________________________________     _______ 

7. ___________________________________________________________     _______ 
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Part D 

After verifying your predictions and discussing with your partner, listen to the text again 

to check your results (mark √ for correct point and × for incorrect point) and to resolve 

and differences in comprehension between you and your partner.  Add any further points 

and important points and details that you may not have understood during first listen.  

1. ___________________________________________________________     _______ 

2. ___________________________________________________________     _______ 

3. ___________________________________________________________     _______ 

4. ___________________________________________________________     _______ 

Part E 

Listen to the text for the third time to verify comprehension after a class discussion of the 

content of the text.  
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WORKSHEET - WEEK 7 

Topics: a] Airport Announcement  

               b] Organ donation campaign 

              c] Civil - servant salary hike 

 

For Questions 1 to 6, write your answer in NOT MORE THAN FIVE WORDS. 

1. The passenger Madam Mageswari Hariram has to proceed to _________________ 

_________________________________. 

2. The flight to Montreal is delayed slightly because of ________________________ 

_________________________________. 

3. Organ donation is a gift because it provides patients with ____________________ 

_________________________________. 

4. The speaker is appealing to Malaysians to respond to the urgent need of patients by 

__________________________________________________________________. 

5. The announcement of the pay hike has affected the _________________________ 

________________________________   and beverages. 

6. Traders should be compelled to place a weighing machine next to the ready - packed 

food to enable _______________________________________________________. 
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Reflective Journal Writing 

Name: 

Week: 

Topic: 

 

1. What strategies did I plan to use? 

(Apakah strategi-strategi yang saya cadang untuk menggunakan?) 

 

2. What strategies did I use? 

(Strategi- strategi apakah yang telah saya gunakan?) 

 

3. Which strategy did not work? What could I do differently for the next listening task?  

(Strategi apakah yang tidak berkesan? Apakah yang saya boleh lakukan untuk 

mendengar pada lain kali?) 

 

4. Which strategy worked? Should I do the same next time? 

(Strategi apakah yang berkesan? Adakah saya akan menggunakannya ketika mendengar 

pada lain kali?) 

 

5. Which other strategies could I use? 

(Apakah strategi lain yang boleh saya gunakan?) 
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Week 8 

Topic: Choosing a Nursing Career 

 

Objectives: Paraphrase information from recordings 

Materials to be used: 

1. Audio from Ace Ahead MUET (2014) Sixth Edition. Selangor: Fajar.Sdn.Bhd. 

2. Pedagogical Sequence Handout proposed by Vandergrift and Goh (2012). 

3. Worksheet adopted from Ace Ahead Text MUET (2014) Sixth Edition. Selangor:  

     Fajar.Sdn.Bhd. 

Description: 

Stage Activity Materials Comments 

Before listening 

(15 minutes) 

1. Students will be asked on 

what they think about nursing 

career randomly. 

 

2. Then, students would fill 

in Part A and B of the 

Pedagogical Sequence 

handout after listening to the 

title of the text “Choosing a 

Nursing Career” mentioned 

by the teacher. 

. 

 

 

 

 

Pedagogical 

Sequence 

handout 

 

First listening 

(10 minutes) 

3. Then, text will be played 

and students will put a check 

for the correct prediction for 

Part A and Part B. 

 

4. After checking Part A and 

Part B, students will fill in 

Part C in MPS. 

 

5. Then, they will compare 

their Part C information with 

their friend’s Part C and 

continue to fill in other 

relevant information in Part 

D. 

 

(Track 8) 
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Second listening  

(10 minutes) 

6. Students will listen to the 

text again and check their 

information in Part D. 

 

7. After class discussion 

students will listen to the text 

for the third time to check 

their understanding again. 

  

Third listening 

(6 minutes) 

8. Next after listening for the 

third time, students will 

answer questions about the 

text in Worksheet 1 to check 

their understanding.  Then, 

teacher would discuss the 

answers with the students. 

 

 

 

Worksheet 8 

 

Final reflection 

(10 minutes) 

9. Finally, after discussing 

the answers, students will fill 

in the reflective journal 

writing form. 

Reflective 

Journal 

Writing 
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Pedagogical Sequence Handout 

Pedagogical Sequence Handout will be given to the students in the intervention group only 

before listening to the text and will be used throughout the lesson. 

Part A 

Write down three main ideas that you think you will hear in the text. 

1. ___________________________________________________________     _______ 

2. ___________________________________________________________     _______ 

3. ___________________________________________________________     _______ 

Part B 

Discuss your predictions with a partner and write at least two more ideas that your partner 

included in his/her list of predictions and that you consider the logical possibilities.  

4. ___________________________________________________________     _______ 

5. ___________________________________________________________     _______ 

Part C 

Listen to the text and put a (/) mark that you (A) and your partner (B) predicted and it was 

mentioned in the text, then write down any other ideas that you have not predicted but 

were mentioned below. 

6. ___________________________________________________________     _______ 

7. ___________________________________________________________     _______ 
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Part D 

After verifying your predictions and discussing with your partner, listen to the text again 

to check your results (mark √ for correct point and × for incorrect point) and to resolve 

and differences in comprehension between you and your partner.  Add any further points 

and important points and details that you may not have understood during first listen.  

1. ___________________________________________________________     _______ 

2. ___________________________________________________________     _______ 

3. ___________________________________________________________     _______ 

4. ___________________________________________________________     _______ 

Part E 

Listen to the text for the third time to verify comprehension after a class discussion of the 

content of the text.  
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WORKSHEET - WEEK 8 

Topic: Choosing a Nursing Career  

For Questions 1, write your answer in NOT MORE THAN THREE WORDS. 

1. Nursing is a traditionally ____________________________________________. 

For Questions 2, 3 and 4, write your answer in NOT MORE THAN FIVE WORDS. 

Duties of Nurses When Patient Seek Treatment 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2.___________________________________________________ 

STEP 1 

3. __________________________________________________ 

STEP 2 

Implement treatment 

STEP 3 

4.___________________________________________________ 

STEP 4 

Report progress for further actions 

STEP 5 
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For Questions 5 and 6, write your answer in NOT MORE THAN THREE 

WORDS. 

Where do would-be nurses get their hands-on skills before entering the workplace? 

5. _______________________________________________________________ 

6. _______________________________________________________________ 

 

For Questions 7 and 8, circle the correct answer. 

7. The Bachelor of Science (Hons) in Nursing Studies promotes 

   A new concepts and important issues in nursing 

   B      the science and treatment of various illnesses 

   C      critical thinking and the application of clinical skills 

 

8. What is the main purpose of the lecture? 

   A To promote nursing as a career 

   B      To encourage males to become nurses 

   C      To encourage nurses to further their studies 
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Reflective Journal Writing 

Name: 

Week: 

Topic: 

 

1. What strategies did I plan to use? 

(Apakah strategi-strategi yang saya cadang untuk menggunakan?) 

 

2. What strategies did I use? 

(Strategi- strategi apakah yang telah saya gunakan?) 

 

3. Which strategy did not work? What could I do differently for the next listening task?  

(Strategi apakah yang tidak berkesan? Apakah yang saya boleh lakukan untuk 

mendengar pada lain kali?) 

 

4. Which strategy worked? Should I do the same next time? 

(Strategi apakah yang berkesan? Adakah saya akan menggunakannya ketika mendengar 

pada lain kali?) 

 

5. Which other strategies could I use? 

(Apakah strategi lain yang boleh saya gunakan?) 
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Week 9 

Topic: Rearing tropical fish 

Objectives: Listen for main idea and listen for details 

Materials to be used: 

1. Audio from Ace Ahead MUET (2014) Sixth Edition. Selangor: Fajar.Sdn.Bhd. 

2. Pedagogical Sequence Handout proposed by Vandergrift and Goh (2012). 

3. Worksheet adopted from Ace Ahead Text MUET (2014) Sixth Edition. Selangor:  

     Fajar.Sdn.Bhd. 

Description: 

Stage Activity Materials Comments 

Before listening 

(15 minutes) 

1. Students will be asked on 

what they think about rearing 

fish randomly. 

 

2. Then, students would fill 

in Part A and B of the 

Pedagogical Sequence 

handout after listening to the 

title of the text “Rearing 

tropical fish” mentioned by 

the teacher. 

. 

 

 

 

 

Pedagogical 

Sequence 

handout 

 

First listening 

(10 minutes) 

3. Then, text will be played 

and students will put a check 

for the correct prediction for 

Part A and Part B. 

 

4. After checking Part A and 

Part B, students will fill in 

Part C in MPS. 

 

5. Then, they will compare 

their Part C information with 

their friend’s Part C and 

continue to fill in other 

relevant information in Part 

D. 

 

(Track 9) 

 

Second listening  

(10 minutes) 

6. Students will listen to the 

text again and check their 

information in Part D. 
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7. After class discussion 

students will listen to the text 

for the third time to check 

their understanding again. 

Third listening 

(6 minutes) 

8. Next after listening for the 

third time, students will 

answer questions about the 

text in Worksheet 1 to check 

their understanding.  Then, 

teacher would discuss the 

answers with the students. 

Worksheet 9  

Final reflection 

(10 minutes) 

9. Finally, after discussing 

the answers, students will fill 

in the reflective journal 

writing form. 

Reflective 

Journal 

Writing 
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Pedagogical Sequence Handout 

Pedagogical Sequence Handout will be given to the students in the intervention group only 

before listening to the text and will be used throughout the lesson. 

Part A 

Write down three main ideas that you think you will hear in the text. 

1. ___________________________________________________________     _______ 

2. ___________________________________________________________     _______ 

3. ___________________________________________________________     _______ 

Part B 

Discuss your predictions with a partner and write at least two more ideas that your partner 

included in his/her list of predictions and that you consider the logical possibilities.  

4. ___________________________________________________________     _______ 

5. ___________________________________________________________     _______ 

Part C 

Listen to the text and put a (/) mark that you (A) and your partner (B) predicted and it was 

mentioned in the text, then write down any other ideas that you have not predicted but 

were mentioned below. 

6. ___________________________________________________________     _______ 

7. ___________________________________________________________     _______ 
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Part D 

After verifying your predictions and discussing with your partner, listen to the text again 

to check your results (mark √ for correct point and × for incorrect point) and to resolve 

and differences in comprehension between you and your partner.  Add any further points 

and important points and details that you may not have understood during first listen.  

1. ___________________________________________________________     _______ 

2. ___________________________________________________________     _______ 

3. ___________________________________________________________     _______ 

4. ___________________________________________________________     _______ 

Part E 

Listen to the text for the third time to verify comprehension after a class discussion of the 

content of the text.  
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WORKSHEET - WEEK 9 

Topic: Rearing tropical fish  

For Questions 1 to 4, circle the correct answer. 

1.  A globe is not suitable as a fish tank because  

    A it is not rectangular in shape 

    B      it provides too much water surface area 

    C      it is not good for the fish due to lack of space 

 

2. Rearing tropical fish in an aquarium at home will mean acquiring 

    A sand and gravel 

    B      a heater and a thermostat 

    C      microorganisms in the water 

 

3. Tap water is not appropriate for tanks because  

    A it does not provide a conducive environment 

    B      it contains chlorine which is harmful to fish 

    C      fish cannot survive in such water 

 

4. In order to keep the aquarium cleaner, it is recommended that 

    A it should be covered 

    B      it is rinsed as often as possible 

    C      a daily dosage of chlorine be added  

 

For Questions 5 and 6, write your answer in NOT MORE THAN FIVE WORDS. 

State two reasons why stream or pond water is suitable for a fish tank. 

5. _______________________________________________________________ 

6. _______________________________________________________________ 
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Reflective Journal Writing 

Name: 

Week: 

Topic: 

 

1. What strategies did I plan to use? 

(Apakah strategi-strategi yang saya cadang untuk menggunakan?) 

 

2. What strategies did I use? 

(Strategi- strategi apakah yang telah saya gunakan?) 

 

3. Which strategy did not work? What could I do differently for the next listening task?  

(Strategi apakah yang tidak berkesan? Apakah yang saya boleh lakukan untuk 

mendengar pada lain kali?) 

 

4. Which strategy worked? Should I do the same next time? 

(Strategi apakah yang berkesan? Adakah saya akan menggunakannya ketika mendengar 

pada lain kali?) 

 

5. Which other strategies could I use? 

(Apakah strategi lain yang boleh saya gunakan?) 

 

 

 ` 
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TRAINING MODULE 

Lesson Plan 

Control Group 

[Classroom Practice] 
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Week 1 

Topic: Relationship between Sleep Deprivation and Health 

Objectives: Listen for main idea and listen for details 

Materials to be used: 

1. Audio adopted from Ace Ahead Text MUET (2014) Sixth Edition. Selangor: 

Fajar.Sdn.Bhd.  

2. Worksheet adopted from Ace Ahead Text MUET (2014) Sixth Edition. Selangor:  

     Fajar.Sdn.Bhd. 

Description: 

Stage Activity Materials Comments 

Pre-Listening 

(5 minutes) 

1. Students will be asked 

how many hours they sleep 

randomly. 

Then, the worksheet on 

“Relationship between Sleep 

Deprivation and Health” will 

be given to students. 

 

2. Students will read all the 

questions silently and make 

their predictions about the 

text that they will hear 

without any discussions with 

their classmates. 

Worksheet on  

“Relationship 

between Sleep 

Deprivation and 

Health” 

 

While - Listening  

(25 minutes) 

1. Students will listen to the 

text for the first time. As 

they listen, students will be 

asked to fill in the answers in 

the worksheet.  

 

2. Then, they will be given 

one minute to write the 

answers.  

 

3. Then, students will listen 

to the text for the second 

time.  This time students 

focus on the details and what 

 (Track 01)  
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they did not succeed to listen 

the first time.  

 

4. Then, after answering all 

the questions in the 

worksheet, the correct 

answers will be given by the 

teacher. 

Post-Listening 

(5 minutes) 

1. To conclude the listening 

task few students will be 

called at random to recall the 

main ideas of the text or 

explain briefly in their own 

words. 
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WORKSHEET - WEEK 1 

Topic: Relationship between Sleep Deprivation and Health (Track 01) 
For Questions 1 and 2, complete the sentences using the letters A- F from the box below.  

Relationship between Sleep Deprivation and Health 

 

 

 

 

 

1. Sleep deprivation increases stress levels, which leads to_______________________. 

2. Sleeping too little on a regular basis is dangerous because it could eventually lead to a 

________________________________________. 

For Questions 3 - 6, circle the correct answer. 

3.  Failure to secrete the hormone that  

     aids in glucose processing could  

     cause  

A  fatigue and bad moods 

B  weight gain and diabetes 

C  heart disease and insomnia  

 

4.  Coronary heart disease in women  

     could be due to  

A  short periods of inadequate sleep 

B  long term mood disorders 

C  a single sleepless night 

 

 

 

5.  If someone has an infection and   

     sleeps for eight hours 

A  the body gets a chance to rest and the 

     immune system is boosted 

B  the sick person needs to continue  

    sleeping for at least another hour 

C  the body accumulates a further sleep 

    debt that is hard to assimilate 

 

6.  The talk is about  

A  how to live a long and healthy life 

B  ways to overcome sleep deprivation 

C  the impact of sleep problems on 

    health 

A poor concentration 

B mood disorders 

C increased blood pressure 

D food cravings 

E brain stimulation 

F shortened life expectancy 
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Week 2 

Topic: Social Media in Education 

Objectives: Listen for supporting details 

Materials to be used: 

1. Audio adopted from Ace Ahead Text MUET (2014) Sixth Edition. Selangor: 

Fajar.Sdn.Bhd. 

2. Worksheet adopted from Ace Ahead Text MUET (2014) Sixth Edition. Selangor:  

     Fajar.Sdn.Bhd. 

Description: 

Stage Activity Materials Comments 

Pre-Listening 

(5 minutes) 

1. Students will be asked on 

how many types of social 

media that they use and why 

they use it randomly. 

 

Then, the worksheet on 

“Social Media in Education” 

will be given to students. 

 

2. Students will read the 

questions silently and make 

their predictions about the 

text that they will hear 

without any discussions with 

their classmates. 

Worksheet on  

“Social Media 

in Education” 

 

While - Listening  

(25 minutes) 

1. Students listen to the text 

for the first time. As they 

listen, students will be asked 

to fill in the answers in the 

worksheet.  

 

2. Then, they will be given 

one minute to write the 

answers.  

 

3. Then, students will listen 

to the text for the second 

time.  This time students 

 (Track 02)  
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focus on the details and what 

they did not succeed to listen 

the first time.  

 

4. Then, after answering all 

the questions in the 

worksheet, the correct 

answers will be given by the 

teacher. 

Post-Listening 

(5 minutes) 

1. To conclude the listening 

task few students will be 

called at random to recall the 

main ideas of the text or 

explain briefly in their own 

words. 
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WORKSHEET - WEEK 2 

Topic: Social Media in Education (Track 02) 

For Questions 1 to 2, write your answer in NOT MORE THAN THREE WORDS. 

1. Encik Helmy believes that social media could be used as an ___________________ 

_____________________________ to enrich the learning experience. 

2. Social media can be used as a platform for students to exchange ideas and 

_________________________________________.  

For Questions 3 to 6, write your answer in NOT MORE THAN FIVE WORDS. 

 

 

 

 

 

 

 

 

 

 

 

 

  

  

 

   

  

 

  

 

Social Media in Education 

Advantages 

 

Disadvantages 

 

Boost 

interactive 

learning 

experience 

Enhance 

communication 

between 

student and 

educator 

Distracting Cyberbullying 

Discourage 

face-to-face 

interaction 

4.___________________ 

 

Occurs when some 

students 

6.___________________ 

 

Create 

opportunities 

for 

meaningful 

discussions 

Missed 

opportunities to 

interact socially 

5._____________________ 

 

Shy students able to express 

ideas 

 

3._____________________ 
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For Questions 7 and 8, circle the correct answer. 

7. According to the speaker, shy students are most likely to 

   A keep quiet during meetings 

   B      chat online during gatherings 

   C      succeed during job interviews 

 

8. Encik Helmy think that we need to find a way to integrate social media in the 

    classroom because 

   A many students are too shy to speak up in class 

   B      social media has a strong influence on students’ daily lives 

   C      conventional classroom learning is unable to motivate students 
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Week 3 

Topic: Increasing Leaders’ Engagement 

Objectives: Listen for main idea and listen for supporting details  

Materials to be used: 

1. Audio adopted from Ace Ahead Text MUET (2014) Sixth Edition. Selangor: 

Fajar.Sdn.Bhd.  

2. Worksheet adopted from Ace Ahead Text MUET (2014) Sixth Edition. Selangor:  

     Fajar.Sdn.Bhd. 

Description: 

Stage Activity Materials Comments 

Pre-Listening 

(5 minutes) 

1. Students will be asked to 

list the characteristics of a 

good leader randomly. 

Teacher will try to prompt 

the topic Leaders’ 

engagement to the students. 

 

Then, the worksheet on 

“Increasing Leaders’ 

Engagement” will be given 

to students. 

 

2. Students will read the 

questions silently and make 

their predictions about the 

text that they will hear 

without any discussions with 

their classmates. 

Worksheet on  

“Increasing 

Leaders’ 

Engagement” 

 

While - Listening  

(25 minutes) 

1. Students will listen to the 

text for the first time. As 

they listen, students  

will be asked to fill in the 

answers in the worksheet.  

 

2. Then, they will be given 

one minute to write the 

answers.  

 

 

(Track 03) 
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3. Then, students will listen 

to the text for the second 

time.  These time students 

focus on the details and what 

they did not succeed to listen 

the first time.  

 

4. Then, after answering all 

the questions in the 

worksheet, the correct 

answers will be given by the 

teacher. 

Post-Listening 

(5 minutes) 

1. To conclude the listening 

task few students will be 

called at random to recall the 

main ideas of the text or 

explain briefly in their own 

words. 
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WORKSHEET - WEEK 3 

Topic: Increasing Leaders’ Engagement (Track 03) 

For Questions 1 to 2, write your answer in NOT MORE THAN THREE WORDS. 

1. Ms Kalaivani Maniam is the author of many ________________________________. 

2. The speaker defined neuroscience as the science of how _______________________. 

For Questions 3 to 6, write your answer in NOT MORE THAN FIVE WORDS. 

Increasing Leaders’ Engagement 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

3._________________________ 

Increase energy level by understanding three sources of energy 

STEP 1 

Improving physical 

energy 

4. ____________________ 

______________________

________________ 

Having positive 

emotional energy 

5. ____________________________________ 

STEP 2 

Change bad habits and relearn good ones 

6.____________________________________ 

STEP 3 

STEP 4 
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For Questions 7 and 8, circle the correct answer. 

7. According to the speaker, many leaders are unable to change themselves due to  

   A poor health 

   B      a mental barrier 

   C      their physical inability 

 

8. According to the speaker, a leader can also learn to build skills effectively through 

   A the latest scientific breakthroughs 

   B      implementing neuroscience methods 

   C      learning from mistakes made by others 
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Week 4 

Topics:  a] Allergies Linked to Scents 

   b] Volcanoes 

  c] Paws Animal Welfare Society (PAWS) 

Objectives: Listen for specific information 

Materials to be used: 

1. Audio adopted from Ace Ahead Text MUET (2014) Sixth Edition. Selangor: 

Fajar.Sdn.Bhd. 

2. Worksheet adopted from Ace Ahead Text MUET (2014) Sixth Edition. Selangor:  

Fajar.Sdn.Bhd. 

Description: 

Stage Activity Materials Comments 

Pre-Listening 

(5 minutes) 

1. Students will be asked to sit 

in groups of three and each 

group will be given phrases 

a] Causes of allergies  

b] effects of volcanoes 

c] Animal protection 

Then, students will be asked to 

list the ideas related to the 

phrases given in 5 minutes. 

 

Then, the worksheet on 

a] Allergies Linked to Scents  

b] Volcanoes 

c] Paws Animal Welfare 

Society (PAWS)  

will be given to students. 

 

2. Students will read the 

questions silently and make 

their predictions about the text 

that they will hear without any 

discussions with their 

classmates. 

Worksheet on  

a] Allergies 

Linked to 

Scents 

b] Volcanoes   

c] Paws 

Animal 

Welfare 

Society 

(PAWS) 

 

While - Listening  

(25 minutes) 

1. Students listen to the text 

for the first time. As they 

listen, students  

 

(Track 04) 
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will be asked to fill in the 

answers in the worksheet.  

 

2. Then, they will be given one 

minute to write the answers. 

  

3. Then, students will listen to 

the text for the second time.  

These time students focus on 

the details and what they did 

not succeed to listen the first 

time.  

 

4. Then, after answering all 

the questions in the 

worksheet, the correct 

answers will be given by the 

teacher. 

Post-Listening 

(5 minutes) 

1. To conclude the listening 

task few students will be 

called at random to recall the 

main ideas of the text or 

explain briefly in their own 

words. 
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WORKSHEET - WEEK 4 

Topics:  a] Allergies Linked to Scents (Track 04) 

              b] Volcanoes 

  c] Paws Animal Welfare Society (PAWS) 

 

For Questions 1 to 6, write your answer in NOT MORE THAN FIVE WORDS. 

1. Sarah often suffers from allergies and itchy eyes. Her condition can be attributed to the 

use of ______________________________________________________. 

2. Children _________________________________ of suffering from asthma caused by 

products that contain volatile organic compounds or VOCs. 

3. Most of the time, volcanoes appear to be mountains but actually they are mountains 

________________________________________________. 

4. Vents act like exit doors for molten or magma, ash and hot gases to ______________ 

________________________________________________. 

5. Besides providing refuge for abandoned animals, PAWS also aims to educate the 

public on responsible pet ownership and ________________________________. 

6. PAWS is an NGO that ________________________________, instead of government 

funding. 
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Week 5 

Topics:  a] Fashion Week 

           b] Achieving Success 

           c] Discovery of New Species  

 

Objectives: Distinguish the relevant and irrelevant  
 

Materials to be used: 

1. Audio adopted from Ace Ahead Text MUET (2014) Sixth Edition. Selangor: 

Fajar.Sdn.Bhd.  

2. Worksheet adopted from Ace Ahead Text MUET (2014) Sixth Edition. Selangor:  

Fajar.Sdn.Bhd. 

Description: 

Stage Activity Materials Comments 

Pre-Listening 

(5 minutes) 

1.Students will be asked to sit 

in groups of three and each 

group will be given a word or 

phrases 

a] Latest fashion  

b] Ways to obtain success 

c] New species  

 

Then, students will be asked to 

list the ideas related to the 

phrases given in 5 minutes. 

 

Then, the worksheet on  

a] Fashion Week 

b] Achieving Success 

c] Discovery of New Species 

will be given to students. 

 

2. Students will read the 

questions silently and make 

their predictions about the text 

that they will hear without any 

discussions with their 

classmates. 

Worksheet on  

a] Fashion Week 

b] Achieving 

Success 

c] Discovery of 

New Species 
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While - Listening  

(25 minutes) 

1. Students listen to the text 

for the first time. As they 

listen, students  

will be asked to fill in the 

answers in the worksheet.  

 

2. Then, they will be given one 

minute to write the answers. 

  

3. Then, students will listen to 

the text for the second time.  

These time students focus on 

the details and what they did 

not succeed to listen the first 

time.  

 

4. Then, after answering all 

the questions in the 

worksheet, the correct 

answers will be given by the 

teacher. 

 

(Track 05) 

 

Post-Listening 

(5 minutes) 

1. To conclude the listening 

task few students will be 

called at random to recall the 

main ideas of the text or 

explain briefly in their own 

words. 

  

 

 

 

 

 

 

 

 

 



 

 

299 

 

 

WORKSHEET - WEEK 5 

Topics:  a] Fashion Week (Track 05) 

            b] Achieving Success 

      c] Discovery of New Species  

 

For Questions 1 to 6, write your answer in NOT MORE THAN FIVE WORDS. 

1. Shoppers at Twinkle Bright Star Mall will have the opportunity to watch 

________________________________________________ from 23 June to 30 June. 

2. ZoZee Cosmetics will be giving away vouchers to shoppers who ________________ 

______________________________________. 

3. One reason for failure is the inability________________________________________ 

______________________________________. 

4. Success also means that you must bold enough to _____________________________ 

______________________________________. 

5. A Gigantoraptor is very different from any other bird-like dinosaur because it is 

_________________________________________________________________. 

6. The claws and powerful legs of a Gigantoraptor show that ___________________ 

__________________________________________________________ animal. 
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Week 6 

Topics:  a] Trade between Cambodia and Indonesia 

           b] Tips on Growing sunflowers 

           c] European Heritage Open Days 

 

Objectives: Distinguish the relevant and irrelevant 

 

Materials to be used: 

1. Audio adopted from Ace Ahead Text MUET (2014) Sixth Edition. Selangor: 

Fajar.Sdn.Bhd.  

2. Worksheet adopted from Ace Ahead Text MUET (2014) Sixth Edition. Selangor:  

Fajar.Sdn.Bhd. 

Description: 

Stage Activity Materials Comments 

Pre-Listening 

(5 minutes) 

1. Students will be asked to sit 

in groups of three and each 

group will be given a word or 

phrases 

a] Trading  

b] Growing plants 

c] Heritage  

 

Then, students will be asked to 

list the ideas related to the 

phrases given in 5 minutes. 

After that, the worksheet on  

a] Trade between Cambodia 

and Indonesia 

b] Tips on Growing sunflowers 

c] European Heritage Open 

Days will be given to students. 

 

2. Students will read the 

questions silently and make 

their predictions about the text 

that they will hear without any 

discussions with their 

classmates. 

Worksheet on  

a] Trade 

between 

Cambodia and 

Indonesia 

b] Tips on 

Growing 

sunflowers 

c] European 

Heritage Open 

Days 
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While - Listening  

(25 minutes) 

1. Students listen to the text for 

the first time. As they listen, 

students  

will be asked to fill in the 

answers in the worksheet.  

 

2. Then, they will be given one 

minute to write the answers. 

  

3. Then, students will listen to 

the text for the second time.  

These time students focus on 

the details and what they did not 

succeed to listen the first time. 

  

4. Then, after answering all the 

questions in the worksheet, the 

correct answers will be given by 

the teacher. 

 

(Track 06) 

 

Post-Listening 

(5 minutes) 

1. To conclude the listening task 

few students will be called at 

random to recall the main ideas 

of the text or explain briefly in 

their own words. 
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WORKSHEET - WEEK 6 

Topics:  a] Trade between Cambodia and Indonesia (Track 06) 

             b] Tips on Growing sunflowers 

        c] European Heritage Open Days 

 

For Questions 1 to 6, write your answer in NOT MORE THAN FIVE WORDS. 

1. In the rice trade agreement, the import ceiling is flexible as______________________ 

___________________________________________________________ if needed. 

2. Besides Indonesia, Khy Thay also sells rice to _______________________________. 

3. It is best to water sunflowers regularly during their most important growth period which 

is about _______________________________________ flowering. 

4. Over-fertilizing sunflowers will __________________________________________. 

5. The conversation is about European Heritage Open Days in _____________________ 

_____________________________________________. 

6. Special events such as _________________________, ________________________ 

and historical re-enactments take place during European Heritage Open Days to 

promote public appreciation of built heritage.  
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Week 7 

Topics:  a] Airport Announcement 

    b] Organ donation campaign 

           c] Civil - servant salary hike 

 

Objectives: Listen for main idea and listen for details 

 

Materials to be used: 

1. Audio adopted from Ace Ahead Text MUET (2014) Sixth Edition. Selangor: 

Fajar.Sdn.Bhd.  

2. Worksheet adopted from Ace Ahead Text MUET (2014) Sixth Edition. Selangor:  

Fajar.Sdn.Bhd. 

Description: 

Stage Activity Materials Comments 

Pre-Listening 

(5 minutes) 

1. Students will be asked to sit 

in groups of three and each 

group will be given a word or 

phrases 

a] Types of Announcements 

b] Organ donation  

c] Salary hike 

 

Then, students will be asked to 

list the ideas related to the 

phrases given in 5 minutes. 

 

Then, the worksheet on  

a] Airport Announcement 

b] Organ donation campaign 

c] Civil - servant salary hike 

will be given to students. 

 

2. Students will read the 

questions silently and make 

their predictions about the text 

that they will hear without any 

discussions with their 

classmates. 

Worksheet on  

a] Airport 

Announcement 

b] Organ 

donation 

campaign 

c] Civil - 

servant salary 

hike 
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While - Listening  

(25 minutes) 

1. Students listen to the text for 

the first time. As they listen, 

students will be asked to fill in 

the answers in the worksheet.  

 

2. Then, they will be given one 

minute to write the answers.  

 

3. Then, students will listen to 

the text for the second time.  

These time students focus on 

the details and what they did 

not succeed to listen the first 

time.  

 

4. Then, after answering all the 

questions in the worksheet, the 

correct answers will be given 

by the teacher. 

 

(Track 07) 

 

Post-Listening 

(5 minutes) 

1. To conclude the listening 

task few students will be called 

at random to recall the main 

ideas of the text or explain 

briefly in their own words. 
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WORKSHEET - WEEK 7 

Topics: a] Airport Announcement (Track 07) 

           b] Organ donation campaign 

     c] Civil - servant salary hike 

 

For Questions 1 to 6, write your answer in NOT MORE THAN FIVE WORDS. 

1. The passenger Madam Mageswari Hariram has to proceed to ________________ 

__________________________________. 

2. The flight to Montreal is delayed slightly because of ________________________ 

__________________________________. 

3. Organ donation is a gift because it provides patients with ____________________ 

__________________________________. 

4. The speaker is appealing to Malaysians to respond to the urgent need of patients by 

_________________________________________________. 

5. The announcement of the pay hike has affected the _________________________ 

________________________________ and beverages. 

6. Traders should be compelled to place a weighing machine next to the ready - packed 

food to enable ____________________________________________________. 
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Week 8 

Topic: Choosing a Nursing Career 

Objectives: Paraphrase information from recordings 

Materials to be used: 

1. Audio adopted from Ace Ahead Text MUET (2014) Sixth Edition. Selangor: 

Fajar.Sdn.Bhd. 

2. Worksheet adopted from Ace Ahead Text MUET (2014) Sixth Edition. Selangor:  

Fajar.Sdn.Bhd. 

Description: 

Stage Activity Materials Comments 

Pre-Listening 

(5 minutes) 

1. Students will be asked to 

write the benefits of choosing 

nursing career on the board 

randomly. Then, the 

worksheet on “Choosing a 

Nursing Career” will be 

given to students. 

 

2. Students will read the 

questions silently and make 

their predictions about the 

text that they will hear 

without any discussions with 

their classmates. 

Worksheet on  

“Choosing a 

Nursing 

Career” 

 

While - Listening  

(25 minutes) 

1. Students listen to the text 

for the first time. As they 

listen, students will be asked 

to fill in the answers in the 

worksheet.  

 

2. Then, they will be given 

one minute to write the 

answers.  

 

3. Then, students will listen 

to the text for the second 

time.  These time students 

focus on the details and what 

 

(Track 08) 
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they did not succeed to listen 

the first time.  

 

4. Then, after answering all 

the questions in the 

worksheet, the correct 

answers will be given by the 

teacher. 

Post-Listening 

(5 minutes) 

1. To conclude the listening 

task few students will be 

called at random to recall the 

main ideas of the text or 

explain briefly in their own 

words. 
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WORKSHEET - WEEK 8 

Topic: Choosing a Nursing Career (Track 08) 

For Questions 1, write your answer in NOT MORE THAN THREE WORDS. 

1. Nursing is a traditionally ___________________________________________. 

For Questions 2, 3 and 4, write your answer in NOT MORE THAN FIVE WORDS. 

Duties of Nurses When Patient Seek Treatment 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2.___________________________________________________ 

STEP 1 

3.___________________________________________________ 

STEP 2 

Implement treatment 

STEP 3 

4. _________________________________________________ 

STEP 4 

Report progress for further actions 

STEP 5 



 

 

309 

 

 

For Questions 5 and 6, write your answer in NOT MORE THAN THREE 

WORDS. 

Where do would-be nurses get their hands-on skills before entering the workplace? 

5. _______________________________________________________________ 

6. _______________________________________________________________ 

 

For Questions 7 and 8, circle the correct answer. 

7. The Bachelor of Science (Hons) in Nursing Studies promotes 

   A new concepts and important issues in nursing 

   B      the science and treatment of various illnesses 

   C      critical thinking and the application of clinical skills 

 

8. What is the main purpose of the lecture? 

   A To promote nursing as a career 

   B      To encourage males to become nurses 

   C      To encourage nurses to further their studies 
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Week 9 

Topic: Rearing tropical fish 

Objectives: Listen for main idea and listen for details 

Materials to be used: 

1. Audio adopted from Ace Ahead Text MUET (2014) Sixth Edition. Selangor: 

Fajar.Sdn.Bhd. 

2. Worksheet adopted from Ace Ahead Text MUET (2014) Sixth Edition. Selangor:  

Fajar.Sdn.Bhd. 

Description: 

Stage Activity Materials Comments 

Pre-Listening 

(5 minutes) 

1. Few students who a 

rearing fish at home will be 

called to share their 

experience on how they take 

care their fish randomly. 

Then, the worksheet on 

“Rearing tropical fish” will 

be given to students. 

 

2. Students will read the 

questions silently and make 

their predictions about the 

text that they will hear 

without any discussions with 

their classmates. 

Worksheet on  

“Rearing 

tropical fish” 

 

While - Listening  

(25 minutes) 

1. Students listen to the text 

for the first time. As they 

listen, students will be asked 

to fill in the answers in the 

worksheet.  

 

2. Then, they will be given 

one minute to write the 

answers.  

 

3. Then, students will listen 

to the text for the second 

time.  These time students 

 

(Track 09) 
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focus on the details and what 

they did not succeed to listen 

the first time.  

 

4. Then, after answering all 

the questions in the 

worksheet, the correct 

answers will be given by the 

teacher. 

Post-Listening 

(5 minutes) 

1. To conclude the listening 

task few students will be 

called at random to recall the 

main ideas of the text or 

explain briefly in their own 

words. 
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WORKSHEET - WEEK 9 

Topic: Rearing tropical fish (Track 09) 

For Questions 1 to 4, circle the correct answer. 

1.  A globe is not suitable as a fish tank because  

    A it is not rectangular in shape 

    B      it provides too much water surface area 

    C      it is not good for the fish due to lack of space 

 

2. Rearing tropical fish in an aquarium at home will mean acquiring 

    A sand and gravel 

    B      a heater and a thermostat 

    C      microorganisms in the water 

 

3. Tap water is not appropriate for tanks because  

    A it does not provide a conducive environment 

    B      it contains chlorine which is harmful to fish 

    C      fish cannot survive in such water 

 

4. In order to keep the aquarium cleaner, it is recommended that 

    A it should be covered 

    B      it is rinsed as often as possible 

    C      a daily dosage of chlorine be added  

 

For Questions 5 and 6, write your answer in NOT MORE THAN FIVE WORDS. 

State two reasons why stream or pond water is suitable for a fish tank. 

5. _______________________________________________________________ 

6. _______________________________________________________________ 
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Lesson Plan  

[Online Listening Practice – 5 hours] 

Intervention Group 

& 

 Control Group 
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Hour 1 

Topic: Limerick 

Objectives: Listen for main idea  

Description: 

1. Timing Teacher preparation: up to 15 minutes to source a suitable audio and prepare 

worksheet for each listening text. Listening Text audio will be adopted from the Ace 

Ahead Text MUET (2014) Sixth Edition. Selangor: Fajar.Sdn.Bhd. 

 

2. In-class preparation: 5 minutes of distributions of following items 

Materials: Listening task worksheet adopted from the Ace Ahead Text MUET (2014) 

Sixth Edition. Selangor: Fajar.Sdn.Bhd.  

 

3. Online listening task for learners: at least 30 minutes (anytime in the same week of 

distributions of handouts) 

Materials: Computer or smartphone with internet access in class and at their campus area 

for learners; the link to the portal:  http://portal-new.kmp.matrik.edu.my/  

 

4. Objective(s): This activity helps learners to develop their listening skills at their own 

pace and encourages independent learning.  

 

5. Submission and marking: Learners will write the answers the on worksheet provided 

in class at earlier time. Answers will be discussed in class the following week by engaging 

learners’ responses to the content of the recording and the focus will be more on correct 

answers. 

 

Adapted from Cambridge Language Assessment (2017) 

https://thedigitalteacher.com/assets/training/lesson-plan-improve-your-listening-

skills.pdf 
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WORKSHEET - HOUR 1 

Topic: Limerick (Track Hour 01) 

For Questions 1, write your answer in NOT MORE THAN THREE WORDS. 

1. A limerick is a   __________________________________________________. 

For Questions 2, 3 and 4, write your answer in NOT MORE THAN FIVE WORDS. 

Steps in Writing a Limerick 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Practise the rhythm 

STEP 1 

2. __________________________________________________ 

STEP 2 

3. __________________________________________________ 

 

STEP 3 

Ensure the rhyme scheme 

STEP 4 

STEP 5 
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For Questions 5 and 6, write your answer in NOT MORE THAN THREE 

WORDS. 

The last line of a good limerick should 

5. _______________________________________________________________ 

6. _______________________________________________________________ 

 

For Questions 7 and 8, circle the correct answer. 

7. The limerick in King Lear is  

   A shocking 

   B      obscene 

   C      funny 

 

8. What is the main purpose of the lecture? 

   A it uses alliteration 

   B      it has a punch line 

   C      the rhyme scheme is AABBA 

 

 

 

 

 

 

4. _________________________________________________ 

 



 

 

317 

 

 

Hour 2 

Topic: Colours and Mood 

Objectives: Listen for supporting details 

Description: 

1. Timing Teacher preparation: up to 15 minutes to source a suitable audio and prepare 

worksheet for each listening text. Listening Text audio will be adopted from the Ace 

Ahead Text MUET (2014) Sixth Edition. Selangor: Fajar.Sdn.Bhd. 

 

2. In-class preparation: 5 minutes of distributions of following items 

Materials: Listening task worksheet adopted from the Ace Ahead Text MUET (2014) 

Sixth Edition. Selangor: Fajar.Sdn.Bhd.  

 

3. Online listening task for learners: at least 30 minutes (anytime in the same week of 

distributions of handouts) 

Materials: Computer or smartphone with internet access in class and at their campus area 

for learners; the link to the portal:  http://portal-new.kmp.matrik.edu.my/  

 

4. Objective(s): This activity helps learners to develop their listening skills at their own 

pace and encourages independent learning.  

 

5. Submission and marking: Learners will write the answers the on worksheet provided 

in class at earlier time. Answers will be discussed in class the following week by engaging 

learners’ responses to the content of the recording and the focus will be more on correct 

answers. 

 

Adapted from Cambridge Language Assessment (2017) 

https://thedigitalteacher.com/assets/training/lesson-plan-improve-your-listening-

skills.pdf 
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WORKSHEET - HOUR 2 

Topic: Colours and Mood (Track Hour 02) 

 

For Questions 1 to 2, write your answer in NOT MORE THAN THREE WORDS. 

1. The research team aims to find out the relationship between ___________________ 

_________________________. 

2. The research team plans to use________________________________ to see which 

ones bring out aggression, relaxation, energy, or other emotions in an individual.  

 

For Questions 3, 4, 5 and 6 write your answer in NOT MORE THAN FIVE 

WORDS. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

A red office causes vigour, anger 

or tension 

A pink classroom causes greater 

strength 

A blue office causes 

3._______________________

__ 

A green office causes  

4. ________________________ 

A violet office causes 

5._________________________ 

A grey classroom moderate 

strength and weakness 

A blue classroom causes the 

most 6. ____________________ 

How coloured 

environment 

affect one’s 

mood 
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For Questions 7 and 8, circle the 

correct answer. 

7. According to Starr Walker, if we 

    want to portray a positive image we 

    should wear  

   A bright colours 

   B      muddy colours 

   C      a mix of bright and muddy 

colours 

 

 

8. People in Middle Eastern countries  

    paint their front doors blue because  

   A blue gives them a sense of   

            tranquillity 

   B      blue gives them a sense of safety  

   C      blue is the colour of nature 
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Hour 3 

Topic: Healthy Body 

Objectives: Listen for main ideas and supporting details  

Description: 

1. Timing Teacher preparation: up to 15 minutes to source a suitable audio and prepare 

worksheet for each listening text. Listening Text audio will be adopted from the Ace 

Ahead Text MUET (2014) Sixth Edition. Selangor: Fajar.Sdn.Bhd. 

 

2. In-class preparation: 5 minutes of distributions of following items 

Materials: Listening task worksheet adopted from the Ace Ahead Text MUET (2014) 

Sixth Edition. Selangor: Fajar.Sdn.Bhd.  

 

3. Online listening task for learners: at least 30 minutes (anytime in the same week of 

distributions of handouts) 

Materials: Computer or smartphone with internet access in class and at their campus area 

for learners; the link to the portal:  http://portal-new.kmp.matrik.edu.my/  

 

4. Objective(s): This activity helps learners to develop their listening skills at their own 

pace and encourages independent learning.  

 

5. Submission and marking: Learners will write the answers the on worksheet provided 

in class at earlier time. Answers will be discussed in class the following week by engaging 

learners’ responses to the content of the recording and the focus will be more on correct 

answers. 

 

Adapted from Cambridge Language Assessment (2017) 

https://thedigitalteacher.com/assets/training/lesson-plan-improve-your-listening-

skills.pdf 
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WORKSHEET - HOUR 3 

Topic: Healthy Body (Track Hour 03) 

For Questions 1 to 2, write your answer in NOT MORE THAN THREE WORDS. 

1. The ideal figure nowadays is considered __________________________________. 

2. Weight is not so important, as being ____________________________________is 

healthier than being slim and unfit. 

For Questions 3 to 6 write your answer in NOT MORE THAN FIVE WORDS. 

 

 

 

 

 

 

 

 

 

 

 

 

 

For Questions 7 and 8, circle the correct answer. 

7. Exercising in the morning before   

    breakfast enables the body to   

   A burn excess fat stored in the 

body 

   B      maintain blood sugar within a   

            healthy range 

   C      channel excess carbohydrates 

into healing the body 

 

 

 

 8. The secret to being healthy is    

   A being slim and lean  

   B      maintaining a low body weight  

   C      eating and exercising sensibly 

3._________________________ 4._________________________ 

5.________________________ 

Morning workouts on empty 

stomach 

6._________________________ 

Ways to achieve 

a good ratio of 

lean body mass 

to fat 
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Hour 4 

Topic: Blog etiquette 

Objectives: Listen for specific information 

Description: 

1. Timing Teacher preparation: up to 15 minutes to source a suitable audio and 

prepare worksheet for each listening text. Listening Text audio will be adopted from 

the Ace Ahead Text MUET (2014) Sixth Edition. Selangor: Fajar.Sdn.Bhd. 

 

2. In-class preparation: 5 minutes of distributions of following items 

Materials: Listening task worksheet adopted from the Ace Ahead Text MUET (2014) 

Sixth Edition. Selangor: Fajar.Sdn.Bhd.  

 

3. Online listening task for learners: at least 30 minutes (anytime in the same week 

of distributions of handouts) 

Materials: Computer or smartphone with internet access in class and at their campus 

area for learners; the link to the portal:  http://portal-new.kmp.matrik.edu.my/  

 

4. Objective(s): This activity helps learners to develop their listening skills at their 

own pace and encourages independent learning.  

 

5. Submission and marking: Learners will write the answers the on worksheet 

provided in class at earlier time. Answers will be discussed in class the following week 

by engaging learners’ responses to the content of the recording and the focus will be 

more on correct answers. 

 

Adapted from Cambridge Language Assessment (2017) 

https://thedigitalteacher.com/assets/training/lesson-plan-improve-your-listening-

skills.pdf 
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WORKSHEET - HOUR 4 

Topic: Blog etiquette (Track Hour 04) 

 

For Questions 1 to 4, circle the correct answer. 

1.  It is advisable to ‘speak’ truth on a blog because  

    A  it helps to prevent a blogger from receiving negative comments 

    B      it can increase readers’ interest in previous posts 

    C      readers will appreciate a blog’s integrity  

 

2. If you have used a photo from another blog, you should  

    A mention the source 

    B      replicate the source 

    C      comment on the source 

 

3. Readers can be taken to your blog by clicking on the following elements in your  

    comment except 

    A  your home address 

    B      your name 

    C      your URL 

 

4. When giving comments on a blog post, we should 

    A  continue the discussion anonymously 

    B      do so under your own name 

    C      protect your own identity  

 

For Questions 5 and 6, write your answer in NOT MORE THAN FIVE 

WORDS. 

State two rules that a blogger should adhere to when blogging 

5. _______________________________________________________________ 

6. _______________________________________________________________ 
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Hour 5 

Topic: Toastmasters 

Objectives: Listen for specific information  

Description: 

1. Timing Teacher preparation: up to 15 minutes to source a suitable audio and 

prepare worksheet for each listening text. Listening Text audio will be adopted from 

the Ace Ahead Text MUET (2014) Sixth Edition. Selangor: Fajar.Sdn.Bhd. 

 

2. In-class preparation: 5 minutes of distributions of following items 

Materials: Listening task worksheet adopted from the Ace Ahead Text MUET (2014) 

Sixth Edition. Selangor: Fajar.Sdn.Bhd.  

 

3. Online listening task for learners: at least 30 minutes (anytime in the same week 

of distributions of handouts) 

Materials: Computer or smartphone with internet access in class and at their campus 

area for learners; the link to the portal:  http://portal-new.kmp.matrik.edu.my/  

 

4. Objective(s): This activity helps learners to develop their listening skills at their 

own pace and encourages independent learning.  

 

5. Submission and marking: Learners will write the answers the on worksheet 

provided in class at earlier time. Answers will be discussed in class the following week 

by engaging learners’ responses to the content of the recording and the focus will be 

more on correct answers. 

 

Adapted from Cambridge Language Assessment (2017) 

https://thedigitalteacher.com/assets/training/lesson-plan-improve-your-listening-

skills.pdf 
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WORKSHEET - HOUR 5 

Topic: Toastmasters (Track Hour 05) 

For Questions 1 to 4, circle the correct answer. 

1.  In Toastmasters, you can improve your ability  

    A  to organize a Toastmasters meeting 

    B      to present ideas with confidence 

    C      in leading others on a journey 

 

2. The following are not true about Toastmasters except  

    A  members must sit for a test 

    B      all presentations are given a grade 

    C      members learn by studying the manual 

 

3. After completing the ten special projects, the members   

    A  will lead the Toastmasters Club 

    B      can improve their speaking skills 

    C      will be able to teach others to speak 

 

4. The intention of the speaker is to 

    A  persuade others to join Toastmasters 

    B      exchange ideas about Toastmasters 

    C      promote Toastmasters to others  

 

For Questions 5 and 6, complete the sentences using the letters A- F from the 

box below.  

 

 

 

 

5.  A member will begin the first speech 

__________________________________________________. 

6. A member of Toastmasters can learn 

___________________________________________________. 

A by quick thinking skills 

B in a classroom learning environment 

C by preparing and presenting speeches 

D with ‘The Ice Breaker’ speech 

E by doing and watching fellow club members 

F with an examination 
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Answers 

(Worksheet) 
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WORKSHEET - WEEK 1 

1. C    2. F    3. B    4. A    5. A    6. C 

WORKSHEET - WEEK 2 

1. educational tool 

2. gain knowledge 

3. Exchange new ideas 

4. Encourage student participation 

5. share interesting links and chat 

6. harass others online 

7. A                 8. B 

 

WORKSHEET - WEEK 3 

1. best-selling business books 

2. the brain works/functions 

3. Four steps/ Steps in increase 

engagement 

4. Increasing mental energy and 

effectiveness 

5. Boost emotional connections 

6. Build skills effectively 

7. B                 8. C 

 

WORKSHEET - WEEK 4 

1. scented candles and air fresheners 

2. are at a higher risk/ have an 

increased risk 

3. with a big/huge difference 

4. blow out into the atmosphere 

5. raise/increase awareness on animal 

welfare 

6. relies/depends/operates entirely on 

public donations 

 

WORKSHEET - WEEK 5 

1. a fashion show 

2. spend RM200 and more 

3. to maintain success 

4. accept changes 

5. very large and heavy 

6. it is a carnivorous/it is a meat-eating 

 

WORKSHEET - WEEK 6 

1. it can be increased 

2. Thailand and Vietnam 

3. twenty days before and after 

4. delay flowering 

5. Northern Ireland 

6. walking tours, boat trips 

 

WORKSHEET - WEEK 7 

1. gate 10 immediately 

2. bad weather conditions 

3. a new lease of life 

4. pledging to become organ donors 

5. prices of food 

6. customers to verify the weight 
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WORKSHEET - WEEK 8 

1. female-dominated career 

2. Assess patient’s condition 

3. Relate situation to doctor 

4. Monitor patient’s progress 

periodically 

5. Clinical labs  

6. Government hospitals 

7. C                       8. A 

WORKSHEET- WEEK 9 

1. C     2. B      3. B     4. A 

5. it contains fish food 

6. it does not contain chlorine 

 

---------------------------------------- 

ONLINE LISTENING 

PRACTICE 

WORKSHEET - HOUR 1 

1. five-lined poem 

2. Think of funny words 

3. Create stress patterns 

4. Exploit puns and wordplay 

5. deliver a punch 

6. have a twist 

7. C             8. A 

 

WORKSHEET- HOUR 2 

1. moods/emotions and colours 

2. five (specific) colours 

3. depression, sadness, fatigue or 

relaxation 

4. anger and confusion 

5. sadness and fatigue 

6. weakness and negativity 

7. A                     8. B 

 

 

---------------------------------------- 

WORKSHEET - HOUR 3 

1. slim and lean  

2. big but fit 

3. Go easy on carbohydrates 

4. Eat regularly 

5. Change exercise routines 

6. Progressive weight training 

 

WORKSHEET - HOUR 4 

1. C    2. A     3. A     4. B 

5. Speak the truth / Acknowledge the 

source / Don’t sell oneself in 

comments / Don’t give negative 

anonymous comments (Accept any 

one answer)  

6. Speak the truth / Acknowledge the 

source / Don’t sell oneself in 

comments / Don’t give negative 

anonymous comments (Accept any 

one answer)  

 

WORKSHEET - HOUR 5 

1. B    2. C    3. B    4. A    5. D    6. E
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CD SCRIPTS 
 

Treatment Group 

[Classroom Practice] 
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Track 1 

  

Voice 1 :  Listen to a talk on the relationships between sleep and health. 

 

Voice 2 : Insufficient sleep causes us to experience fatigue, bad moods and poor 

concentration.  Sleep deprivation increases stress levels, which leads to increase blood 

pressure, inflammation and blood glucose. Insufficient sleep is linked to hypertension, 

diabetes  and obesity. A sleep habit may cause a disease to occur, improve or worsen. 

Thus, it  is likely that adjusting our sleeping patterns and habits could eventually 

develop or improve an illness. Lack of sleep on a regular basis could lead to a shortened 

life expectancy. Insufficient sleep could also lead to weight gain. During sleep, our 

bodies secrete  hormones that help to control the appetite, energy metabolism, and 

glucose processing. Poor sleeping patterns may result in food cravings even after eaten 

an adequate number of calories. In addition, insufficient sleep may leave us too tired 

to burn off these extra calories with exercise. 

 Research have found that insufficient sleep may lead to Type 2 diabetes, by 

influencing the way, the body processes glucose. Adults who usually sleep less than 

five hours per night have a greatly increased risk of having or developing diabetes. 

Short periods of inadequate sleep or excessive sleep can cause an increase in blood 

pressure. Sleeping less than six hours or more than nine hours increases the risk of 

coronary heart diseases in women. As even a single sleepless night can cause people 

to be irritable and moody the following day, it is conceivable that a chronic case of 

insufficient sleep may lead to long-term mood disorders. Adequate sleep is crucial for 

a long and healthy life. Sleeping more during an infection enables our body’s immune 

system to fight the infection. However, sleeping more than 9 hours could also cause 

poor health. The widespread lack of awareness of the impact of sleep problems can 

result in serious and costly health consequences.  

  

VOICE 3: You will listen to the recording again.  

  (REPEAT Track 1) 

        

VOICE 3: You will listen to the recording again.  

  (REPEAT Track 1) 
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Track 2  

 

Voice 1: Listen to the interview. 

 

HOST:  Good morning, Encik Helmy Ariffin. Thank you for taking time off from your 

busy schedule for this interview. Let’s get started. What is your opinion on the use of 

social media in education?  

 

ENCIK HELMY: I believe social media can be used as an educational tool to enrich 

the learning experience. Contexts of learning need to be transformed to cater to the 

new tech-savvy generation of students who grew up with Internet and social 

networking technologies. Students should not be bound by the walls of their 

classrooms and lecture halls. Websites such as Facebook, Twitter and LinkedIn are 

designed to foster discussions and we could use that to provide an amazing platform 

for students to exchange ideas and gain knowledge beyond their town or country.  

 

HOST: How can the use of social media in the classroom help students? 

 

ENCIK HELMY: Social media could boost students’ interactive learning experiences, 

as they create opportunities for meaningful discussion and the exchange of new ideas. 

Students can use social media sites to communicate effectively and share their research 

or discoveries with others of various backgrounds, cultures and countries. In this way, 

we prepare our students for a globalized world!  

Another advantage of social media is that it is an effective way to encourage student 

participation during lessons. Students who are too shy or intimidated to raise their 

hands and voice their opinions in class could feel more comfortable expressing 

themselves on Facebook or Twitter. Educators can then evaluate a student’s real 

potential, without the obscuring effects of shyness.  

Social media also plays an important role in enhancing communication among students 

and teachers or lecturers. They can share interesting links and chat on Facebook. 

Students could tweet smoothing that was discussed in class when they reached home. 

 

HOST: That sounds good, Encik Helmy. What about the disadvantages? 
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ENCIK HELMY: A common complaint is that social media is distracting. Student 

may abuse the use of social media tools like Facebook, Twitter and YouTube. This 

would ultimately be disruptive to the learning process. Other than that, using social 

media in the classroom could encourage cyberbullying where students harass others 

online. Researchers claim that 22 per cent of college students at Indiana State 

University admit to being harassed online. Another argument against the use of social 

media in the classroom is that it discourages face-to-face communication. Though 

students who are uncomfortable expressing themselves may seem to benefit, they are 

missing the opportunity to learn to communicate in real-life social situations and 

develops social skills. They might find themselves at a disadvantage at interviews, 

gatherings or meetings later in life.  

 

HOST: Do you think social media should be implemented in the classroom? 

 

ENCIK HELMY: Ultimately, while the debate continues over what role social media 

should play in the classroom, no one can disagree about the strength of the influence 

that social networking has on today’s students. Their daily lives revolve around social 

media channels. With this in mind, it would seem necessary to find a way to 

successfully integrate social media into their daily learning experience.  

   

VOICE 1: You will listen to the recording again.  

  (REPEAT Track 2) 

 

VOICE 1: You will listen to the recording again.  

  (REPEAT Track 2) 
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Track 3 

 

Voice 1:   Listen to the interview. 

 

HOST: We are happy to have with us today Ms Kalaivani Maniam from the    

1Malaysia Business School. Her latest business book is the best-selling Unlock Your 

Potential. She will be sharing with us steps to increase your level of engagement as a 

leader. 

 

MS. KALAIVANI: Thank you for having me here. I’d like to start by talking about 

neurological breakthroughs. Recent discovery in neuroscience – the science how 

human brain works – have profound implications for just about every basic human 

activity: thinking, learning, feeling, and interacting. And with business being nothing 

but groups of people, these insights are powerful business tools for any leader or 

business owner. 

 

HOST: Interesting. So, what are the steps we need to take to increase our level of 

engagement as a leader? 

 

MS. KALAIVANI: I believe one of the most basic things to become fully engaged or 

to get your team or workforce engaged is to get more energy in your life. It is almost    

impossible to make significant performance improvements if you are constantly 

feeling tired or unwell. To achieve this, you need to understand the three sources of 

energy. The first is physical energy. There are many simple yet profound changes you 

can make to improve your physical energy, centred around diet, exercise, sleep, rest 

and relaxation and concentration. Next comes mental energy and effectiveness by 

focusing on the most important things in the daily activities. Try doing more tasks 

which you enjoy and decrease the number of tasks you don’t enjoy by swapping or 

delegating them to others. The final source of energy that you need to understand is 

emotional energy. Positive emotions improve the quality of your energy. Avoid 

negative emotions which sap emotional, energy and do more of the activities that boost 

emotional energy.  
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HOST: Those are helpful tips! What’s the next step to increase a leader’s level of     

engagement? 

 

MS. KALAIVANI:  Boosting his or her emotional connections. To feel engaged, you 

need to have an emotional people feel like they are an important member of the team. 

Recognize good performance and keep informed about the team or business. All these 

will foster a stronger sense of unity. Besides increasing energy levels and boosting 

emotional connection, a leader should also change bad habits and relearn good ones. 

You can teach an old dog some new tricks! The scientific term for this is 

‘neuroplasticity’, which means the ability of your neurons to reorganize themselves to 

change established patterns of behaviour. This can be done with deliberate, focused 

effort to change your learned patterns of behaviour. Often, the mental barrier of 

believing you cannot yourself stops you from even trying. Finally, building skills in 

more effective ways will definitely improve your level of engagement as a leader. Why 

learn from your mistakes when you can learn from someone else’s? Neuroscience 

provides an alternative to learning by trial and error. By implementing a systematic 

approach to learning and using skill development and application. These practical 

techniques will help a leader can dramatically increase the effectiveness of better 

engaged and boost their performance levels.  

 

HOST: Thank you Ms Kalaivani, for sharing this information. We hope to see you 

again. 

 

VOICE 2: You will listen to the recording again. 

  (REPEAT Track 3) 

 

VOICE 2: You will listen to the recording again. 

  (REPEAT Track 3) 
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Track 4 

 

VOICE 1: Listen to part of a radio talk on allergies linked to scents. 

 

VOICE 2: Are you suffering from allergies, itchy eyes or a runny nose? What causes   

all these? Well, scented and air fresheners may be to blame, rather than dust and pollen. 

Allergists at the annual meeting of the American College of Allergy, asthma and 

immunology (ACAAI) announced that people with allergies may be sensitive to these 

scents than they realize. Air fresheners and candles can trigger allergy symptoms, 

aggravate existing allergies and worsen asthma. While they may smell ‘fresh’, many 

products which contain volatile organic compounds (VOCs) such as formaldehydes, 

petroleum distillates, limonene, esters and alcohols, have been linked to increased risk 

of asthma, especially among children. VOCs can also trigger eye and respiratory tract 

irritation, headaches, dizziness, and even memory impairment. ‘All natural” or 

unscented products can emit hazardous chemicals. The safest option is to avoid 

exposure to pollutants that are emitted by air fresheners. That means opening a window 

to get some fresh air, rather than using products even if they are labelled ‘green’. 

  

VOICE 1: Listen to the following talk by a scientist on volcanoes. 

 

VOICE 2: Since the first humans walked on earth, volcanoes have inspired awe, 

amazement and fear. On the surface, many volcanoes usually appear to be mountains. 

In actual fact, volcanoes are mountains with a big difference. Some volcanoes appear 

to be almost hollow, with enormous craters. Other volcanoes appear to be smoking, 

steaming or bubbling at their tops. A volcano shows the spot where a vent that deep 

within the earth’s crust comes to the planet’s surface. This vent allows molten or 

melted liquid rock, ash and hot gases from deep inside the earth to blow out into the 

earth’s atmosphere. The vent of volcano starts somewhere below the bedrock of the 

earth. The bedrock floats on enormous reservoir of superheated molten rock, called 

magma. The bedrock is made up continent-sized slabs of rock, called tectonic plates. 

Tectonic plates move incredibly slowly over millions of years. As they move on 

incredibly forces that causes mountain ranges to rise and volcanoes to erupt.   
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VOICE 1: Listen to a talk on Paws Animal Welfare Society (PAWS). 

 

VOICE 2: Hi, good morning. I’m Amy Chan, a volunteer at Paws Animal Welfare 

Society. PAWS was founded by an expatriate and some local volunteers back in 1987. 

PAWS aim to provide refuge for abandoned animals, to give them a second chance in 

life. Besides re-homing unwanted animals from the public and local councils, PAWS 

hopes to raise awareness on animal welfare and responsible pet ownership by giving 

talks in schools and corporations. These are in instrumental in reducing the cycle of 

stray animals and animal abuse. Currently, PAWS houses approximately 450 animals, 

consisting mainly of cats and dogs. With the growing number of abandoned and 

homeless animals each year, the shelter is constantly challenged by a shortage of space 

and limited funds. PAWS does not receive any funding from the state or federal 

government and relies entirely on public donations. Today, PAWS stands proudly on 

a little plot of land along the Subang Airport road, thanks to the generosity of the public 

and volunteers. The NGO’s latest project is to build a modern shelter costing between 

RM 160,000 to RM 200,000 to ensure a better home for the unwanted animals.  

              

VOICE 3: You will listen to the recording again.  

  (REPEAT Track 4) 

 

VOICE 3: You will listen to the recording again.  

  (REPEAT Track 4) 
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Track 5  

 

VOICE 1: Listen to a radio advertisement. 

 

VOICE 2: An exciting experience awaits you at the Twinkle Bright Star Mall, Kajang. 

The first ever Fashion Week themed Our Fashion Your Style will definitely enthral 

shoppers with exciting fashion promotions, free redemptions and fashion parades from 

23rd of June to the 30th of June. Big names in fashion such as Orange, Elisa Guess and 

Ringing Cabins will be giving attractive offers of up to 70 per cent discounts! What’s 

more? Shoppers who spend a minimum of RM200 stand a chance to take home 

fantastic vouchers from ZoZee Cosmetics, Neutrojaya Department Store, McDarrell’s 

and many more! Don’t miss this platinum opportunity. Savour your shopping paradise!  

    

VOICE 1: You will listen to part of an oral presentation.  

 

VOICE 2: Achieving success and realizing your dreams is definitely hard work. The                            

greater challenge in maintaining that success or to move on to a higher level lies ahead. 

Many people slog hard for success, only to lose it because they fail to maintain their 

standards of success. They fail to adapt themselves to changes around them. To remain 

successful in life you need to aim for consistency and help you to be on top of things 

even in times of uncertainty.  

 

VOICE 1: Listen to a telephone conversation on the discovery of a new species of                             

bird-like dinosaur. 

 

VOICE 1: Did you read about the discovery of a new species? 

 

VOICE 2: You mean the skeletal remains of a gigantic, bird-like dinosaur which was 

unearthed at the Chinese-Mongolian border recently? 

 

VOICE 1: Yes, but it was actually discovered in April 2005. It lived some 85 million 

years ago and died as a young adult when it was 11 years old. It had no teeth but had 

a beak. Its forelimbs were very long, and it had feathers. It was 8 metres long and twice 
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the height of man. This Gigantoraptor was only a young adult but weighed 35 times 

more than any feathered dinosaur previously discovered.  

 

VOICE 2: Wow, that’s interesting, isn’t it? My brother also told me that this 

Gigantoraptor looked very much like a bird but bird-like dinosaurs are known to be 

very small. Large dinosaurs do not have wings because they would be too heavy to fly. 

Imagine how big a full-sized adult Gigantoraptor would be! 

 

VOICE 1: You are right. At first, scientist thought the bones belonged to the 

tyrannosaurs as they were so large. They took a long time investigating the fossils and 

surprise after surprise came about. Do you know that Gigantoraptor had both 

herbivorous and carnivorous features? They have a small head and long neck but have 

claws for tearing meat. Their long powerful legs enabled them to run fast for hunting 

purposes. And with their super-large frame, they were definitely more feared than the 

tyrannosaurs. 

 

VOICE 2: You know, some researchers believed that the Gigantoraptor shared the 

same ancestors as the Oviraptor. 

 

VOICE 1: You’ve got to be kidding! The Oviraptor is also bird-like and flightless but 

it weighs a mere 1-2 kilograms. What caused the accelerated growth of the 

Gigantoraptor then?  

                

VOICE 2: Nobody knows! 

 

VOICE 3: You will listen to the recording again.  

  (REPEAT Track 5) 

   

VOICE 3: You will listen to the recording again.  

  (REPEAT Track 5) 
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Track 6 

  

VOICE 1: Listen to a part of a news announcement on trade between Cambodia and 

Indonesia. 

 

VOICE 2: Khy Thay Corp, a Cambodian rice miller, said it was ready to ship up to  

20,000 tonnes of rice to Indonesia starting this year and to buy Indonesian agriculture 

machinery valued at US$380 million which is equivalent to RM1.18 billion. The move 

comes after Gita Wirjawan, Indonesia’s trade minister, and Cham Prasidh, the 

Cambodian minister of commerce, signed a rice trade deal last week.  Indonesia, who 

seeks to boost trade and investment in Cambodia, aims to import as much as 50,000 

tonnes of rice annually from 2012 through 2016 up to the specified cap. The import 

ceiling could be increased if needed. Khy Thay is a family company established in 

1930, which buys rice from farmers and sells it, husked or unhusked, to Thailand and 

Vietnam. The company oversees a farmers’ association with 1.2 million members, 

each of whom owns about a hectare of land. 

 

VOICE 1: You will now listen to some tips in growing sunflowers. 

 

VOICE 2: Sunflowers grow best in locations with full sun. They are remarkably tough  

and will grow in any kind of soil as long as it is not waterlogged. They do fine in soils 

that are slightly acidic to somewhat alkaline, that is from pH 6.0 to 7.5. Sunflower 

roots spread widely and can withstand some droughty. However, it is best to water 

them regularly during their most important growth period which is about twenty days 

before and after Sunflowers do not require fertilizing. However, because they grow 

vigorously, that is they can easily grow 6 feet in just 3 months, it’s good idea to add 

some slow -acting granular fertilizer to especially poor, thin soil. The better the diet, 

the larger the flowers. But, do not overdo the fertilizing because that will delay 

flowering. 

  

VOICE 1: Listen to a conversation on European Heritage Open Days. 

  

VOICE 1: Hey, do you know that hundreds of buildings across Northern Ireland are  

 preparing to open their doors this weekend as part of European Heritage Open Days?  
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VOICE 2: Of course, I do! This is a popular celebration of Ireland’s built heritage. It’s  

organized by the Northern Ireland Environment Agency. Over 310 buildings and 

special events such as walking tours, boat trips and historical re-enactments are taking 

place – free of charge! It’s our great chance to see inside many buildings that aren’t 

usually open to the public. 

  

VOICE 1: Not just that, this year’s list is longer than ever, including a number of 

buildings opening for the first time such as The MAC (Metropolitan Arts Centre), 

Glenarm Castle and Grey Abbey House. A number of modern buildings such as 

Robinsview, the BBC House of the Year 2012, are also included. 

  

VOICE 2: Yes, it is hoped that through all these activities the public awareness to 

protect and promote the built heritage will increase.  

  

VOICE 1: You will listen to the recording again.  

  (REPEAT Track 6) 

 

VOICE 1: You will listen to the recording again.  

  (REPEAT Track 6) 
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Track 7  

 

VOICE 1: Listen to the announcement at the airport. 

 

VOICE 2: Announcing the arrival of flight AF 883 from Kota Kinabalu at Gate 7 and  

flight MH 220 from Ipoh at Gate 12. Flight TH 675 from Bangkok will touch down at 

1400 hours at Gate 9. Passengers for BA 897 to London are requested to go to Gate 2 

for boarding. Paging for Madam Mageswari Hariram. Will the passenger please 

proceed to Gate 10 for boarding immediately. This is the final call. This is 

announcement for passengers of the connecting flight CA 342 to Montreal, Canada, 

taking off at 1300 hours. There will be a delay in the flight due to unfavourable weather 

conditions in Tokyo. Further announcements on the situation will be made from time 

to time. 

  

VOICE 1: You will listen to an organ -donation campaign talk. 

 

VOICE 2: Hello everyone. Do you know that you can save a life? How? Simply by 

giving a gift. Organ donation is the gift, at death of precious organs and tissues for 

transplant. This will help to give a new lease of life to people with a serious medical 

need for a new organ or tissue. Every year, thousands of patients in Malaysia develop 

some form or gran failure but each year only a few of them receive what they need. 

Some patients have to wait for years for a donor. Others have died because they could 

not live long enough to receive a transplant. So, we need your support. Organ donation 

saves lives. Help us to help these patients, we appeal to Malaysians to come forward 

to help these needy patients by pledging to become organ donors. You can help. You 

are the ambassadors of life. In your hands lie the hopes of a person who desperately 

needs a new lease of life. 

  

VOICE 1: Listen to a discussion on the effects of civil servants’ salary hike. 

  

VOICE 1: The other day a former colleague told me that when you receive a piece of  

good news, you must be cautious as bad news would most likely to follow. What she 

said was quite true especially with regard to the recent announcement of civil servants 

getting a pay hike.  
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VOICE 2: Yes, the news proved to be a major source of cheer not only for the civil 

servants but also a significant number of opportunists like unscrupulous coffeeshop 

owners and hawkers. They have moved swiftly to exploit the situation by immediately 

increasing the price of beverages and food even though the revision would only take 

place in the middle of the year. 

  

VOICE 1: The lower and middle-income groups will be greatly affected as they form 

the largest group of people who patronize these stalls and restaurants for their meals. 

Some unscrupulous traders did not increase their prices but have reduced the quantity 

of servings. 

  

VOICE 2: This sort of ‘daylight robbery’ must be addressed by the Ministry of 

Domestic Trade and Consumer traders are unable to change the size of their crockery 

as they like. 

  

VOICE 1: Besides that, it would be a good idea if the authorities compel the traders to 

use a weighing scale besides the ready-packed food so that customers can verify the 

weight. Well, I guess the only way we can avoid being cheated by these traders is by 

mixing our own drinks and preparing our own breakfasts. 

 

VOICE 1: You will listen to the recording again.  

  (REPEAT Track 7) 

 

VOICE 1:  You will listen to the recording again.  

  (REPEAT Track 7) 
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Track 8 

 

VOICE 1: Listen to a part of a lecture on choosing nursing as a career. 

 

VOICE 2: Nurses are highly in demand nowadays as Malaysians are more health 

conscious and place great emphasis on healthcare. Go to any hospital or medical centre 

and you will notice that nurses from the majority healthcare workforce. You will be 

surprised that nursing is no longer monopolized by women. Figures obtained from the 

ministry indicated that out of the yearly 3,000 intake of trainee nurses in universities, 

10 per cent are males. There are also a lot more male nurses who go for private training. 

Trends are changing, and men should consider nursing as a career. Nursing is actually 

more than just taking carer of sick people. When a patient seeks treatment, it is the 

nurses who first attend to them. A nurse assesses the patient’s condition and relates the 

situation to the doctor. After diagnosis, nurses implement the treatment. They monitor 

the patient’s progress periodically and report it to the doctor or specialist for further 

action. Nursing is a highly technical field. An aspiring nurse should possess at least a 

Diploma in Nursing which is recognized by the Ministry of Health and Nursing Board 

of Malaysia. A certified diploma holder would possess sufficient nursing theories and 

techniques, the science and treatment of various illnesses and also the various aspects 

of human behaviour. During their studies, nurses are given hands-on skills in clinical 

labs and are also sent to government hospitals for industrial attachment. This ensures 

that would-be nurses get real-life experiences to build their confidence and 

competence once they graduate. After working as a registered nurse for two years, a 

nurse can opt to further his or her studies. The Bachelors of Science (Hons) in Nursing 

Studies. This programme is conducted as a full-time course by MAHSA College in 

collaboration with Northumbria University, UK, is a distance-learning programme for 

practising registered helps nurses to integrate theories learnt into their specific area of 

practice. Nurses can also choose to enrol for a Bachelor Science (Hons) in Nursing 

Studies. This programme encourages critical thinking and the application of clinical 

skills to practical situations. This degree programme is conducted as a full-time course 

by MAHSA College in collaboration with University of Teesside, Middlesbrough, 

UK.  
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VOICE 1: You will listen to the recording again.  

  (REPEAT Track 8) 

 

VOICE 1: You will listen to the recording again.  

  (REPEAT Track 8) 
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Track 9  

 

VOICE 1: Listen to a talk. 

 

VOICE 2: A temporary fish tank can be made from a wide-mouthed gallon jar or old- 

fashioned glass candy jars, or an open-topped glass brick. Globes are easily tipped over 

and tend to distort one’s view of the fish. They also restrict both the areas of water 

surface essential for absorption of air and the area available for shelter and exercise. 

With respect to capacity of the vessel, the aquarist’s rule of thumb is one gallon of 

water for one fish. Most tropical fish require a water temperature that is relatively high 

and constant, necessity the use of a heater and thermostat. In the long run, good tanks 

usually cost less than the inexpensive ones. The first step preparing a tank is to wash 

it with soap and warm water. Rinse the tank several times in cold water and fill it two-

thirds full. Pond, stream or rain water is best for filling a tank because they may contain 

microorganisms which multiply and become fish food. Moreover, unlike tap water, 

such as untreated water does not contain chlorine which is poisonous to plant and 

animal life. If tap water is used, it should stand at least three days to allow chlorine to 

escape and any time that may be present to settle out. Then cover the bottom of the 

tank with an irregular layer of coarse sand or gravel. Aquariums stay cleaner and 

require few top-ups water if they are kept covered. 

 

VOICE 1: You will listen to the recording again.  

  (REPEAT Track 9) 

 

VOICE 1:  You will listen to the recording again.  

  (REPEAT Track 9) 
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Track 01 

  

Voice 1: Listen to a talk on the relationships between sleep and health. 

 

Voice 2: Insufficient sleep causes us to experience fatigue, bad moods and poor 

concentration. Sleep deprivation increases stress levels, which leads to increase blood 

pressure, inflammation and blood glucose. Insufficient sleep is linked to hypertension, 

diabetes  and obesity. A sleep habit may cause a disease to occur, improve or worsen. 

Thus, it is likely that adjusting our sleeping patterns and habits could eventually 

develop or improve an illness. Lack of sleep on a regular basis could lead to a shortened 

life expectancy. Insufficient sleep could also lead to weight gain. During sleep, our 

bodies secrete hormones that help to control the appetite, energy metabolism, and 

glucose processing. Poor sleeping patterns may result in food cravings even after eaten 

an adequate number of calories. In addition, insufficient sleep may leave us too tired 

to burn off these extra calories with exercise.Research have found that insufficient 

sleep may lead to Type 2 diabetes, by influencing the way, the body processes glucose. 

Adults who usually sleep less than five hours per night have a greatly increased risk 

of having or developing diabetes. Short periods of inadequate sleep or excessive sleep 

can cause an increase in blood pressure. Sleeping less than six hours or more than nine 

hours increases the risk of coronary heart diseases in women. As even a single 

sleepless night can cause people to be irritable and moody the following day, it is 

conceivable that a chronic case of insufficient sleep may lead to long-term mood 

disorders. Adequate sleep is crucial for a long and healthy life. Sleeping more during 

an infection enables our body’s immune system to fight the infection. However, 

sleeping more than 9 hours could also cause poor health. The widespread lack of 

awareness of the impact of sleep problems can result in serious and costly health 

consequences.  

  

VOICE 3: You are now given 1 minute to answer Questions 1 to 6. 

[Pause 1 minute] 

 

 VOICE 3: You will listen to the recording again.  

  (REPEAT Track 1) 

  [Pause 1 minute] 
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Track 02 

 

Voice 1: Listen to the interview. 

 

HOST: Good morning, Encik Helmy Ariffin. Thank you for taking time off from your 

busy schedule for this interview. Let’s get started. What is your opinion on the             

use of social media in education? 

 

ENCIK HELMY: I believe social media can be used as an educational tool to enrich 

the learning experience. Contexts of learning need to be transformed to cater to the 

new tech-savvy generation of students who grew up with Internet and social 

networking technologies. Students should not be bound by the walls of their 

classrooms and lecture halls. Websites such as Facebook, Twitter and LinkedIn are 

designed to foster discussions and we could use that to provide an amazing platform 

for students to exchange ideas and gain knowledge beyond their town or country.  

 

HOST: How can the use of social media in the classroom help students? 

 

ENCIK HELMY: Social media could boost students’ interactive learning experiences, 

as they create opportunities for meaningful discussion and the exchange of new ideas.   

Students can use social media sites to communicate effectively and share their   

research or discoveries with others of various backgrounds, cultures and countries. In 

this way, we prepare our students for a globalized world! Another advantage of social 

media is that it is an effective way to encourage student participation during lessons. 

Students who are too shy or intimidated to raise their hands and voice their opinions 

in class could feel more comfortable expressing themselves on Facebook or Twitter. 

Educators can then evaluate a student’s real potential, without the obscuring effects of 

shyness. Social media also plays an important role in enhancing communication 

among students and teachers or lecturers. They can share interesting links and chat on 

Facebook. Students could tweet smoothing that was discussed in class when they 

reached home.  

 

HOST: That sounds good, Encik Helmy. What about the disadvantages? 
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ENCIK HELMY: A common complaint is that social media is distracting. Student 

may abuse the use of social media tools like Facebook, Twitter and YouTube. This 

would ultimately be disruptive to the learning process. Other than that, using social 

media in the classroom could encourage cyberbullying where students harass others 

online. Researchers claim that 22 per cent of college students at Indiana State 

University admit to being harassed online. Another argument against the use of social 

media in the classroom is that it discourages face-to-face communication. Though 

students who are uncomfortable expressing themselves may seem to benefit, they are 

missing the opportunity to learn to communicate in real-life social situations and 

develops social skills. They might find themselves at a disadvantage at interviews, 

gatherings or meetings later in life.  

 

HOST: Do you think social media should be implemented in the classroom? 

 

ENCIK HELMY: Ultimately, while the debate continues over what role social media 

should play in the classroom, no one can disagree about the strength of the influence 

that social networking has on today’s students. Their daily lives revolve around social 

media channels. With this in mind, it would seem necessary to find a way to 

successfully integrate social media into their daily learning experience.  

 

VOICE 1: You are now given 1 minute to answer Questions 1 to 8. 

  [Pause 1 minute] 

 

VOICE 1: You will listen to the recording again. Check your answers. 

  (REPEAT Track 2) 

  [Pause 1 minute] 
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Track 03 

 

Voice 1:   Listen to the interview. 

 

HOST: We are happy to have with us today Ms Kalaivani Maniam from the 1Malaysia 

Business School. Her latest business book is the best-selling Unlock Your Potential. 

She will be sharing with us steps to increase your level of engagement as a leader. 

 

MS. KALAIVANI: Thank you for having me here. I’d like to start by talking about 

neurological breakthroughs. Recent discovery in neuroscience – the science how 

human brain works – have profound implications for just about every basic human     

activity: thinking, learning, feeling, and interacting. And with business being nothing 

but groups of people, these insights are powerful business tools for any leader or 

business owner. 

 

HOST: Interesting. So, what are the steps we need to take to increase our level of     

engagement as a leader? 

 

MS. KALAIVANI: I believe one of the most basic things to become fully engaged or 

to get your team or workforce engaged is to get more energy in your life. It is almost 

impossible to make significant performance improvements if you are constantly 

feeling tired or unwell. To achieve this, you need to understand the three sources of 

energy. The first is physical energy. There are many simple yet profound changes you 

can make to improve your physical energy, centred around diet, exercise, sleep, rest 

and relaxation and concentration. Next comes mental energy and effectiveness by 

focusing on the most important things in the daily activities. Try doing more tasks 

which you enjoy and decrease the number of tasks you don’t enjoy by swapping or 

delegating them to others. The final source of energy that you need to understand is 

emotional energy. Positive emotions improve the quality of your energy. Avoid 

negative emotions which sap emotional, energy and do more of the activities that    

boost emotional energy. 

 

HOST: Those are helpful tips! What’s the next step to increase a leader’s level of                

engagement? 



 

351 

 

MS. KALAIVANI: Boosting his or her emotional connections. To feel engaged, you 

need to have an emotional people feel like they are an important member of the team. 

Recognize good performance and keep informed about the team or business. All these 

will foster a stronger sense of unity. Besides increasing energy levels and boosting 

emotional connection, a leader should also change bad habits and relearn good ones. 

You can teach an old dog some new tricks! The scientific term for this is 

‘neuroplasticity’, which means the ability of your neurons to reorganize themselves to 

change established patterns of behaviour. This can be done with deliberate, focused 

effort to change your learned patterns of behaviour. Often, the mental barrier of 

believing you cannot yourself stops you from even trying. Finally, building skills in 

more effective ways will definitely improve your level of engagement as a leader. Why 

learn from your mistakes when you can learn from someone else’s? Neuroscience 

provides an alternative to learning by trial and error. By implementing a systematic 

approach to learning and using skill development and application. These practical 

techniques will help a leader can dramatically increase the effectiveness of better 

engaged and boost their performance levels. 

  

HOST: Thank you Ms Kalaivani, for sharing this information. We hope to see you 

again.  

 

VOICE 2: You are now given 1 minute to answer Questions 1 to 8. 

[Pause 1 minute] 

 

VOICE 2: You will listen to the recording again. Check your answers. 

  (REPEAT Track 3) 

  [Pause 1 minute] 
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Track 04  

 

VOICE 1: Listen to part of a radio talk on allergies linked to scents. 

 

VOICE 2: Are you suffering from allergies, itchy eyes or a runny nose? What causes   

all these? Well, scented and air fresheners may be to blame, rather than dust and pollen. 

Allergists at the annual meeting of the American College of Allergy, asthma and 

immunology (ACAAI) announced that people with allergies may be sensitive to these 

scents than they realize. Air fresheners and candles can trigger allergy symptoms, 

aggravate existing allergies and worsen asthma. While they may smell ‘fresh’, many 

products which contain volatile organic compounds (VOCs) such as formaldehydes, 

petroleum distillates, limonene, esters and alcohols, have been linked to increased risk 

of asthma, especially among children. VOCs can also trigger eye and respiratory tract 

irritation, headaches, dizziness, and even memory impairment. ‘All natural” or 

unscented products can emit hazardous chemicals. The safest option is to avoid 

exposure to pollutants that are emitted by air fresheners. That means opening a window 

to get some fresh air, rather than using products even if they are labelled ‘green’. 

 

VOICE 1: Listen to the following talk by a scientist on volcanoes. 

 

VOICE 2: Since the first humans walked on earth, volcanoes have inspired awe, 

amazement and fear. On the surface, many volcanoes usually appear to be mountains. 

In actual fact, volcanoes are mountains with a big difference. Some volcanoes appear 

to be almost hollow, with enormous craters. Other volcanoes appear to be smoking, 

steaming or bubbling at their tops. A volcano shows the spot where a vent that deep 

within the earth’s crust comes to the planet’s surface. This vent allows molten or 

melted liquid rock, ash and hot gases from deep inside the earth to blow out into the 

earth’s atmosphere. The vent of volcano starts somewhere below the bedrock of the 

earth. The bedrock floats on enormous reservoir of superheated molten rock, called 

magma. The bedrock is made up continent-sized slabs of rock, called tectonic plates. 

Tectonic plates move incredibly slowly over millions of years. As they move on 

incredibly forces that causes mountain ranges to rise and volcanoes to erupt.   

 

VOICE 1: Listen to a talk on Paws Animal Welfare Society (PAWS). 



 

353 

 

VOICE 2: Hi, good morning. I’m Amy Chan, a volunteer at Paws Animal Welfare 

Society. PAWS was founded by an expatriate and some local volunteers back in 1987. 

PAWS aim to provide refuge for abandoned animals, to give them a second chance in 

life. Besides re-homing unwanted animals from the public and local councils, PAWS 

hopes to raise awareness on animal welfare and responsible pet ownership by giving 

talks in schools and corporations. These are in instrumental in reducing the cycle of 

stray animals and animal abuse. Currently, PAWS houses approximately 450 animals, 

consisting mainly of cats and dogs. With the growing number of abandoned and 

homeless animals each year, the shelter is constantly challenged by a shortage of space 

and limited funds. PAWS does not receive any funding from the state or federal 

government and relies entirely on public donations. Today, PAWS stands proudly on 

a little plot of land along the Subang Airport road, thanks to the generosity of the public 

and volunteers. The NGO’s latest project is to build a modern shelter costing between 

RM 160,000 to RM 200,000 to ensure a better home for the unwanted animals.  

 

VOICE 3: You are now given 1 minute to answer Questions 1 to 6. 

[Pause 1 minute] 

 

VOICE 3: You will listen to the recording again.  

  (REPEAT Track 4) 

  [Pause 1 minute] 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

354 

 

Track 05 

 

VOICE 1: Listen to a radio advertisement. 

 

VOICE 2: An exciting experience awaits you at the Twinkle Bright Star Mall, Kajang. 

The first ever Fashion Week themed Our Fashion Your Style will definitely enthral 

shoppers with exciting fashion promotions, free redemptions and fashion parades from 

23rd of June to the 30th of June. Big names in fashion such as Orange, Elisa Guess and 

Ringing Cabins will be giving attractive offers of up to 70 per cent discounts! What’s 

more? Shoppers who spend a minimum of RM200 stand a chance to take home 

fantastic vouchers from ZoZee Cosmetics, Neutrojaya Department Store, McDarrell’s 

and many more! Don’t miss this platinum opportunity. Savour your shopping paradise!     

 

VOICE 1: You will listen to part of an oral presentation. 

 

VOICE 2: Achieving success and realizing your dreams is definitely hard work. The 

greater challenge in maintaining that success or to move on to a higher level lies ahead. 

Many people slog hard for success, only to lose it because they fail to maintain their 

standards of success. They fail to adapt themselves to changes around them. To remain 

successful in life you need to aim for consistency and help you to be on top of things 

even in times of uncertainty.  

 

VOICE 1: Listen to a telephone conversation on the discovery of a new species of 

bird-like dinosaur.  

 

VOICE 1: Did you read about the discovery of a new species? 

 

VOICE 2: You mean the skeletal remains of a gigantic, bird-like dinosaur which was 

unearthed at the Chinese-Mongolian border recently? 

 

VOICE 1: Yes, but it was actually discovered in April 2005. It lived some 85 million  

years ago, and died as a young adult when it was 11 years old. It had no teeth but had 

a beak. Its forelimbs were very long, and it had feathers. It was 8 metres long and twice 
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the height of man. This Gigantoraptor was only a young adult but weighed 35 times 

more than any feathered dinosaur previously discovered. 

 

VOICE 2: Wow, that’s interesting, isn’t it? My brother also told me that this 

Gigantoraptor looked very much like a bird but bird-like dinosaurs are known to be 

very small. Large dinosaurs do not have wings because they would be too heavy to fly. 

Imagine how big a full-sized adult Gigantoraptor would be! 

 

VOICE 1: You are right. At first, scientist thought the bones belonged to the 

tyrannosaurs as they were so large. They took a long time investigating the fossils and 

surprise after surprise came about. Do you know that Gigantoraptor had both 

herbivorous and carnivorous features? They have a small head and long neck but have 

claws for tearing meat. Their long powerful legs enabled them to run fast for hunting 

purposes. And with their super-large frame, they were definitely more feared than the 

tyrannosaurs. 

 

VOICE 2: You know, some researchers believed that the Gigantoraptor shared the 

same ancestors as the Oviraptor. 

 

VOICE 1: You’ve got to be kidding! The Oviraptor is also bird-like and flightless but 

it weighs a mere 1-2 kilograms. What caused the accelerated growth of the 

Gigantoraptor then? 

 

VOICE 2: Nobody knows! 

 

VOICE 3: You are now given 1 minute to answer Questions 1 to 6. 

[Pause 1 minute] 

 

VOICE 3: You will listen to the recording again.  

  (REPEAT Track 5) 

  [Pause 1 minute] 
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Track 06 

 

VOICE 1: Listen to a part of a news announcement on trade between Cambodia and 

Indonesia. 

 

VOICE 2: Khy Thay Corp, a Cambodian rice miller, said it was ready to ship up to 

20,000 tonnes of rice to Indonesia starting this year and to buy Indonesian agriculture 

machinery valued at US$380 million which is equivalent to RM1.18 billion. The move 

comes after Gita Wirjawan, Indonesia’s trade minister, and Cham Prasidh, the 

Cambodian minister of commerce, signed a rice trade deal last week.  Indonesia, who 

seeks to boost trade and investment in Cambodia, aims to import as much as 50,000 

tonnes of rice annually from 2012 through 2016 up to the specified cap. The import 

ceiling could be increased if needed. Khy Thay is a family company established in 

1930, which buys rice from farmers and sells it, husked or unhusked, to Thailand and 

Vietnam. The company oversees a farmers’ association with 1.2 million members, 

each of whom owns about a hectare of land. 

 

VOICE 1: You will now listen to some tips in growing sunflowers. 

 

VOICE 2: Sunflowers grow best in locations with full sun. They are remarkably tough 

and will grow in any kind of soil as long as it is not waterlogged. They do fine in soils 

that are slightly acidic to somewhat alkaline, that is from pH 6.0 to 7.5. Sunflower 

roots spread widely and can withstand some droughty. However, it is best to water 

them regularly during their most important growth period which is about twenty days 

before and after Sunflowers do not require fertilizing. However, because they grow 

vigorously, that is they can easily grow 6 feet in just 3 months, it’s good idea to add 

some slow -acting granular fertilizer to especially poor, thin soil. The better the diet, 

the larger the flowers. But, do not overdo the fertilizing because that will delay 

flowering. 

 

VOICE 1: Listen to a conversation on European Heritage Open Days. 
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VOICE 1: Hey, do you know that hundreds of buildings across Northern Ireland are 

preparing to open their doors this weekend as part of European Heritage Open Days? 

 

VOICE 2: Of course, I do! This is a popular celebration of Ireland’s built heritage. It’s  

organized by the Northern Ireland Environment Agency. Over 310 buildings and 

special events such as walking tours, boat trips and historical re-enactments are taking 

place – free of charge! It’s our great chance to see inside many buildings that aren’t 

usually open to the public. 

 

VOICE 1: Not just that, this year’s list is longer than ever, including a number of 

buildings opening for the first time such as The MAC (Metropolitan Arts Centre), 

Glenarm Castle and Grey Abbey House. A number of modern buildings such as 

Robinsview, the BBC House of the Year 2012, are also included. 

 

VOICE 2: Yes, it is hoped that through all these activities the public awareness to 

protect and promote the built heritage will increase. 

 

VOICE 3: You are now given 1 minute to answer Questions 1 to 6. 

[Pause 1 minute] 

 

VOICE 3: You will listen to the recording again.  

  (REPEAT Track 6) 

  [Pause 1 minute] 
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Track 07  

 

VOICE 1: Listen to the announcement at the airport. 

 

VOICE 2: Announcing the arrival of flight AF 883 from Kota Kinabalu at Gate 7 and  

flight MH 220 from Ipoh at Gate 12. Flight TH 675 from Bangkok will touch down at 

1400 hours at Gate 9. Passengers for BA 897 to London are requested to go to Gate 2 

for boarding. Paging for Madam Mageswari Hariram. Will the passenger please 

proceed to Gate 10 for boarding immediately. This is the final call. This is 

announcement for passengers of the connecting flight CA 342 to Montreal, Canada, 

taking off at 1300 hours. There will be a delay in the flight due to unfavourable weather 

conditions in Tokyo. Further announcements on the situation will be made from time 

to time. 

 

VOICE 1: You will listen to an organ -donation campaign talk. 

 

VOICE 2: Hello everyone. Do you know that you can save a life? How? Simply by 

giving a gift. Organ donation is the gift, at death of precious organs and tissues for 

transplant. This will help to give a new lease of life to people with a serious medical 

need for a new organ or tissue. Every year, thousands of patients in Malaysia develop 

some form or gran failure but each year only a few of them receive what they need. 

Some patients have to wait for years for a donor. Others have died because they could 

not live long enough to receive a transplant. So, we need your support. Organ donation 

saves lives. Help us to help these patients, we appeal to Malaysians to come forward 

to help these needy patients by pledging to become organ donors. You can help. You 

are the ambassadors of life. In your hands lie the hopes of a person who desperately 

needs a new lease of life. 

 

VOICE 1: Listen to a discussion on the effects of civil servants’ salary hike. 

 

VOICE 1: The other day a former colleague told me that when you receive a piece of  

good news, you must be cautious as bad news would most likely to follow. What she 

said was quite true especially with regard to the recent announcement of civil servants 

getting a pay hike.  
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 VOICE 2: Yes, the news proved to be a major source of cheer not only for the civil 

servants but also a significant number of opportunists like unscrupulous coffeeshop 

owners and hawkers. They have moved swiftly to exploit the situation by immediately 

increasing the price of beverages and food even though the revision would only take 

place in the middle of the year. 

 

VOICE 1: The lower and middle-income groups will be greatly affected as they form 

the largest group of people who patronize these stalls and restaurants for their meals. 

Some unscrupulous traders did not increase their prices but have reduced the quantity 

of servings. 

 

VOICE 2: This sort of ‘daylight robbery’ must be addressed by the Ministry of 

Domestic Trade and Consumer traders are unable to change the size of their crockery 

as they like. 

 

VOICE 1: Besides that, it would be a good idea if the authorities compel the traders to 

use a weighing scale besides the ready-packed food so that customers can verify the 

weight. Well, I guess the only way we can avoid being cheated by these traders is by 

mixing our own drinks and preparing our own breakfasts.  

 

VOICE 1: You are now given 1 minute to answer Questions 1 to 6. 

  [Pause 1 minute] 

 

VOICE 1: You will listen to the recording again. Check your answers. 

  (REPEAT Track 7) 

  [Pause 1 minute] 
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Track08  

 

VOICE 1: Listen to a part of a lecture on choosing nursing as a career. 

 

VOICE 2: Nurses are highly in demand nowadays as Malaysians are more health 

conscious and place great emphasis on healthcare. Go to any hospital or medical centre 

and you will notice that nurses from the majority healthcare workforce. You will be 

surprised that nursing is no longer monopolized by women. Figures obtained from the 

ministry indicated that out of the yearly 3,000 intake of trainee nurses in universities, 

10 per cent are males. There are also a lot more male nurses who go for private training. 

Trends are changing, and men should consider nursing as a career. Nursing is actually 

more than just taking carer of sick people. When a patient seeks treatment, it is the 

nurses who first attend to them. A nurse assesses the patient’s condition and relates the 

situation to the doctor. After diagnosis, nurses implement the treatment. They monitor 

the patient’s progress periodically and report it to the doctor or specialist for further 

action. Nursing is a highly technical field. An aspiring nurse should possess at least a 

Diploma in Nursing which is recognized by the Ministry of Health and Nursing Board 

of Malaysia. A certified diploma holder would possess sufficient nursing theories and 

techniques, the science and treatment of various illnesses and also the various aspects 

of human behaviour. During their studies, nurses are given hands-on skills in clinical 

labs and are also sent to government hospitals for industrial attachment. This ensures 

that would-be nurses get real-life experiences to build their confidence and 

competence once they graduate. After working as a registered nurse for two years, a 

nurse can opt to further his or her studies. The Bachelors of Science (Hons) in Nursing 

Studies. This programme is conducted as a full-time course by MAHSA College in 

collaboration with Northumbria University, UK, is a distance-learning programme for 

practising registered helps nurses to integrate theories learnt into their specific area of 

practice. Nurses can also choose to enrol for a Bachelor Science (Hons) in Nursing 

Studies. This programme encourages critical thinking and the application of clinical 

skills to practical situations. This degree programme is conducted as a full-time course 

by MAHSA College in collaboration with University of Teesside, Middlesbrough, 

UK.  
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VOICE 1: You are now given 1 minute to answer Questions 1 to 8. 

[Pause 1 minute] 

 

VOICE 1: You will listen to the recording again.  

  (REPEAT Track 8) 

  [Pause 1 minute] 
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Track 09  

VOICE 1: Listen to a talk. 

 

VOICE 2: A temporary fish tank can be made from a wide-mouthed gallon jar or old- 

fashioned glass candy jars, or an open-topped glass brick. Globes are easily tipped over 

and tend to distort one’s view of the fish. They also restrict both the areas of water 

surface essential for absorption of air and the area available for shelter and exercise. 

With respect to capacity of the vessel, the aquarist’s rule of thumb is one gallon of 

water for one fish. Most tropical fish require a water temperature that is relatively high 

and constant, necessity the use of a heater and thermostat. In the long run, good tanks 

usually cost less than the inexpensive ones. The first step preparing a tank is to wash 

it with soap and warm water. Rinse the tank several times in cold water and fill it two-

thirds full. Pond, stream or rain water is best for filling a tank because they may contain 

microorganisms which multiply and become fish food. Moreover, unlike tap water, 

such as untreated water does not contain chlorine which is poisonous to plant and 

animal life. If tap water is used, it should stand at least three days to allow chlorine to 

escape and any time that may be present to settle out. Then cover the bottom of the 

tank with an irregular layer of coarse sand or gravel. Aquariums stay cleaner and 

require few top-ups water if they are kept covered.  

 

VOICE 3: You are now given 1 minute to answer Questions 1 to 6. 

  [Pause 1 minute] 

 

VOICE 3: You will listen to the recording again.  

  (REPEAT Track 9)  

  [Pause 1 minute] 
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Track Hour 1 

 

Topic: Limerick 

 

VOICE 1: Listen to a discussion. 

 

STUDENT A: First, let me give a brief introduction on what a limerick is. A limerick 

is a five-lined poem with the first two lines that rhyme with each other, followed by 

another two short lines which rhyme with each other. A limerick ends with a long line 

that rhymes with the first two lines. So, the rhyme pattern is AABBA. Some limericks 

nowadays however, have a rhyme pattern of AABBB. Lines 1, 2 and 5 contain 3 beats 

and have the same rhyme. Lines 3 and 4 have 2 beats and share the same rhyme. 

 

STUDENT B: My notes here say that there are 5 steps involved when writing a 

limerick. Step 1 is to write five lines of verse. One traditional way to start is with ‘there 

was once a…”. next, practise the rhythm of limericks by clapping hands or snapping 

fingers. Then, think of some funny names, places and situations. Step 3 is to create 

stress patterns. The stress pattern in lines 1, 2 and 5 should sound like ‘da-DA da-da-

DA, da-da-Da da’. For example, “there ONCE was a FEL -low named JER-ry...” The 

stress pattern in lines 3 and 4 is ‘da-Da da-da-Da da”. The next step is to ensure that 

the rhyme scheme is AABBA. Finally exploit puns and wordplay to make the limerick 

interesting and fun. A ‘pun’, which is spelled “P-U-N” is the humorous use of different 

words which sound the same or have two meanings for the same word. The last line 

should deliver a punch, be it surprising, funny or naughty. Limericks are meant to be 

funny. So, the last of a good limerick contains the punch line or what we call ‘the heart 

of the joke’. 

 

STUDENT C: Sounds simple enough. I have done some research on limericks on the  

website. Wikipedia states that the first line of limerick traditionally introduces a person 

and a place, with the place appearing at the end of the first line and therefore 

establishing the rhyme scheme for the second and fifth lines. In early limericks, the 

last line was often essentially a repeat of the first line, although this is no longer 

customary. Good limericks have a twist in it. Some limericks are obscene and 

shocking. Others derive humour from cunningly avoiding expected words. Verses in 
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limerick from are sometimes combined with a refrain to form a limerick song, a 

traditional humorous drinking song often with obscene verses. One popular limerick 

is found in Shakespeare’s King Lear. Listen to this.   

‘There was an Old Man with a beard, 

Who said, “It is just as I feared! –  

Two Owls and a Hen, 

 Four Larks and a Wren, 

Have all built their nests in my beard!” 

 

STUDENT A: I have another example here. It uses the alliteration ‘fl’ as in flea and 

fly. Listen carefully.  

“A flea and a fly in a flue 

Were caught, so what could they do? 

Said the fly, “Let us flee.” 

“Let us fly,” said the flea. 

So, they flew through a flaw in the flue.’ 

 

STUDENT B: Wow, that’s good. Let’s start writing our own limerick.  

   

VOICE 1: You are now given 1 minute to answer Questions 1 to 8. 

  [Pause 1 minute] 

 

VOICE 1: You will listen to the recording again. Check your answers. 

  [REPEAT TEXT] 

 

 

 

 

 

 

 

 

 

 



 

366 

 

Track Hour 2 

 

Topic: Colours and Mood 

 

VOICE 1: Listen to a part of a presentation. 

 

PRESENTER: Does colour affect mood? If so, which colours cause which moods? 

How do the use and placement of colours play a role in daily life? Our group plans to 

discover the answers to these questions. We plan to use five specific colours to see 

which ones bring out aggression, relaxation, energy, or other emotions in an individual. 

Now, let us look at some of the studies conducted previously. Researchers Nancy J. 

Stone and Anthony J. English claim that a change in mood may in fact be the result of 

colour in the environment. They also say that colour can change affect performance in 

the workplace. They believe that a red office is more stimulating and may cause 

increase performance and vigour, anger, or tension in a worker. Stone and English go 

on to state that a blue office may cause greater depression, as well as sadness, fatigue 

or relaxation. Emotions such as these are evident because warm colours, like red, have 

a longer wavelength and are thus more stimulating, while cool colours such as blue 

have a shorter wavelength and are thus more soothing or sedative.   

Stone and English conducted additional experiments to show the influence of colour 

on our emotions. They found that green causes anger and confusion while violet cause 

sadness and fatigue. In addition, classroom testing showed that a pink classroom 

caused greater strength in the children occupying it, while blue rooms caused the most 

weakness and negativity, and grey was somewhere in between. Also, in a pink room 

the children painted positive pictures. In a blue room, the paintings were more 

negative. Stone and English concluded that colour definitely affects mood, yet the 

extent and details of this are still very unclear.  

Our group also found a lot of information from Internet sources. For instance, Starr 

Walker says that ‘colours are neither good nor bad, but they do influence the human 

psyche.’ Walker goes on to say that this is because of the different vibration levels of 

colours. Red has a much higher vibration level than black, while clear or bright colours 

are more positive and emit a higher vibration. Dark or muddy colours give off a lower 

vibration. Walker also discusses the effect of colours of clothes that individuals choose 

to wear. She claims that our mental state is very much affected by the colours of 
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clothing. For example, people tend to associate white dresses with purity, yellow 

clothes with energy, and brown suits with nature and earth. 

Other information from the Internet states that a person’s cultural background and 

traditions influence their response to colour. Many Middle Eastern countries view blue 

as protective and paint their front doors blue to ward off evil spirits. Therefore, people 

raised with this idea would feel a great sense of safety in the colour blue. Black, a 

colour traditionally perceived to be a colour representing mourning in Western 

countries, is not the colour that signifies mourning in Asian countries. White 

symbolizes grief in China. We can see from this that not every colour has universal 

symbolism. 

 

 

VOICE 1: You are now given 1 minute to answer Questions 1 to 8. 

[Pause 1 minute] 

 

VOICE 1: You will listen to the recording again. Check your answers. 

  [REPEAT TEXT] 
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Track Hour 3 

 

Topic: Healthy Body 

 

VOICE 1:  Listen to part of an interview. 

 

JOURNALIST:  The slim, lean figure is often portrayed as the ideal figure. Can 

everyone work towards owning such a figure? 

 

FITNESS INSTRUCTOR: Many people fail to realize that the most important element 

here is fitness and not shape. Some people are born with a big frame. They can never 

achieve the waif look no matter how vigorous their diet regiment is. Well, plus-size 

people may be big, but they can be fit. That is better than being slim and unfit. The 

numbers on the scales are really insignificant. 

 

JOURNALIST:  So, what’s the secret to having a healthy body with a good ratio of 

lean body mass to fat? 

 

FITNESS INSTRUCTOR: Go easy on the carbohydrates.  The problem is people tend 

to eat too much carbohydrate in one sitting. Excess carbohydrates that are not turned 

into energy is converted to fat. Eat regularly to keep your body sugar within a healthy 

range. Dinner should be the smallest meal of the day and taken by 6 p.m. change 

exercise routines every six to eight weeks. Otherwise, the body adapts and the exercise 

isn’t effective. Morning workouts revved up throughout the day. Progressive weight 

training burns calories, as it enables calories than a fat body, even when the body is at 

rest. So, turning fat to muscle through smart and sensible eating habits and exercise 

will definitely create a healthier, stronger, trimmer and vibrant person. 

 

VOICE 1: You are now given 1 minute to answer Questions 1 to 8 

[Pause 1 minute] 

 

VOICE 1: You will listen to the recording again. Check your answers. 

  [REPEAT TEXT] 
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Track Hour 4 

 

Topic: Blog etiquette 

 

VOICE 1:  Listen to a sharing session by a blogger. 

 

VOICE 2:  Thank you for having me on your programme. In this section. I’ll share 

with you my views on blog etiquette. In reality, while there’s no official blog etiquette 

or ‘blogtiquette’ as some of you may call it, there are some unwritten rules that the 

blog community follows. The first rule of thumb that I always abide by is to speak the 

truth. I know that I’m not a trained journalist. I write because I enjoy writing, but 

nonetheless, I ensure that what I base my writing on is the truth as far as my knowledge 

or research has led me to believe. Lies and speculative content from lack of research 

will just devalue my integrity and all of the hard work that has been put in on previous 

posts. Nobody is interested in guff and lies. 

Besides, if I have used something of someone else’s or quoted them I make sure that 

they are attributed in my blog post. Lack ok acknowledgement of someone else’s work 

which has been replicated, quoted or used in part is plagiarism. I also make sure that 

if I have been inspired by someone else then they will get a mention or at least a 

hyperlink. If I think that what they said has influenced me, then they deserve a mention. 

The next rule of thumb is, don’t sell yourself in comments. Most platforms ask to enter 

contact particulars before your leave a comment and then, when you comment is 

posted, readers can click on your name. e-mail or URL and be taken to your blog. 

That’s why I see no need in posting up lines like ‘nice articles’ or ‘yeah like what he 

said’ as this is completely worthless and falls under shameless self-promotion. 

Last but least, don’t attack people with negative anonymous comments. If you’re going 

to disagree with someone, at least do so under your own name, otherwise don’t 

comment at all. It’s okay to have a different opinion, but leaving negative comment 

anonymously is a cowardly thing to do. Obviously, you are not going to agree with 

every post you read by every blogger – but allow others their opinions. It’s their blog 

and they can post what they want to. The purpose of comments in general is to continue 

the conversation, give encouragement, or thank the person for their hyperlink or 

thoughts.   
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VOICE 3: You are now given 1 minute to answer Questions 1 to 6. 

[Pause 1 minute] 

 

VOICE 3: You will listen to the recording again. 

  (REPEAT TEXT) 
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Track Hour 5 

 

Topic: Toastmasters 

 

VOICE 1:  Hello everyone! Speaking to a group of people can be intimidating. Yet, 

good communication is vital if you want to be successful. Corporate leaders say that 

the ability to communicate well orally is one of the most important skills their 

recruiters look for in job candidates. The Toastmasters experience will train you for 

just that. In Toastmasters, you will learn how to formulate, express and sell your ideas 

and yourself with poise and confidence. By joining a Toastmasters Club, you will 

embark on a journey that will great improve your life. 

The Toastmasters programme is not a college, trade school or other formal course in 

public speaking. You will find no instructors, professors or classrooms. No one’s work 

is graded and no tests are administered. Here members learn by studying the manuals, 

practising and helping one another. Learning takes place in the club environment. You 

will learn by doing and watching fellow club members. Club meetings are workshops 

where you study and practise communication and leadership skills. During club 

meetings, you will build ‘quick thinking’ skills as you give one- to two-minute 

speeches on general subjects during Table Topics. You will introduce speakers, 

conduct meetings and perform other roles that will give you plenty of practice in a 

variety of communication experiences. 

This manual has ten speech projects, each designed to develop your speaking skills, 

one step at a time. Every project builds upon what you have learned in the preceding 

project, so you should present the speeches in numerical order. You will begin with 

‘The Ice Breaker’ speech. Since it will be your first speech before the club, it will be 

based om an easy subject; yourself. In the subsequent speeches you will learn the 

importance of organization, speech purpose, proper word usage, body language and 

vocal variety. You will also learn how to do research, use visual aids, speak 

persuasively and inspire others. So, come on, join us now!  

 

VOICE 2: You are now given 1 minute to answer Questions 1 to 6. 

  [Pause 1 minute] 

VOICE 2: You will listen to the recording again.  

  (REPEAT TEXT) 
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APPENDIX C 

LISTENING TEST (30 minutes) 

PART I 

For questions 1 to 3, write your answer in NOT MORE THAN THREE WORDS. 

1. A summer camp is an enrichment programme where you can learn skills through 

________________________________________________________________________. 

2. The purpose of this talk is to ______________________________________ to participate 

in the Sunshine Summer Camp. 

3. The first 100 participants will receive 

______________________________________________. 

 

For questions 4 to 5, write your answer in NOT MORE THAN FIVE WORDS. 

Benefits of Sunshine Summer Camp 

Academic Benefits Social Benefits 

Enhance language Skills 5.__________________________________ 
 

4. _____________________________ 
 

Lead a group 

Gain additional knowledge 6.__________________________________ 
 

 

For questions 7 and 8, circle the correct answer. 

7. Participants of Sunshine Summer Camp will consist of youths from  

A Janda Baik 

B universities 

C around the world 

 

8. Sunshine Summer Camp is meant for youths who want to  

A enhance their camping skills 

B experience a good summer holiday 

C improve their language and socialising skills 
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PART II 

For questions 9 and 10, choose one letter A to F from the box below to complete each 

sentence. 

A        secure a job  
B        begin on time 
C        help the homeless 
D       start a clothing shop 
E        get reading materials 
F        register for the project 

 

9.  The students were keen to  . 

10. The students’ objective is to help the target group   

 

For questions 11 to 14, circle the correct answer. 

11. The package deal for the target group helps to 

A improve their image 

B change their appearance 

C provide them free clothes 

 

12. Reading helps the target group to 

A be more learned 

B raise their awareness 

C get information about jobs 

13. Amir’s uncle may be described as  

A generous 

B resourceful 

C hardworking 

14. The person in charge os designing the proposal is 

A Alia 

B Amir 

C Molly 
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PART II 

For questions 15 to 20, write your answer in NOT MORE THAN FIVE WORDS. 

15. Young passengers like to plug in their earphones to listen to music and 

__________________________________________________________________________. 

16. Falling asleep in trains can be dangerous because you might miss any 

__________________________________________________________________________. 

17. The theft of the ATM machine was discovered by 

__________________________________________________________________________. 

18. To help solve the case, the police will examine the 

__________________________________________________________________________. 

19. One of the reasons the accident happened was because 

__________________________________________________________________________. 

20. It took a long time to clear the wreckage from the accident because of 

__________________________________________________________________________. 
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ANSWERS 

MUET JULY 2016 - LISTENING  

1.  interesting activities/ interesting camp activities 

2.  invite student/ convince participants/ encourage listeners/ invite school leavers/ 

invite youths/convince the audience/ attract people 

3.  20% discount/ 20% off activities RM 100 discount 

4.  Improve self-confidence/ have confidence to speak/ be confident to speak/ gain 

self-confidence 

5.  Enhance social skills/ meet new friends/ chance to open up/ interact with one 

another 

6.  Learn to co-operate with one another 

7.   C 

8.   C 

9.   C 

10. A 

11. A 

12. B 

13. A 

14. B 

 

15.  happily close their eyes/ move to the rhythm/ fall asleep 

16.  urgent announcements/ announcements made by the train driver 

17.  staff at the All-star supermarket/ workers at the supermarket/ supermarket 

employees 

18.  CCTV recordings/ camera recording 

19.  the driver was speeding 

20.  heavy rain and traffic jam/ heavy rain/ traffic jam 
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APPENDIX D 

Metacognitive Awareness Listening Questionnaire (MALQ) 

 

The statements below describe some strategies for listening comprehension and how you feel about listening in the language you are learning. 

Do you agree with them?  This is not a test, so there is no “right” or “wrong” answers. By responding to these statements, you can help yourself 

and your teacher understand your progress in learning to listen. Please indicate your opinion after each statement. Circle the number which best 

shows your level of agreement with the statement.  For example: 

Pernyataan di bawah menerangkan mengenai strategi-strategi yang digunakan untuk memahami teks  berbentuk audio dan bagaimana perasaan 

anda berkaitan mendengar bahasa yang dipelajari. Adakah anda bersetuju dengan pernyataan-pernyataan di bawah? Ini bukan ujian maka tiada 

jawapan yang betul atau salah. Dengan menjawab soal-selidik ini, anda boleh membantu diri dan guru untuk mengetahui dan memahami 

kemajuan anda dalam belajar mendengar. Sila nyatakan pendapat anda bagi setiap pernyataan. Bulatkan nombor yang menunjukkan tahap 

persetujuan anda. 
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              1  2  3  4          5            6 

 Strongly 

disagree         

Sangat 

Tidak bersetuju 

 

 

Disagree 

 

Tidak bersetuju 

 

Slightly 

 disagree 

 

Kurang 

Bersetuju 

Partly agree          

 

Agak 

Bersetuju          

 

     Agree 

 

   Bersetuju 

 

Strongly agree  

 

Sangat 

Bersetuju 

No: Statement / Pernyataan  
1 

 
2 

 
3 

 
4 

 
5 

 
6 

1 Before I start to listen, I have a plan in my head 
for how I am going to listen. 
Sebelum mendengar, saya membuat 
perancangan bagaimana saya hendak 
mendengar. 

 
1 

 
2 

 
3 

 
4 

 
5 

 
6 

2 Before listening, I think of similar texts that I may 
have listened to. 
Saya akan fikir teks lain yang seakan sama 
sebelum mendengar. 

 
1 

 
2 

 
3 

 
4 

 
5 

 
6 

3 After listening, I will recall how I have listened 
and what to do differently next time. 
 Selepas mendengar saya akan mengingati 
kembali bagaimana saya mendengar dan apa 
yang saya akan cuba dengar cara berbeza lain 
kali.  

 
1 

 
2 

 
3 

 
4 

 
5 

 
6 

4 During listening, I ask myself whether I am 
satisfied with my level of understanding. 
Semasa mendengar saya bertanya kepada diri 
sendiri tahap kepuasan kefahaman saya. 

 
1 

 
2 

 
3 

 
4 

 
5 

 
6 

5 I set a goal in my mind during listening.  
1 

 
2 

 
3 

 
4 

 
5 

 
6 
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Semasa mendengar saya mempunyai matlamat 
dalam pemikiran saya. 

6 I will give more focus to the text if I have trouble 
to understand the text. 
Saya akan lebih fokus pada teks yang saya ada 
masalah untuk memahami. 

 
1 

 
2 

 
3 

 
4 

 
5 

 
6 

7 When my mind wanders, I recover my 
concentration right away. 
Apabila saya hilang tumpuan, saya akan kembali 
berfokus. 

 
1 

 
2 

 
3 

 
4 

 
5 

 
6 

8 I try to get back on focus when I lose 
concentration. 
Saya cuba kembali berfokus jika hilang tumpuan 
semasa mendengar.  

 
1 

 
2 

 
3 

 
4 

 
5 

 
6 

9 When I have difficulty understanding what I 
hear, I give up and stop listening. 
 Apabila saya menghadapi kesukaran untuk 
memahami apa yang didengar, saya akan putus 
asa dan berhenti mendengar. 
 

 
1 

 
2 

 
3 

 
4 

 
5 

 
6 

10 I find that listening is more difficult than reading, 
speaking, or writing in English. 
 Saya dapati mendengar dalam Bahasa Inggeris 
adalah lebih susah berbanding dengan 
membaca, bercakap atau menulis. 

 
1 

 
2 

 
3 

 
4 

 
5 

 
6 

11 I feel that listening comprehension in English is a 
challenge for me. 
Saya rasa mendengar dalam Bahasa Inggeris 
adalah satu cabaran. 

 
1 

 
2 

 
3 

 
4 

 
5 

 
6 

12 I am not nervous when listening in English.       
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Saya tidak gementar apabila mendengar dalam 
Bahasa Inggeris. 
 

1 2 3 4 5 6 

13 I translate as I listen. 
Saya menterjemah semasa mendengar. 

 
1 

 
2 

 
3 

 
4 

 
5 

 
6 

14 I translate key words while listening. 
 Saya menterjemah kata kunci semasa 
mendengar. 

 
1 

 
2 

 
3 

 
4 

 
5 

 
6 

15 I translate word by word during listening. 
Saya menterjemah perkataan demi perkataan 
semasa mendengar. 

 
1 

 
2 

 
3 

 
4 

 
5 

 
6 

16 I use the words I understand to guess the 
meaning of the words I don’t understand. 
Saya mengunakan perkataan yang saya faham 
maksudnya untuk meneka perkataan yang saya 
tidak faham. 

 
1 

 
2 

 
3 

 
4 

 
5 

 
6 

17 As I listen, I compare what I understand with 
what I know about the topic. 
Semasa saya mendengar, saya membandingkan 
apa yang saya faham dengan apa yang saya tahu 
mengenai tajuk. 

 
1 

 
2 

 
3 

 
4 

 
5 

 
6 



 

 

 

3
8
0
 

 

 

18 I use my experience and knowledge to help me 
understand. 
Saya menggunakan pengalaman dan 
pengetahuan untuk membantu  saya faham. 

 
1 

 
2 

 
3 

 
4 

 
5 

 
6 

19 As I listen, I quickly adjust my interpretation if I 
realize that it is not correct. 
Semasa mendengar, saya  cepat mengubah 
tafsiran saya jika saya menyedari ianya tidak 
betul. 
 

 
1 

 
2 

 
3 

 
4 

 
5 

 
6 

20 I use the general idea of the text to help me 
guess the meaning of the words that I don’t 
understand. 
Saya menggunakan idea umum  untuk 
membantu saya meneka maksud perkataan 
yang saya tidak faham. 
 

 
1 

 
2 

 
3 

 
4 

 
5 

 
6 

21 When I guess the meaning of a word, I think back 
to everything else that I have heard, to see if my 
guess makes sense. 
Jika saya meneka maksud sesuatu perkataan, 
saya akan memikir kembali semua perkara yang 
pernah saya dengar, untuk menyemak samada 
tekaan saya betul. 

 
1 

 
2 

 
3 

 
4 

 
5 

 
6 
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APPENDIX E 

Reflective Journal Writing 

Name: 

Week: 

Topic: 

 

1. What strategies did I plan to use? 

(Apakah strategi-strategi yang saya cadang untuk menggunakan?) 

 

2. What strategies did I use? 

(Strategi- strategi apakah yang telah saya gunakan?) 

 

3. Which strategy did not work? What could I do differently for the next 

listening task?  

(Strategi apakah yang tidak berkesan? Apakah yang saya boleh lakukan 

untuk mendengar pada lain kali?) 

 

 

4. Which strategy worked? Should I do the same next time? 

(Strategi apakah yang berkesan? Adakah saya akan menggunakannya ketika 

mendengar pada lain kali?) 

 

5. Which other strategies could I use? 

(Apakah strategi lain yang boleh saya gunakan?) 
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APPENDIX F -MODULE ASSESSMENT FORM 
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APPENDIX G 

Lesson Plan Modifications 

 

Original Version Modified version Changes 

Students will be asked in 

random on how many hours 

they sleep daily. 

 Students will be asked 

how many hours they sleep 

randomly. 

 

The word daily 

deleted and sentence 

rephrased. 

Then, students will listen to 

the text for the first time, and 

put a check for the correct 

prediction for Part A and Part 

B. 

 

Then, text will be played 

and students will put a 

check for the correct 

prediction for Part A and 

Part B. 

 

Removed the phrase 

first time. 

Then, students will answer 

part C from the Pedagogical 

Sequence. After taking notes, 

they will compare their 

answers with a partner and 

will add any valuable 

information that were 

previously missed in Part D. 

After checking Part A and 

Part B, students will fill in 

Part C in MPS. 

 

Then, they will compare 

their Part C information 

with their friend’s Part C 

and continue to fill in other 

relevant information in 

Part D. 

The lengthy 

sentence was broken 

into two sentences.  

   

Students will listen to the text 

again and they will answer 

check their points in Part D.  

 

Students will listen to the 

text again and check their 

information in Part D. 

The word answer 

was changed to 

information. 

After that, there will be a 

class discussion, discussing 

on what they have listened to, 

students will discuss what 

they think is interesting and 

exchange opinion in relation 

to the content of the listening. 

 

 After checking their 

information in Part D, 

there will be a class 

discussion. 

 

The lengthy 

sentence was 

shortened to simply 

the meaning. 

They will listen for the last 

time and will enrich their 

answers and opinion 

 

 

Students then will be given 

worksheet related to the text 

and they would try to answer 

the questions based on their 

understanding. Teacher then 

After class discussion 

students will listen to the 

text for the third time to 

check their understanding 

again. 

 

Next after listening for the 

third time, students will 

answer questions about the 

text in Worksheet 1 to 

The word last time 

changed to third 

time, to be 

consistent with the 

instruction in the 

MPS. 

Worksheet 1 was 

included and the 

word share changed 

to discuss. 
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would share the answers with 

the students for confirmation. 

check their understanding.  

Then, teacher would 

discuss the answers with 

the students. 

 

 

 

Finally, students will reflect 

what they did, what strategy 

worked, what did not work 

and what would their plan be 

for next listening activity. 

Students will fill in the 

reflective journal writing 

form. 

 

Finally, after discussing 

the answers, students will 

fill in the reflective journal 

writing form. 

A simplified version 

of the final step. 
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APPENDIX H 

Request Letter for Validator 
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APPENDIX I 

Descriptions of MALQ Modifications 

 

   Original Version Modified version Changes 

1 Before I start to listen, I have a plan in my 

head for how I am going to listen.  

Before I start to listen, I have a plan 

in my head for how I am going to 

listen. 

No changes. 

2 I focus harder on the text when I have 

trouble understanding. 

I will give more focus to the text if I 

have trouble to understand the text. 

1) Focus harder changed to give more 

focus. 

2) Trouble understanding changed to 

trouble to understand. 

3 I find that listening in English is more 

difficult than reading, speaking, or writing 

in English. 

I find that listening is more difficult 

than reading, speaking, or writing in 

English. 

Sentence structure was changed. 

4 I translate in my head as I listen. I translate as I listen. The word my head was removed. 

5 I use the words I understand to guess the 

meaning of the words I don't understand. 

I use the words I understand to guess 

the meaning of the words I don’t 

understand. 

No changes. 

6 When my mind wanders, I recover my 

concentration right away. 

When my mind wanders, I recover 

my concentration right away. 

No changes. 

7 As I listen, I compare what I understand 

with what I know about the topic. 

As I listen, I compare what I 

understand with what I know about 

the topic. 

No changes. 
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8 I feel that listening comprehension in 

English is a challenge for me. 

I feel that listening comprehension in 

English is a challenge for me. 

No changes. 

9 I use my experience and knowledge to help 

me understand. 

I use my experience and knowledge 

to help me understand. 

No changes. 

10 Before listening, I think of similar texts that 

I may have listened to. 

Before listening, I think of similar 

texts that I may have listened to. 

No changes. 

11 I translate key words as I listen. I translate as I listen. Kew words were removed. 

12 I try to get back on track when I lose 

concentration. 

I try to get back on focus when I lose 

concentration. 

The word track replaced with focus. 

13 As I listen, I quickly adjust my 

interpretation if I realize that it is not 

correct. 

As I listen, I quickly adjust my 

interpretation if I realize that it is not 

correct. 

No changes. 

14 After listening, I think back to how I 

listened, and about what I might do 

differently next time. 

After listening, I will recall how I 

have listened and what to do 

differently next time. 

1) The phrase think back simplified to 

recall. 

2) The phrase what I might do differently 

changed to what to do differently. 

15 I don't feel nervous when I listen to 

English. 

I am not nervous when listening in 

English. 

The phrase I don’t feel nervous changed to 

I am not nervous. 

16 When I have difficulty understanding what 

I hear, I give up and stop listening. 

When I have difficulty understanding 

what I hear, I give up and stop 

listening. 

No changes. 
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17 I use the general idea of the text to help me 

guess the meaning of the words that I don't 

understand. 

I use the general idea of the text to 

help me guess the meaning of the 

words that I don’t understand. 

No changes. 

18 I translate word by word, as I listen. I translate word by word during 

listening. 

…..as I listen changed to during listening. 

19 When I guess the meaning of a word, I 

think back to everything else that I have 

heard, to see if my guess makes sense. 

When I guess the meaning of a word, 

I think back to everything else that I 

have heard, to see if my guess makes 

sense. 

No changes. 

20 As I listen, I periodically ask myself if I am 

satisfied with my level of comprehension. 

During listening, I ask myself 

whether I am satisfied with my level 

of understanding. 

The word periodically was removed and the 

word comprehension was replaced with 

understanding. 

21 I have a goal in my mind as I listen. I set a goal in my mind during 

listening. 

The have changed to set while the phrase… 

as I listen changed to during listening. 
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APPENDIX J 

 

Reflective Journal Modifications 

 

 Validator 1 Validator 2 Modified version Changes 

 What were the strategies did I 

plan to use? 

Strategi-strategi apakah yang 

akan saya gunakan? 

What strategies did I plan to 

use? 

 

Apakah strategi yang saya 

cadang digunakan? 

What strategies did I plan to use? 

 

Apakah strategi-strategi yang saya 

cadang untuk menggunakan? 

English version: Removed the 

‘were’ to simplify the sentence. 

 

Malay version: Used                                                                                       

the word ‘cadang’ to give the 

idea of planning to the students. 

 

 What strategies actually did I 

use? 

 

Strategi apakah yang saya 

gunakan sebenar? 

What strategies did I use? 

 

Apakah strategi yang saya 

gunakan? 

 

What strategies did I use? 

 

 

Strategi- strategi apakah yang telah 

saya gunakan? 

English version: Removed the 

word ‘were’ to make it simpler. 

 

Malay version: Sentence 

structure was changed to show 

the importance of the word 

strategy use.  

 Which strategy did not work for 

me? What could I do differently 

for the next listening task?  

Strategi yang manakah tidak 

berkesan? Apakah yang boleh 

saya lakukan untuk mendengar 

Which strategy did not work? 

What could I do differently for 

the next listening task?  

Strategi apakah yang tidak 

berkesan? Apakah yang saya 

Which strategy did not work? What 

could I do differently for the next 

listening task?  

 

Strategi apakah yang tidak 

berkesan? Apakah yang saya boleh 

English version: The phrase ‘for 

me’ not used to simplify the 

sentence. 

 

Malay version: The word 

‘lakukan’ was selected 

compared to the ‘buat’. While, 

‘mendengar lain kali’ was 
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pada masa akan dating/ lain 

kali? 

boleh buat untuk mendengar 

seterusnya? 

lakukan untuk mendengar pada lain 

kali? 

selected was selected compared 

to ‘mendengar seterusnya’. 

 Which strategy worked? Should 

I do the same next time? 

Strategi manakah yang 

berkesan? Adakah saya akan 

menggunakannya ketika 

mendengar lagi? 

Which strategy worked? 

Should I do the same next 

time? 

Strategi manakah yang 

berkesan? Perlukah saya 

menggunakanya lain kali? 

Which strategy worked? Should I 

do the same next time? 

Strategi apakah yang berkesan? 

Adakah saya akan 

menggunakannya ketika mendengar 

pada lain kali? 

 

English version: No changes. 

 

Malay version: 

The word ‘manakah’ was 

replaced with ‘apakah’? The 

second sentenced remained as 

the first validator. 

 

 Which other strategies could I 

use? 

Apakah strategy lain yang 

boleh saya gunakan? 

Which other strategies could I 

use? 

Apakah strategi lain yang 

perlu saya gunakan? 

Which other strategies could I use? 

Apakah strategi lain yang boleh 

saya gunakan? 

 

English version: No changes. 

 

Malay version: 

The word ‘boleh’ was selected 

compared to ‘perlu’ because it 

reflects that students had 

options to choose their strategy.  
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APPENDIX K 

Pilot Study modifications of MALQ 

 

Item  Original 

Version 

Suggested version Modified version 

6 Saya akan lebih 

fokus pada teks yang 

saya menpunyai 

masalah untuk 

memahaminya. 

Saya akan lebih focus 

pada teks yang ada 

masalah kefahaman.  

Saya akan lebih fokus 

pada teks yang saya ada 

masalah untuk memahami. 

5 Saya mempunyai 

matlamat apabila 

mendengar. 

Semasa mendengar 

saya mempunyai 

matlamat dalam 

pemikiran saya.  

Semasa mendengar saya 

mempunyai matlamat 

dalam pemikiran saya. 

4 Semasa mendengar 

saya akan sekali 

sekala bertanya 

kepada diri sendiri, 

samada saya 

berpuashati dengan 

pemahaman saya.  

Semasa mendengar 

saya bertanya kepada 

diri sendiri, kepuasan 

kefahaman saya. 

Semasa mendengar saya 

bertanya kepada diri 

sendiri tahap kepuasan 

kefahaman saya. 
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APPENDIX L 

Students’ Reflective Journal Sample
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APPENDIX M 

INTER-RATER RELIABILITY OF LISTENING SCORES -TREATMENT 

GROUP 

No Name 
Pre Test  Post Test 1 Post Test 2 

R1 R2 MIN R1 R2 MIN R1 R2 MIN 

1 FATIMATU 12 11 12 14 14 14 17 16 17 

2 ROSNAIDA  10 9 10 13 13 13 17 16 17 

3 NAFISAH 11 11 11 14 13 14 18 17 18 

4 NUR AIN SYAFIKAH 7 7 7 12 12 12 15 15 15 

5 MICHELIE  15 14 15 14 14 14 16 16 16 

6 KEERTHENAA  10 11 11 14 14 14 17 17 17 

7 AINUN 9 9 9 14 13 14 15 15 15 

8 ADAM 5 5 5 16 15 16 17 17 17 

9 TAN 13 13 13 18 18 18 18 18 18 

10 RIF'AT 9 10 10 12 12 12 15 15 15 

11 IRFAN 17 17 17 18 18 18 20 20 20 

12 RASIDAH 13 13 13 17 17 17 19 18 19 

13 ILLYANA 9 8 9 12 12 12 17 17 17 

14 SANGTHIA THEVI  13 13 13 13 13 13 18 18 18 

15 NITHIEAHVATHY 12 13 13 18 18 18 18 18 18 

16 ANN 15 15 15 17 17 17 18 18 18 

17 BENAYAD 10 11 11 13 13 13 18 18 18 

18 
NORIZATUL AKMAL BINTI 
ABDUL MANAN 10 11 11 16 16 16 19 19 19 

19 NUR KHALIDA 8 8 8 12 12 12 17 17 17 

20 NORAINA 14 14 14 14 14 14 17 17 17 

21 AMIRA SHAHIRAH 9 8 9 17 17 17 17 17 17 

22 MURSYIDAH 14 14 14 16 16 16 18 18 18 

23 INTAN 10 11 11 19 19 19 17 17 17 

24 NATASYA 12 11 12 16 16 16 18 18 18 

25 AFIQAH 15 15 16 16 16 16 18 18 18 

26 ALISYA 5 4 5 16 16 16 10 10 10 

27 THIVEYA  9 10 10 11 11 11 17 17 17 

28 WARDAH 11 10 11 13 13 13 20 20 20 

29 SYUHAIDA 11 12 12 15 15 15 18 16 17 

30 VINOSHA RAI  11 11 11 16 16 16 18 18 18 

31 FAIQ 15 15 15 18 18 18 19 19 19 
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INTER-RATER RELIABILITY OF LISTENING SCORES -CONTROL GROUP 

No Name 
Pre Test  Post Test 1 Post Test 2 

R1 R2 MIN R1 R2 MIN R1 R2 MIN 

1 NIK NURSHAHIRA  12 11 12 15 15 15 16 16 16 

2 AZREE 13 12 13 16 16 16 11 11 11 

3 RAIMI 14 14 14 10 11 11 10 10 10 

4 WAN ANIS SYAFIQAH  12 13 13 14 14 14 17 17 17 

5 NURUL NABILA 11 11 11 15 15 15 13 13 13 

6 NURAINAA 13 13 13 11 11 11 14 14 14 

7 NAJIHA SYUHADA  9 10 10 15 15 15 15 15 15 

8 JAGATHIS 8 8 8 13 13 13 13 13 13 

9 HARITRA 18 18 18 12 12 12 13 13 13 

10 ANIS HUMAIRA 10 9 10 15 15 15 16 16 16 

11 ADNIN 12 11 12 17 17 17 15 15 15 

12 NIK NURIN ATHIRAH  9 8 9 13 13 13 14 14 14 

13 IRFAN 15 15 15 15 15 15 15 15 15 

14 KENNY 16 16 16 20 20 20 18 18 18 

15 NURUL AMALIA  11 11 11 16 16 16 14 14 14 

16 DANISH 13 12 13 17 17 17 18 18 18 

17 VANISHREE 8 8 8 17 17 17 16 16 16 

18 DHARSHINI 9 9 9 16 16 16 17 17 17 

19 FATNIN 10 10 10 15 15 15 16 16 16 

20 FATHIA 13 14 14 14 14 14 16 16 16 

21 NOR AZLIN 10 10 10 16 16 16 16 16 16 

22 ANAS 11 11 11 17 17 17 17 17 17 

23 SYAFIQAH 12 12 12 15 15 15 16 16 16 

24 NURLAIN 12 12 12 17 17 17 14 14 14 

25 NURIN SYAFIQAH 12 12 12 16 16 16 19 19 19 

26 MAYA 14 14 14 16 16 16 15 15 15 

27 ARIF 9 9 9 14 14 14 13 13 13 

28 NAQIUDDIN 6 6 6 8 8 8 5 5 5 

29 SOBBAH 7 7 7 12 12 12 12 12 12 

30 SITI AISYAH 9 9 9 15 15 15 15 15 15 

31 NURUL AMIRAH 10 11 11 16 16 16 14 14 14 
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